
 

 

  
 
 
 
 
 
 
 
 

New Hampshire State Board of Education 
Department of Education 

25 Hall Street | Concord, NH 03301 
 

Granite State College Building | Events Center 
 

For the public wishing to listen to the meeting, please register in advance via this link: 
Register here for the NH State Board of Education Meeting  

After registering, you will receive a confirmation email containing information about joining the webinar. 
 

Thursday, July 14, 2022 
 

AGENDA 
 

I. CALL TO ORDER ~ 10:00 AM 
 

II. PLEDGE OF ALLEGIANCE 
 

III. PUBLIC COMMENT The State Board of Education welcomes public commentary. In person 
commentary is limited to 3 minutes per person and clarifying questions may be asked, otherwise 
the Board does not provide feedback. All written commentary should be submitted to 
Angela.Adams@doe.nh.gov. All submitted commentary is provided to the board and when possible, 
included and posted with the monthly meeting materials located on the State Board of Education’s 
meeting and minutes webpage.   

 
IV. PRESENTATIONS/REPORTS 
 

A. Office of Legislative Budget Assistant (LBA) Special Education Dispute Resolution Audit 
~ PAIGE LORENZ, Performance Audit Manager   
 

V. COUNCIL for TEACHER EDUCATION (CTE) ~ LAURA STONEKING, NHED, Administrator, 
Bureau of Educator Preparation and Higher Education 
 
A. New England College (NEC) ~ secondary priority progress report 

 
B. Antioch University New England (AUNE) ~ substantive change report 

 
C. Upper Valley Educators Institute (UVEI) ~ 2022 (20) final professional educator 

preparation program (PEPP) review report 
 

D. Franklin Pierce University (FPU) ~ 2022 (7) final professional educator preparation 
program (PEPP) review report 

 
VI. BUREAU OF EDUCATIONAL OPPORTUNITIES  
 

A. Office of Charter Schools ~ TAL BAYER, NHED, Administrator 
 

1. The Birches Academy Charter School ~ charter amendment 
 

2. The Birches Academy Charter School ~ renewal 
 

3. Leaf Academy Public Charter School ~ renewal 
 

4. Polaris Public Charter School ~ renewal 

https://zoom.us/webinar/register/WN_NzkozE5ESFaGqSajbwNUhA
mailto:Angela.Adams@doe.nh.gov
https://www.education.nh.gov/who-we-are/state-board-of-education/state-board-meetings-and-minutes
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B. Office of Nonpublic Schools ~ TIM CARNEY, NHED, Administrator of Educational Pathways 

 
1. Commissioner’s Nonpublic School Approval Designation: renewals report 

 
C. Learn Everywhere Program~ TIM CARNEY, NHED, Administrator of Educational Pathways 

 
1. Seacoast Science Center ~ renewal 

 
2. Russian School of Mathematics ~ new application 

 
VII. PROFESSIONAL STANDARDS BOARD APPLICANTS/RENEWALS ~ STEPHEN APPLEBY, 

NHDOE, Director, Division of Educator Support and Higher Education 
 
A. Kimberly Yarlott, Assistant Superintendent for Curriculum, Instructions and 

Assessment, Merrimack School District ~ renewal application (2022-2025) ~ Higher 
Education and Education Administration 

 
VIII. COMMISSIONER’S UPDATE 
 
IX. OPEN BOARD DISCUSSIONS 
 

X. TABLED ITEMS  
 

A. Initial Proposal ~ Administrator Endorsements (Ed 506) 
 
B. River View Public Charter School ~ Application 

 
C. Town of Carroll’s Appeal of the White Mountain Regional School District’s Vote to Reject 

the Proposed Withdrawal Plan 
 
XI. CONSENT AGENDA  

 
A. Meeting Minutes of June 9, 2022 

 
B. Students/Monroe School Board ~ SB-FY-19-04-013 (LC); SB-FY-19-04-014 (SH) ~ 

approval of the hearing officer’s proposed decision 
 

C. Clarksville-Pittsburg Authorized Regional Enrollment Plan (AREA) Two-Year Extension 
 

D. Hollis-Brookline Cooperative School District Articles of Agreement ~ certification of the 
change 
 

XII. NONPUBLIC SESSION 
 

XIII. ADJOURNMENT ~ 3:00 PM 
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WHAT IS A PERFORMANCE AUDIT? 

A performance audit is an objective examination of evidence for the purpose of providing an 
independent assessment of the performance of a government organization, program, activity, or 
function. Its purpose is to provide information for improving public accountability and facilitating 
decision making by parties with responsibility to oversee or initiate corrective action. Under 
generally accepted government auditing standards the LBA is an external audit organization that 
reports its findings to the Legislature, though recommendations are primarily directed towards 
management of the audited entity.   

What do performance audits consider? 

Performance audits may consider program-related issues, such as: 1) the extent to which the 
desired results or benefits established by the legislative or other authorizing body are being 
achieved, 2) the effectiveness of organizations, programs, activities, or functions, and 3) whether 
the entity has complied with significant laws and regulations applicable to the program. The audit 
may evaluate program performance by: 

• assessing whether the objectives of a new or on-going program are proper, suitable, or
relevant;

• measuring the immediate or long-term effects of the program; identifying factors
inhibiting satisfactory performance;

• identifying ad hoc requirements not properly established in rule or law; and

• determining whether program data are valid and reliable.

Performance audits may also consider economy and efficiency issues, such as: 1) whether the 
entity has acquired, protected, and used its resources (such as staff, equipment, and facilities) 
economically and efficiently, and 2) the causes of inefficiencies or uneconomical practices. The 
audit may evaluate economy and efficiency issues by: 

• determining if the entity followed sound procurement practices;

• assessing if the entity acquired the appropriate type, quality, and amount of resources
at an appropriate cost;

• determining if the entity properly protected and maintained its resources;

• determining if the entity used efficient operating procedures; and

• evaluating if the entity used the optimum amount of resources (staff, equipment, and
facilities) in producing or delivering the appropriate quantity and quality of goods or
services in a timely manner?

IV, A
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Methodologies 
 
The following methods are typically utilized in conducting performance audits: 
 

• researching the industry or professional standards related to the audit topic; 
• reviewing other states’ performance audits related to the audit topic; 
• identifying relevant State laws, administrative rules, and program policies; 
• interviewing legislators with an interest in the audit topic; 
• interviewing or surveying program officials and personnel; 
• interviewing or surveying program recipients; 
• reviewing program documents and files; 
• determining the existence of inputs, outputs, and outcomes measurements; 
• assessing the quality of program data; 
• documenting key program processes and transactions; 
• documenting organizational structure of the program; 
• evaluating risks related to the program; and  
• identifying and evaluating the most significant internal controls related to the audit topic. 

 
How is a performance audit topic selected? 
 
The joint Legislative Performance Audit and Oversight Committee (LPAOC) selects audit topics 
in accordance with RSA 17-N. The LPAOC recommends the audit topic to the joint Legislative 
Fiscal Committee for approval. The Fiscal Committee adopts the recommendation for the audit 
unless it unanimously refuses to do so (RSA 14:30-a, III). 

2021-2022 Legislative Performance Audit and Oversight Committee 
 
Senator Lou D’Allesandro    Representative Kenneth Wyler  
Senator Erin Hennessey    Representative Keith Erf 
Senator Bob Giuda     Representative Karen Umberger 
Senator Jay Kahn      Representative Mary Jane Wallner 
Senator John Reagan, Vice Chair   Representative Lucy Weber   
 
To contact us or request an audit report 
 
Office of Legislative Budget Assistant 
107 North Main Street 
State House, Room 102 
Concord, NH  03301 
(603) 271-3161 
(603) 271-2785 - Audit Division 
 
Or reach us on the web at: https://www.gencourt.state.nh.us/lba/ 
 

http://www.gencourt.state.nh.us/lba/audit.aspx


  The State Board of Education reserves the right to modify its approval determination if it receives documentation that program graduates are not 
achieving the levels of skill and knowledge that would entitle them to educational credentials authorized by the State Board under RSA 186: 11 X. 

Frank Edelblut              Christine M.  Brennan 
Commissioner      Deputy Commissioner 

STATE OF NEW HAMPSHIRE 
DEPARTMENT OF EDUCATION 

Division of Educator Support & Higher Education 
101 Pleasant Street Concord, NH 03301 TEL. (603) 271-3495 

Submitted to the State Board of Education for the July 14, 2022, meeting. 

A. ACTION NEEDED
New England College (NEC) is one of 12 institutions of higher education with approved educator preparation programs in New
Hampshire. The Council for Teacher Education (CTE) is requesting the State Board of Education formally review the secondary
progress report and recommendations and determine, the official program approval status of NEC’s PEPPs. [602.15(b)(c)]

B. RATIONALE FOR ACTION
At the June CTE meeting, the Council evaluated the submission of the secondary progress report from NEC.  NEC has made sufficient
progress regarding all unmet standards and determined that all previous unmet standards are met.  The CTE accepted the review team’s
report and the associated approval recommendations.  Additionally, the CTE unanimously (15 in favor), recommends to the State Board
of Education full approval for New England College’s eight (8) degree/licensure PEPPs through August 30, 2027.

C. EFFECTS OF THIS ACTION
This approval will allow for NEC to continue through an additional term of State Board approval.  If approved, NEC can recommend
candidates for licensure; confirming that a graduate has met administrative requirements through completion of a particular educator
preparation program and subsequently, be recommended for a professional educator license.

D. HISTORICAL BACKGROUND
• July 2020: the Board granted 2-year conditional approval of (10) programs thru 8/31/22; ElEd (K-6) (K-8), Eng 5-12, SpEd,

Math 7-12, P.E., Life Sci, Social Studies 5-12, Theatre, Super, Principal; NEC shall develop a progress report and submitted
to the DOE within 6 months of the SBE approval decision

• February 2021: the Board voted to accept the initial priority progress report and granted continued conditional approval
through 8/2022; develop a secondary progress report by 6/2022, address progress toward remaining unmet standards

• May 2021: the Board approved the extension/elimination of Vis Arts, Life Sci, R/W Spec, CA, and SpEd Admin

E. POSSIBLE MOTION
The State Board of Education moves to accept the secondary progress report for the NEC and grant full approval of the following eight
(8) PEPPs through August 30, 2027. [602.15(c)(1)]

NH Ed. 
Standard(s) 

Professional Educator Preparation 
Programs- Content Area(s) 

Degree/ Format Offered Approval 
Recommendation 

Proposed 
Expiry 

612.04 507.11 Elementary Education Teacher (k-6) (k-8) BA, Licensure Full 08/30/2027 
612.05 507.24 English Language Arts Teacher for Grades 5-12 BA, Licensure Full 08/30/2027 
612.07 507.40 Special Education Teacher (age 5-21) BA, Licensure Full 08/30/2027 
612.21 507.16 Physical Education Teacher BA, Licensure Full 08/30/2027 
612.28 507.28 Social Studies Teacher for Grades 5-12 BA, Licensure Full 08/30/2027 
612.30 507.35 Theatre Education Teacher BA, Licensure Full 08/30/2027 
614.05 506.01 Superintendent CAGS, EdD Full 08/30/2027 
614.04 506.04 Principal Instructional Leader MEd, CAGS, Licensure Full 08/30/2027 

[602.04, 602.06, 602.13, 602.15] 

Action by the State Board; Appeal 
*Per 602.15(c)(1, 2, or 3) 

(1) Approval for up to and not to exceed 7 years which means that the PEPP meets and continues to meet all relevant requirements of Ed 600;
(2) Conditional approval for up to and not to exceed 7 years with the following:

a. Submission and approval by NHCTE of a progress report made on program approval standards not previously met; and 
b. Review by division director or designee focusing on progress made on program approval standards not previously met; or 

(3) Non-approval which means the PEPP does not meet the relevant requirements of Ed 600.
*Per 602.15(e)(1-3),

(e) For all decisions of the state board, the following procedures shall apply: 
(1) The state board shall provide the institution with a description of the procedures for a rehearing in accordance with Ed 213.02; 
(2) All appeals of final action by the state board shall be taken in accordance with RSA 541; and
(3) An administrative decision of the board shall be considered final: 

a. Thirty days after the decision, if there is no request for rehearing in accordance with Ed 213.02; or
b. At the conclusion of action required by Ed 213.02.

V, A



 

 

 

 

 

 

 

 

NEW ENGLAND COLLEGE 

PROGRESS REPORT TO  

NEW HAMPSHIRE COUNCIL FOR TEACHER EDUCATION 

May 20, 2022 

 

  



Memorandum   

To:     The Council for Teacher Education (CTE) 
From:   Chris Ward and Kelly Moore Dunn 

NEC Review Co-chairs 
Date:   June 2022  
Re:       Priority Progress Report, New England College  
 
In July 2020, New England College (NEC) received a Program Approval Report from the NH Department of Education detailing the findings from the 
approval process visit that took place in November 2019, the recommendations from the NH State Board of Education and the guidelines and process for the 
progress report.  As a result of the program approval process for NEC the institution was required to submit a progress report with the purpose of addressing 
specific findings and unmet administrative rule requirements. 
 
NEC submitted an Institutional Priority Progress Report on December 18, 2020 and after the CTE review of that progress report, was required to submit one on May 
19, 2022 to the NH Department of Education, as part of the review and approval process that took place in November 2019. Upon recommendation from the Council 
for Teacher Education, the State Board of Education voted to grant conditional program approval for two years expiring on August 31, 2022 to NEC’s Professional 
Preparation Programs.  
 
This Progress Report was reviewed by the Chairs of the Review, the Bureau of Educator Preparation, the Bureau of Credentialing and the Division of Educator 
Support and Higher Education. The Chairs, in consultation with the NHDOE, determined that when unmet standards were in process and evidence of 
implementation and effectiveness was presented, the Review Team, including the original reviewer(s) (or appropriate substitute), would reconvene to fully 
analyze all unmet standards.  
 
The following list was provided as guidance for inclusion in the report: 

Evidence of Progress 
● Evidence clearly marked/labeled and organized according to the relevant NH standards that were previously identified as not met 
● Addressing Unmet Standards: 

○ Identify steps taken by the institution to insure the standard has been met 
● Use these guiding questions: 

○ What is the institutional process for making changes? 
○ What modifications to curriculum and/or instruction are necessary? 
○ What resources are necessary to meet the standards? Personnel? Facilities? Policy changes? Administrative/Institutional Support? 
○ What steps should program faculty/staff take to secure these resources? 
○ If necessary changes cannot be made, what consideration/process is used to determine if/when the program will be dropped/closed? 

● Address any circumstances that are beyond the control of the program that could prevent standards from being met within the approval period. Provide a 
timeline to indicate when the standards can be fully met. *Such a timeline may not exceed the date for which the institution’s other programs have been 
approved. 

 
The Review Co-Chairs have provided a detailed analysis of the NEC Priority Progress Report.   
  

  
 



RECOMMENDATION: 
Both the Review Co-Chairs and the Division recommend that the following NEC PEPPs be granted full approval through ____________: 

 PEPP Level Decision 

Ed 612.04, 507.11 Elementary Education Teacher (k-6) (k-8) BA, Licensure Full Approval 

Ed 612.07, 507.40 Special Education Teacher (age 5-21) BA, Licensure Full Approval 

Ed 612.21, 507.16 Physical Education BA, Licensure Full Approval 

Ed 612.05, 507.24 English Language Arts for Grades 5–12 BA, Licensure Full Approval 

Ed 612.28, 507.28 Social Studies for Grades 5–12 BA, Licensure Full Approval 

Ed 612.30, 507.35 Theatre BA, Licensure Full Approval 

Ed 614.04, 506.04 Principal Instructional Leader MEd, CAGS, EdD Full Approval 

Ed 614.05, 506.01 Superintendent CAGS, EdD Full Approval 

 
 
A. NEC PEPPs:  

CTE  Review Recommendation Priority Progress Report – NEC response 
Corrective Action 

Progress report analysis - Recommendation: 

Clinical Partnerships and Practice Ed 604  
Assessment: Ed 606.01  
Specific Certification Areas. 612.04  
612.05, 612.07, 612.21, 612.25, 612.28  

612.30 (Undergraduate, Conversion, Graduate) 
612.18 (Graduate Conversion)  

The undergraduate and conversion programs have 
different processes and procedures for the clinical 
partnership and often access the same placements. It 
is recommended that these processes be more clearly 
defined and articulated so they are clear and 
consistent to all stakeholders. 

 

 
All areas of the undergraduate and licensure 
programs have been aligned: Gateways, clinical 
experiences and expectations, curriculum, 
resources, policies, and processes (p. 6)  
 
 

Evidence in the progress report shows that there is a single, 
unified system for clinical partnerships and practice across 
undergraduate and (graduate) licensure programs. 

● The Director of Teacher Licensure Programs now 
oversees all clinical experiences (p. 17). 

● There is a clear progression for all candidates 
through multiple and increasingly more involved 
clinical practice experiences (p. 18) 

● Curriculum for the licensure programs, including 
clinical experiences, has been revised to align with 
the undergraduate curriculum (p. 20) 

● There is a common gateway system for monitoring 
candidate progress on fieldwork practicum and 
culminating fieldwork.  



● The Culminating Clinical Calendars, which 
specify important dates and observations during 
the clinical experience, are aligned. 

 
Standard met 
 
Recommendations for annual report: “New tracking sheets 
for all licensure programs are in progress and will be 
ready for the 2022-2023 academic year. This includes the 
course equivalents to meet the General Education and 
Content area standards” (p. 12). These should be included 
in the next annual report.  

Clinical Partnerships and Practice Ed 604  
Specific Certification Areas Ed 606.01, 612.04, 
612.05, 612.07, 612.21, 612.25, 612.28, 612.30 
(Undergraduate, Conversion, Graduate)  
612.18  
(Graduate, Conversion)  
Clinical Partnerships and Practice Ed 604  
Specific Certification Areas Ed 606.01. 612.04, 
612.05, 612.07, 612.21, 612.25, 612.28, 612.30 
(Undergraduate, Conversion, Graduate)  
612.18  
(Graduate, Conversion)  
 
NEC has a scaffold approach in place for 
undergraduate clinical field experiences. However, 
students in several content majors note that these 
experiences are not always clearly linked to the 
content area they are studying. It is recommended 
that all certification programs more intentionally 
describe and provide these li experiences for 
candidates. 
 

Faculty within the content areas meet with students 
to discuss their clinical experience, observe, 
participate in grading, and complete dispositions.  
 
The new Fieldwork Practicum class is a 
requirement for all Methods classes in the content 
area courses. Students take this class along with 
their theory/content classes and experiences in the 
field.  

