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Introduction

The materials in this Guide to Interpreting Reports are provided to assist parents, community members
and school personnel in reading and interpreting the individual Student Reports, School Rosters, and
Summary Reports.

New Hampshire Alternate Assessment (NH Alternate) is designed for students with significant cognitive
disabilities who are not able to participate in the statewide paper and pencil general assessment test even
with accommodations. Participation of all students in statewide assessment programs is required by
federal law (the Individuals with Disabilities Education Improvement Act of 2004 and the No Child Left
behind Act of 2001). The NH Alternate provides an assessment of your student’s individual progress
toward curriculum-based alternate achievement standards. These alternate achievement standards are
linked to the same curriculum standards as students who take the paper and pencil assessment. Alternate
Assessment allows parents and educators to know how students with disabilities participating in NH
Alternate are progressing toward learning the knowledge and skills contained in the New Hampshire
Curriculum Frameworks. A NH Alternate portfolio is developed individually for each participating
student. The portfolio focuses on skills that are relevant for each individual student and provides a
different way for each student to demonstrate what he or she knows and is able to do in accordance with
standardized criteria developed by parents, educators, policy makers and administrators working together
at the state level.

NH Alternate is not a paper and pencil test, but consists of a yearlong collection of samples and
summaries of each child’s graded work as it progresses toward the same learning standards by which all
students are assessed. Depending on the grade and age of the student, the alternate achievement standards
include knowledge and skills in the areas of Reading/English Language Arts and Mathematics. Each
student’s report contains scores for the content areas in which he or she was assessed during the 2007-
2008 school year. The IEP team selected the most appropriate knowledge and skills to teach and measure
based on each student’s Individual Education Plan and levels of performance observed at the beginning of
the year. Teachers spent much of last year teaching this knowledge and skill set, and collecting evidence
on each student’s growth. The resulting portfolios, or collections of student work samples, were
submitted to the New Hampshire Department of Education for scoring last spring. Teachers were
carefully trained to score the portfolios reliably. Each portfolio was scored according to several
dimensions that are related to higher student achievement. The scoring rubric is included in the attached
information.

This is the eighth year that students with disabilities have participated in NH Alternate statewide, and that
reports on the results are being released. Parents and teachers have an opportunity to use these reports in
conjunction with other information to better plan individual educational programs. It is important to
understand how to read and interpret the reports, and how best to use the results. It is also important to be
careful not to misuse the information. The scores are not intended to compare children, or to evaluate
each student’s teacher(s). The scores provide information that will help parents and teachers work
together to create increased opportunities for children to learn. When parents and educators examine these
results together, they will be able to determine appropriate adjustments in students’ educational programs.
This is the most appropriate use of these results.

The results of the 2008 NH Alternate have been reported in individual student reports and on school
rosters this November. Information on these reports is confidential. The Department of Education will
not publicly disclose information or results at the school or district level that do not include at least ten
students at a grade level who participated in a NH Alternate portfolio. Please keep this in mind when
discussing NH Alternate results in a public manner. The only level at which the 2008 NH Alternate
results will be publicly released is at the aggregated district and state level.

For questions about the NH Alternate please contact the New Hampshire Department of Education:
Gaye Fedorchak, Supervisor of NH Alternate Assessment and Access Support,
Department of Education, 271-7383, gfedorchak@ed.state.nh.us
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Portfolio Components

The Scoring Rubric represents the criteria on which the portfolio is judged. It is based on
effective practice and current research and has two parts: the Performance Dimension and the
Program Dimension.

The Performance Dimension is used to evaluate two areas. The first performance area
evaluates student progress toward achieving curriculum-based skills. The second performance
area evaluated is the extent of connections and access to the curriculum standards found
within the New Hampshire Curriculum Frameworks.

The Program Dimension evaluates effective practice in three areas. The first program area
evaluates opportunities the program affords the student to transfer or generalize learned skills
and knowledge to a variety of settings that provide opportunities for students to interact with
nondisabled peers or different adults. The second program area evaluates the opportunities
afforded to students to be self-directing, by making choices, planning, monitoring, and
evaluating their own performance as active participants in their own learning. It should be noted
that this dimension evaluates the opportunities offered by the program, not the number of times
the student actually does plan, monitor, and evaluate his or her progress. The third program area
evaluates the appropriate use of supports for students and the degree to which supports used
are naturally built into the activity.

