FOCUSED MONITORING IEP REVIEW-DATA COLLECTION FORM - PRESCHOOL

USING COMPLIANCE DATA FOR CONTINUOUS IMPROVEMENT

FOCUSED MONITORING IEP REVIEW

DATA COLLECTION FORM - PRESCHOOL
NEW HAMPSHIRE DEPARTMENT OF EDUCATION

FOCUSED MONITORING AND SPECIAL EDUCATION IMPROVEMENT PROCESS

	Student:
	DOB:
	Disability:
	NHSEIS #:

	 School:
	District:
	Grade:         
	Date:


CLEARLY PRINT NAMES OF ALL COLLABORATIVE TEAM MEMBERS 

	Name:
	  Position:
	Building Level    or    Visiting   (circle one)

	Name:
	  Position:
	Building Level    or    Visiting   (circle one)

	Name:
	  Position:
	Building Level    or    Visiting   (circle one)

	Name:
	  Position:
	Building Level    or    Visiting   (circle one)

	Name:
	  Position:
	Building Level    or    Visiting   (circle one)

	Name:
	  Position:
	Building Level    or    Visiting   (circle one)

	Name:
	  Position:
	Building Level    or    Visiting   (circle one)

	Name:
	  Position:
	Building Level    or    Visiting   (circle one)

	Name:
	  Position:
	Building Level    or    Visiting   (circle one)

	Name:
	  Position:
	Building Level    or    Visiting   (circle one)


The NHDOE Special Education Focused Monitoring Process examines systems and student outcomes with the purposes of increasing the understanding of the overall context of: the school, the general and special education processes and procedures and individual student performance, resulting in an improvement plan designed to focus on improved outcomes for students. 

The IEP Review Data Collection Form is designed to help teams examine the IEP for measures of educational benefit and compliance with both federal and state regulations, because the IEP is the core of the special education process.  A well-crafted, collaborative IEP can serve to ensure educational benefit for students with disabilities. 

To assure that an IEP is reasonably calculated to provide educational benefit for preschool children with disabilities, three focus areas are reviewed:  access and participation in appropriate preschool activities, transition from Early Supports and Services (ESS) to preschool and preschool to elementary and behavior strategies and discipline.  The goals, objectives/benchmarks, accommodations/modifications and the type and amount of services must align with the student’s needs in order for him/her to learn and validly demonstrate this knowledge.  Ongoing, purposeful measurement of progress must be conducted and reported to track progress in the plan/program.

Ultimately, teams should be able to conclude whether the IEP contains the required elements, if it is reasonably calculated to provide educational benefit and whether the IEP is useful, understandable to a broad audience, and a helpful tool in understanding the child’s disability, its impact, and how the school will address this impact.

Please provide a profile of the student, including his/her history, unique characteristics, relevant medical history, grade/age of identification, length of time in current district, support programs, assessment performance (e.g. individual evaluations, Preschool Outcome Measurements, etc.), attendance, discipline needs, etc.  Also include any classroom teachers’ input, patterns discovered and why this student’s IEP was chosen for review in the controlled random selection process.  

	ACCESS TO APPROPRIATE PRESCHOOL ACTIVITIES
Ed. 1109.01   Elements of an IEP   CFR 300.320 Content of IEP    Ed. 1109.04   Implementation of IEP
     CFR 300.323 When IEPs Must be in Effect
Ed. 1111.02, Ed 1111.03 Placement in LRE CFR 300.115(a) CFR 300.117 Non-Academic Settings        Ed. 1113.08  Full Access to District's Curricula
Ed. 1107.04 (d) Qualified Examiner         Ed. 1119 Confidentiality and Children’s Rights
CFR 300.320(a)(1)(ii)   “. . .for preschool children, as appropriate, how the disability affects the child’s participation in appropriate activities;”  

CFR 300.320(a(4)(5)  “To be educated and participate with other children with disabilities and non disabled children”

	Access to APPROPRIATE PRESCHOOL ACTIVITIES Statements
	YES
	NO
	N/A

	1.  Is there a written general education curriculum in place for preschoolers?  
	
	
	

	2.  Does the curriculum incorporate social/emotional skills?  
	
	
	

	3.  Has this student made progress in social/emotional skills?
	
	
	

	4.  Does the curriculum incorporate early language/communication skills?  
	
	
	

	5.  Has this student made progress in early language/communication skills?
	
	
	

	6.  Does the curriculum incorporate pre-reading skills?  
	
	
	

	7.  Has this student made progress in pre-reading skills?
	
	
	

	8.  Does this student have access to appropriate preschool activities?
	
	
	

	9.  Does this student have opportunities to interact with non-disabled peers to the maximum extent appropriate on a regular basis as part of the educational program?
	