Both at the undergraduate and licensure level, each 
methods course taken during year one of the undergraduate 
and licensure programs is accompanied by a one credit 
fieldwork practicum. During this practicum, candidates 
plan and teach two lessons and a thematic unit. 
 
Standard met  
 
Recommendations for annual report: The specific ways in 
which the Fieldwork practicum course will foster 
connections between the methods courses and the 
application of content and pedagogical content knowledge 
during the practicum experiences could be clearer, and 
should be articulated in the next annual report. 

Clinical Partnerships and Practice Ed  
604  
 

The PEPP has completed two complete cycles of 
data: Fall 2021 and Spring 2022. A cycle includes 
collection, analysis, and management of data for the 

NEC provided data reports and analysis for two cycles of 
clinical practice data: Fall 2021 and Spring 2022. The data. 
These reports include a comprehensive presentation and 



NEC has undergone some significant changes at the 
college and department level over the last few years. 
These changes have resulted in some positive 
outcomes for the education department as well as 
some challenges. The education department has 
many structures in place for designing and assessing 
candidate’s field experiences, however, it is still 
lacking the comprehensive data analysis of the 
effectiveness of all aspects of the clinical practice. 
This data needs to be consistently collected and 
analyzed. Use of the analysis needs to be 
consistently reported across all programs. 

Gateways, Program Signature Assignments, and 
Course Signature Assignments. For each course in 
the licensure programs, a signature assignment and 
corresponding rubric has been developed.  
 

analysis of assessments and instruments of clinical practice 
from multiple stages in the gateway system: Fieldwork 
practicum assessment in year one and Culminating 
Fieldwork Assessment and TCAP in year two. Analysis of 
the data show candidate strengths and areas of 
improvement, and considerations for programmatic 
improvement. 
 
Standard met 
 
Recommendations for annual report: School 
Principal/Superintendent Internship Rubric data should be 
included in the 2022–23 annual report. 
 

Candidate Assessment System 606.01 (a) (3)  
Specific Certification Areas: This applies to all 
programs initial and advanced licensure areas.  
Ed 606.01. 612.04, 612.05, 612.07, 612.21, 612.25, 
612.28, 612.18, 614.04, 614.05  
(Graduate, Conversion)  
 
Clearly articulate rubrics for all key assessments to 
state and programs teaching and leaders 
competencies (606.02 (a) (3)) 

Program Signature and Course Signature 
assessments have been developed for all licensure 
areas. Each assessment has a corresponding rubric. 
Data is collected directly through Blackboard or 
Qualtrics for analysis.  

 NEC provided a clear picture of how program and 
signature assessments are part of the candidate assessment 
system (Program Signature Assessments document, Master 
List of Rubrics spreadsheet). There is alignment of each 
rubric with program and state standards, and each 
assessment, organized by course, includes a data report 
based on the assessment’s corresponding rubric. 
 
Standard met  

Candidate Assessment System 606.01 (a) (3)  
Specific Certification Areas: This applies to all 
programs initial and advanced licensure areas.  
Ed 606.01. 612.04, 612.05, 612.07, 612.21, 612.25, 
612.28, 612.30 (Undergraduate, Conversion, 
Graduate)  
612.18, 614.04, 614.05 (Graduate, Conversion)  
 
Integrate and coordinate the management of data on 
candidate performance across undergraduate and 
graduate programs and pathways. (606.01 (a) (2)) 
 
Improve the ability of the current candidate 
assessment system to track candidate performance 
over time on specific and key teaching and 

One data management, collection, and analysis 
system has been developed for all levels of 
licensure programs.  
 
Data can be aggregated across and within programs 
and for individual students.  

NEC has made clear and significant progress on managing 
data in their candidate assessment system. The Student 
Gateway Tracker, formerly known as EDITH, provides a 
dashboard to view student performance on criteria on 
assessments and in courses necessary for program 
progression. The Fall 2021 and Spring 2022 data reports 
clearly demonstrate the ability of the system to aggregate 
key program assessment data across endorsement areas and 
across undergraduate and licensure pathways. 
 
Standard met  
 
  

http://www.gencourt.state.nh.us/rules/state_agencies/ed600.html


leadership competencies in order to identify and 
isolate areas of strength and needs and and analyze 
 for trends. (606.01 (a) (2)) 
 
 
 

Program Assessment System 606.02(b) (1)  
Specific Certification Areas Ed 606.01. 612.04, 
612.05, 612.07, 612.21, 612.25, 612.28, 612.30 
(Undergraduate, Conversion, Graduate)  
Specific Certification Areas: This applies to all 
initial and advanced licensure contentment areas.  
Ed 606.01. 612.04, 612.05, 612.07, 612.21, 612.25, 
612.28, 612.30 (Undergraduate, Conversion, 
Graduate)  
612.18, 614.04, 614.05  
(Graduate, Conversion)  
Improve the continuity and coordination across the 
undergraduate and graduate programs in “gathering 
data to monitor and improve the program of study, 
the facilitation of learning, the assessment of 
candidates and the overall performance of programs. 
(606.02 (b) (1)) 
 
Develop a comprehensive system, across programs, 
for collecting, managing, monitoring, and analyzing 
key assessment data. Currently these data are not 
centralized or coordinated. 

The Director of Teacher Licensure oversees all 
components of the assessment system for 
undergraduate and graduate programs.  
 
One data management, collection, and analysis 
system has been developed for all levels of 
licensure programs.  

NEC has created a comprehensive system of data 
collection and analysis that leads to ongoing, continuous 
improvement at the candidate and program level. The 
progress report provided a detailed look at this assessment 
system and provided a preliminary look at two cycles of 
data (Fall 2021 and Spring 2022). The Spring 2022 data 
cycle included an analysis of the 2021-2022 academic 
year, by licensure area, for the Candidate Assessment and 
Program Assessment systems. The system for assessment 
of candidates and programs is now aligned across 
undergraduate and graduate programs. The system for 
assessment includes these key elements, 
• Gateways 
• Program signature assessments 
• Course signature assessments 
• Rubrics 
• Data collection and management 
• Faculty collaboration Gateways 
 
Standard met 

Specific Licensure Recommendation  
Ed 612.05  
Secondary English  
(Undergraduate, Conversion, Graduate) Program  
 
Systematic Alignment of Key Assessments: A more 
systematic alignment of key assessments related to 
courses linked to 612.05 standards may help inform 
data analysis related to the Secondary English 
Education standards specifically. The key 
assessments selected for Data Dives may yield 
general information related to the 610s, but a higher 

 
For all standard areas, Program and Course 
Signature Assignments have been developed with 
corresponding rubrics.  
Self-Assessment matrices have been updated to 
reflect new standards and the new assessment 
system.  
 
A new system of data collection and analysis in the 
content areas has been developed in collaboration 
with content area faculty.  
 

NEC has made significant progress regarding this standard. 
The evidence examined showed the curricular, assessment, 
and programmatic changes that were made have resulted in 
alignment of program and content standards with Key 
assessments allowing for the collection and analysis of 
data to be used for continuous improvement. (p.37-38) 
  
• All undergraduate and graduate self-assessment matrices 
have been revised to reflect the curricula changes, 
Candidate Assessment System and Program Assessment 
System. 

https://casetext.com/regulation/new-hampshire-administrative-code/title-ed-board-of-education/chapter-ed-600-approval-of-professional-preparation-programs/part-ed-612-standards-for-specific-preparation-programs-undergraduate/section-ed-61205-english-language-arts-for-grades-5-12


alignment of the 612s to the 610s or specific 
alignment of the 612s to the “Core Courses & 
Assessment Cycle Data Points” may strengthen the 
continuous improvement cycle. 
 
A Progress Report is recommended showing how 
the specific content courses provide data that can be 
analyzed specific to the content standards so that the 
institution can demonstrate the capabilities of its 
assessment plan as it related to specific 
 programs. 

• The undergraduate and licensure programs have 
undergone curricula, assessment, and process alignments. 
• Curricular changes have been made to all licensure 
programs to reflect updated standards, undergraduate and 
graduate alignment, and the assessment system. 
  
Standard met 
  
Recommendations for annual report: Some rubrics for Key 
assignments are still under construction; progress on these 
should be shared in the 2022-23 annual report.  

Specific Licensure Recommendations  
Ed 612.07 Special Education  
(Undergraduate, Conversion, Graduate)  
 
Clearly articulate the criteria for adding a special 
education endorsement at the graduate level. 
 
 
 
 

The Special Education licensure program has been  
revised at the undergraduate and graduate levels to 
meet all 612 standards.  
 

NEC has made sufficient progress to address this 
recommendation. The undergraduate and licensure 
programs have undergone curricula, assessment, and 
process alignments. The graduate and undergraduate 
special education programs have been uncoupled and new 
courses to meet state standards have been proposed. These 
courses are scheduled to be approved for the upcoming 
2022-23 catalog.  
 
Standard met 
 
Recommendations for annual report: The final approval of 
these curricular changes should be shared in the 2022-23 
annual report.  

Formalize a systematic transcript review to ensure a 
consistent proves for demonstrating that each 
aspiring teacher candidate has met the content 
standards for secondary mathematics. 
 

The Secondary Mathematics program is in teach out 
and no current students remain.  
 
A new system of transcript review has been 
developed to ensure standards are met at the 
undergraduate and graduate levels.  

Progress has been made by NEC to ensure that the 
transcript review process is systematic and will ensure that 
it is reliable to determine if the content standards are being 
met. New tracking sheets for all licensure programs are in 
progress and will be ready for the 2022-2023 academic 
year.  
 
Standard met.  
 
Recommendation for annual report: 
Report on the use of the new tracking sheets that have been 
developed for this process.  

Program Specific Recommendations: 
 

ED 3210 Pedagogy and Assessment in PE is a new 
course that ran Fall 2021; data is available.  

Sufficient progress has been made regarding this 
recommendation in order to prepare PE candidates for the 

https://casetext.com/regulation/new-hampshire-administrative-code/title-ed-board-of-education/chapter-ed-600-approval-of-professional-preparation-programs/part-ed-612-standards-for-specific-preparation-programs-undergraduate/section-ed-61207-special-education-programs


Implementation of more content specific physical 
education classes (which seems to be happening this 
coming year). Or, a small redesign of the current 
curriculum to cover a wider spectrum of activities to 
help students be more prepared in the 
field. 
 

The new process to connect students to the content 
facilitates development in this area. PE licensed 
faculty review assessments in Kinesiology courses 
to ensure standards are met.  
 
PE licensure candidates participate in the new 
Fieldwork Practicum course to make valuable 
connections from theory to practice.  
Curriculum writing and Methods courses address 
specific pedagogy needs of PE students.  

field. The addition of the new course, new course 
requirements in current courses and the participation in the 
fieldwork practicum course have helped NEC to meet this 
standard.  
 
Standard met. 
 

Program Specific Recommendations: 
A system to clearly identify the number of students 
in each program is needed. 
 
 
 

A new coding system within the Admissions 
process and with the Registrar has been 
implemented to ensure accuracy in identifying 
licensure students in each program.  
 

NEC has made sufficient progress regarding this 
recommendation. There is a process in place for the 
Director of Teacher Licensure and the Director of 
Graduate programs to review all application materials and 
verify who is accepted. Regular meetings are scheduled 
with the Graduate Admissions office to review 
requirements and provide updates on standards. 
 
Standard met.  
 

An advisor training manual would ensure consistent 
application of standards and dissemination of 
information. 
 

Undergraduate and graduate students all follow the 
same process in advising. This process is created 
and clearly communicated through training.  
Licensure candidates have a faculty and 
professional advisor.  
 

NEC has made sufficient progress regarding this 
recommendation. Students have faculty and professional 
advisors and the advising process and procedures are 
outlined for the advisors. They track students' progress 
through the use of Navigate and the Student Gateway 
Tracker System.  
 
Standard met.  

Employ a process for regular systematic review of 
curriculum. 
 

Curriculum revisions are discussed regularly among 
the Director of Teacher Licensure, the Director of 
Graduate Education Programs, and the faculty at 
meetings during the review of data.  
Curriculum revisions are noted and formally revised 
as necessary, a minimum of once per academic 
year.  

NEC has made sufficient progress regarding this 
recommendation. In reviewing any new standards and 
program and candidate data, the faculty make 
recommendations for curriculum review and changes. 
These changes go through the curriculum review process 
before being fully implemented.  
 
Standard met.  
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INTRODUCTION 

 
Since November 2019, New England College has thoroughly reviewed and extensively revised 
the institution’s professional educator preparation programs (PEPP), including undergraduate, 
licensure, School Principal, and School Superintendent programs.   
 
New England College’s senior leadership provided strong support and substantial resources for 
the improvements documented in this progress report.  
 
New England College will continue to improve its PEPP, after New Hampshire Council for 
Teacher Education determines that the institution has met the conditions and followed the 
recommendations offered by the Council’s reviewers.   
 
INTRODUCTION: Contents and Organization of this Progress Report 
 
This progress report documents improvements in New England College’s PEPP, implemented 
since the Council’s November 2019 site visit:    
 

• reorganization of roles and responsibilities 
• extensive changes to the curriculum  
• alignment of the undergraduate and graduate programs 
• comprehensive assessment system to measure ongoing improvement of the candidates 

and programs 
• revision of operational procedures 

 
Contents of this report is organized in four areas, aligned with organization of previous reports 
from the Council’s 2019 site visit team and 2020 progress report review team:   
 

• Clinical Partnerships and Practice 
• Candidate Assessment System 
• Program Assessment System 
• Program-Specific Recommendations  

 
Links to evidence and additional information are embedded throughout the progress report.  
 
INTRODUCTION: Statement of Purpose 
 
This progress report addresses the concerns and unmet standards of the 2019 review team and 
the 2020 progress report.  
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INTRODUCTION: Background Information Regarding Approval of PEPP 
 
Licensure Programs Conditional Approval 
Ed 612.04 Elementary Education BA, Licensure  
Ed 612.07 General Special Education BA, Licensure  
Ed 612.25 Life Sciences 7-12 BA, Licensure Teachout 8/30/24 
Ed 612.18  Mathematics, Upper Level* Licensure Teachout 8/30/22 
Ed 612.21 Physical Education BA, Licensure  
Ed 612.05 Secondary English 5-12 BA, Licensure  
Ed 612.28 Social Studies 5-12 BA, Licensure  
Ed 612.30 Theatre BA, Licensure  
Ed 614.04 School Principal MED, CAGS, EDD  
Ed 614.05 School Superintendent CAGS, EDD  

*No students enrolled in the program. No data available 
 
 

• August 2008: the Board granted approval to PE, Theatre, Principal and Superintendent 
through 8/31/2011. Social Studies was granted conditional approval through 8/31/2011. 

• June 2011: the Board granted approval to Elementary Education, English Language Arts 
5-12, Special Education, Life Science 7-12, PE, Principal, Superintendent, Mathematics 
7-12, and Theatre. Principal and Superintendent to submit progress reports to address 
programmatic and consistence issues. Socials Studies was granted conditional approval 
through 8/31/2013. 

• November 2014: the Board granted full approval for Social Studies 5-12 through 
8/21/2018 and Principal through 8/31/2016. 

• April 2015: the Board granted an extension of School Principal to 8/31/2018 to coincide 
with other programs. 

• May 2016: the Board granted PEPP extensions through 8/31/2018 letter. 
• January 2017: the Board granted a one-year extension date to all IHEs. 
• July 2018: NEC requested a one-year extension (602.12g 1,4). 
• September 2018: CTE minutes note: “NEC would like to be clear, they are not asking for 

an extension.” 
• October 2018: Director Seidel and Attorney Sala submitted a letter on behalf of CTE 

requesting a one-year extension through 8/2020: the Board approved this extension of the 
review through 8/2020. 

• June 2019: the Board approved four new programs- Business Administrator, Curriculum 
Administrator, Special Education Administrator, Reading Writing Specialist through 
8/2022. 

• July 2019: New Hampshire Institute of Art (NHIA) officially merged with NEC. 
• March 2020: the Board approved the substantive change request for Visual Arts from 

NHIA to NEC. 
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• July 2020: the Board granted 2-year conditional approval of ten programs 
through8/31/2022: Elementary Education K-6 K-8, English Language Arts 5-12, Special 
Education, Life Science 7-12, PE, Principal, Superintendent, Mathematics 7-12, and 
Theatre; additionally, NEC shall develop a progress report and submit to the DOE within 
6 months of the SBE approval decision. 

• December 2020: NEC submits 6-month report to the CTE 
• February 2021: the Board approves teach out of the following programs: Mathematics 

until 8/30/2022, Life Sciences 7-12 until 1/30/2024, Reading and Writing Specialist until 
8/30/2023, Business Administrator until 8/30/2022, Curriculum Administrator until 
8/30/2022, Special Education Administrator until 8/30/2023, and Visual Arts Teacher 
until 8/30/2025. 

 
INTRODUCTION: Standards Addressed in the Report 
 

Clinical Practices and Partnerships (Ed 604): The PEPP has developed a new 
approach to the Clinical Practice. It is now a comprehensive, cohesive element of the 
program instead of a separate requirement to be completed. There are thoughtful and 
deliberate connections made to course content; the theoretical and application course 
content are woven into the clinical practice. In the last year, the PEPP has developed, and 
will continue to foster, partnerships in K-12 area.  

 
Candidate Assessment System and Program Assessment System (Ed 606): The PEPP 
has created a comprehensive system of data collection and analysis that leads to ongoing, 
continuous improvement at the candidate and program level. This progress report will 
provide a detailed look at the new assessment system and two cycles of data (Fall 2021 
and Spring 2022). The Spring 2022 data cycle includes an analysis of the 2021-2022 
academic year, by licensure area, for the Candidate Assessment and Program Assessment 
systems. 

 
Significant revisions to PEPP include:  
 

• Comprehensive systems for assessment of candidates and programs 
• revisions to clinical practice 
• updates to all self-assessment matrices 
• curricular changes 
• specific oversight of the clinical practice 
• revised transcript review process 
• stronger connection to the content areas 
• updated tracking sheets 
• clear coding of students by licensure area 
• specific attention to the requirements within the Special Education area   

  

https://nec5.sharepoint.com/:b:/s/EDAdmin/EUMbNhgg351MpoRKhe1j9icBljfa-TD7XCaXFYYse4R0UA?e=A7yrNS
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REVIEWER REPORT FINDINGS 
 
Here are recent reports from NH Council for Teacher Education and responses from New 
England College: 
 
November 2019 Report to CTE 
November 2019 Report from CTE 
December 2020 Progress Report to CTE 
January 2021 Progress Report Findings from CTE 
 
Summary of Findings from the Most Recent Report 
 
The overall summary of the Council’s findings, documented in its January 2021 response to New 
England College’s last progress report, indicated that New England College “has made 
significant progress on addressing unmet standards, specifically in the coordination of clinical 
experiences across undergraduate and graduate pathways, cross walking key and signature 
assessments with program competencies, and beginning to implement a unit-wide data 
management system.”  
 