In order to understand the scoring, some description needs to be offered. Portfolios are contained
in a 3-ring notebook binder that holds specific information supplied by the team on behalf of the
student. Each binder, for grades 2-7 and 10, has a section for student work in Reading, and a
section for student work in Mathematics. At grades 4, 7, and 10, binders also have a section for
student work in Writing. Lastly, at grades 4, 8, and 11, binders have a section for student work
in Science. Each section holds student work samples relating to two curriculum standards in that
content area. (2 standards in Reading, 2 in Math, 2 in Writing and 2 in Science). Evidence
related to one single content standard is called an “entry” and contains examples of student work
related just to that content standard. The Reading section has two entries, the Math section also
has two entries, and the Writing and Science sections, when included, also have two entries.
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Sample Confidential Student Report:

1. Performance Scores are the most heavily weighted scores
in the portfolio. Base points (1 to 4) earned in Student
Progress are multiplied x 4 to yielding raw scores that range

2. Program Score base points are less heavily weighted. Base points earned
under Generalized Performance (1-4) are multiplied x 3, producing a sub-
score range of 3-12. Self Determination and Supports base points (1-4 in
each area) are each multiplied by a factor of 1, producing a sub-score range
of 1-4 for Self Determination. and also a sub-score ranae of 1-4 for Subports.

from 4 to 16. The same weight is given to base points
earned showing Connections & Access to the General

Curriculum. The score range possible in the Connections &
Access siih-area of Perfarmance is also 4-16 noints

3. All 5 weighted sub-scores are then added
together to produce a Total Raw Score. Total
Raw Scores earned can range from 13 to 52.
On page 8 you’ll find a Total Raw Score to
Achievement Level Conversion Chart.

' New Hampshire Student: XX
District: N
Alternate Assessment School: XX
Hew Hampihine Portfoli
= Student Report Completed: XX

/]

chool Year: 2007-2008

Portfolios Submitted: May 2008
v
v
Performance Scores I'T\:ﬁl.'ﬂ]l.'l Benres
Total Raw
Cannectlons Seore Achlevement

contenta Student e Generallzed . SELII:I'- . Supports | - paxa) + paxE) + =

onten Ted PT\;;E-‘L;EE! Ceneral P@]lhrli:ﬂ;sﬂ.ﬂl’ [ EI.'(I:ID;:IS on (E) (MCH+D +E

Coarriculom (B)

Reading 17 123 123 123 123 123 ﬁ
Mathemaics 12 23 123 123 123 123 8

Witing 173 1 123 173 123 123 ﬁ

New Hampshire Alternate Assessment: Achievement Level Distribution of Students Statewide

Proficlent with ) substantially
Content Area T Profielent Partially Profielent ext
Reading 123 123 123 123
Mathematics 123 123 123 123
Writing 123 n 123 123
Reading Mathematics Writing

Achievement Level Description

Partially Proficient (Level 2): Student is
demonstrating seme progress in tangeted reading
skill(s) using the maodified reading materials andior

activities presented. Student has some acoesy
to modified reading materials that are linked to
general education reading curriculum activitics,

Opportunities to practice reading skills in various
settings are somewhad limited. Opportunities for

self determination are incansistent. Typical peer

interactions are inconsisient or nof evident.

Redesigned instructional supports, team supports,
and/or task structure may be necessary for

this student to access modified grade-linked
reading materials and'or activities in a manner
that promotes skill progress, gencralization of
performance, and self determination.

Achievement Level Description

Proficient { Level 3): Student is successful by
demonstrating mederaie progress that 1s consistent
with the intended goalis) in targeted mathematics
skill(s). Student hax access o and is using a
varicty of modified mathematics materials that

are linked to general education mathematics
curriculum activities.

Opportunities to practice mathematics skills
are offered in varied settings, or consivtently
within a general education or other natural
seffing. Opportunities for self determination and
mteraction with typical peers are consisient.

