USING COMPLIANCE DATA FOR CONTINUOUS IMPROVEMENT


SAMPLE COMPLETED ELEMENTARY SCHOOL

CASE STUDY DATA COLLECTION FORM

NEW HAMPSHIRE DEPARTMENT OF EDUCATION

SPECIAL EDUCATION PROGRAM APPROVAL AND IMPROVEMENT PROCESS
CASE STUDY DATA COLLECTION FORM INSTRUCTIONS

The data collection form is used to demonstrate how services and opportunities provided to the student have resulted in improved achievement.    The data collection process is based upon a complete review of relevant student information, including IEP, portfolio of work, discipline information and other relevant data. The case study team, made up of building and/or district level staff who work with this student, is asked to review each focus area (Access to the General Curriculum, Transition and Behavior Strategies and Discipline) by stating the evidence provided by the district.  Case study teams will include both general and special educators, as well as related service providers.  Teams may also include parents, students, paraeducators, outside agency representatives, and/or other relevant persons.

The person(s) providing the information shows pertinent evidence to the case study team members in response to each question.  The case study team members note the evidence cited in the space provided on this data collection form.  For example:  evidence of the student’s access to the general curriculum could be a copy of the student’s schedule, direct classroom observation, progress reports, report cards, an IEP reference, the student’s permanent record, discipline data or record of participation in afterschool activities.

You are asked to provide each visiting team member with a copy of the completed Case Study Data Collection Form at the beginning of the case study presentation.
	Student’s First Name & Last Initial:  Trudy B
	SPEDIS #:654322
	Grade: 3
	Age: 8
	Date of Birth: 5/15/98

	SAU:  100
	Town:      Granite
	School: East Granite Elementary School

	Date:  9/01/2006
	Educational Disability(ies):  LD
	Type of Program: Modified Regular and Learning Lab


	Building/District Level Person Providing Information:  Sarah Stevens
	Position:  3rd Grade Teacher

	Building/District Level Person Providing Information:  Janice Cassidy
	Position:  Educational Assistant

	Building/District Level Person Providing Information:  David Lake
	Position:  Physical Education Teacher

	Building/District Level Person Providing Information:  Linda Overmann
	Position:  Case Manager/Special Educator

	Building/District Level Person Providing Information:  Jane Davis 
	Position: Principal/LEA Representative

	Building/District Level Person Providing Information:
	Position:  

	Building/District Level Person Providing Information:
	Position:

	Building/District Level Person Providing Information:
	Position:


SAMPLE STUDENT PROFILE

Trudy B.

Trudy is an 8-year-old 3rd grade student, who was initially screened in November of her Kindergarten year as a result of concerns identified by both her mother and the Kindergarten teacher.  Expressive language was difficult to understand and her extreme shyness was described by the referring teacher as possibly interfering with her ability to become engaged in the Kindergarten classroom activities and show progress in basic skill development.  It was determined that her lack of early progress was most likely developmental in nature at that time.   

However, Trudy was referred for a special education evaluation in January of Grade 1 because of the difficulty she was having in acquiring basic reading, writing and math skills. Her teacher also indicated that she did not make friends easily and hesitated to participate in many of the classroom activities unless specifically encouraged to do so.  Classroom based assessments indicated that her reading skills, specifically in the area of fluency, were below average. The Evaluation Team agreed to conduct a Speech and Language evaluation as well as a Learning Disability Assessment.  Trudy was identified as having a Specific Learning Disability, but not identified with a Speech and Language Impairment. The evaluation report described her as “a student with above average intellectual ability, who is displaying early signs of a significant language-based learning disability”. 

Currently, although Trudy is functioning cognitively within the above average range of conceptual ability, her non-verbal skills are weak, particularly in short-term auditory memory. The first IEP included goals in reading decoding and fluency, emphasizing a phonetic approach, and in the language of math.  Her current IEP includes 3 hours of reading/language arts services in the Learning Lab, an additional 2 hours of reading support in the classroom, as well as 1 hour of math support in the classroom.  She has participated in Extended School Year programming for the past two years.   

Trudy is a quiet and serious young girl who is beginning to show academic gains in the classroom.  As a result she is developing confidence in both academic and social areas and has acquired a small group of good friends.  She is liked by her peers and displays no behavioral issues. She lives with her father, mother and younger sister in Granite.  Mrs. B has been very involved in the development of Trudy’s program, as well as in her evaluations and reports.  

The IEP goal stated and graphed below shows the progress Trudy has made in the area of reading fluency in the past year and a half. 

Present Level of Performance in reading fluency:

· When provided with 3rd grade level reading passages, Trudy correctly reads 37 words with 8 errors in 1 minute.