A detailed summary of the Council’s findings and suggestions, documented in its January 2021 
response to New England College’s last progress report, is provided in the table below:   
 
 Progress Suggestions 
Clinical Partnerships 
and Practice 

Clear system of fieldwork levels for 
UG and G 
Clear, common requirements for UG 
and G 
Initial steps toward goal 
Linked several courses with levels of 
field experience 
Culminating Fieldwork matrix can 
provide comprehensive data 
Data management system can house 
and integrate data 

Articulate estimated duration 
of each level of experience by 
coursework 
Connect experiences to 
content application 
Provide tracking sheets for all 
UG and G pathways 
Provide a collection and 
analysis of at least two data 
cycles 

Candidate Assessment 
System 

Progress in aligning key and 
signature assessments to standards 
TCAP and Culminating Fieldwork 
matrix align to standards 
Provided summary of data points 
Streamlined progress through 
Gateway system for UG and G 
Identified key assignments 

Align all assessments to 
Principles and standards 
Provide a collection and 
analysis of at least two data 
cycles 
 

Program Assessment 
System 

See Candidate Assessment System  
 

See Candidate Assessment 
System 

https://nec5.sharepoint.com/:b:/s/EDAdmin/EYY-adu3leFDgv6NL8Ca5FIBcKZVCaJvXyaRQV3AH466lA?e=blnS7f
https://nec5.sharepoint.com/:b:/s/EDAdmin/EcPPfSYRclhEgdfGjhKglPsBp-KzGlQ6FRIc--MlJlBalA?e=EdRVHg
https://nec5.sharepoint.com/:b:/s/EDAdmin/ERRpfUUsWDRAgkoeH6S_kVgBACyxP06nMPd9jbL_1lZ3CQ?e=rnnFiA
https://nec5.sharepoint.com/:b:/s/EDAdmin/EU4uQ95feoxOpmNF6Fj1hy0BC7WBNQglSQdFXcz3B8_SWA?e=N02XDx
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Program-Specific 
Recommendations 

Physical Education: ED 3210  Secondary English: Provide 
alignment of key assessments 
General Special Education: 
Provide program maps for G 
and a clear description of 
program 
Secondary Math: Provide 
clear description of transcript 
review process 
Secondary Life Science: 
Utilize Banner to identify 
students; provide process to 
regularly review G 
curriculum 
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MATRIX 
 
The matrix below details how New England College has addressed each unmet area and 
implemented every required responsive action.      
 

Unmet Area Required Responsive Action Update 
Clinical Partnerships and Practice Ed 604 
Assessment: Ed 606.01 
Specific Certification Areas. 612.04 
612.05, 612.07, 612.21, 612.25, 612.28 
612.30 (Undergraduate, Conversion, 
Graduate) 612.18 (Graduate Conversion) 

“The undergraduate and 
conversion programs have different 
processes and procedures for the 
clinical partnership and often 
access the same placements.  It is 
recommended that these processes 
be more clearly defined and 
articulated so they are clear and 
consistent to all involved 
stakeholders.” 

All areas of the 
undergraduate and licensure 
programs have been aligned: 
Gateways, clinical 
experiences and expectations, 
curriculum, resources, 
policies, and processes 

Clinical Partnerships and Practice Ed 604 
 
Specific Certification Areas Ed 606.01, 
612.04, 612.05, 612.07, 612.21, 612.25, 
612.28, 612.30 (Undergraduate, Conversion, 
Graduate) 
612.18 
(Graduate, Conversion) 
 
Clinical Partnerships and Practice Ed 604 
 
Specific Certification Areas Ed 606.01.  
612.04, 612.05, 612.07, 612.21, 612.25, 
612.28, 612.30 (Undergraduate, Conversion, 
Graduate) 
612.18 
(Graduate, Conversion) 

“NEC has a scaffold approach in 
place for undergraduate clinical 
field experiences. However, 
students in several content majors 
notes that these experiences are not 
always clearly linked to the content 
area they are studying. It is 
recommended that all certification 
programs more intentionally 
describe and provide these linked 
experiences for candidates”  

Faculty within the content 
areas meet with students to 
discuss their clinical 
experience, observe, 
participate in grading, and 
complete dispositions.  
 
The new Fieldwork 
Practicum class is a 
requirement for all Methods 
classes in the content area 
courses. Students take this 
class along with their 
theory/content classes and 
experiences in the field. 

Clinical Partnerships and Practice Ed 
604 “NEC has undergone some 

significant changes at the college 
and department level over the last 
few years. These changes have 
resulted in some positive outcomes 
for the education department as 
well as some challenges.  The 
education department has many 
structures in place for designing 
and assessing candidate’s field 
experiences, however, it is still 
lacking the comprehensive data 
analysis of the effectiveness of all 
aspects of the clinical practice.  
This data needs to be consistently 
collected and analyzed.  Use of the 
analysis needs to be consistently 
reported across all programs.” 

The PEPP has completed two 
complete cycles of data: Fall 
2021 and Spring 2022. A 
cycle includes collection, 
analysis, and management of 
data for the Gateways, 
Program Signature 
Assignments, and Course 
Signature Assignments. For 
each course in the licensure 
programs, a signature 
assignment and 
corresponding rubric has been 
developed.  
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Data has been gathered from 
the field through several 
tools. This also includes data 
that demonstrates the impact 
on K-12 learning through 
well-developed partnerships.  

Candidate Assessment System 606.01 (a) (3) 
 
Specific Certification Areas: This applies to 
all programs initial and advanced licensure 
areas. 
Ed 606.01. 612.04, 612.05, 612.07, 612.21, 
612.25, 612.28, 612.18, 614.04, 614.05 
(Graduate, Conversion) 

“Clearly articulate rubrics for all 
key assessments to state and 
programs teaching and leadership 
competencies (606.02 (a) (3))” 

Program Signature and 
Course Signature assessments 
have been developed for all 
licensure areas. Each 
assessment has a 
corresponding rubric.  
 
Data is collected directly 
through Blackboard or 
Qualtrics for analysis.  

Candidate Assessment System 606.01 (a) (3) 
 
Specific Certification Areas: This applies to 
all programs initial and advanced licensure 
areas. 
Ed 606.01. 612.04, 612.05, 612.07, 612.21, 
612.25, 612.28, 612.30 (Undergraduate, 
Conversion, Graduate) 
612.18, 614.04, 614.05 (Graduate, 
Conversion) 

“Integrate and coordinate the 
management of data on candidate 
performance across undergraduate 
and graduate programs and 
pathways. (606.01 (a) (2))” 
 
“Improve the ability of the current 
candidate assessment system to 
track candidate performance over 
time on specific and key teaching 
and leadership competencies in 
order to identify and isolate areas 
of strength and needs and analyze 
for trends. (606.01 (a) (2))” 

One data management, 
collection, and analysis 
system has been developed 
for all levels of licensure 
programs.  
 
Data can be aggregated 
across and within programs 
and for individual students.  

Program Assessment System 606.02(b) (1) 
Specific Certification Areas Ed 606.01. 
612.04, 612.05, 612.07, 612.21, 612.25, 
612.28, 612.30 (Undergraduate, Conversion, 
Graduate) 
Specific Certification Areas: This applies to 
all initial and advanced licensure 
contentment areas. 
  Ed 606.01. 612.04, 612.05, 612.07, 612.21, 
612.25, 612.28, 612.30 (Undergraduate, 
Conversion, Graduate) 
612.18, 614.04, 614.05  
(Graduate, Conversion) 

“Improve the continuity and 
coordination across the 
undergraduate and graduate 
programs in “gathering data to 
monitor and improve the program 
of study, the facilitation of learning, 
the assessment of candidates and 
the overall performance of 
programs.” (606.02 (b) (1)) 
 
“Develop a comprehensive system, 
across programs, for collecting, 
managing, monitoring, and 
analyzing key assessment data.  
Currently these data are not 
centralized or coordinated.” 

The Director of Teacher 
Licensure oversees all 
components of the assessment 
system for undergraduate and 
graduate programs.  
 
One data management, 
collection, and analysis 
system has been developed 
for all levels of licensure 
programs.  
 

Specific Licensure 
Recommendation 
Ed 612.05 
Secondary English 
(Undergraduate, Conversion, 
Graduate) 

Program Specific 
Recommendations: 
 
“Systematic Alignment of Key 
Assessments: A more systematic 
alignment of key assessments 

For all standard areas, 
Program and Course 
Signature Assignments have 
been developed with 
corresponding rubrics.  
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related to courses linked to 612.05 
standards may help inform data 
analysis related to the Secondary 
English Education standards 
specifically.  The key assessments 
selected for Data Dives may yield 
general information related to the 
610s, but a higher alignment of the 
612s to the 610s or specific 
alignment of the 612s to the “Core 
Courses & Assessment Cycle Data 
Points” may strengthen the 
continuous improvement cycle.” 
 
“A Progress Report is 
recommended showing how the 
specific content courses provide 
data that can be analyzed specific 
to the content standards so that the 
institution can demonstrate the 
capabilities of its assessment plan 
as it related to content specific 
programs.” 

 
Self-Assessment matrices 
have been updated to reflect 
new standards and the new 
assessment system.  
 
A new system of data 
collection and analysis in the 
content areas has been 
developed in collaboration 
with content area faculty.  

Specific Licensure 
Recommendations 
Ed 612.07 Special Education 
(Undergraduate, Conversion, 
Graduate) 

Program Specific 
Recommendations: 
 
“Clearly articulate the criteria for 
adding a special education 
endorsement at the graduate level.” 

The Special Education 
licensure program has been 
revised at the undergraduate 
and graduate levels to meet 
all 612 standards.  

 Program Specific 
Recommendations: 
 
“Formalize a systematic transcript 
review to ensure a consistent 
proves for demonstrating that each 
aspiring teacher candidate has met 
the content standards for secondary 
mathematics.” 

The Secondary Mathematics 
program is in teach out and 
no current students remain.  
 
A new system of transcript 
review has been developed to 
ensure standards are met at 
the undergraduate and 
graduate levels.  

 Program Specific 
Recommendations: 
 
“Implementation of more content 
specific physical education classes 
(which seems to be happening this 
coming year). Or, a small redesign 
of the current curriculum to cover a 
wider spectrum of activities to help 
students be more prepared in the 
field.” 

ED 3210 Pedagogy and 
Assessment in PE is a new 
course that ran Fall 2021; 
data is available.  
 
The new process to connect 
students to the content 
facilitates development in this 
area. PE licensed faculty 
review assessments in 
Kinesiology courses to ensure 
standards are met.  
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PE licensure candidates 
participate in the new 
Fieldwork Practicum course 
to make valuable connections 
from theory to practice.  
 
Curriculum writing and 
Methods courses address 
specific pedagogy needs of 
PE students.  

 Program Specific 
Recommendations: 
“A system to clearly identify the 
number of students in each 
program is needed.” 
 
“An advisor training manual would 
ensure consistent application of 
standards and dissemination of 
information.” 
 
“Employ a process for regular 
systematic review of curriculum.” 

A new coding system within 
the Admissions process and 
with the Registrar has been 
implemented to ensure 
accuracy in identifying 
licensure students in each 
program.  
 
Undergraduate and graduate 
students all follow the same 
process in advising. This 
process is created and clearly 
communicated through 
training.  
 
Licensure candidates have a 
faculty and professional 
advisor.  
 
Curriculum revisions are 
discussed regularly among 
the Director of Teacher 
Licensure, the Director of 
Graduate Education 
Programs, and the faculty at 
meetings during the review of 
data.  
 
Curriculum revisions are 
noted and formally revised as 
necessary, a minimum of 
once per academic year.  
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EVIDENCE OF PROGRESS 
PROGRESS: Overview 
Undergraduate and graduate licensure programs are now aligned through curriculum, policies 
and process, and assessment systems. Specialty areas are now aligned through policies and 
processes, and assessment systems. Alignment of licensure programs involved: 
 

• reorganization of roles and responsibilities 
• improvements in the curricula of undergraduate and graduate programs 
• revisions to policies and procedures.   

 
PROGRESS: Personnel Roles and Responsibilities  
 
In July 2021, roles and responsibilities were reorganized, as detailed in Roles and 
Responsibilities, resulting in these key positions:      

 
• Director of Teacher Licensure has a reduced (4-credit) teaching load to oversee:  

o clinical practice 
o partnerships 
o assessment of candidates and programs 
o licensure programs (undergraduate and graduate) 

 
• Director of Graduate Programs has responsibility for: 

o curriculum 
o faculty 
o students 
o administrative duties 
o scheduling 
o collaboration with undergraduate faculty to ensure alignment of licensure 

programs, under oversight of the Director of Teacher Licensure 
o playing an active role in collection and analysis of program assessment 

data, under oversight of the Director of Teacher Licensure 
 

• Administrative Assistant (part-time): 
o organizes and manages the assessment system 

 
Faculty teaching assignments are aligned with faculty credentials, based on an audit of faculty 
member credentials that considered licensure, education, and experience. A new policy, effective 
at the start of the fall 2022 semester, requires current New Hampshire licensure, in the content 
area of teaching, for all faculty who teach in PEPP.  Faculty who have applied for license 
renewal will be allowed a one semester grace period for processing.   
 
 
 

https://nec5.sharepoint.com/:w:/s/EDAdmin/EWzhGQNflcNLi1359kXTXQQBUPMAP2jRNCss3m6xqSS6DQ?e=vGpdSq
https://nec5.sharepoint.com/:w:/s/EDAdmin/EWzhGQNflcNLi1359kXTXQQBUPMAP2jRNCss3m6xqSS6DQ?e=vGpdSq
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PROGRESS: Curriculum, Licensure Programs 
 
Improvements to the curriculum of licensure programs include:  
 

• all processes associated with licensure, from admissions and transcript review, through 
program completion and recommendation for licensure 

• curricula, to align undergraduate and licensure programs 
• tracks for all licensure areas, including Special Education 
• internship requirements for School Principal and School Superintendent candidates 
• leadership standards, integrated with the new 2022 standards 
• systems for assessment of candidates and programs     
• Self-Assessment Matrices  with curricular changes and signature assignments by course 

  
PROGRESS: Curriculum, Undergraduate Programs 
 
Improvements to the curriculum of undergraduate programs were approved in Curriculum 
Undergraduate Revisions approved May 2021 and implemented in academic year 2021/22.  

 
PROGRESS: Curriculum, Graduate Programs 
 
Improvements to the curriculum of graduate programs include:  
 

• Graduate Curriculum Proposal: In development with approval anticipated in June 2022, 
for implementation in academic year 2022/23  

• School Principal and School Superintendent: Consultant beginning July 1, 2022 to review 
and revise all field requirements, including the Internship and supporting resources, for 
implementation in academic year 2022/23 

• Content areas strengthened by:  
o Identifying key faculty in each content area 
o Soliciting observations and feedback from content faculty 
o consulting content faculty on curricula changes 
o completing dispositions 
o scoring signature assignments in the content areas.  

 
  

https://nec5.sharepoint.com/:f:/s/EDAdmin/Et6uEsQjC_VLv91m6t2v0FYB3Bqnoqx2JUZZfIDEdhhGBA?e=A2azOk
https://nec5.sharepoint.com/:w:/s/EDAdmin/EdHCZ3Vm_ztLqXNhf_9Uw4ABGp89bzl2TMWOWvQmMflhMQ?e=5Kgupl
https://nec5.sharepoint.com/:w:/s/EDAdmin/EdHCZ3Vm_ztLqXNhf_9Uw4ABGp89bzl2TMWOWvQmMflhMQ?e=5Kgupl
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PROGRESS: Policies and Procedures  
 
Improvements to policies and procedures implemented since November 2019 are summarized in 
the table below.   
 

Graduate Admissions Process 
Revised process provides an 
additional layer of review and 
quality control. 

Prior Process:  
The Director of Graduate Programs reviewed all 
materials and accepted students into the program.  
 
Revised Process: 
Once reviewed by the Graduate Admissions team, the 
Director of Teacher Licensure and the Director of 
Graduate Programs review all application materials 
prior to acceptance into the New England College 
Graduate Program. 
 
Principal and Superintendent candidates must provide a 
letter from their school district verifying work 
experience. The DOE is consulted when questions or 
concerns arise. 
 
Candidates who do not meet the required work 
experience are accepted on a limited case-by-case basis 
after an interview with the Director of Teacher 
Licensure and the Director of Graduate Programs. If 
accepted, candidates sign a statement verifying they 
understand the requirements for licensure. 
Documentation is provided via email and maintained in 
the candidate’s file. 
 
Regular meetings are scheduled with Graduate 
Admissions to review requirements and provide 
updates on standards. 
 
 

Graduate Transcript Review 
Process 
Revised process provides an 
additional layer of review and 
quality control. 

Prior Process: The Director of Graduate Education 
Programs would oversee all elements of the transcript 
review process. 
 
Revised Process: 
New tracking sheets for all licensure programs are in 
progress and will be ready for the 2022-2023 academic 
year. This includes the course equivalents to meet the 
General Education and Content area standards. 
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The transcript review team in the Registrar’s Office 
provides the initial review of the transcript. 
 
Transcripts are then reviewed in consultation with the 
Director of Graduate Education Programs. 
 
For the Content areas, content faculty are consulted 
when questions arise.  
 
Students receive, via email, a tracking sheet that 
identifies transfer credits, and met and unmet 
requirements. 
 
Credits earned towards an MED cannot be transferred 
to the CAGS program.  
 

Graduate Advising Process 
Revised process provides an 
additional layer of review and 
quality control. 

Prior Process:  
All teacher candidates were advised by the Director of 
Graduate Education, only.  
 
Revised Process:  
Teacher candidates are provided tracking sheets with 
program requirements. 
 
Teacher candidates are provided Gateway and Clinical 
Practice information in the New England College 
Professional Educator Preparation Program 
Handbook.  
 
All teacher candidates are assigned a professional 
advisor and to the Director of Graduate Education 
Programs for advising.  
 
The professional advisor and the Director of Graduate 
Education Programs collaborate on each student for 
course registration.  
 
The Director of Teacher Licensure provides 
information on clinical placements and Gateway 
attainment.  

Licensure Recommendation 
Process 
Revised process provides an 
additional layer of review and 
quality control. 

Prior Practice:  
There were three certification officials: Director of the 
MAT, Director of Graduate Education Programs, and 
the Undergraduate Director of Teacher Certification.  
Revised Practice: 
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The Director of Teacher Licensure and the Director of 
Graduate Programs review candidate materials to 
ensure all licensure requirements have been met prior 
to recommendation (transcript, clinical practice, 
Gateways).  
 