Instructional supports, team supports, and'or task
structure are adeguate for this student o access
modified grade-linked mathematics materials
and/or activitics in a manner that promotes skill
progress, generalization of performance, and self
determination. Remaining areas of weakness can
be addressed by the existing team.

Guide to Interpreting Reports 2007-2008

Achievement Level Description

Proficient {Level 3 Student is successful by
demonstrating mederaie progress that 1s consistent
with the intended goal(s) in targeted writing
skill(s). Student hax access to and is using a
variety of modified writing materials that are
linked to general education writing curriculum
activities within this grade.

Opportunities to practice w
in varied seftings, or consistently within a general
education or ather natural sefiing. Opportunitics
for sclf determination and interaction with typical
pocrs are cansisiend,

iting skills are offered

Instructional supports, team supports, and'or
task structure are adegrate for this student t©
access modified grade-linked writing materials
and/or activitics in a manner that promotes skill
progress, generalization of performance, and sclf
determination. Remaining areas of weakness can
be addressed by the existing team.



' New Hampshire
Alternate Assessment

R Harmigahirs

Mary Smith
Monadnock Regional
Troy Elementary Schiool

School:
Portfolios

Admats Aecsaimant ‘Sr"d‘-’”r Rt’!"f};.r Completed: End of Grade & - 2008
School Year: 2007-2008 X
Portfolios Submitted: May 2008
Per{Ormiance Scores 41N Seores
— Total Raw
Connectlons Seore Achlevement

S Student F — Generallred et ST_ " Supports |- i) + (4x8) + Leval

ontent Area E'nar]e;s General Pemrz:n;ance 1 er::n;:a on {E) (3C) +D +E

curriculnm (By
Science 123 123 123 123 123 123 ﬁ

New Hampshire Alternate Assessment: Achievement Level Distribution of Students Statewide

Proficient with _ substantially
Content Ares T Proficient Partlally Proficient [
Science 123 123 123 123
Science

Achievement Level Description

Proficient with Distineton { Level 45 Siodent 15

successlully dememsirat
tarpeted scien i

skills.

currieulum achvit

Cpporiumitics o
in verriied seltmg
supports, o this st
the gemernl educalion o
Oipporiumibies for mter:
ani different
for self deten
all required componewts.

= e

Instructional supparts, wam supports, and sk

| allom this student
wooess modified grude-linked
seience materiale and/or sctvines
shill progross,

ce. and sell’ detenmination.

structure are effecive o

1o moessull

Guide to Interpreting Reports 2007-2008

NECRLETE PG
15 aceess fo and

backled

ith typical poers
e, Dpporiuniics
tion are consistent and inclwde

w01 Grades 48,11




Sample Confidential Student Roster Report (Provided for Reading, Writing, Mathematics and Science),

New Hampshire

Allemale Assessmen!

C ONTFIDENTTIATL
New Hampshire Alternate Assessment

School Name
District Name

Student Roster Report: School Level
[contentareal
School Year: 2007-2008, Portfolios Submitted: May 2008

Performance Scores Program Scores
Connectlans Total Raw | Achlevement
Student & Access to | Generalized Salf- Score Level
Student SAsiD G Progress Genaral Performance | Determination|  SUPPOTS
Currlculum
school Average Score
Dist age Score
State Average Score
Summary Performance
HHAl Mot Tted ot Tsted Tested
Level o e S o L 4 Ll 3 Lol 2 Loal1
L] L] L] L] L] % N % N N %
school
District
State
Hote: Percentag umber.
Dhstrit Average Soot wd 1. Page X of X

Level 4 = Proficlent with Distinction; Level 2 = Proficknt; Level 2 = Partially Proficlent; Level 1 = Substantially Below Proficlent
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Sample Public Disaggregated Report (Provided in Reading, Writing, Mathematics and Science - Minimum group size =10),

New Hampshire Alternate Assessment

School Name

. - District Name
Disageregated Results, All Grades
|contentareal|
New Hampshi < et 3 5
Allemate Assessment School Year: 2007-2008
Portfolios Submitted: May 2008
SCHOOL DISTRICT STATE
REPORTING e T
CATEGORIES i e | o Tited el Lol a1 | T et

Al Students.