	
	

	10.  Did this student participate in an assessment as part of the Preschool Special Education Outcomes Measurement System?
	
	
	

	11.  How do the results of the Preschool Special Education Outcomes Measurement link to the student’s school-based, individualized assessment?
	
	
	

	12.  Was this student’s most recent individual evaluation (initial or reevaluation), including a written summary report and meeting, held within 45 days of parental permission to test?  If not, was it due to: (check all that apply)
	
	
	

	Extension in Place
	Lack of Qualified Personnel

· Psychologist

· Educator

· Related Services

· Other
	Evaluation Not Completed in Time
	Summary Report Not Written in Time
	Meeting Not Held in Time
	Other

	13. Did the IEP team meet to create the IEP within 30 calendar days of eligibility?
	
	
	

	14. Was an IEP fully developed and signed by this student’s third birthday?
	
	
	

	15. Are this student’s IEP goals written in measurable terms?  
	
	
	


	TRANSITION

Ed. 1106 Process; Provision of FAPE CFR 300.124 Part C Transition                    Ed. 1109.01 Elements of an IEP (Transition Services)
Ed. 1103  IEP Team                                                            CFR 300.321                            CFR 300.501(b) Parent Participation 

This includes movement from (a) Early Supports and Services (ESS) to preschool, and b) pre-school to elementary school


	Transition Statements
	YES
	NO
	NA

	1.  Transition planning from ESS to preschool takes place.
	
	
	

	2.  Transition planning from preschool to kindergarten or 1st grade takes place.
	
	
	

	3.  District staff participated in a transition planning conference arranged by ESS and this transition planning conference occurred at least 90 days before the student’s third birthday.  If not, was it due to: (check all that apply)
	
	
	

	Meeting Not Held In Time
	Staff Didn’t Understand The Process
	Communication Breakdown Between School And Early Supports And Services Agency
	Student Moved Into The District After This Time Period



	Student Not Referred Prior To 90 Days
	Parent / School Communication Breakdown
	Other

	
	YES
	NO
	NA

	4.  IEP team involved in transition includes parents.
	
	
	

	5.  IEP team involved in transition includes appropriate agencies.
	
	
	

	6.  Services agreed on in the IEP began by the time specified in the IEP.
	
	
	

	7.  Early Supports and Services provided the school or district with initial information prior to 90 days. 
	
	
	

	8.  Early Supports and Services evaluation information was shared with the school or district.
	
	
	


	BEHAVIOR STRATEGIES AND DISCIPLINE

Ed. 1109 Program                                    CFR 300.324                     Ed. 1113.04  Behavioral Interventions                            Ed. 1124 Disciplinary Procedures         
CFR 300.530-300.536                        20 U.S.C. 1415 (K)                Child Management – Private Schools                               RSA 169-C Child Protection Act                                                             


	BEHAVIOR STRATEGIES AND DISCIPLINE Statements
	YES
	NO
	N/A

	1.  Data are used to determine impact of student behavior on his/her learning.
	
	
	

	2.  Has this student ever been suspended from school?
	
	
	

	3.  If yes, for how many days?
	
	
	

	4.  If appropriate, a functional behavior assessment has been conducted.
	
	
	

	5.  IEP team has addressed behaviors that are impacting student learning.
	
	
	

	6.  A behavior intervention plan has been written to address behaviors.
	
	
	

	7.  All individuals working with the student have been involved in developing behavior intervention strategies.
	
	
	

	8.  Specialized training for implementing interventions, strategies and supports has been provided to parents, providers and others as appropriate.
	
	
	

	9.  Results of behavior intervention strategies are evaluated and monitored.
	
	
	


	PLACEMENT
34 CFR 300.116 Placements            Ed 1111.03 Continuum of Alternative Placements

	
	YES
	NO
	N/A

	Check the educational environment below in which the student is placed.  
	
	
	

	· Community Early Childhood Setting
	
	
	

	· Home Setting
	
	
	

	· Early Childhood Special Education
	
	
	

	· Partially Integrated
	
	
	

	· Specialized/Therapeutic Setting
	
	
	

	· General Self-Contained Setting
	
	
	

	· Specialized Self-Contained Setting
	
	
	


	BASED ON WHAT YOU HAVE LEARNED FROM THIS IEP REVIEW PROCESS, PLEASE NOTE:



	                                           STRENGTHS
	                                             SUGGESTIONS
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