Goal:  

· By the end of 30 weeks, given an end of 3rd grade reading passage, Trudy will correctly read 75 words per minute.

Trudy’s Classroom Based Measurement – Grade 2 Reading – Correct Words-Per-Minute

              Grade 2 (9/30/05 – 6/17/06)
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Trudy’s Classroom Based Measurement – Grade 3 Reading – Correct Words-Per-Minute

Grade 3 (9/15/06 - 3/30/07)
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As we look at the focus areas of: 1.) Access to the General Curriculum 2.) Transition and 3.) Behavior Strategies and Discipline, the following questions may help to gather data for considering the quality of services and programs.

	Section 1.  ACCESS TO THE GENERAL CURRICULUM

Ed. 1109.01   Elements of an IEP   CFR 300.320 Content of IEP    

Ed. 1109.05,  Implementation of IEP   20 U.S.C. 1414 (d)  
Ed. 1115.07,  Ed 1119.01(f) Provision of Non-Academic Services/Settings 

CFR 300.320(a) CFR 300.34 Ed. 1119.03,  Full Access to District's Curricula
Ed. 1107.04 (d) Qualified Examiner
Ed. 1133.05 (c)(h)(k) CFR 300.320 Program Requirements, Content of IEP
Ed. 1133.20 Protections Afforded to Children with Disabilities

CFR 300.320(a)(1)(i)   “. . . general curriculum (i.e. ,the same curriculum as for nondisabled children)”  CFR 300.320(a)(4)(iii)  “To be educated and participate with other children with disabilities and non disabled children”
	EVIDENCE/DATA

	1. When developing the IEP, describe the process used to consider the student’s strengths; the parents’ concerns for enhancing their child’s education; the results of the most recent evaluation; and the academic, developmental and functional needs of the child.
	When developing Trudy’s IEP, her case manager reviews current progress monitoring in reading, as well as other academic areas with her teachers.  Input is also elicited from her teachers, the classroom teacher assistant, her parents and from Trudy, prior to the meeting. 

 The draft is provided to teachers and parents to review before the meeting.  Further edits and additions are made at the time of the IEP meeting following the team’s discussion and decisions. 

	2. What individual, classroom based, school wide and/or district wide measures have been used to:

· determine this student’s present level of academic achievement and functional performance? 

· assess this student’s progress toward IEP goals?
	Classroom based measures are primarily used to monitor Trudy’s progress.  In addition, the school recently (September 2006) began conducting the NWEA MAP assessments (September and May).  Other measures include the NECAP, teacher reports and IEP progress reports

End of section tests / progress, checking for number of Dolch words, looking at grade equivalents and standard scores

	3. Provide examples from this student’s current IEP of academic and functional goals that are written in measurable terms.
	Goal:  

· In 30 weeks, given 3rd grade reading passages, Trudy will correctly read 75 words per minute.

· In 30 weeks, given 25 problems representing 3rd grade math curriculum, Trudy will write 55 correct digits in 3 minutes. 



	4. IEP Goals:

· Describe the student’s progress toward measurable goals over the past three years.  

· If the student did not progress, describe the changes that have been made.
	Data collected through classroom based measurements shows clear progress toward both reading and math goals.  (See example on page 2.)  The amount of time spent in direct services has decreased in the past year, and her time in the classroom for reading and math instruction has increased.

Trudy has also demonstrated greater confidence as seen in her increased, active participation in classroom activities and in the new friends she has made. 

	5. Provide the student’s daily schedule and highlight activities and classes in which the student participates with non-disabled peers.
	Trudy leaves the 3rd grade classroom for 2 hours a week of small group instruction in reading and one hour a week in small group math instruction.  She participates in all other 3rd grade classroom instruction and activites with her peers. 

	· Describe how this student is actively involved and engaged in the general curriculum and how this involvement is measured.  

· Please show examples of student work that connects to NH state curriculum frameworks, local benchmarks or GLEs and GSEs.
	Trudy is actively involved in all the same general curriculum activities as her grade peers.  For example, she was part of a special music drumming group, and she enjoyed the gardening and cooking activities of the nutrition grant.

The district’s curriculum committee completed the curriculum mapping in the summer of 2005.  The curriculum is now aligned with the NH state frameworks and the GLEs.  A copy of the 3rd grade curriculum is available to the visiting team.  

	6. What types of supports, as described in the IEP or observed in the learning environment, allow the student to be successful and participate and progress in the general curriculum?
	Trudy receives classroom and assessment accommodations, including having instruction and explanations repeated.  Teachers use visuals to address her strong spatial skills and her less well developed auditory skills.  She receives support from a classroom paraprofessional with reading and content area assignments. (See current IEP for complete list of accommodations)

	· Describe this student’s progress on state, district and school-wide assessments over the last three years.  