Gonder
Hak
Famala
Hot Reportact

Primary Raco/Ethnici
Anerican Indian or Alaskan Natva
Asin
Hack or AfricanAnerican

T—
vimary RacalEthniiy Aepectod

LEP Stahe
Curranthy Rsc:
Farmier LEP 51
Farmier LEP 54
Al Cthar St

[:
by

th an IEP
ar Students

SE
Eecoarmicaly Disacharkaced Students
Al Cthar Students

Migrant
Wit Srusknts
A1 Cthar Student:

Title |
Studonts Recewing Titka | Servicas
Al Cthar Student

Level 4 = Profident with Distinction; Level 2 = Proficknt; Level 2 = Partially Proficlent; Level 1 = Substantially Below Proficlent
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‘ Sample Public State Summary Report (Provided in Reading, Writing, Mathematics and Science - Minimum group size =10), ( Formatted: Font: 11 pt

New Hampshire Alternate Assessment
State Summary Report: Reading Results
School Year: 2007-2008, Portfolios Submitted: May 2008

New Hampshire

Alternate Assessmem Students at Each Achievement Level
Portfolies NILAT Not Tested | Mot Tested >
Substantially Below Proficlent (Level 1) Fralleq | Ao Oither: in Levd d Lewel 3 Lewel 2 Level 1
-1mnuummuru.-snlu_ onop Al Alt Alt
g mmerials mdar ) " " ) ) N ) ; N ; " p
[T - p— N N N N N . N " N % N %

potanities o proctice nsuing skills
sl - All Grades
B o pas x x x pas
Pk per et e o ke o
sppo le.ﬂslm.ur = = = Eed Exi (s
mizriil s Ll (E x L ||
aion of l\.,“,,,,,,,“ il self Cumalaiive Average XX 00 00 oo | oo

s medited gk
T kot AT skl
sell delenmination. (R

: I:-‘r‘fll\ Cumlative Average
perkeniae

Grade 4

Proficlent (Level 3)
‘Stndent 15 Suceessfhly demeasraiing modernie progress (hot 15 comishent
ntended

Cumalative Average

Grade 5

e
e Inked b general
rifoe rend

wIf defermiimtion md ke

mulative Average

Grade 6

506

mulative Average

makerhls n Grade 7
Crporunties o 06
e 1oturl nlllul o supoets, or b5 sttdent £ nchuked
aing. Oppertund
e exhemive i ©

makerials o activities o
pencnlteation of perfoen:

Cumalative Average
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Description of Data Reported

Achievement Levels

Achievement levels describe what students at each level know and are able to do within the program
provided. Proficiency levels for the NH Alternate at grades 2-8, 10 and 11 are: Proficient with Distinction,
Proficient, Partially Proficient, and Substantially Below Proficient.

The NH Alternate Assessment is divided into two scoring dimensions:

1. The Performance Dimension looks at student progress in reading, writing or mathematics content
areas. In addition, student work samples are assessed for the quality of their connections and access to
the general curriculum. Student access must show linkage to grade-level curriculum, but may do so at
a reduced level of depth, breadth, and complexity that matches the learning needs of the individual
student.

2. The Program Dimension has three subcategories that evaluate the student’s educational program:
Generalized Performance (use of the skill across different settings and situations), Self-Determination
(opportunities for the student to direct and monitor his or her own performance), and Supports (the
match between the level of assistance needed and student capacity for independence).

3. Base Points Earned in Each of the Five Sub-Areas: A student can receive a minimum of 1 and a
maximum of 4 base points in each of the 5 sub-areas (described in 1 and 2 above). Base points are
awarded in each sub-area using a scoring rubric (see scoring rubric on page 10 of this guide).

4. Calculating Sub-Area Raw Scores: These base points are multiplied by a weighting factor yielding a
weighted raw score for each of the 5 sub-areas. To obtain sub-area raw scores, Student Progress base
points are multiplied x 4; Connections & Access base points are multiplied x4; Generalized
Performance base points are multiplied x3; Self Determination base points are multiplied x1; and
Supports base points are multiplied x1.