 

Dual Licensure  
Revised process ensures all Special 
Education standards are met.  

Prior Practice: 
All undergraduate and licensure students were required 
to enroll in a dual licensure program consisting of their 
primary licensure and Special Education.  
 
Special Education was not a stand-alone program and 
requirements were unclear.  
 
Revised Practice:  
Students can only enroll in one licensure program at a 
time.  
 
All licensure programs are stand-alone, including 
Special Education. 
 
The requirements for the Special Education program 
are clearly outlined in the undergraduate and licensure 
tracking sheets.   

Cooperating Practitioner Stipend 
Provides compensation directly to 
the cooperating teachers.  

Prior Practice: School districts would receive 
Partnership Points for work of the cooperating 
practitioners. Partnership Points would be redeemed for 
graduate courses by anyone in the district.  
 
New Practice: Cooperating Practitioner stipends have 
been increased from $100 to $350.  

Course Signature Assessments All Education faculty are required to embed the 
Signature Assignment in their course and utilize the 
corresponding rubric in Blackboard.  

Faculty Qualifications All Education faculty, fulltime and adjunct, must hold a 
current NH teaching license in the area of coursework 
where they are assigned. The PEPP reviewed the 
credentials (licensure, education, and teaching 
experience) of all faculty to ensure course assignments 
align. 

Content Faculty Collaboration  Content faculty have been selected in each licensure 
area Special Education, ELA, Science, Social Studies, 
PE, Theatre).  
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Content faculty participate in clinical supervision to 
ensure the content area is a primary focus. 
 
Content faculty are paid a $200 stipend per 
observation. 
 
Content faculty assist in data collection and evaluation 
in their specific content areas and receive a stipend for 
their work based (prorated based on amount). 
 
Content faculty assist in transcript review when 
needed.  

Clinical Policies  
(Undergraduate and Licensure) 
 
Examples taken directly from 
Syllabi and New England College 
Professional Educator Preparation 
Program Handbook 

Internship Attendance Policy: Internship student-
employees should make every effort to follow the 
calendar of the school district in which they are 
employed. It is the responsibility of the student-
employee to notify their direct supervisor with as much 
notice as possible if an absence is to occur. The 
supervisor of this course must also be notified. 
Excessive absences may be required to be made up, 
and in some instances the student may be withdrawn 
from the course and employment placement. No credit 
will be given if employment is terminated.   

 
Professionalism for Fieldwork: You are enrolled in a 
course that fulfills a requirement of the educator 
preparation program. Because of this, you should think 
of yourself as a pre-service educator with professional 
obligations and responsibilities. These obligations 
mirror what a school district will expect of you and, in 
some cases, will include in the evaluation process. Any 
instances of student misconduct will be discussed with 
the Dean. In some instances, outside situations may 
require the instructor to remove you from any field 
placement or experiential activities. This removal may 
result in a failure of the course. It is also important to 
be mindful of social media and online personas.  
In this course you will be working in a school 
environment, developing the skills, knowledge, and 
dispositions to be highly effective. Your interactions 
will be authentic and as such great professionalism is 
required. You will become even more knowledgeable 
about the organizational structure and political 
environment associated with schools and their 
communities. There is nothing more authentic than 
working in a school with students and other 
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professionals. Take every opportunity to learn from 
everyone with whom you come in contact.  
Every day educators are required to use their critical 
thinking skills while planning for lessons, instructing 
students, creating a safe and nurturing classroom 
environment, and taking on the professional 
responsibilities of an educator. You will be required to 
act professionally in all settings, rely on your 
colleagues to guide you as you develop the critical 
thinking skills that will enable you to be a highly 
effective educator.  
 
Confidentiality in the Field: Educators must always 
maintain a level of professionalism. Confidentiality is a 
critical component to the teaching profession.  It is the 
student’s responsibility to keep all information 
obtained confidential.  Issues regarding children, 
teachers and schools are only to be discussed in 
teacher preparation classes or privately with the 
instructor.  Students should not refer to children, 
teachers, or schools by name during class discussions 
or in written assignments. Any concerns should 
immediately be brought to the instructor’s 
attention.  Any breach of confidentiality will be 
considered a serious violation of course expectations. 
Students are expected to maintain a level of 
professionalism similar to certified teachers. This 
accounts for time spent in class and during experiential 
learning activities. While in a school, students must 
adhere to NEC college policies and those of the school 
district. This includes dress, the use of cell phones and 
computers, social media, attendance, behavior, food 
and beverages, tattoos, and body piercings, etc. 
Consult the school district’s employee handbook for 
more information.   
 

 

 
PROGRESS: Clinical Practice and Partnerships (Ed 604) 

 
Since the December 2020 progress report, substantial improvements have been implemented 
which impact the approach, preparation for the field, levels of clinical practice, the curriculum, 
oversight, and measurement of clinical practice.  
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PROGRESS: Clinical Practice and Partnerships (Ed 604): Approach   
 

• Clinical practice has been aligned across undergraduate and graduate licensure programs.  
 

• Connections between theory, methods and clinical experiences have been strengthened 
by:  

o levels of clinical experiences 
o curricular changes 
o oversight by the Director of Teacher Licensure 
o policies, processes, and resources 
o collaboration between cooperating practitioners and New England College faculty 
o K-12 partnerships 
o Measurement 

 
• New England College maintains the Triad Model in clinical practice, a productive three-

way collaboration between a New England College faculty member, cooperating 
practitioner, and student, which is a strength of the clinical practice.    

 
PROGRESS: Clinical Practice and Partnerships (Ed 604): Preparation for the Field  

• The Director of Teacher Licensure now oversees the entire clinical experience to ensure: 
 

o teacher candidates are prepared for early clinical experiences 
o teacher candidates are prepared for the culminating clinical experience 
o all candidates have completed the required criminal records check 
o students receive support and training and reinforcement of training, to be prepared 

for the field, throughout the program (For example, in ED 3920, Fieldwork 
Practicum, there is a review of the State of NH Code of Ethics and State of NH 
Code of Conduct in week one of the class. In week two, more specific material is 
covered: Suicide Prevention Training with Director of Student Support Services 
at SAU #34, school overview and school handbook training with the Director of 
Curriculum Instruction, and Assessment at SAU #34, review of professionalism in 
the field, review of professional attire, and review of social media expectations.)  

 
PROGRESS: Clinical Practice and Partnerships (Ed 604): Levels of Clinical Practice 
 
Clinical experiences are now scaffolded in a three-level hierarchy, with initial, middle, and 
culminating levels of clinical experience differentiated by clear requirements.  Revision of 
requirements for each level is the result of effective collaboration between the Director of 
Teacher Licensure, the Director of the Graduate Programs, New England College faculty and 
cooperating practitioners. The PEPP faculty has reviewed the clinical experiences and clearly 
stated courses, hours required, and total hours.  
 
 

https://nec5.sharepoint.com/:w:/s/EDAdmin/ETmH4htdqvBAhsHhg4-4VdgBIpNUlEY8RIZlQJal8Dh-lg?e=T62K6E
https://nec5.sharepoint.com/:w:/s/EDAdmin/ETmH4htdqvBAhsHhg4-4VdgBIpNUlEY8RIZlQJal8Dh-lg?e=T62K6E
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Level Description 
Level One: Initial Fieldwork 
 

Initial Fieldwork provides Undergraduate and 
Licensure candidates with exposure and 
observation of educational settings and topics. 
Candidates benefit from the direct support of 
New England College faculty to connect field 
observations to course content. For Specialty 
Areas, candidates shadow colleagues in the 
field and meet regularly with others to 
complete requirements.  

Level Two: Middle Fieldwork  
 

Middle Fieldwork asks Undergraduate and 
Licensure candidates to apply their knowledge 
of content and pedagogy with beginning 
independence. For Specialty Areas, candidates 
begin to develop their leadership skills by 
accepting varying responsibilities. 

Level Three: Culminating Fieldwork 
 

Culminating Fieldwork asks candidates at all 
levels to fully engage in the intendent teaching 
and learning or leadership environments.  

 
The clinical experience is scaffolded to support undergraduate and licensure students in: 
Fieldwork Practicum, Methods of Teaching and Learning, and Culminating Clinical Experience.   
 
Fieldwork Practicum Course 

• 1-6 Credits (Each credit = One hour in field per week for 12 weeks) 
• Sometimes taken in conjunction with teaching methods courses  
• First level of independent experience in a classroom  
• Classroom support/Learning Opportunity 
• In-person observation from faculty supervisor when necessary 

 
Methods of Teaching and Learning Course  

• 4-credit full semester course 
• Last course prior to Student Teaching 
• 15 hours per week for 7 weeks 
• Independent writing and teaching of a content specific unit 
• One formal in-person observation from faculty supervisor 

 
Culminating Clinical Experience Course 

• 12-credit full semester course per licensure track 
• 14 Week placement, per license track 
• Full time classroom placement, 40+ hours per week 
• All full Teaching responsibilities  
• Five formal in-person observations with several stakeholders 
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PROGRESS: Clinical Practice and Partnerships (Ed 604): Improvements to the 
Curriculum  
 
Improvements to the clinical practice curriculum are detailed in the table below:  
 

1. Undergraduate Revisions: To connect content to practice, revisions to several courses and 
the addition of new courses have been made.  

 
ED 3000 Teaching English Language Arts Added a one-credit Fieldwork Practicum 

requirement (ED 3920) 
ED 3010 Teaching Math Added a one-credit Fieldwork Practicum 

requirement (ED 3920) 
ED 3020 Teaching Science Added a one-credit Fieldwork Practicum 

requirement (ED 3920) 
ED 3030 Teaching Social Studies Added a one-credit Fieldwork Practicum 

requirement (ED 3920) 
ED 3500 Understanding the Needs of 
Students of Students with Disabilities 

Added field requirement 

ED 3510 Curriculum Design and 
Implementation in Special Education 

Added field requirement 

ED 3520 Assessment for Unique Learners Add field requirement 
ED 3920 Fieldwork Practicum* New course (Fall 2021) 
ED 4910 Internship* New course (Winter 2021) 
ED 4000 Methods of Teaching and 
Learning 

Incorporated new K-12 partnerships 

ED 4905 Student Teaching Developed a Culminating Clinical 
Calendar 
Developed the New England College 
Professional Educator Preparation 
Program Handbook 

 
*ED 3920 Fieldwork Practicum (1-6 credits): This newly developed course for Fall 2021 
is designed as a co-requisite for all Methods courses: Teaching English Language Arts, 
Teaching Math, Teaching Science, and Teaching Social Studies for Elementary and 
Special Education candidates. It is also designed as a stand-alone class to provide 
students in other licensure areas (PE, Social Studies, Theatre, ELA, and Science) the 
needed clinical practice in conjunction with their theoretical coursework or for students 
who demonstrate deficits through dispositions or pedagogy and need extra support in the 
field prior to the culminating teaching experience. Students are placed with a teacher in 
the content area that aligns with the current coursework or deficit in performance.  
 
*ED 4910 Internship (1-16 credits): This course offers an opportunity for students to 
experience an educational environment on an extended basis. This course supports 
students to be hired for pay at local area schools and gain additional experience in the 

https://nec5.sharepoint.com/:f:/s/EDAdmin/EvwG4UxikQ1CmICaDc_zoIIBCEKYeD7nmwhJECVjnSHi1w?e=UI0M4v
https://nec5.sharepoint.com/:f:/s/EDAdmin/EvwG4UxikQ1CmICaDc_zoIIBCEKYeD7nmwhJECVjnSHi1w?e=UI0M4v
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classroom. This course is offered, but not required for licensure track students. Students 
may choose or be recommended for the internship during the winter and summer terms 
for additional experience. Licensure students do not take this for sixteen credits; this 
credit amount is for the Educational Studies major.  
 

2. Licensure Revisions: The licensure programs have been revised to align with the 
undergraduate requirements. To ensure alignment with the undergraduate program and 
connect content to practice, revisions to several courses and the addition of new courses 
have been made. The Internship, Fieldwork Practicum, and Methods courses have been 
added to the curriculum. Tracking sheets have been developed and denote courses that 
require clinical experiences. Syllabi clearly state the required clinical experience and 
hours. Program requirements have been added to Degree Works for student 
understanding and accuracy in advising.  
 
Effective Fall 2022  
ED 5015 Teaching Math Revised Course 

Added a one-credit Fieldwork Practicum 
requirement (ED 5920) 

ED 5125 Teaching Science New Course 
Added a one-credit Fieldwork Practicum 
requirement (ED 5920) 

ED 5251Teaching Social Studies New Course 
Added a one-credit Fieldwork Practicum 
requirement (ED 5920) 

ED 5500 Understanding the Needs of 
Students of Students with Disabilities 

New Course 
Added Clinical Requirement 

ED 6000 Teaching English Language Arts Revised Course 
Added a one-credit Fieldwork Practicum 
requirement (ED 5920) 

ED 5920 Fieldwork Practicum New course 
ED 6020 Methods of Teaching and 
Learning 

Revised Course 
Refined Clinical Requirements 

ED 6026 Student Teaching Revised Course 
Refined Culminating Requirements 

ED 6515 Curriculum Design and 
Implementation in Special Education 

New Course 
Added Clinical Requirement 

ED 6520 Assessment for Unique Learners New Course 
Added Clinical Requirement 

 
3. School Principal and School Superintendent Revisions: Substantial work to the School 

Principal and School Superintendent Clinical Requirements has been completed and will 
be implemented beginning Fall 2022 with the new standards in place. The Clinical 
Practice for School Principal and School Superintendent Licensure outlines this new 
approach. The 2022 standard revisions were used for this revision.  

https://nec5.sharepoint.com/:f:/s/EDAdmin/Em9_0hDzd2lFkaMQne4zdlABqMKU-kkRwwyl-cAdx9IMDw?e=B4CTJi
https://nec5.sharepoint.com/:b:/s/EDAdmin/EfDXOQL_jdhGqrixj74nIkUBqyIJI0GypZSo1ce2M-5kjw?e=0VlJlJ
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PROGRESS: Clinical Practice and Partnerships (Ed 604): Oversight  
 
The Director of Teacher Licensure is responsible for all aspects and levels of the undergraduate, 
licensure, and specialty areas of clinical practice (Ed 604.03, Ed 604.04, Ed 604.05, Ed 604.06, 
Ed 604.07, Ed 604.08). This includes student placements and hours; cooperating teacher 
selection and training; faculty mentor assignments; K-12 partnerships; policies and procedures; 
records and documentation; student, cooperating teacher, faculty, and site issues; and data 
collection and analysis. This position ensures quality control and the meeting of standards within 
the area of the Clinical Practice.  
 
PROGRESS: Clinical Practice and Partnerships (Ed 604): Improvements to Policies, 
Processes, and Resources  
 
The Director of Teacher Licensure has oversight of all policies, processes, and resources 
connected to the Clinical Practice for undergraduate and graduate licensure programs.  
 
Policies and processes were substantially revised, to improve alignment of undergraduate and 
graduate programs.  The table below details improvements in policies and procedures, 
implemented during the last year.   
 
Culminating Clinical Calendar Provides timelines and due dates for 

Culminating Clinical Practice requirements 
New England College Professional Educator 
Preparation Program Handbook 

Provides information to teacher candidates, 
cooperating practitioners, and school district 
administrators about the PEPP 

• DOE Expectations 
• Professionalism 
• Gateways 
• Student Responsibilities 
• Advising 
• Field Experiences 
• Licensure Testing Requirements 
• Program Overview 
• Forms/Documentation 
• Policies and Guidelines 
• Accumulating Field Work Guide 
• Tracking Sheets 
• Defines roles of the New England 

College faculty, cooperating 
practitioner, and teacher candidates 

• Defines responsibilities and 
expectations of New England College 
faculty, cooperating practitioner, and 
teacher candidates 

https://nec5.sharepoint.com/:f:/s/EDAdmin/EvwG4UxikQ1CmICaDc_zoIIBCEKYeD7nmwhJECVjnSHi1w?e=Pa0YrS
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Student Gateway Tacker  Provides information on Gateways and 
Clinical Placements 

PEPP Resource Page Provides New England College faculty, 
cooperating practitioner, and teacher 
candidates information and resources for 
coursework, clinical placements, and 
candidate and program assessment 

Cooperating Practitioner/Mentor Training The trainings cover important elements and 
requirements of the experience 

• Meeting with New England College 
Faculty Advisor, Principal, 
Cooperating Practitioner, Student 

• Review of New England College 
Professional Educator Preparation 
Program Handbook 

• Review of Expectations and Timeline  
• Sign contract 
• Collect I-9 

 
Licensure Candidate Information Meetings At key points within the program, teacher 

candidates meet with the Director of Teacher 
Licensure 

• Orientation Meetings in Fall and 
Winter 

• Review and training State of NH Code 
of Ethics & State of NH Code of 
Conduct 

• Complete Suicide Prevention Training 
• Attend Professional Seminars  
• Attend Cumulating Fieldwork Experience 

or Internship Meeting 
 

Clinical Documentation Process The Director of Teacher Licensure is 
responsible for all documentation within the 
clinical experience. 

• Contact School/Principal/Cooperating 
Practitioner  

• Meeting with Student/Cooperating 
Practitioner about expectations and 
timeline 

• Sign Contract/Provide I-9 (if 
applicable) 

• Document on Student Placement 
Tracker 

 

https://nec5.sharepoint.com/:f:/s/EDAdmin/Em3AaquyJPZCj7BLfmruP9kBqMD61iCUe0eqjKcb0lOP1w?e=g0fsKZ
https://nec5.sharepoint.com/sites/EducationPreparationProgram
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Clinical practice has been improved by a change in organizational structure and appointment of a 
sole manager, the Director of Teacher Licensure, who manages all clinical experiences.  This is 
an improvement over two directors independently managing undergraduate and graduate clinical 
practice. Unity of control supports alignment of programs, consistent quality, better 
communication, and stronger partnerships.  The Director of Teacher Licensure:  
 

o assigns cooperating practitioners (according to Ed 604.03) and New England 
College faculty to undergraduate and graduate licensure candidates 

o meets with cooperating practitioners and faculty prior to and throughout the 
placement 

o ensures all paperwork is completed 
o processes stipends 
o monitors faculty workloads 
o resolves issues   

 
Clinical practice has been also improved by a substantial increase in compensation for 
cooperating teachers, from a token $100 per student, to $350 per student placement. This 
increase was implemented after review of Partnership Points Program revealed that it was 
unsustainable and should be terminated.  The former Partnership Points Program supplemented 
the unattractive $100 token payment, with barter points that could be accumulated and 
exchanged on demand, for graduate coursework tuition. Review of the Partnership Points 
Program revealed the barter arrangement was unsustainable, because on-demand redemption 
resulted in graduate courses running below break-even, due to low enrollment.  
 
