USING COMPLIANCE DATA FOR CONTINUOUS IMPROVEMENT

SAMPLE COMPLETED BUILDING LEVEL CASE STUDY DATA SUMMARY

NEW HAMPSHIRE DEPARTMENT OF EDUCATION

SPECIAL EDUCATION PROGRAM APPROVAL AND IMPROVEMENT PROCESS

	

	SAU:   99
	School:    Red Brick High School, grades 9-12
	Date:   11/01/05

	Programs:   Self-Contained Classroom, Modified Regular, Resource Room
	Number of Cases Reviewed:  3

	Recorder/Summarizer:    Mary Jane Smith


Collaborative Team Members:


	Name:      Mary Jane Smith
	  Position:      Special Education Director
	Visiting 

	Name:      James Johnson
	  Position:      Principal
	Building Level


	Name:      Larry Jones
	  Position:      Special Education Teacher
	Building Level


	Name:      Maura Brown
	  Position:      Special Education Teacher
	Visiting 

	Name:      Helen Ward
	  Position:      Fourth Grade Teacher
	Building Level


	Name:      Mike Harrington
	  Position:      Speech/Language Pathologist
	Building Level


	Name:
	  Position:
	Building Level
or
Visiting (circle one)

	Name:
	  Position:
	Building Level
or
Visiting (circle one)

	Name:
	  Position:
	Building Level
or
Visiting (circle one)

	Name:
	  Position:
	Building Level
or
Visiting (circle one)


Based on data collected from the Data Collection Forms, Interview Forms, Classroom Observations, etc. the following summary is intended to provide a “snapshot” of the quality of services and programs in the school/private facility in the areas of: Access to the General Curriculum, Transition and Behavior Strategies and Discipline.
SUMMARIZE YOUR BUILDING LEVEL DATA

Fill in with the number of times a statement was marked from all Data Collection Forms:
	ACCESS TO THE GENERAL CURRICULUM STATEMENTS

Ed. 1109.01   Elements of an IEP   CFR 300.320 Content of IEP    

Ed. 1109.05,  Implementation of IEP
     20 U.S.C. 1414 (d)  
Ed. 1115.07,  Ed 1119.01(f) Provision of Non-Academic Services/Settings

CFR 300.320(a) CFR 300.34 Ed. 1119.03,  Full Access to District's Curricula


Ed. 1119.08,  Diplomas


Ed. 1107.04 (d) Qualified Examiner
Ed. 1133.05 (c)(h)(k) CFR 300.320 Program Requirements, Content of IEP
Ed. 1133.20 Protections Afforded to Children with Disabilities

CFR 300.320(a)(1)(i)   “. . . general curriculum (i.e. ,the same curriculum as for nondisabled children)” 

 CFR 300.320(a)(4)(iii)  “To be educated and participate with other children with disabilities and non disabled children”
	YES
	NO
	N/A

	Team uses multiple measures to design, implement and monitor the student’s program.  
	2
	1
	

	IEP goals are written in measurable terms.
	2
	1
	

	Student has made progress over the past three years in IEP goals. Goal 1
	1
	2
	

	Student has made progress over the past three years in IEP goals. Goal 2
	
	
	

	Student has access to the general curriculum (as outlined by the district, sending district or NH frameworks.)
	2
	1
	

	Student participates in the general curriculum in a regular education setting with non-disabled peers, as appropriate, with necessary supports.
	1
	1
	1

	When participating in a regular education setting with non-disabled peers with necessary supports, student has made progress in the general curriculum.
	1
	1
	1

	Student participates appropriately in state, district and school-wide assessments.
	3
	
	

	Student shows progress in state, district and school-wide assessments.
	1
	2
	

	Student has opportunities to participate in general extracurricular and other non-academic activities with necessary supports.
	
	2
	1

	Student does participate in general extracurricular and other non-academic activities with necessary supports.
	
	2
	1

	Was the student’s most recent individual evaluation (initial or reevaluation), including a written summary report and meeting, held within 45 days of parental permission to test?  If not, was it due to: (check all that apply)
	1
	2
	

	Extension in Place
	Lack of Qualified Personnel

    1   Psychologist        Educator

        Related Services       Other
	Evaluation Not Completed in Time
	Summary Report Not Written in Time
	Meeting Not Held in Time

1
	Other 

	For High School Students: 
	YES
	NO

	Student is earning credits toward a regular high school diploma.
	2
	1

	IF YES:  within 4 years?
	1
	1

	Student will earn an IEP diploma or a certificate of competency.
	1
	

	IF YES:  within 4 years?
	