5. Calculating Total Raw Score for the Content Area: The 5 weighted sub-scores are then added
together producing a Total Raw Score for the Content Area. Content Area Total Raw Scores range
from a minimum of 13 to a maximum of 52 weighted raw score points.

6. Alternate Assessment Portfolios are scored a minimum of two times each. For the Performance
Dimension base points are required to match exactly or be adjacent. A third score is required when the
scores of scorer 1 and scorer 2 are not exact or adjacent. For the Program Dimension base points are
also required to match exactly or be adjacent (i.e. scores of a 1 and a 2, or scores of a2 and a 3). A
third score is required when the scores of scorer 1 and scorer 2 do not match or are not adjacent. If a
student receives a score with a decimal in it, it means that scorer 1 and scorer 2 gave the subcategory
adjacent scores and therefore the score the student receives is the average of the two scores. For
example, scorer 1 gives a score of 1 and scorer 2 gives a score of 2, the student gets the average of the
2 scores which would be a 1.5. The quality of the scoring process is closely monitored and recorded
throughout the process. If at any time a scorer is found to be performing below threshold level, they
are pulled from scoring, retrained, and portfolios impacted are rescored by more senior scorers. Scorer
reliabilities are reported in the technical documentation that is also available for this assessment. In
2005, statistical data show that extremely reliable inter-rater agreement was, in fact, achieved.

Guide to Interpreting Reports 2007-2008 8



Total Raw Score

To
Achievement Level Conversion Chart
2007-2008
Grade | If Then
Span: | Total Raw Score Achievement Level for the content
for the content areais: | area is:

All Level 4: Proficient with Distinction
grades: 47-52
2-8,10 -
&11 38-46 Level 3: Proficient

29-37 Level 2: Partially Proficient

13-28 Level 1: Substantially Below Proficient

Guide to Interpreting Reports 2007-2008 9




Achievement Level Descriptions:

Level 4:
Proficient with
Distinction

Student is successfully demonstrating extensive progress in targeted content skills. Student has access to and i
content materials that are linked to general education content curriculum activities.

Opportunities to practice content skills are offered in varied settings and include naturally embedded supports
fulltime in the general education classroom. Opportunities for interaction with typical peers and different adul
for self determination are consistent and include all required components.

Instructional supports, team supports, and task structure are effective and allow this student to successfully acc
content materials and/or activities in a manner that promotes skill progress, generalization of performance, anc

Level 3:
Proficient

Student is successfully demonstrating moderate progress that is consistent with the intended goal(s) in targete
access to and is using a variety of modified content materials that are linked to general education content curri

Opportunities to practice content skills are offered in varied settings, or consistently within a general educatio
Opportunities for self determination and interaction with typical peers are consistent.

Instructional supports, team supports, and/or task structure are adequate for this student to access modified gr:
and/or activities in a manner that promotes skill progress, generalization of performance, and self determinatic
can be addressed by the existing team.

Level 2:
Partially
Proficient

Student is demonstrating some progress in targeted content skill(s) using the modified content materials and/o
has some access to modified content materials that are linked to general education content curriculum activitie

Opportunities to practice content skills in various settings are somewhat limited. Opportunities for self determ
peer interactions are inconsistent or not evident.

Redesigned instructional supports, team supports, and/or task structure may be necessary for this student to ac
content materials and/or activities in a manner that promotes skill progress, generalization of performance, anc

Level 1:
Substantially
Below Proficient

Student demonstrates little or no progress in any targeted content skills using the modified content materials a
Student is not accessing modified content materials that are linked to general education curriculum activities.

Opportunities to practice content skills in various settings are limited. Opportunities for self determination ant
or not present.

Redesigned instructional supports, team supports, and/or task structure are necessary for this student to access
materials and/or activities in a manner that promotes skill progress, generalization of performance, and self de

Guide to Interpreting Reports 2007-2008 10




Scoring Rubric

The following rubric was used to score the NH-Alternate portfolios according to several dimensions. These dimensions were selected since
research on effective practices has shown that these factors relate positively to increased academic achievement of students with disabilities.
Schools and parent are encouraged to use this rubric to interpret the scores provided on the Student Reports and School Rosters.