Clinical practice has been improved by identification of New England College content area 
faculty to collaborate with New England College PEPP field education faculty, to support 
teacher candidates prepare for the classroom. Prior to student teaching, teacher candidates work 
on pedagogy with PEPP field faculty and work on content lesson plans with content area faculty.  
Content faculty collaborate with PEPP field faculty, and the Director of Teacher Licensure, to 
identify student strengths and weaknesses, and track student progress. Content faculty observe at 
least one lesson during Student Teaching and receive a stipend of $200, for each observation.  
 
Regular triad meetings support Culminating Clinical Experiences. At the undergraduate and 
licensure levels, the New England College faculty work with the teacher candidate and 
cooperating practitioner to determine the progression of skill development and the gradual build 
of responsibilities. At the beginning of the culminating field experience, there is a triad meeting 
to discuss expectations, procedures and review the student teaching handbook.  There are weekly 
check-ins by the New England College faculty to the cooperating practitioner and teacher 
candidate.   
 
Regular triad meetings support Methods Teaching and Learning. At the undergraduate and 
licensure levels, New England College faculty work with the methods teacher candidates and 
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cooperating practitioner to discuss expectations and procedures for the Methods placement.  New 
England College faculty check in weekly with the cooperating practitioner and teacher candidate.  
This 7-week placement gives teacher candidates the opportunity to observe in the classroom and 
teach lessons prepared by the candidate. The Methods placement is 15 hours a week. 
 
K-12 Partnerships have been strengthened in the last year.  A dedicated effort has been made to 
develop strong, highly collaborative K-12 partnerships with: 
  

• Henniker School District 
• Hillsboro-Deering School District 
• Manchester School District (in process of establishing) 
• Merrimack School District 
• Wilton-Lyndeborough Cooperative School District 

 
The PEPP has collaborated with the K-12 partners to identify learning indicators.   
 
The institution has preliminary data that speaks to effectiveness of the K-12 partnerships. The 
PEPP has also collected and analyzed data that addresses 606.02(g). See Clinical Partnerships 
and Practice Fall 2021 for preliminary data. Additional data is due to the PEPP in June of 2022 
from the K-12 partners. The assessment system shall be designed to utilize data regarding 
learning indicators of pk-12 students served by the PEPP’s program completers, including but 
not limited to data provided to the institution by the department, for purposes of program 
assessment and continuous program improvement. 
 
A new resource is the Advisory Board, created to support the development of K-12 partnerships. 
As the pandemic eases, board members will also be invited to campus to attend classes, 
participate in activities, and share their expertise with students. The next advisory board meeting 
is scheduled for late spring 2022.  See Advisory Board Meeting Minutes. The advisory board 
will meet at least twice a year to:  
 

• discuss program updates 
• review curricular changes 
• solicit recommendations for licensure questions 
• develop clinical placements 
• analyze candidate and program data 
• mentor students in the field 

 
Advisory board members include K-12 practitioners and New England College faculty:  
 

• Kim Blaine: School Counselor, Bedford, NH 
• Dr. Patricia Corbett: Dean of Undergraduate Programs and Director of Graduate 

Education Programs, New England College 

https://nec5.sharepoint.com/:w:/s/EDAdmin/EWq40YmrRhxNsy7Ti2JQgPkBv47J3vZ5Eb1hmJRd-r4mJw?e=pV7rLd
https://nec5.sharepoint.com/:w:/s/EDAdmin/EWq40YmrRhxNsy7Ti2JQgPkBv47J3vZ5Eb1hmJRd-r4mJw?e=pV7rLd
https://nec5.sharepoint.com/:f:/s/EDAdmin/Ei-CDtyeLH5HssLHdOGRLocBFF9Xrm7HdX6RzxwB1Pecdw?e=MMn03R
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• Emily Hill: Art Teacher, Wilton- Lyndeborough, NH 
• Dr. Jessica Morris: Assistant Professor of Education, New England College 
• Stephanie Parzick: Assistant School Principal, Henniker, NH 
• Christine Tate: Special Educator and New England College adjunct faculty, Litchfield, 

NH 
• Dr. Kristine Thibault: Director of Teacher Licensure, New England College 
• Kim Yarlott, Assistant School Superintendent, Merrimack, NH 

 
Specialty Areas: The PEPP has secured Dr. Michael Delahanty, a retired NH superintendent, to 
review and revise the clinical experience in the School Principal and School Superintendent 
programs. All requirements, documents, and processes will be revised to meet the new standards 
once approved. Dr. Delahanty will mentor and supervise candidates and cooperating 
practitioners beginning Fall 2022.  
 
PROGRESS: Clinical Practice and Partnerships (Ed 604): Data, Two Cycles (Fall 2021 and 
Spring 2022)  
 
Multiple measures are used to assess clinical partnerships and practice in the Clinical 
Experience.  Here are two cycles of data 
 

• Cycle One: Clinical Partnerships and Practice: Fall 2021 Data Cycle 
• Cycle Two: Clinical Partnerships and Practice: Spring 2022 Data Cycle 

 
PROGRESS: Assessment System (Ed 606): Introduction and Background:   
 
At the time of the November 2019 report to CTE, New England College had no assessment 
system in place for undergraduate and graduate licensure programs but did offer a proposal for 
an assessment system of undergraduate programs that had not been implemented.   
 
In Fall 2021 and Spring 2022, New England College has implemented a functional, 
comprehensive assessment system for all licensure programs, at the undergraduate and graduate 
levels.  Alignment of undergraduate and graduate licensure program assessment is documented 
in PEPP Assessment Maps (the School Principal and School Superintendent maps are under 
review and revision, Summer 2022) that are reviewed and updated annually. The assessment 
system includes data collection, data management, analysis, and use for continuous 
improvement.  
 
PROGRESS: Assessment System (Ed 606): Foundations and Development  
 
The assessment system was developed on these foundations:  
 

• the mission of New England College 
• four overarching principles of New England College’s PEPP  

https://nec5.sharepoint.com/:b:/s/EDAdmin/EXp2c63ibtdPsHwpZJN_FG8B48YwXILTRAE9BFCuY2IL4Q?e=MiZxfN
https://nec5.sharepoint.com/:b:/s/EDAdmin/EXp2c63ibtdPsHwpZJN_FG8B48YwXILTRAE9BFCuY2IL4Q?e=MiZxfN
https://nec5.sharepoint.com/:w:/s/EDAdmin/EWq40YmrRhxNsy7Ti2JQgPkBv47J3vZ5Eb1hmJRd-r4mJw?e=1e0omw
https://nec5.sharepoint.com/:w:/s/EDAdmin/Ef2VGBoLyNpJvfuYID9ulscBvnbhNMgD3ZBo3_tH8cvYMg?e=cFSYUK
https://nec5.sharepoint.com/:f:/s/EDAdmin/EkvEIUsluG1DoHLHXmbWPU4B2rnRRtYb4MlDE8HCAj0_Qg?e=oAmZQQ
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• program learning outcomes of New England College’s PEPP  
• Danielson’s Framework 
• INTASC standards 
• NH State administrative code (standards) 

  
The Mission of New England College 
 
New England College is a creative and supportive learning community that challenges 
individuals to transform themselves and their world.   
  
Four Overarching Principles of New England College PEPP are:  
 

• Learner and Learning 
• Content Knowledge 
• Collaboration 
• Professional Responsibility  

  
Program Learning Outcomes of New England College PEPP are aligned with the institution’s 
mission, organized by the program’s four overarching principles, and state that the student will:   
  

•  Demonstrate a commitment to life‐long learning and teaching enhancement while 
applying learning as a means of becoming agents of change who can effectively identify 
and meet the needs of diverse learners and communities. (Learner and Learning)   

• Analyze, reflect, and utilize research to improve one’s own practice for continuous 
engagement and improvement in pedagogy and content area knowledge and standards. 
(Content Knowledge)    

• Engage in professional learning communities to demonstrate an ability to work and 
effectively communicate with students, school professionals, and community members to 
understand, negotiate, and influence complex systems. (Collaboration)  

•  Establish high standards for professional and ethical practices to demonstrate a 
commitment to problem solving, decision making and compliance with school, district, 
state, and federal regulations.  (Professional Responsibility) 

  
Danielson’s Framework for Teaching provides the PEPP with common language and 
understanding of teaching and learning in the areas of:  

 
• Planning and Preparation 
• The Classroom Environment 
• Instruction 
• Professional Responsibilities  

 
The Danielson Framework for Teaching provides the PEPP with a common language to discuss 
teaching and learning. Danielson is used as a required textbook throughout the licensure 
programs. Rubrics for assessment utilize Danielson indicators (Distinguished, Proficient, Basic, 
Unsatisfactory), and a corresponding four-point scale.   
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INTASC Standards also inform the graduate program. The curriculum maps include the 
INTASC Standards, along with course syllabi. Students address the standards within course 
assessments and in their final portfolio.  
 

• Standard #1: Learner Development The teacher understands how learners grow and 
develop, recognizing that patterns of learning and development vary individually within 
and across the cognitive, linguistic, social, emotional, and physical areas, and designs 
and implements developmentally appropriate and challenging learning experiences.  

• Standard #2: Learning Differences The teacher uses understanding of individual 
differences and diverse cultures and communities to ensure inclusive learning 
environments that enable each learner to meet high standards.  

• Standard #3: Learning Environments The teacher works with others to create 
environments that support individual and collaborative learning, and that encourage 
positive social interaction, active engagement in learning, and self -motivation.  

• Standard #4: Content Knowledge The teacher understands the central concepts, tools of 
inquiry, and structures of the discipline(s) he or she teaches and creates learning 
experiences that make these aspects of the discipline accessible and meaningful for 
learners to assure mastery of the content.  

• Standard #5: Application of Content The teacher understands how to connect concepts 
and use differing perspectives to engage learners in critical thinking, creativity, and 
collaborative problem solving related to authentic local and global issues.  

• Standard #6: Assessment The teacher understands and uses multiple methods of 
assessment to engage learners in their own growth, to monitor learner progress, and to 
guide the teacher’s and learner’s decision making.  

• Standard #7: Planning for Instruction The teacher plans instruction that supports every 
student in meeting rigorous learning goals by drawing upon knowledge of content areas, 
curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and 
the community context.  

• Standard #8: Instructional Strategies The teacher understands and uses a variety of 
instructional strategies to encourage learners to develop deep understanding of content 
areas and their connections, and to build skills to apply knowledge in meaningful ways.  

• Standard #9: Professional Learning and Ethical Practice The teacher engages in ongoing 
professional learning and uses evidence to continually evaluate his/her practice, 
particularly the effects of his/her choices and actions on others (learners, families, other 
professionals, and the community), and adapts practice to meet the needs of each 
learner.  

• Standard #10: Leadership and Collaboration The teacher seeks appropriate leadership 
roles and opportunities to take responsibility for student learning, to collaborate with 
learners, families, colleagues, other school professionals, and community members to 
ensure learner growth, and to advance the profession.  
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PROGRESS: Assessment System (Ed 606): Description and Components 
 
The system for assessment of candidates and programs is aligned across undergraduate and 
graduate programs.  
 
The system for assessment includes these key elements, which are described in detail below:   
 

• Gateways 
• Program signature assessments  
• Course signature assessments 
• Rubrics 
• Data collection and management 
• Faculty collaboration 

 
Gateways: The assessment system for undergraduate, graduate licensure and specialty area 
students is organized around five gateways.  Students admitted to these programs are provided 
with a description of the gateways, in the New England College Professional Educator 
Preparation Program Handbook.  Student progress through the Gateway system is documented 
in a databased called the Student Gateway Tracker (screenshot).  
 
Program Signature Assessments: All teacher candidates complete program signature assessments 
that are aligned with Ed 610s, Principles, Program Learning Outcomes, and INTASC Standards, 
as applicable. Undergraduate and licensure students complete the same signature assessments. 
Specialty area students complete assessments that are applicable. Teacher candidate portfolios 
document signature assessment progress and results.  
 
Course Signature Assessments: A candidate’s knowledge of the standards, principles, and course 
learning outcomes of a particular course are assessed with course signature assessments and 
corresponding rubrics.  Course signature assessments are usually a culminating assignment 
administered at the end of the course.  Course signature assessments and rubrics are similar in the 
undergraduate and licensure courses, which is consistent with alignment of undergraduate and 
graduate programs. However, course signature assessments are differentiated, both in theory and 
practice, to ensure Ed 603.03(c), “…the curriculum builds upon the candidates’ cognitive 
development, reflective judgment, and functioning at higher conceptual levels.”  The similarities 
and differences between undergraduate and graduate course signature assessments are detailed in 
Undergraduate vs. Graduate Assessment Overview.  
 
A course signature assessment is administered in multiple courses, to measure and track growth 
of individual students, effectiveness of prerequisite courses, and quality of the program. A 
common assessment supports:   
 

• measurement of student growth across each course 
• connections to the field (each course requires a Fieldwork Practicum) 
• analysis of the effectiveness of curriculum design coursework 

https://nec5.sharepoint.com/:w:/s/EDAdmin/EXiKWzXnfWNCvMuR3Disr-kBUAeGaDk44BVZMyUDe2Zm7Q?e=jBaCs1
https://nec5.sharepoint.com/:f:/s/EDAdmin/Em3AaquyJPZCj7BLfmruP9kBqMD61iCUe0eqjKcb0lOP1w?e=y8QaHN
https://nec5.sharepoint.com/:b:/s/EDAdmin/Ea4gAhkK91tCksHHhA2X-pYBB098k0ou0QCebggpmbzYwA?e=Or6zx2
https://nec5.sharepoint.com/:f:/s/EDAdmin/EtdyCeK7LttFiTFmQOTUT-QBdIrBOeCilnR04NY1gAnrRg?e=oGSXqE
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• planning for subsequent practicum and methods courses 
• analysis of program elements within and across licensure programs 

 
One example of a course signature assessment administered in multiple courses is the UBD Unit, 
administered in methods courses (Teaching English Language Arts, Teaching Math, Teaching 
Social Studies, and Teaching Science) in Elementary Education and Special Education programs, 
at the undergraduate and licensure levels. Another example of a rubric administered at multiple 
points in a student’s career is the rubric used to assess progress and competencies in internships 
for specialty area students.   
 
Rubrics: Rubrics have been developed for all program signature assessments and course 
signature assessments. Here is a master list by course of current rubrics associated with 
assessment of PEPP. For reliability and consistency, all rubrics have the same format and scoring 
indicators. A rubric template is provided to faculty, who create rubrics for their courses. The 
rubric scale is adapted from scales in Danielson’s Framework for Teaching, with four classes or 
categories: “Distinguished”, “Proficient”, “Basic”, and “Unsatisfactory”.  Rubrics are scored in 
whole points, with four points corresponding to “Distinguished.”  Criteria for each category have 
been established and shared with faculty and students, providing a common language, and 
understanding.  Faculty meet regularly to collaboratively calibrate rubric scoring, analyze data, 
and plan course improvements.   
 
Rubrics administered outside a Blackboard course, and rubrics that must be scored by external 
evaluators who do not have access to New England College’s Blackboard system, are 
administered through Qualtrics.  Examples of rubrics administered outside a Blackboard course 
include rubrics associated with interviews for admission to the major, portfolios, TCAP, content 
assignments and general education assignments.  Examples of rubrics that must be scored by 
external evaluators include clinical observations.  Data collected through Qualtrics survey rubrics 
is manually uploaded to the Student Gateway Tracker database.  
 
Data Collection and Management has been improved since New England College’s last progress 
report. The  Data Collection and Management system collects data through rubrics in Blackboard 
course shells and surveys in Qualtrics. Data is managed through the Student Gateway Tracker 
and Blackboard. The Director of Teacher Licensure has oversight of the data collection and 
management systems. The Director works collaboratively with the Dean of Undergraduate 
Programs, the Director of Graduate Education Programs, fulltime faculty, and adjunct faculty, to 
ensure the successful implementation of the assessment system across undergraduate and 
graduate licensure programs.  
 
New England College’s learning management system is Anthology Blackboard. Most 
assessment assignments and rubrics for assessment and grading (or both) are created in 
Blackboard.  Students submit assignments and instructors grade assignments and conduct direct 
assessment, in Blackboard course shells.  
 

https://nec5.sharepoint.com/:x:/s/EDAdmin/EXHCj3iXUdhPuz8mH_xs0sMBBNy7L0Y_kbMRbYSALpGJHg?e=bIYBek
https://nec5.sharepoint.com/:w:/s/EDAdmin/EfprCuiQH7xIkoE7VEUOlx4BWrfWHegeGbSnnjkT-r8tPg?e=sYbak9
https://nec5.sharepoint.com/:b:/s/EDAdmin/EY-P5hmr6X9CrKhX-e5BmpkBbArN_YciJ9c2-RID2a4dNQ?e=UiKqjT
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New England College’s assessment management system is Anthology Blackboard EAC Visual 
Data.  Using EAC Visual Data, administrators access rubric data to generate and reports at the 
student, course, and program levels.   
 
Upgrades to the institution’s assessment management system, learning management system and 
PEPP data collection system are underway:   
 

• In late spring 2022, the institution will fully activate the second module of Blackboard 
EAC Visual Data, providing capability to aggregate data across course shells, by student, 
by program, by standard, and by learning outcome, as detailed in Using EAC Statistics 
for Rubrics and Tests 2020.   

• In summer 2022, the institution will upgrade the LMS to Blackboard Ultra.  
• In the near future, Education faculty plan to develop master course shells, to provide 

continuity across sections, and over time.  Education course shells will have a similar 
look and common content, including licensure resources and materials supporting the 
assessment system.  Master course shells are an innovation in the College’s residential 
undergraduate programs but are used in most graduate and online undergraduate 
programs.      

 
Student Gateway Tracker, formally known as EDITH, is used to manage data related to 
individual students:  
 

• Background information (name, contact information, home state for disclosure 
notification, licensure area, experience)  

• Gateway data (test scores, grades, portfolio, interview, program signature assignments)   
 
Systematic review, analysis and planning for continuous improvement is an essential component 
of the assessment system. Faculty collaboration across programs has contributed to a shared 
understanding of the purpose of assessment, use of rubrics, and calibration of scores.  Evidence 
of effective faculty collaboration is documented in the minutes of Education faculty meetings. 
Systematic review occurs in:   
 

• Monthly Data Meetings convened by the Director of Teacher Licensure, for collaboration 
of core Education faculty on program assessment.  A data timeline provides guidance for 
the work to be completed in each cycle. Planned initiatives include improvements in 
rubric design and administration, informed by experience and best practices. Additional 
participants include the Director of Graduate Education Programs, and the Administrative 
Assistant who manages assessment data.  