· Describe any individual accommodations necessary to measure academic achievement or functional performance in state or district-wide assessments.
	Trudy has shown the greatest progress on the classroom based measures provided to her during the past two years. She has shown increased reading fluency and math skills as measured by the classroom teacher on a weekly basis.   She participated in the NECAP this year but the results have not yet been received by the school.  Trudy also began participating in the MAP assessment this fall and will be tested again in May. Trudy was permitted extra time during testing, when appropriate.  Refer to the accommodations listed in her IEP.

	7. Describe the supports and accommodations provided to this student to allow participation in extracurricular and other non-academic activities.
	Trudy has not needed supports or accommodations when participating in extracurricular activities.  She joined the Girl Scouts this year and her mother reports that she enjoys the group and  participates successfully.

School notices of after-school activities are sent home weekly to parents.  The information is also posted on the school’s website.  

	8. How would you improve/increase this student’s progress in the general curriculum (e.g., general/special education collaboration time, support staff, resources)?
	Offer more professional development sessions for all educators in differentiated instruction and universal design.  

Provide regularly scheduled and dedicated time (at least twice a week) for the 3rd grade teachers, paraprofessionals and special educators to meet and plan for students with special needs.

	9. Was the student’s most recent individual evaluation (initial or reevaluation), including a written summary report and meeting, held within 45 days of parental permission to test?  

      If not, why?


	Trudy’s last three-year re-evaluation was not held within 45 days of parent permission to test.  The Holiday break contributed to the delay, however, the  school psychologist, who is only here one day a week, did not complete the testing or her report in time to hold the meeting within 45 days. An extension was signed by the parent. 


	THE CASE STUDY TEAM AND VISITING TEAM WILL COMPLETE THE SECTION BELOW TOGETHER 

AT THE CASE STUDY COMPLIANCE REVIEW

	Access to the General Curriculum Statements
	YES
	NO
	N/A

	Team uses multiple measures to design, implement and monitor the student’s program.  
	X
	
	

	IEP goals are written in measurable terms.
	X
	
	

	Student has made progress over the past three years in IEP goals.  Goal 1:  Reading
	X
	
	

	Student has made progress over the past three years in IEP goals.  Goal 2:
	
	
	

	Student has access to the general curriculum (as outlined by the district, sending district or NH frameworks.)
	X
	
	

	Student participates in the general curriculum in a regular education setting with non-disabled peers, as appropriate, with necessary supports.
	X
	
	

	When participating in a regular education setting with non-disabled peers with necessary supports, student has made progress in the general curriculum.
	X
	
	

	Student participates appropriately in state, district and school-wide assessments.
	X
	
	

	Student shows progress in state, district and school-wide assessments.
	X
	
	

	Student has opportunities to participate in general extracurricular and other non-academic activities with necessary supports.
	X
	
	

	Student does participate in general extracurricular and other non-academic activities with necessary supports.
	X
	
	

	Was the student’s most recent individual evaluation (initial or reevaluation), including a written summary report and meeting, held within 45 days of parental permission to test?  If not, was it due to: (check all below that apply)
	
	X
	

	Extension in Place

X
	Lack of Qualified Personnel

X Psychologist

· Educator

· Related Services

· Other
	Evaluation Not Completed in Time

X
	Summary Report Not Written in Time
	Meeting Not Held in Time
	Other 

X


	Section 2.  TRANSITION

Ed .1102.53 Transition Services    CFR 300.43

Ed. 1107.02, Process; Provision of FAPE  CFR 300.124 Part C Transition
Ed. 1109.01, Elements of an IEP (Transition Services)    

CFR 300.320(a)(7)(b)  20 U.S.C. 1402 (34)

20 U.S.C. 1414 (d)(1)(A) and (d)(6)
Ed. 1109.03,  IEP Team       CFR 300.320(b)       Ed. 1133.05   

This includes movement from (a) Early Supports and Services (ESS) to preschool, b) preschool to elementary school, (c) age 14 or younger, or (d) age 16 or older, as well as from grade to grade and school to school.
	EVIDENCE/DATA

	1. Describe the school’s transition procedures, processes and activities for moves from grade to grade and school to school.  
	While there is no written transition plan from grade to grade in the East Granite Elementary School, teachers from each grade level meet to discuss placement.  Also, during spring conferences general and special educators meet with parents to get parent input for the following year.

	2. Describe how information on this student has been shared between teachers from grade to grade, including curriculum, instruction and methodology.  
	See above.

	3. What additional information, procedures, training and/or materials would have been helpful for you to have in advance to help you implement an effective transition for this student?
	Our transition planning is helpful and effective as it is.