Scoring Rubric for NH Alternate Assessment

2007-2008

2

4

Limited evidence of
student progress on
developing specifically
targeted skills mn erther
entry in this content

area

Evidence of student progress
on developing specifically
targeted skills in one entry

in this content area

Evidence of student progress on
developing specifically targeted
skills in both entries in this
contenl area
OR
Evidence of extensive progress
on developing specifically
targeted skills in one entry in this
contenl area

Evidence of extensive progress
on developing specifically
targeted skills in both entries
n this content area

Limited evidence of
applying targeted skills
o acquire Curriculum
Framework standards

in this content area

Evidence ol applying
targeted skills to acquire
Curriculum Framework

standards in one entry in this
content area

Evidence of applying targeted skills
to acquire Curriculum Framework
standards in both entries in this
content area
OR
Extensive evidence of applying
targeted skills to acquire
Curriculum Framework standards
in one entry in this content area

Extensive evidence of
applving targeted skills to
AlLl]lIII'L‘( urriculum
Framework standards in both
entries in this content area

2

3

4

Student uses targeted
skill related to the
content standard in
lill(‘_k‘mﬁ! without

tvpical peer
interaction

Student uses the targeted
skill related to the content
standard in two settings
without typical peer
interaction.

Student uses the targeted skill
related to the content standard in
two settings, one of which must
be a natural setting with different

adults and interacting with
typical peers
OR

Student uses the targeted skill
related to the content standard in
one natural setting with different

adults and interacting with
typical peers.

Student uses the targeted skill
related to the content standard
in three_settings, two of
which must be a natural

setting with different adults
and interacting with typical
peers.
OR

Student performance is in the
general classroom so that the
student is interacting with typical
peersin that content area full
time as evidenced in both entnes
and where natural supports are
present.

Little evidence that the
student has
appartunities to make
choices or self-monitor
or self-plan hisor her
work products related to
the targeted skill or sslf-
evaluate his or her
performance on the
targeted skill

Evidence that the student
has opportunities to make
choices or monitor his or
her work products related to
the targeted skill within one
(1) entry

Evidence that the student has
opportunities to make choices

and monitor hisor her work
products related to the targeted

skill in both entries
OR

Evidence that the student has
opportunities to make choices
and monitor and self-plan his or
her work products related to the

targeted skill in one (1) entry

Evidence that the student has
opportunities to make choices
andmonitor and self-plan
his'her work products related
to the targeted skill, andself-
evaluate his or her
mance on the targeted

skill in both entries

P
E Student
R progress
:‘) How is the student
R progressing on developing
M targeted content area skills
'\ and/or knowledge related to
N content standards and/or the
C student’s [EP?
E = =
Connections and
D access to general
1 curriculum
M How is the student
E Progressing on using
N targeted skills to access
S general curriculum
1 content-related skills
(8] and/or knowledge?
N
S
Generalized
P performance
R Where and with whom
) does the student use this
G skill?
R
A
M
D
1
M
E
N -
S Self-determination
1 How 1s the student
o encouraged to make
N choices, monitor, plan, and
;_‘ evaluate?
Supports
How is the student
recelving assistance and
supports?

Use of appropnate
supports (1.e.,
accommodations.
modifications, or
assistive technology ) is
limited

Use ol appropriale supports
(1.e., accommodations,
modifications, and/or

assistive lechnology Jis
evident in one entry in this
content area

Use ol appropriate supports (1.¢.,
accommaodations, modifications,
and/or assist ive technology ) is
evident in both entries in this
content area
OR
Natural supports are used in one
(1) entry and use of appropriate
accommodations, modifications,
and/or assistive techn: A
evident in both entries in this
conlent arca

ogy , 18

Natural supports are usedin both
entries. Use of appropriate
accommodations, mo difications,
and/or assistive technology, 1s
evident in both entries in this
content area

Guide to Interpreting Reports 2007-2008
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Content Standards Assessed:

Each content area was assessed in terms of two (2) standards from the New Hampshire
Curriculum Frameworks. One standard was required of all students in each content area
assessed. Each student’s IEP Team chose the second standard. All the content standard
standards — required and choice — are published in the NH Alternate Assessment Educators’
Manual, which is available at the NH Department of Education website (www.ed.state.nh.us).
The required standards are listed on the following pages for each content area.