 
• End-of-cycle meetings held at least once a semester, for fulltime and adjunct faculty 

collaboration, to review the complete data cycle, and plan program improvements.   
 
 

https://nec5.sharepoint.com/:b:/s/EDAdmin/EXAHsnWX7i1FqHVbTzMYm4EBQey6GbYyI2VLkcY5cBXGkQ?e=9eobrn
https://nec5.sharepoint.com/:b:/s/EDAdmin/EXAHsnWX7i1FqHVbTzMYm4EBQey6GbYyI2VLkcY5cBXGkQ?e=9eobrn
https://nec5.sharepoint.com/:b:/s/EDAdmin/EUVQ2Yz26hFNrRVye3Ng3owB0xYZ2thnertZU0IO0FFbxA?e=Hjxg0H
https://nec5.sharepoint.com/:f:/s/EDAdmin/Ei-CDtyeLH5HssLHdOGRLocBFF9Xrm7HdX6RzxwB1Pecdw?e=SsHEhe
https://nec5.sharepoint.com/:f:/s/EDAdmin/Ei-CDtyeLH5HssLHdOGRLocBFF9Xrm7HdX6RzxwB1Pecdw?e=VOxCh2
https://nec5.sharepoint.com/:x:/s/EDAdmin/ERSPnazd3ilEpfJXQRaAbtABKunvYYx2Od1Gdp8_Y2lsAg?e=7gdubB
https://nec5.sharepoint.com/:f:/s/EDAdmin/EiYrlLGdChRDvVG_kA3hG8wBPws5mnCK4bTTUn0oYxkTjw?e=xFTtU5
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PROGRESS: Assessment System (Ed 606): Alignment with Hedc Standards 
 
The candidate assessment system is the hub of New England College PEPP Gateways, the 
Student Gateway Data Tracker, Data Points and oversight of PEPP by the Director of Teacher 
Licensure, as illustrated in this exhibit: Ed 606.01 Candidate Assessment System 
 
Ed 606.01(a)(1) Prior to full admission into the program a candidate shall demonstrate 
proficiency in numeracy and literacy by passing a nationally approved test of 
academic proficiency 
 
Undergraduate and licensure candidates demonstrate proficiency in numeracy and literacy by 
passing the Praxis Core Academic Skills test, to move through Gateway 2.  Accepted students 
may submit SAT scores for consideration as evidence of proficiency in numeracy and literacy.   
Proficiency test scores and pass rates for all licensure candidates are monitored by the Director of 
Teacher Licensure.  
 
Students are informed about the proficiency testing requirement at admissions, acceptance, in 
advising sessions and in introductory courses.  Students are also informed about the testing 
requirement through the New England College Professional Educator Preparation Programs 
Handbook, program tracking sheets and the EAB Navigate Degree Works system.   
 
Test score data is managed in two databases:  the PEPP Student Gateway Tracker and the 
College’s Banner system.  The Banner system is accessed by students and advisors through EAB 
Navigate Degree Works, an institutional system for tracking student progress towards graduation.    
 
Ed 606.01(a)(2) The program identifies key assessment points and defines acceptable levels of 
performance that are based on beginning educator program standards 
 
Student progress through Gateways is monitored weekly by the Director of Teacher Licensure, in 
consultation with Education faculty and the Director of Graduate Education Programs.  
 
Monitoring capability was significantly improved in spring 2022 by adding Banner system codes 
for every licensure program. Now, upon admission to the institution, students in the 
undergraduate programs are coded in the College’s Banner and Degree Works systems, as 
Education majors in the licensure areas. Upon acceptance to the major, a note is entered in 
Banner and appears in Degree Works coding the student as pursuing a specific licensure 
program. Degree Works now provides much more information for licensure students and 
advisors.   
 
Key assessment points are organized under the framework of Gateways 1-4.  Gateways include 
program signature assignments.  Data is collected and reviewed within the data cycle.  
 
Ed 606.01(a)(3) Assessment of candidate performance consists of multiple measures, including 
but not limited to observations and candidate work samples, using various methodologies with 
clearly articulated written performance criteria 
 

https://nec5.sharepoint.com/:b:/s/EDAdmin/EZGJiUfJB7JMp4iq5w7JrO4B209hkMTHF7HITxsBQ8Y0lw?e=F9QfND


32 
 

Multiple assessments of candidate performance are collected, analyzed, and stored throughout 
the licensure programs: 

• The PEPP has implemented a comprehensive Gateway system for all levels of licensure 
that contain acceptable levels of performance as clearly articulated on the Gateway 
document.  

• The PEPP has multiple measures of assessments that include Program Signature 
Assessments and Course Signature Assessments with accompanying rubrics.  

• The PEPP has a system of data management, collection, and analysis. 
• Individual candidate data is stored on the Student Gateway Tracker, in Banner, and Degree 

Works.  
• Candidates track their own progress within their portfolios and in Degree Works. 
• The Director of Teacher Licensure maintains records, tracks student progress weekly, 

meets regularly with candidates, and collaborates with faculty and the Director of the 
Graduate Education Program.  

  
Ed 606.01(a)(4) The assessment of candidate performance informs on-going program 
improvement. 
 
The collection and analysis of the candidate data informs the work of the PEPP. The Director of 
Teacher Licensure oversees this process. Faculty meetings provide the formal vehicle for this 
work. This review leads to programmatic changes that include curricular revisions, policy and 
processes updates and additions, and additional student supports and resources. Decisions are 
tracked in a master spreadsheet.  
 
(b)  Post-baccalaureate PEPP’s shall have a data collection system that includes: 
 
Ed 606.01(b)(1) A determination of the extent to which each candidate can demonstrate 
knowledge, skills, and dispositions required under the general education studies requirements 
in Ed 609 and the professional educational requirements of Ed 610, Ed 611, and Ed 612 
 
 Documentation/Data Point/Process 
Ed 609 General Education Ed 609 Self-Assessment    

PEPP Assessment Maps 
Gen Ed Process (see Program Assessment System Fall 2021 
Data Cycle) 
From Application to Recommendation 

Ed 610 Professional Educator Ed 610 Self-Assessment 
PEPP Assessment Maps 
Program Signature Assignments and Rubrics 

Ed 611 Major Concentration Self-Assessment Matrices 
PEPP Assessment Maps 
Course Signature Assignments 
Content Process (see Program Assessment System Fall 2021 
Data Cycle) 
From Application to Recommendation 

https://nec5.sharepoint.com/:f:/s/EDAdmin/Etwuxv1uYFdDgMhuvWw34XUB7jYIHYNcBX1MhC6cMD2Ifw?e=g0LhtJ
https://nec5.sharepoint.com/:w:/s/EDAdmin/EUWd2sjRdPVLqa6-Wx9KwtcBd1tDgTuZ1_KvpFounsYEqQ?e=7NZRIN
https://nec5.sharepoint.com/:w:/s/EDAdmin/EUWd2sjRdPVLqa6-Wx9KwtcBd1tDgTuZ1_KvpFounsYEqQ?e=7NZRIN
https://nec5.sharepoint.com/:x:/s/EDAdmin/EXHCj3iXUdhPuz8mH_xs0sMBBNy7L0Y_kbMRbYSALpGJHg?e=rOflOk
https://nec5.sharepoint.com/:f:/s/EDAdmin/EswC6qcPkLlPm5DaZajUuzUBjX45fQWoBMQJEy9z94hN3A?e=ku470M
https://nec5.sharepoint.com/:b:/s/EDAdmin/EY-P5hmr6X9CrKhX-e5BmpkBbArN_YciJ9c2-RID2a4dNQ?e=Pp4xSY
https://nec5.sharepoint.com/:f:/s/EDAdmin/Em3AaquyJPZCj7BLfmruP9kBqMD61iCUe0eqjKcb0lOP1w?e=VYEeIP
https://nec5.sharepoint.com/:b:/s/EDAdmin/EfDXOQL_jdhGqrixj74nIkUBqyIJI0GypZSo1ce2M-5kjw?e=GUgpUn
https://nec5.sharepoint.com/:b:/s/EDAdmin/EfDXOQL_jdhGqrixj74nIkUBqyIJI0GypZSo1ce2M-5kjw?e=GUgpUn
https://nec5.sharepoint.com/:w:/s/EDAdmin/EUNNDJ2Al2pNpJh9yuK7EsgBvhJ2kFAkPjrACpk1iNfoow?e=a4bckh
https://nec5.sharepoint.com/:f:/s/EDAdmin/EkvEIUsluG1DoHLHXmbWPU4B2rnRRtYb4MlDE8HCAj0_Qg?e=waPYIZ
https://nec5.sharepoint.com/:w:/s/EDAdmin/EVRmYn57csFFtcRPZUCMxt0BP5ql06ez8-tCWMSJ3z2KEA?e=Vk540c
https://nec5.sharepoint.com/:w:/s/EDAdmin/EVRmYn57csFFtcRPZUCMxt0BP5ql06ez8-tCWMSJ3z2KEA?e=Vk540c
https://nec5.sharepoint.com/:b:/s/EDAdmin/EXl_HwteluxFihnuHxZGZGIBLJCbPYE8fqtz3ZEH5WAqLA?e=iFhrEC
https://nec5.sharepoint.com/:w:/s/EDAdmin/EeSAFNhxh6ZJptWVJct3hbYBhdAXDz4d9JujdSSYgOVY2Q?e=L9KhiG
https://nec5.sharepoint.com/:f:/s/EDAdmin/EkvEIUsluG1DoHLHXmbWPU4B2rnRRtYb4MlDE8HCAj0_Qg?e=waPYIZ
https://nec5.sharepoint.com/:w:/s/EDAdmin/EUWd2sjRdPVLqa6-Wx9KwtcBd1tDgTuZ1_KvpFounsYEqQ?e=bAfdo7
https://nec5.sharepoint.com/:f:/s/EDAdmin/EswC6qcPkLlPm5DaZajUuzUBjX45fQWoBMQJEy9z94hN3A?e=tZPbq6
https://nec5.sharepoint.com/:f:/s/EDAdmin/Et6uEsQjC_VLv91m6t2v0FYB3Bqnoqx2JUZZfIDEdhhGBA?e=8OBZ6j
https://nec5.sharepoint.com/:f:/s/EDAdmin/EkvEIUsluG1DoHLHXmbWPU4B2rnRRtYb4MlDE8HCAj0_Qg?e=waPYIZ
https://nec5.sharepoint.com/:x:/s/EDAdmin/EXHCj3iXUdhPuz8mH_xs0sMBBNy7L0Y_kbMRbYSALpGJHg?e=Q0OS2l
https://nec5.sharepoint.com/:w:/s/EDAdmin/EVRmYn57csFFtcRPZUCMxt0BP5ql06ez8-tCWMSJ3z2KEA?e=Vk540c
https://nec5.sharepoint.com/:w:/s/EDAdmin/EVRmYn57csFFtcRPZUCMxt0BP5ql06ez8-tCWMSJ3z2KEA?e=Vk540c
https://nec5.sharepoint.com/:b:/s/EDAdmin/EXl_HwteluxFihnuHxZGZGIBLJCbPYE8fqtz3ZEH5WAqLA?e=iFhrEC
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Ed 612 Specific Program 
Requirements 

Self-Assessment Matrices 
PEPP Assessment Maps 
Program Signature Assignments and Rubrics 
From Application to Recommendation 

 
  

Ed 606.01(b)(2) A process to review each candidate’s transcript and other evidence of degrees, 
including a bachelor’s degree 
 
Substantial work has been completed to ensure the transcript review process is comprehensive, 
accurate, and reliable. Reliability is increased through collaboration among the Director of 
Graduate Education Programs, the Registrar’s Office, and content faculty. Further, students are 
now coded as licensure candidates in a specific content area which provides a clearer vehicle for 
data collection. See From Application to Recommendation. 
 
Ed 606.02 Assessment System at the Post-Baccalaureate and Baccalaureate Level 
 
Ed 606.02(a) A PEPP at the baccalaureate or post-baccalaureate level shall provide an 
assessment system necessary to ensure that an individual who completes the PEPP can 
demonstrate the competencies in the certification standards for the certification(s) sought by the 
candidate. 
 
The PEPP has developed a comprehensive system to ensure quality of individual candidate 
preparation that includes a well-developed  Gateway System; the identification of Program 
Signature Assessments and Course Signature Assessments; and updated Self-Assessment 
Matrices within an organized system of data management, collection, and analysis.  

 
Ed 606.02(b)(1) Continuously and systematically gather data to monitor and improve the 
program of study, the facilitation of learning, the assessment of candidates and the overall 
performance of programs 
 
The Director of Teacher Licensure has two primary responsibilities: oversight of the clinical 
practice and the assessment system. The PEPP follows a Reporting Timeline that includes data 
collection, data analysis, curricula revisions, policies and processes revisions, budgetary 
requests, undergraduate and graduate alignments, clinical practice revisions, and updates to 
program requirements. 
 
Evidence that New England College is continuously and systematically gathering data for the 
purposes outlined in this standard is presented below.   
  
Ed 606.02(b)(2) Demonstrate a process to make judgments based on the data collected 
 
The collection and analysis of the program data informs the work of the PEPP. The Director of 
Teacher Licensure oversees this process. Faculty meetings provide the formal vehicle for this 

https://nec5.sharepoint.com/:f:/s/EDAdmin/Et6uEsQjC_VLv91m6t2v0FYB3Bqnoqx2JUZZfIDEdhhGBA?e=8OBZ6j
https://nec5.sharepoint.com/:f:/s/EDAdmin/EkvEIUsluG1DoHLHXmbWPU4B2rnRRtYb4MlDE8HCAj0_Qg?e=waPYIZ
https://nec5.sharepoint.com/:w:/s/EDAdmin/EUWd2sjRdPVLqa6-Wx9KwtcBd1tDgTuZ1_KvpFounsYEqQ?e=bAfdo7
https://nec5.sharepoint.com/:f:/s/EDAdmin/EswC6qcPkLlPm5DaZajUuzUBjX45fQWoBMQJEy9z94hN3A?e=tZPbq6
https://nec5.sharepoint.com/:b:/s/EDAdmin/EXl_HwteluxFihnuHxZGZGIBLJCbPYE8fqtz3ZEH5WAqLA?e=iFhrEC
https://nec5.sharepoint.com/:b:/s/EDAdmin/EXl_HwteluxFihnuHxZGZGIBLJCbPYE8fqtz3ZEH5WAqLA?e=iFhrEC
https://nec5.sharepoint.com/:f:/s/EDAdmin/Etwuxv1uYFdDgMhuvWw34XUB7jYIHYNcBX1MhC6cMD2Ifw?e=g0LhtJ
https://nec5.sharepoint.com/:w:/s/EDAdmin/EUWd2sjRdPVLqa6-Wx9KwtcBd1tDgTuZ1_KvpFounsYEqQ?e=7NZRIN
https://nec5.sharepoint.com/:w:/s/EDAdmin/EUWd2sjRdPVLqa6-Wx9KwtcBd1tDgTuZ1_KvpFounsYEqQ?e=7NZRIN
https://nec5.sharepoint.com/:x:/s/EDAdmin/EXHCj3iXUdhPuz8mH_xs0sMBBNy7L0Y_kbMRbYSALpGJHg?e=rOflOk
https://nec5.sharepoint.com/:f:/s/EDAdmin/Et6uEsQjC_VLv91m6t2v0FYB3Bqnoqx2JUZZfIDEdhhGBA?e=8OBZ6j
https://nec5.sharepoint.com/:f:/s/EDAdmin/Et6uEsQjC_VLv91m6t2v0FYB3Bqnoqx2JUZZfIDEdhhGBA?e=8OBZ6j
https://nec5.sharepoint.com/:b:/s/EDAdmin/EY-P5hmr6X9CrKhX-e5BmpkBbArN_YciJ9c2-RID2a4dNQ?e=5JS53S
https://nec5.sharepoint.com/:x:/s/EDAdmin/ERSPnazd3ilEpfJXQRaAbtABKunvYYx2Od1Gdp8_Y2lsAg?e=MGqgiL
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work. This review leads to programmatic changes that include curricular revisions, policy and 
processes updates and additions, and additional student support and resources. Decisions are 
tracked in a master spreadsheet.  
 
Ed 606.02(b)(3) Use the process for continuous program improvement to ensure the quality of 
individual candidate preparation 
 
The PEPP has developed a comprehensive system to ensure quality of individual candidate 
preparation that includes a well-developed  Gateway System; the identification of Program 
Signature Assessments and Course Signature Assessments; and updated Self-Assessment 
Matrices within an organized system of data management, collection, and analysis.  
 

 Ed 606.02 (d) Certification programs at the post-baccalaureate level may lead to a post-
baccalaureate degree, provided that a candidate in a post-baccalaureate program shall already 
have a bachelor’s degree. 
 
As noted above, substantial work has been completed to ensure the transcript review process is 
comprehensive, accurate, and reliable. Reliability is increased through a collaboration among the 
Director of Graduate Education Programs, the Registrar’s Office, and content faculty. Further, 
students are now coded as licensure candidates which provides a clearer vehicle for data 
collection. See From Application to Recommendation. 
  
Ed 606.02 (e) The assessment system shall be designed to ensure that a PEPP assesses how 
candidates are advised and counseled throughout the program. 
 
The Director of Teacher Licensure and the Director of Graduate Education Programs work 
closely with the Director of Academic Success who oversees all aspects of the advising process. 
All teacher candidates receive two advisors: a professional advisor in the Advising Center and a 
faculty advisor. Advising caseloads are monitored carefully to assure a quality process is 
sustained. This process is a shift in practice for the graduate licensure candidates. Previously, all 
students were advised by the Director of Graduate Education Programs, only. Since Summer 
2021, students are provided additional support from a professional advisor. This creates another 
level of quality control within the process. 
 
Undergraduate advisors use the EAB Navigate System, Degree Works, and tracking sheets to 
support their work with students. Navigate provides an overview of a student’s GPA, grades, 
coursework by semester, alerts, and progress reports. Degree Works provides degree 
requirements and progress towards attainment. Tracking sheets are internal documents within the 
PEPP. 
 