	1

	Does this school / district have a clear policy for earning a high school diploma? 
	X
	


	
Access Strengths

	Access Suggestions for Improvement

	1. Staff at each grade level are using a variety of assessment tools to measure student progress.
2. All students at The Red Brick High School are given annual pre and post assessments. Staff review the data to measure individual student outcomes as well as strengths and weaknesses in curriculum and instruction.
3. General and special educators have regularly scheduled collaborative planning time, which has had a positive effect on student learning.
4. IEP goals for most students are aligned to the district’s curriculum.
5. Special and general educators are team teaching.
6. Paraprofessionals have regularly scheduled consultation and supervision time with both general and special educators.
7. In observing students in classrooms, it was clear that teachers were using a wide variety of instructional strategies to meet diverse learning styles.
	1. Since the IEP goals for the most part are aligned to the school’s general curriculum, use the existing school-wide assessments to monitor IEP progress more closely. Make program changes when necessary to assure progress on IEP goals. 

2. For students in self-contained programs, IEPs need to be aligned with the school’s curriculum.

3. Increase opportunities for the students in the self-contained classroom to practice social skills with typical peers.

4. Make certain that students with disabilities have the necessary supports to participate and make progress in the general curriculum in a regular education setting.
5. Consider ways to support student participation in extracurricular activities.
6. Improve the resources and scheduling system to adhere to the 45-day evaluation completion timeline.


SUMMARIZE YOUR BUILDING LEVEL DATA        

Fill in with the number of times a statement was marked from all Data Collection Forms:
	 TRANSITION STATEMENTS     
Ed .1102.53 Transition Services   CFR 300.43

Ed. 1107.02 Process; Provision of FAPE  CFR 300.124 Part C Transition
Ed. 1109.01,  Elements of an IEP (Transition Services)    

CFR 300.320(a)(7)(b)  20 U.S.C. 1402 (34)

20 U.S.C. 1414 (d)(1)(A) and (d)(6)
Ed. 1109.03,  IEP Team       CFR 300.320(b)       Ed. 1133.05   

This includes movement from (a) Early Supports and Services (ESS) to preschool, b) preschool to elementary school, (c) age 14 or younger, or (d) age 16 or older, as well as from grade to grade and school to school.
	YES
	NO

	For all case study students, respond to the following 3 statements:
	
	

	Transition planning from grade to grade takes place.
	3
	

	Transition planning from school to school takes place.
	3
	

	Collaboration has occurred between general and special education staff in IEP development and in transition planning.
	2
	1

	For all middle or high school students, also respond to the following 4 statements:
	
	

	Transition planning is designed as a results oriented process that promotes movement from school to the student’s desired post-school goals.
	2
	1

	IEP team includes parent as part of transition planning.
	3
	

	IEP team and process includes student as part of transition planning.
	2
	1

	IEP includes current level of performance related to transition services.
	2
	1

	If the student is age 14 or older during the course of the IEP, also respond to the following 3 statements:
	
	

	There is documentation that the student has been invited to attend IEP meetings.
	2
	1

	A statement of the transition service needs is included in the IEP.
	2
	1

	The statement of transition focuses on the student’s course of study (e.g. vocational programming, advanced placement).
	2
	1

	If the student is age 16 or older during course of the IEP, also respond to the following 11 statements:
	YES
	NO
	N/A

	Transition plan, includes coordinated, measurable, annual IEP goals and includes transition services that will reasonably enable the student to meet the post-secondary goals.
	1
	2
	

	There is documentation that representatives of other agencies have been invited to IEP meetings.
	1
	1
	1

	Statement of needed transition services is presented as a coordinated set of activities.
	2
	1
	

	The statement of transition focuses on the student’s course of study (e.g. vocational programming, advanced placement).
	2
	1
	

	The IEP includes a statement of needed transition services and considers instruction.
	2
	1
	

	The IEP includes a statement of needed transition services and considers related services.
	2
	1
	

	The IEP includes a statement of needed transition services and considers community experiences.
	2
	1
	

	The IEP includes a statement of needed transition services and considers development of employment skills.
	2
	1
	

	The IEP includes a statement of needed transition services and considers development of daily living skills.
	2
	1
	

	Student is informed prior to age 17 of his/her rights under IDEA.
	3
	
	

	If the student is preparing to graduate this year, there is a summary of the student’s academic achievement and functional performance, which includes recommendations on how to assist the student in meeting his or her post-secondary goals.
	1
	
	2

	Transition Strengths 
	Transition Suggestions for Improvement 

	1. The school holds a “step-up” day for students to visit new classrooms.
2. Parents seem pleased with transitions from grade to grade and school to school.
3. High school administrators and guidance counselors come to visit 8th graders at the middle school in the spring of each year to facilitate transitions to the high school.
4. There is an effective system in place to inform students of their rights under IDEA prior to age 17.
5. Transition documents include the necessary components for consideration of course of study, instruction, related services, community experiences, employment skills and daily living skills.
6. As 8th grade students transition to the Red Brick High School, they have the option of being assigned to a 12th grade peer mentor.
	1. Transition plans need to include post-high school goals.