Required Portfolio Entries for 2007-2008

Entry 1 Reading (ALL grades 2,3,4,5,6,7, and 10)
Reading Content Standard 1: Students will demonstrate the interest and ability to read age/grade-appropriate
materials fluently, with understanding and appreciation.

Entry 2 Reading (ALL grades 2,3,4,5,6,7, and 10)
Choose one of the following standards: English/Language Arts Content Standard 4, 5, 6, or 7.
(See Reading Content Standards Chapter 6)

Entry 1 Writing (Grades 4,7, and 10 only)
Writing Content Standard 2: Students will demonstrate the interest and ability to write effectively for a variety of
purposes and audiences.

Entry 2 Writing (Grades 4,7, and 10 only)
Choose one of the following standards: Writing Content Standard 5, 6, or 7.
(See Writing Content Standards Chapter6)

Entry 1 Mathematics (ALL grades 2,3,4,5,6,7, and 10)
Mathematics Content Standard 3—4: Students will communicate their understanding of mathematics and recognize,
develop, and explore mathematical connections.

Entry 2 Mathematics (ALL grades 2, 3,4,5,6,7, and 10)
Choose one of the following standards: Mathematics Content Standard 1-2, 53-8, 911, 13, or 14-17.
(See Mathematics Content Standards Chapter 6)

Entry 1 Science (Grades 4, 8 and 11 only)
Science Content Standard 1: Student will demonstrate an increasing understanding of how the scientific enterprise

operates.
Entry 2 Science (Grades 4, 8, and 11 only)

Choose one of the following standards: Science Content Standards 2-20
(See Science Content Standards Chapter 6)
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NH-Alternate Portfolio Scoring
Fact Sheet 2007-2008

Portfolios are scored by experienced New Hampshire teachers who are not familiar with the specific
student or program represented by the portfolio.

Scorers are NOT permitted to view or score any portfolio created by or for any person or within any
school or district with which they are familiar.

This year scoring of all portfolios was completed during the summer scoring institute which ran
from July 5™ through July 20"

The Scoring Institute includes a minimum of % day training for all scorers prior to any portfolio
scoring.

The training includes the use of portfolio samples as examples.

Quality monitoring and control of the scoring process is a high priority. Individual scorer
performance is continuously monitored for accuracy and reliability. This performance is recorded
and tracked throughout the scoring process. Scorers who fall below an acceptable level of
performance (80% reliability) are pulled from scoring. They are then retrained, and, to continue,
must demonstrate and maintain highly accurate and reliable scoring performance. If an individual
scorer’s performance falls below threshold, then the portfolios scored by this individual during the
period of poor reliability are re-scored by highly performing scorers.

Department of Education and Measured Progress staff members are on hand at all times to answer
questions and to clarify and resolve issues that arise.

Scorers use the scoring worksheets to guide them through a structured comparison between the
portfolio evidence submitted and the scoring rubric as they rate each dimension of a portfolio. In
this way, individual portfolio entries are scored and a combined Content Area score is determined
according to the rubric.

Content area entries are composed of the evidence submitted in the portfolio. This evidence
includes: charted progress records, multiple student work samples, and examples of student attempts
at self-determination during skill acquisition.

Each portfolio is scored by 2 independent scorers.

First and second scores in each dimension must be an adjacent or exact match to be considered non-
discrepant. A dimension in a portfolio will be scored a third time, by a more senior scorer, if there is
a discrepancy between the first and second scorers of more than 1 score point.

There is a Table Leader for every 5 to 6 scorers to assist with the scoring process.

Table Leaders are given an extra % day of training prior to the scorers arriving at the Scoring
Institute.

All portfolios and the evidence they contain are considered to be confidential. All persons handling
portfolios are required to sign a confidentiality form and are not to discuss student names, schools or
contents of the portfolio outside of the Scoring Institute.

Alternate portfolio scores are figured into local school accountability measures just as assessment
scores for student in the general NH Assessment.

After scoring, portfolios are returned to the Office of the School Superintendent directed to the
attention of the Special Education Director. (See “Policy for NH-Alt Portfolio Return and Storage”)
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