Graduate advisors use Degree Works and tracking sheets. Prior to Spring 2022, licensure 
requirements were not present in Degree Works. The requirements have been added to ensure 
requirements for licensure are met. Moving forward, the EAB Navigate System will be available 
for graduate students.  
 

https://nec5.sharepoint.com/:f:/s/EDAdmin/Etwuxv1uYFdDgMhuvWw34XUB7jYIHYNcBX1MhC6cMD2Ifw?e=g0LhtJ
https://nec5.sharepoint.com/:w:/s/EDAdmin/EUWd2sjRdPVLqa6-Wx9KwtcBd1tDgTuZ1_KvpFounsYEqQ?e=7NZRIN
https://nec5.sharepoint.com/:w:/s/EDAdmin/EUWd2sjRdPVLqa6-Wx9KwtcBd1tDgTuZ1_KvpFounsYEqQ?e=7NZRIN
https://nec5.sharepoint.com/:x:/s/EDAdmin/EXHCj3iXUdhPuz8mH_xs0sMBBNy7L0Y_kbMRbYSALpGJHg?e=rOflOk
https://nec5.sharepoint.com/:f:/s/EDAdmin/Et6uEsQjC_VLv91m6t2v0FYB3Bqnoqx2JUZZfIDEdhhGBA?e=8OBZ6j
https://nec5.sharepoint.com/:f:/s/EDAdmin/Et6uEsQjC_VLv91m6t2v0FYB3Bqnoqx2JUZZfIDEdhhGBA?e=8OBZ6j
https://nec5.sharepoint.com/:b:/s/EDAdmin/EY-P5hmr6X9CrKhX-e5BmpkBbArN_YciJ9c2-RID2a4dNQ?e=5JS53S
https://nec5.sharepoint.com/:b:/s/EDAdmin/EXl_HwteluxFihnuHxZGZGIBLJCbPYE8fqtz3ZEH5WAqLA?e=iFhrEC
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Ed 606.02 (f) The assessment system shall include an advisory process that ensures each 
candidate: 
(1) Understands the criteria for successfully meeting the requirements of his or her
certification program
(2) Receives support in meeting the required criteria
(3) When necessary, is counseled out of teacher education and advised into exploration of
other career options and programs of study

All students receive a tracking sheet that outlines the program and testing requirements. Students 
can also access their degree requirements and degree completion information through Degree 
Works. Formally, the licensure requirements were not accessible in Degree Works. As of Spring 
2022, these requirements are being added in Spring 2022. The advising model for the graduate 
programs has undergone extensive revisions. Formally, the Director of the Graduate Education 
Programs would advise all students in the program. Currently, there is a shared model of 
advising, like that of the undergraduate programs. This is a multi-step process:  

• When a potential student is matriculated into one of our graduate programs in Education, 
their materials, including any transcripts, are sent to the Transcript Evaluators for review 
from the Admissions department. See from Admissions to Recommendation for more 
information.

• Once a student’s evaluation has been marked as complete, an academic advisor reviews 
the transfer credit evaluation.

• For new students with no transfer credits awarded, the academic advisor creates a tracking 
sheet (in progress) which includes the course a student should be taking in their first term 
and the courses listed as still needed to complete the program requirements.

• For transfer students, the academic advisor reviews the courses that were approved and 
applied and will create a long-term schedule of the courses listed as still needed, omitting 
those approved and applied, to complete the program requirements.

• A welcome email is sent to the student from the academic advisor that outlines their 
long-term schedule, as well as their first term registration. This includes other relevant 
information students need to know related to books and the add/drop policy for the 
beginning of the term.

• The academic advisor sends frequent communication to new and returning students once 
the semester begins, regarding important deadlines such as registration for the next term, 
payment, and participation.

• When students are close to finishing program requirements, in collaboration with the 
Registrar’s Office, students are sent the Intent to Graduate form.

The Director of Teacher Licensure and the Director of Graduate Education Programs work 
closely with the Associate Dean of Student Success, who oversees Advising, to ensure all 
candidates understand their program requirements and have access to the needed information. 
Advising caseloads are monitored and adjusted to ensure quality levels of service are attainable. 
During the Fall 2021 and Spring 2022, no adjustments to caseloads needed to be made. The 
Director of Teacher Licensure and the Director of Graduate Education Programs, along with the 
professional advisors, review candidate progression through their programs each term. The 

https://nec5.sharepoint.com/:w:/s/EDAdmin/EcwM9RgFwnhEqg8vpdG-0KwB1hskj2DRmMnquiaetjXaDA?e=e0v80l
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graduate program operates on a 7-week term model. Thus, graduate licensure students receive 
many advising points in an academic year.  
 
Average Advising Caseloads 
 Undergraduate 

Faculty 
Undergraduate 

Professional Advisor 
Graduate Professional 

Advisor 
Fall 2021 22 57 75 
Spring 2022 22 45 74 

 
 
Ed 606.02 (g) The assessment system shall be designed to utilize data regarding learning 
indicators of pk-12 students served by the PEPP’s program completers, including, but not 
limited to data provided to the institution by the department, for purposes of program 
assessment and continuous program improvement. 
 
The PEPP has identified multiple measures to collect and analyze quantitative and qualitative data 
to better understand the impact on K-12 students. This has been accomplished through the 
development of strong partnerships with NH school districts.  
 
PROGRESS: Assessment System (Ed 606): Two Cycles of Data (Fall 2021 and Spring 2022)  
 
The PEPP has completed two cycles of data collection and analysis (Fall 2021 and Spring 2022). 
A cycle is defined by the Fall and Spring semesters. Data is also collected during the Winter and 
Summer terms.  
 

• Candidate Assessment Data 
Cycle One: Candidate Assessment System: Fall 2021 Data Cycle 
Cycle Two: Candidate Assessment System: Spring 2022 Data Cycle 
 

• Clinical Partnerships and Practice Data  
Cycle One: Clinical Partnerships and Practice: Fall 2021 Data Cycle 
Cycle Two: Clinical Partnerships and Practice: Spring 2022 Data Cycle 

 
• Program Assessment Data 

Cycle One: Program Assessment System: Fall 2021 Data Cycle 
Cycle Two: Program Assessment System: Spring 2022 Data Cycle 

 
 
PROGRESS: Program-specific Recommendations  
 
The following items have been implemented into the PEPP at New England College for all 
licensure programs. These items address the specific concerns listed for Secondary English 5-12, 
General Special Education, Secondary Mathematics, and Secondary Life Science 7-12 and have 
also been discussed throughout this report: 
  

https://nec5.sharepoint.com/:w:/s/EDAdmin/EQ9omwdkF5JLpl17GBAroBUBYEkkNPEVoXHS8shlPpMfzA?e=lARJXS
https://nec5.sharepoint.com/:w:/s/EDAdmin/EVCnDjxZBJ5FtOKMvow3SvkBY4tQYIApY4cS-Ov5a-bbKQ?e=n0gcaB
https://nec5.sharepoint.com/:w:/s/EDAdmin/EWq40YmrRhxNsy7Ti2JQgPkBv47J3vZ5Eb1hmJRd-r4mJw?e=zFDMan
https://nec5.sharepoint.com/:w:/s/EDAdmin/Ef2VGBoLyNpJvfuYID9ulscBvnbhNMgD3ZBo3_tH8cvYMg?e=cFSYUK
https://nec5.sharepoint.com/:w:/s/EDAdmin/EVRmYn57csFFtcRPZUCMxt0BP5ql06ez8-tCWMSJ3z2KEA?e=mboLGq
https://nec5.sharepoint.com/:w:/s/EDAdmin/EfrRuh_ItpNDsQYAz2qEtH4ByoncYdMxIaCUIRtqSHiuGw?e=zeo19q
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• All undergraduate and graduate self-assessment matrices have been revised to reflect the 
curricula changes, Candidate Assessment System and Program Assessment System.   

• The undergraduate and licensure programs have undergone curricula, assessment, and 
process alignments.  

• The Director of Teacher Licensure oversees all aspects of the Clinical Practice, Candidate 
Assessment System and Program Assessment System.  

• The Transcript Review Process for licensure and specialty areas is clearly defined and 
implemented. See From Application to Recommendation.  

• Content faculty at New England College collaborate systematically with the PEPP.  
• Updated tracking sheets are available for all licensure areas. Students and advisors use 

these.  
• Teacher licensure coding has been added to all graduate students. Students are entered 

into the Student Gateway Tracker.  
• Curricular changes have been made to all licensure programs to reflect updated standards, 

undergraduate and graduate alignment, and the assessment system.  
• General Special Education has been uncoupled from all licensure areas. It is now a stand- 

alone licensure program that meets all state requirements with a full Clinical Practice.   
 

 

https://nec5.sharepoint.com/:f:/s/EDAdmin/Et6uEsQjC_VLv91m6t2v0FYB3Bqnoqx2JUZZfIDEdhhGBA?e=ew6yLL
https://nec5.sharepoint.com/:b:/s/EDAdmin/EZGJiUfJB7JMp4iq5w7JrO4B209hkMTHF7HITxsBQ8Y0lw?e=hXgK06
https://nec5.sharepoint.com/:b:/s/EDAdmin/EZeN1Tk9NllMo6YO1s2DQIQBazjvpn6U26d_TuEeaqoydw?e=Bjbx6I
https://nec5.sharepoint.com/:f:/s/EDAdmin/ErqreN5ON6pHtFcW8uxBlTEBPXqX4EJPGlZVPSR-5hZK9w?e=kbWFlu
https://nec5.sharepoint.com/:b:/s/EDAdmin/EXl_HwteluxFihnuHxZGZGIBLJCbPYE8fqtz3ZEH5WAqLA?e=ow96EG
https://nec5.sharepoint.com/:f:/s/EDAdmin/Em9_0hDzd2lFkaMQne4zdlABqMKU-kkRwwyl-cAdx9IMDw?e=fnc4rM
https://nec5.sharepoint.com/:f:/s/EDAdmin/Em3AaquyJPZCj7BLfmruP9kBqMD61iCUe0eqjKcb0lOP1w?e=bRiAzw
https://nec5.sharepoint.com/:f:/s/EDAdmin/ErqreN5ON6pHtFcW8uxBlTEBPXqX4EJPGlZVPSR-5hZK9w?e=kbWFlu


  The State Board of Education reserves the right to modify its approval determination if it receives documentation that program graduates are not 
achieving the levels of skill and knowledge that would entitle them to educational credentials authorized by the State Board under RSA 186: 11 X. 

Frank Edelblut              Christine M.  Brennan 
Commissioner      Deputy Commissioner 

STATE OF NEW HAMPSHIRE 
DEPARTMENT OF EDUCATION 

Division of Educator Support & Higher Education 
101 Pleasant Street Concord, NH 03301 TEL. (603) 271-3495 

Submitted to the State Board of Education for the July 14, 2022 meeting. 

A. ACTION NEEDED
Antioch University New England (AUNE) is one of twelve institutions of higher education with approved educator preparation
programs in New Hampshire.  The Council for Teacher Education (CTE) is requesting the State Board of Education formally approve
changes in the current approval. [602.15(c)]

B. RATIONALE FOR ACTION
AUNE is eliminating all PEPPs “due to low enrollment”.  AUNE submitted a Substantive Change Request to eliminate the remaining
five (5) PEPPs set to expire February 27, 2023.  No action is required for three (3) PEPPs; Elementary Education, Special Education,
and Early Childhood Education.  As such, the institution is requesting an immediate closure of Science Teacher for Grades 5-8; and an
extension/elimination from the from the original conditional approval for Life Science Teacher for Grades 7-12 through 7/27/2023.
[602.14(c)(3); 602.12 (f)]

(See attached Substantive Change Request (dated received 5/31/2022)). 

Professional Educator Preparation Programs-  
Content Area(s) 

Current Approval Elimination/Closure 

507.18/612.03 Early Childhood Education Teacher (birth-grade 3) MEd Conditional 2/27/2023 Eliminate 2/27/2023 
507.11/612.04 Elementary Education Teacher (k-6) (k-8) MEd Conditional 2/27/2023 Eliminate 2/27/2023 
507.40/612.07 Special Education Teacher (age 5-21) MEd Conditional 2/27/2023 Eliminate 2/27/2023 
507.29/612.22 Science Teacher for Grades 5-8 MS Conditional 2/27/2023 Eliminate 6/14/2022 
507.32/612.25 Life Science Teacher for Grades 7-12 MS Conditional 2/27/2023 Extension/

Eliminate 
7/27/2023 

C. EFFECTS OF THIS ACTION
AUNE is not seeking re-approval at this time for all current PEPPs, nor will any additional candidates be admitted to these PEPPs.
The requested extension for Life Science Teacher (7-12) allows for sufficient time for each currently enrolled candidate while affording
the opportunity to meet all standards for program completion.

D. HISTORICAL BACKGROUND
• Prior Reviews: 2011- The previous full PEPP review was held in 2011 (5) programs;

2013- new program reviews occurred (SpEd) 
2015- (DLS and LMS) 

• Extensions: 2014 (thru 2019),  
2017 (thru 2020),  
2019 (thru 8/2021)  

…extending six PEPP approvals for five additional years, and two PEPP approvals, for four additional years  
• 11/20/2020: Division letter to AUNE re: RSA 189:13-a, VII requirement of Criminal history records check 
• 4/12/ 2021: Division letter re: temporary suspension EIS authorization of online licensure recommendation 

submission of physical documentation to demonstrate 606.03 requirements have been met 
• 5/25/2021: Division letter to AUNE re: Ed 602, 603, and 604 standards  

(early and culminating field experience requirements) 
• 7/8/2021: The Board granted conditional approval through 02/27/2023 for  

(8) PEPPs- ECE; El.Ed; SpEd; DLS; Mid Sci; Life Sci; Princ; LMS
• 5/12/2022: The Board accepted the priority progress report w/ rec. prior to the current conditional approval exp. 2/27/23

a full re-review (appx 10/2022) w/ evidence verifying full implementation/compliance Ed 600 rules for
ECE; ElEd; SpEd; Sci 5-8; and Life Sci 7-12; 

a secondary prog report shall be submitted no later than 8/31/2022 

V, B
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TDD Access: Relay NH 711 
EQUAL OPPORTUNITY EMPLOYER- EQUAL EDUCATIONAL OPPORTUNITIES 

 
E. POSSIBLE MOTION 
The State Board of Education approves the immediate expiration/elimination of the Science Teacher for Grades 5-8 program;  
and approves the extension/elimination of the Life Science Teacher (7-12) PEPP through July 27, 2023. 
 
 
 
 
Antioch University New England will address the ‘teach-out’ progress/updates in their annual report submission to the NHDOE 
through the Council for Teacher Education. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Action by the State Board; Appeal 
*Per 602.15(c)(1, 2, or 3) 

(1)  Approval for up to and not to exceed 7 years which means that the PEPP meets and continues to meet all relevant requirements of Ed 600; 
(2)  Conditional approval for up to and not to exceed 7 years with the following: 

a. Submission and approval by NHCTE of a progress report made on program approval standards not previously met; and 
b. Review by division director or designee focusing on progress made on program approval standards not previously met; or 

(3)  Non-approval which means the PEPP does not meet the relevant requirements of Ed 600. 
*Per 602.15(e)(1-3),  

(e)  For all decisions of the state board, the following procedures shall apply:  
(1)  The state board shall provide the institution with a description of the procedures for a rehearing in accordance with Ed 213.02;  
(2)  All appeals of final action by the state board shall be taken in accordance with RSA 541; and  
(3)  An administrative decision of the board shall be considered final:  

a. Thirty days after the decision, if there is no request for rehearing in accordance with Ed 213.02; or  
b. At the conclusion of action required by Ed 213.02. 

 
The State Board of Education reserves the right to modify its approval determination if it receives documentation that program graduates are not 
achieving the levels of skill and knowledge that would entitle them to educational credentials authorized by the State Board under RSA 186: 11 X. 

[RSA 21-N:II; Chapter 19; Chapter Ed 600; Chapter Ed 500] 
 

507.29/612.22 Science Teacher for Grades 5-8 MS Conditional 2/27/2023 Eliminate 6/14/2022 
507.32/612.25 Life Science Teacher for Grades 7-12 MS Conditional 2/27/2023 Extension/ 

Eliminate 
7/27/2023 

I I 



PEPP Substantive Change Request      Updated: 7/17/2020 

New Hampshire Department of Education 
Council for Teacher Education 

Substantive Change Report 
Changes in preparation programs are ordinarily addressed in the annual report. IHEs are encouraged to undertake programmatic 
changes in response to state priorities, institutional innovation, and/or program improvement needs based on assessment data. 

A PEPP shall report to the department and the NHCTE any substantive changes that have the potential to significantly affect the ability 
of the PEPP to ensure that candidates can successfully meet the certification standards for which the PEPP is designed. (Ed. 602.14(b))  
The IHE shall inform the department and NHCTE of substantive program changes during the term of approval in writing by submitting 
a Substantive Change Report to the department using one or more of the following criteria (Ed. 602.14(c)): 

� Changes in the PEPP’s delivery system to primarily on-line delivery; 
o Examples including but not limited to face-to-face delivery changed to hybrid or online delivery, changes in legal

status, form of control, or ownership of the IHE, establishing a new location – i.e. branch location, etc.
� Changes beyond those indicated by the assessment system for continuous improvement; 

o Examples including but not limited to change in program of study at degree or licensure level different from
current approval, adding a degree level, change of legal status, form of control or merge, ownership or governance
changes of the IHE, etc.

� Elimination of a PEPP 
o Examples including but not limited to teach out, phase out, elimination, on hold, etc.

Substantive change requests are warranted when changes, modifications or an expansion of the IHE’s/PEPPs scope 
has the potential to impact candidates and/or licensure requirements. 

CONTACT INFORMATION: 
Institution: Street Address: 

Name of Contact: City/State: 

Coordinator/Title: Zip Code: 

Email address: Telephone: 

Is the change at the (check either or both):  ___ at the unit level and/or ___ at the program level(s) 

If at the program level, indicate which program(s): 
Ed. Rule(s) 

Example: 
Ed 612.03 

Program(s) 

Early Childhood Education 

Approved 
Level(s)** 

BA, M.ED, 

SBE Approval 
Date(s) 

12/2019 

Current Expiry 

12/30/2026 

Approval 
Status 

Full 

**Approved Levels:  BA  BS  BM  M.ED.  MAT  Ed.S.  Post Bac  CAGS  PhD  Licensure



PEPP Substantive Change Request      Updated: 7/21/2020 

Complete the following questions below and/or attach documentation that addresses the below information (1-5). 

1. Please describe the substantive change request:

2. What aspects of the substantive change may affect the capacity of the unit and/or program(s) to ensure that
candidates successfully meet standards for educational licensure?

3. Explain the rationale for the change.

4. What steps have been taken or are planned to ensure that the change will not adversely affect the capacity to
ensure that candidates successfully meet standards for educational licensure?
Attach a transition plan if phasing out/ending a program including anticipated end date of last program completer.