	4. Describe the collaboration process between general and special education staff in developing new IEPs and transition plans for this student.
	General education staff, special educators and classroom paraprofessionals meet on a regular basis to discuss new IEPs and transition.  Input is received from all team members, including parents, in order to draft each new IEP.

	5. Describe how students and parents have been involved in transition discussions and activities.  
	Trudy’s parents, particularly her mom, have been invited to and attend all IEP/transition/planning meetings.  

	6. Outside Agencies:

· Are agencies outside of the school involved in transition planning/services?  

· If so, which ones?
	It is not necessary for outside agencies to be involved in Trudy’s program.

	THE CASE STUDY TEAM AND VISITING TEAM WILL COMPLETE THE SECTION BELOW TOGETHER 

AT THE CASE STUDY COMPLIANCE REVIEW

	Transition Statements
	YES
	NO

	Transition planning from grade to grade takes place.
	X
	

	Transition planning from school to school takes place.
	X
	

	Collaboration has occurred between general and special education staff in IEP development and in transition planning.
	X
	


	Section 3.  BEHAVIOR STRATEGIES AND DISCIPLINE

Ed. 1109.02 Program                               CFR 300.324

Ed. 1119.11 Disciplinary Procedures     CFR 300.530-300.536

Ed. 1133.07 (a) (b) (c) (d) (e)                   CFR 300.530-300.536

20 U.S.C. 1415 (K)

Child Management – Private Schools   RSA 169-C Child Protection Act
	EVIDENCE/DATA

	1. Describe how this student’s behaviors (positive or negative) have affected his/her ability to learn and his/her overall success in school.  
	Trudy is a cheerful, hardworking student, with a supportive family.  There are no behavioral issues that would impact her program.

	2. What data did the team use to determine how this student’s behaviors have affected his/her ability to learn and his/her overall success in school?  


	N/A

	· Briefly summarize this student’s disciplinary record:  Please include suspensions, expulsions, time-outs, parent notifications, etc., and indicate the length of time this record reflects.

· If appropriate, has the IEP team conducted a functional behavior assessment of the student’s behavior?

· Has the IEP team developed a behavior intervention plan to address the behaviors?  
	Except for the time in 1st grade, when Trudy was feeling very frustrated and unsuccessful due to her learning disability, she has had no disciplinary needs.  At that time, when her teacher recognized her anxiety, the teacher, guidance counselor and her case manager met with the mother to discuss some ways to help Trudy overcome and understand this anxiety. (A Mel Levine “Schools Attuned” activity was suggested).

No functional behavior assessment has been needed.

	· What behavioral interventions, strategies and supports have been developed to address the student’s behaviors?

· If this student has a behavior plan in place, does it describe these interventions, strategies and supports?
	N/A

N/A

	· Who has been involved in determining these behavioral interventions, strategies and supports?  

· How have the interventions, strategies and supports been communicated to the student, parents and key school personnel?
	N/A

	· Who has been involved in implementing and monitoring these behavioral interventions, strategies and supports? 

· What professional development has been provided?
	N/A

	3. Show the data that the team uses to demonstrate the results of the behavioral interventions, strategies and supports.
	N/A

	· Does a school-wide behavioral intervention model exist? 

· If so, how does it support and align with the behavioral interventions for this student?
	East Granite Elementary School has implemented the Responsive Classroom model at every grade level.  All teachers and paraprofessionals have been trained in this model, leading to a consistent school-wide approach to behavior.


	THE CASE STUDY TEAM AND VISITING TEAM WILL COMPLETE THE SECTION BELOW TOGETHER 

AT THE CASE STUDY COMPLIANCE REVIEW

	BEHAVIOR STRATEGIES AND DISCIPLINE Statements
	YES
	NO
	* N/A

	Data are used to determine impact of student behavior on his/her learning.
	
	
	X

	Has this student ever been suspended from school?
	
	X
	

	If yes, for how many days?
	
	
	

	If appropriate, a functional behavior assessment has been conducted.
	
	
	X

	IEP team has addressed behaviors that are impacting student learning.
	
	
	X

	A behavior intervention plan has been written to address behaviors.
	
	
	X

	All individuals working with the student have been involved in developing behavior intervention strategies.
	
	
	X

	Specialized training for implementing interventions, strategies and supports has been provided to parents, providers and others as appropriate.
	
	
	X

	Results of behavior intervention strategies are evaluated and monitored.
	
	
	X

	A school-wide behavior intervention model exists.
	X
	
	


* If the answer to question number 1 on page 10 indicates that there are no behavioral issues impacting this student’s ability to learn and succeed in school, use NA rather than NO.

Thank you for your time
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