2. Professional development for staff on transition requirements is suggested so that the transition planning procedures and documentation are consistently implemented.

3. High school staff need to participate in the development of IEPs for students leaving the middle school to transition to the high school.

4. It is required that students be invited to IEP meetings and be included in transition planning.

5. It is strongly encouraged that the district develop a process to actively involve students in their own transition planning.

6. Representatives of outside agencies should be invited to participate in transition planning.


SUMMARIZE YOUR BUILDING LEVEL DATA

Fill in with the number of times a statement was marked from all Data Collection Forms:
	BEHAVIOR STRATEGIES AND DISCIPLINE
Ed. 1109.02 Program                               CFR 300.324

Ed. 1119.11 Disciplinary Procedures     CFR 300.530-300.536

Ed. 1133.07 (a) (b) (c) (d) (e)                   CFR 300.530-300.536

20 U.S.C. 1415 (K)

Child Management – Private Schools   RSA 169-C Child Protection Act
	YES
	NO
	N/A

	Data are used to determine impact of student behavior on his/her learning.
	1
	1
	1

	Has this student ever been suspended from school?
	
	3
	

	If yes, for how many days?
	
	
	

	If appropriate, a functional behavior assessment has been conducted.
	
	
	3

	IEP team has addressed behaviors that are impacting student learning.
	2
	
	1

	A behavior intervention plan has been written to address behaviors.
	1
	1
	1

	All individuals working with the student have been involved in developing behavior intervention strategies.
	2
	
	1

	Specialized training for implementing interventions, strategies and supports has been provided to parents, providers and others as appropriate.
	1
	1
	1

	Results of behavior intervention strategies are evaluated and monitored.
	1
	1
	1

	A school-wide behavior intervention model exists.
	
	X
	

	Behavior Strategy Strengths
	Behavior Strategy Suggestions for Improvement

	1. IEP teams have addressed behaviors and included appropriate accommodations and goals in the IEPs.

2. The students were observed interacting with appropriate behaviors with peers in various school settings.

3. All staff working with students who demonstrate challenging behaviors are aware of behavior plans and work hard to implement them.


	1. Staff members are collecting behavior data on individual students, yet there is no school wide system in place for analyzing the data in a consistent manner.  Staff and administration may want to explore a more efficient data management system.

2. Formalized behavior plans should be developed for those students whose behavior impacts learning.

3. Include paraprofessionals in the training for all behavior intervention strategies.

4. The Red Brick High School seems to have a significant number of students with emotional and behavioral issues placed in schools outside of the SAU.  Consideration should be given to the development of a program at Red Brick High School that would address this issue.

5. A school-wide system of positive behavioral supports and interventions should be put in place that includes common goals and language and protocols for response to behavior.



Please use this page to summarize the building level strengths and suggestions.  At the report-out, the visiting team members will be asked to provide a brief overview of the building they visited.  This summary will be the basis for that overview.  

	Strengths
	Suggestions for Improvement

	1. Communication among staff members is strong.

2. Differentiated instruction is evident in classrooms.

3. Parents interviewed were pleased with programs, services, & progress of their children.

4. Administration is supportive and involved in all aspects of special education.
5. Technology is used as an instructional tool.

6. Students appear to be actively involved in the learning process. 

7. The atmosphere in the school is welcoming, with student work displayed everywhere.

8. Staff hold high learning expectations for all children.

9. The staff and administration meet regularly to review individual and school wide assessment data and use the information as a vehicle for curriculum planning.

10. Multiple opportunities are provided for parents to have day-to-day communication with all staff.

11. Weekly progress reports go home for each high school student.

12. Monthly school-wide assemblies are held at the start of the school day to recognize student accomplishments in the areas of academics, behavior and extracurricular activities.

13. At Red Brick High School staff are committed to professional growth and attend a variety of workshops and trainings.  


	1. In order to meet IEP requirements, The Red Brick High School needs to ensure that the school psychologist is available on a consistent basis.

2. Provide more training for paraprofessionals, especially in the area of behavior strategies and discipline.

3. More space is needed for related service personnel to use on a consistent basis.

4. The Red Brick High School needs to consider the development of a student data management system that could better collect and track behavioral data.

5. The school may want to examine the workshops that staff are attending in order to determine if the workshops and trainings are directly related to goals for the school and the professional development master plan.
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