5. In the institution’s estimation, is the substantive change that is envisioned sufficiently significant that the changes
affect the terms or conditions of the current approval of the program because the current approval would no longer
be applicable to the revised program? ___ yes   ___ no   ___ not sure

 additional documentation included to support  substantive change(s) 

**If the NHDOE and NHCTE determine that the substantive changes affect the terms or conditions of the current approval of the program(s), 
the NHDOE shall require the submission of a detailed report on how the changes impact candidate preparedness for professional practice 

which shall result in a recommendation to the NH State Board of Education (Ed. 602.14(d)).** 

Return the completed form to Laura.Stoneking@doe.nh.gov or mail to the New Hampshire Department of 
Education, Bureau of Educator Preparation & Higher Education, 101 Pleasant Street, Concord, NH, 03301. 

Questions, contact the Bureau of Educator Preparation & Higher Education at 603.271.4196. 
Ed 602.14  Substantive Program Changes during the Approval Period. 

(a) Technical assistance in making a determination of substantive change shall be available to the institution through the department or the NHCTE.
(b) A PEPP shall report to the department and the NHCTE any substantive changes that have the potential to significantly affect the ability of the
PEPP to ensure that candidates can successfully meet the certification standards for which the PEPP is designed.
(c) An institution shall inform the department and NHCTE of substantive program changes during the term of approval in writing by submitting a
Substantive Change Report to the department using one or more of the following criteria:

(1) Changes in the PEPP’s face-to-face delivery system to primarily on-line delivery;
(2) Changes beyond those indicated by the assessment system for continuous improvement; or
(3) Elimination of a PEPP.

(d) If the department and NHCTE determine that the changes affect the terms or conditions of the original approval of the program because the
original approval is no longer applicable to the revised program, the department shall require the submission of a detailed report on how the changes 
impact candidate preparedness for professional practice which shall result in one of the following:

(1) Retain approval through the existing expiration date; or
(2) Use the process for PEPP approval under Option 1, 2 or 3. Date Received by NHDOE: 

mailto:Laura.Stoneking@doe.nh.gov


 

 

Antioch University New England 
05/27/22 
 
NHDOE/CTE Substantive Change Report Additional Documentation 

4. What steps have been taken or are planned to ensure that the change will not adversely affect the 
capacity to ensure that candidates successfully meet standards for educational licensure? 
Attach a transition plan if phasing out/ending a program including anticipated end date of last 
program completer. 

 
612.03 Early Childhood Education & 612.04 Elementary 
The last cohort, 2 students, enrolled for these areas will complete their program coursework in the Summer 
2022 semester. Qualified faculty and advising will remain in place for these students. 
 
Eight students completed the program prior to Summer 2022 and will be recommended prior to program 
approval termination if their licensure documentation is completed. 
 
Students who do not complete the requirements to be recommended for licensure will have the option of 
seeking an alternative non-licensure degree. 
 
612.07 Special Education 
There will be one student enrolled in a field placement in Fall 2022 with an expected program completion in 
December 2022. A program advisor and a faculty supervisor with Special Education qualifications will remain 
in place for this student. 
 
Two students completed the program prior to Summer 2022 and will be recommended prior to program 
approval termination if their licensure documentation is completed.  
 
Students who do not complete the requirements to be recommended for licensure will have the option of 
seeking an alternative non-licensure degree. 
 
612.22 Science for Grades 5-8 
There are no remaining students in this program or who will be seeking licensure. 
 
612.25 Life Sciences for Grades 7-12 
One student who completed the program prior to Summer 2021 and three students who completed the 
program prior to Summer 2022 will be recommended prior to program approval termination if their licensure 
documentation is completed. 
 
Extended Transition Plan Request: 
The current end date for the program approval is February 27th, 2023. Three Life Science students have an 
expected program completion in early May 2023. We are requesting an extension for recommending these 
students for licensure. Qualified faculty and advising will remain in place for these students. 
 
Students who do not complete the requirements to be recommended for licensure will have the option of 
seeking an alternative non-licensure degree. 
 
 
 



 The State Board of Education reserves the right to modify its approval determination if it receives documentation that program graduates are not achieving the levels 
of skill and knowledge that would entitle them to educational credentials authorized by the State Board under RSA 186: 11 X. 

Frank Edelblut              Christine M.  Brennan 
Commissioner      Deputy Commissioner 

STATE OF NEW HAMPSHIRE 
DEPARTMENT OF EDUCATION 

Division of Educator Support & Higher Education 
101 Pleasant Street 
Concord, NH 03301 

Submitted to the State Board of Education for the July 14, 2022 meeting. 

A. ACTION NEEDED
Upper Valley Educators Institute (UVEI) is one of 12 institutions of higher education with approved educator
preparation programs in New Hampshire.  The Council for Teacher Education (CTE) is requesting the State Board of
Education formally review the recommendations and the final review team report and determine, the official program
approval status of UVEI’s PEPPs. [602.15(b)(c)]

B. RATIONALE FOR ACTION
The CTE accepted the review team’s report and the associated approval recommendations.  Additionally, the CTE
unanimously (15 in favor) recommends to the State Board of Education full seven (7) year approval for the Upper Valley
Educators Institute for the below listed twenty (20) licensure only PEPPS through August 20, 2029. [602.04(b)(1)]

C. EFFECTS OF THIS ACTION
This approval will allow for the UVEI to continue through an additional term of State Board approval.  If approved, UVEI
can recommend candidates for licensure; confirming that a graduate has met administrative requirements through
completion of a particular educator preparation program and subsequently, be recommended for a professional educator
license.

D. HISTORICAL BACKGROUND
• August 2014: A moratorium was put on program approval site visits during 2013-2014 academic year due to the

revision of Ed 600s; for UVEI, the Board approved extension of expiration through 8/31/2015
• June 2015: the Board approved full 7-year approval through 8/31/2022 (ElEd; ELA 5-12; ELA 5-8; Mod Lang-

Fre, Germ, Span; Math 7-12; Math 5-8; Sci 5-8; Gen Sci; Ear/Spa Sci; Lif Sci; Chem; Phys; SS 5-12; SS 5-8;
Princ); the Board approved conditional with 6-month progress report recommended for Visual Arts

• January 2017: the Board extended the expirations for all 14 IHEs
• December 2018: the Board approved Visual Arts through August 2022
• June 2019: the Board approved the New Program proposal for Curriculum Administrator through August 2022
• June 2020: the Board granted full approval of Ed 612.02, Reading and Writing Teacher (licensure) and Ed 614.02

Reading and Writing Specialist (licensure) programs through August 2022

V, C
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EQUAL OPPORTUNITY EMPLOYER- EQUAL EDUCATIONAL OPPORTUNITIES 

E. POSSIBLE MOTION 
The State Board of Education moves to grant Upper Valley Educators Institute full seven-year approval of the following 
twenty (20) licensure only programs through August 30, 2029. [602.15(c)(1)] 
 

NH Ed. 
Standard(s) 

Educator Preparation Program 
CONTENT AREA 

Format 
Offered 

Approval 
Recommendation 

Proposed 
Expiry 

507.33 612.26 Chemistry Teacher for Grades 7-12 Licensure Full 08/30/2029 
507.37 612.24 Earth and Space Science Teacher for Grades 7-12  Licensure Full 08/30/2029 
507.32 612.25 Life Sciences Teacher for Grades 7-12 Licensure Full 08/30/2029 
507.34 612.27 Physics Teacher for Grades 7-12 Licensure Full 08/30/2029 
507.29 612.22 Science Teacher for Grades 5-8 Licensure Full 08/30/2029 
507.11 612.04 Elementary Education Teacher (K-6) Licensure Full 08/30/2029 
507.55 612.35 English Language Arts Teacher for Grades 5-8 Licensure Full 08/30/2029 
507.24 612.05 English Language Arts Teacher for Grades 5-12 Licensure Full 08/30/2029 
507.26 612.17 Mathematics Teacher- Middle Level (to Alg.1/Integ 1) Licensure Full 08/30/2029 
507.27 612.18 Mathematics Teacher- Upper Level (Pre-Alg to AP Math) Licensure Full 08/30/2029 
507.56 612.29 Social Studies Teacher for Grades 5-8 Licensure Full 08/30/2029 
507.28 612.28 Social Studies Teacher for Grades 5-12 Licensure Full 08/30/2029 
507.09 612.01 Visual Arts Teacher Licensure Full 08/30/2029 
507.38 612.14 World Language Teacher- French, German, Spanish Licensure Full 08/30/2029 
507.52 612.02 Reading and Writing Teacher Licensure Full 08/30/2029 

SPECIALTY AREAS    

507.12 614.02 Reading and Writing Specialist Licensure Full 08/30/2029 
506.04 614.04 Principal Instructional Leader Licensure Full 08/30/2029 
506.05 614.13 Curriculum Administrator  Licensure Full 08/30/2029 

[602.04, 602.06, 602.15] 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Action by the State Board; Appeal 
*Per 602.15(c)(1, 2, or 3) 

(1)  Approval for up to and not to exceed 7 years which means that the PEPP meets and continues to meet all relevant requirements of Ed 600; 
(2)  Conditional approval for up to and not to exceed 7 years with the following: 

a. Submission and approval by NHCTE of a progress report made on program approval standards not previously met; and 
b. Review by division director or designee focusing on progress made on program approval standards not previously met; or 

(3)  Non-approval which means the PEPP does not meet the relevant requirements of Ed 600. 
 
*Per 602.15(e)(1-3),  

(e)  For all decisions of the state board, the following procedures shall apply:  
(1)  The state board shall provide the institution with a description of the procedures for a rehearing in accordance with Ed 213.02;  
(2)  All appeals of final action by the state board shall be taken in accordance with RSA 541; and  
(3)  An administrative decision of the board shall be considered final:  

a. Thirty days after the decision, if there is no request for rehearing in accordance with Ed 213.02; or  
b. At the conclusion of action required by Ed 213.02. 
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Upper Valley Educators Institute- 2022 Professional Educator Preparation Program Review Report 

Upper Valley Educators Institute
NH Ed. 

Standard(s) 
Educator Preparation Program 

CONTENT AREA 
Degree/ 
Format REVIEWER 

507.33 612.26 Chemistry Teacher for Grades 7-12 
(including Science: General Requirements 507.30) Licensure Nathaniel Greene 

NHDOE; Prior Chemistry/Physics Teacher 

507.37 612.24 Earth and Space Science Teacher for Grades 7-12 
(including Science: General Requirements 507.30) Licensure Adrien Deshaies 

Belmont High School 

507.32 612.25 Life Science Teacher for Grades 7-12 
(including Science: General Requirements 507.30) Licensure Abby Blais 

Hudson Memorial Middle School 

507.34 612.27 Physics Teacher for Grades 7-12 
(including Science: General Requirements 507.30) Licensure Elizabeth Cardine 

Making Community Connections Charter School 

507.29 612.22 Science Teacher for Grades 5-8 
(including Science: General Requirements 507.30) Licensure Abby Blais 

Hudson Memorial Middle School 

507.11 612.04 Elementary Education Teacher (K-6) Licensure Cynthia Lucero 
NHTI, Concord’s Community College 

507.55 612.35 English Language Arts Teacher for Grades 5-8 Licensure Jill Pinard 
SAU #24 Instructional Coach 

507.24 612.05 English Language Arts Teacher for Grades 5-12 Licensure Jill Pinard 
SAU #24 Instructional Coach 

507.26 612.17 Mathematics Teacher- Middle Level (to Alg.1/Integ 1) 
(including Mathematics: General Requirements 507.25) Licensure Anne Wallace 

NHDOE; Prior Math Specialist 

507.27 612.18 Mathematics Teacher- Upper Level (Pre-Alg to AP Math) 
(including Mathematics: General Requirements 507.25) Licensure Scott Currier 

NHDOE; Prior Principal and Math Teacher 

507.56 612.29 Social Studies Teacher for Grades 5-8 Licensure Laura Derosa 
Hollis Brookline Middle School 

507.28 612.28 Social Studies Teacher for Grades 5-12 Licensure Harley Hall 
Merrimack High School 

507.09 612.01 Visual Arts Teacher (K-12) Licensure Melissa Jones 
Littleton High School 

507.38 612.14 World Languages Teacher- French, German, Spanish Licensure Cindi Hodgdon 
Conval Regional School District 

507.52 612.02 Reading and Writing Teacher Licensure Christine Haight 
Hollis-Brookline High School 

NH Ed. 
Standard(s) SPECIALTY AREA(S) Degree/ 

Format REVIEWER 

507.12 614.02 Reading and Writing Specialist (K-12) Licensure Emily Darby 
SAU 16, R/W Specialist 

506.05 614.13 Curriculum Administrator Licensure Kristi Damboise 
Mountain View Middle School 

506.04 614.04 Principal Instructional Leader Licensure Linda Kalloger 
Retired Principal; CTE Representative 
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Section I: 2022 Executive Summary 

 
A. Context: 
University & Department 
Upper Valley Educators Institute (UVEI) is an experiential, equity centered graduate school of education that prepares 
educators to reimagine education for diverse and complex communities, and to make an immediate and lasting impact. 
For more than 50 years, UVEI has trained new teachers and principals, helped experienced educators grow, and 
partnered with schools to support their continuous improvement.  Founded by educators, UVEI programs are built on the 
proposition that great teachers and leaders are the heart of great schools. 
 
UVEI’s mission and program descriptions, described in brief below, are outlined in detail in the UVEI Academic Catalog & Candidate 
Handbook (see “Mission and Core Values sections” section) as well as on the website (see “About UVEI” page for mission.)  

 

UVEI’s mission is to prepare, inspire and support educators to improve the quality of education for learners in 
their classrooms, schools and communities.  We do this by engaging reflective educators in developing their 

knowledge, understanding and clinical practice for the benefit of their students and colleagues. 
 
UVEI has four programs (bold faced programs include licensure pathways included in this review): 

● #1- Teacher Program:  
The program, which includes the Teacher Internship Program, includes both licensure and degree pathways for 
aspiring and continuing teachers. The Teacher Intern Program licensure program: which is designed for career 
changers, paraeducators and other school linked personnel, and recent college graduates; offers pathways 
leading to recommendations in 16 New Hampshire licensure areas. The current 2021-2022 cohort includes 17 
aspiring teachers. Four of these aspiring teachers are pursuing M.Ed. degrees in teaching. 
 
(For a detailed description of the Teacher Intern Program, see the UVEI Academic Catalog & Candidate Handbook (see 
“Teacher Internship Program” section)).       
 

UVEI Table 1. Teacher Licensure Areas 

English Language Arts (5-12) 
English Language Arts (5-8) 
Mathematics, Middle Level 
Mathematics, Upper Level 
Social Studies (5-12) 
Social Studies (5-8) 

Elementary Education (K-6) 
World Languages: French (K-12) 
World Languages: German (K-12) 
World Languages: Spanish (K-12) 
Visual Arts (K-12)  
 

Chemistry (7-12) 
Earth/Space Science (7-12) 
Life Sciences (7-12) 
Science (5-8)  
Physics (7-12) 

 
● #2- Educational Leadership Program:  

The program, which includes the Principal Internship Program, includes both licensure and degree pathways for 
aspiring and continuing educational leaders. The UVEI Principal Intern Program, which is the leadership licensure 
pathway, prepares educators for careers in school leadership, and is designed primarily for emerging leaders with 
rich background and expertise in teaching.  Typically, over the course of one academic year, intern leaders work 
as apprentice principals in a school and under the guidance of a mentor leader. As interns’ skills increase, they 
take on increasing responsibilities. The Principal Intern Program qualifies candidates for principal licensure, 
although individual candidates may have varied career goals that do not require licensure. Principal Internship 
Program candidates may engage in additional practice, study, and inquiry to earn additional licensure as district 
level curriculum leaders. 
 
While the Principal Intern Program is not intended exclusively to prepare candidates for licensure (graduates may 
wish to pursue employment as a leader in a private or non-traditional setting that does not require licensure, or 
may pursue employment in training aligned roles such as school-linked non-profit leadership, teacher preparation, 
or other school leadership roles), graduation from the Principal Intern Program, together with a qualifying master’s 
degree and qualifying educational experience, qualifies a candidate for a recommendation for licensure in the 
states of New Hampshire and Vermont. (Graduates may also, through inter-state agreements, qualify for licensure 
in other states.) While completion requirements for designated programs are consistent with licensure 
requirements, there is no requirement that program graduates seek licensure. 
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UVEI is approved; based on completion of the Principal Intern Program, obtaining a qualifying master’s degree 
(UVEI’s MEd in School Leadership is a qualifying degree), and meeting state experiential requirements; to 
recommend completers for licensure in New Hampshire and Vermont in the following areas: 

● Principal Instructional Leader (New Hampshire) 
● Principal (Vermont) 
● Director of Curriculum (Vermont) 
● Curriculum Administrator (New Hampshire) 

 
The 2021-2022 cohort includes 15 leaders in the Principal Internship Program. Two of these candidates are also 
enrolled in the Curriculum & Assessment Specialization, and four are pursuing M.Ed. degrees in school 
leadership. UVEI also offers a M.Ed. degree pathway in teacher leadership for teacher leaders who do not desire 
principal licensure. 
 
(For a detailed description of the Principal Intern Program and the Curriculum and Assessment Specialization, see Educational 
Leadership Program section of the UVEI Academic Catalog & Candidate Handbook.) 

 
● #3- Literacy Educators Program: 

The Literacy Educators Program is intended to advance teachers’ career goals related to teaching literacy (i.e., 
literacy interventionist, literacy core teacher), informal teacher leadership (e.g., modeling effective practice, 
leading professional development, facilitating grade level and department collaborative learning, peer coaching), 
and/or formal teacher/school leadership (i.e., serving as a literacy specialist). It is intended for experienced 
educators who already have formal training in literacy instruction and literacy teaching experience, and a track 
record of effectiveness in the area of literacy instruction and/or teacher leadership.  
 
The program consists of two pathways: the Literacy Teacher Pathway, a one-year sequence focused on 
advanced literacy instruction and assessment practices. The Literacy Specialist Pathway, a two-year sequence 
that incorporates the Literacy Teacher Pathway but adds a literacy instructional leadership component during the 
second year. The Literacy Teacher Pathway is designed to lead to recommendation for licensure as a “Reading 
and Writing Teacher” in New Hampshire (NH Ed 507.52) and the Literacy Specialist Pathway is designed to also 
lead to recommendation for licensure as a “Reading and Writing Specialist” in New Hampshire (NH Ed 507.12) 
and a “Specialized Literacy Professional” in Vermont. Both specializations can partially fulfill the requirements for 
a UVEI Master of Education degree: MEd in Literacy Teaching or MEd in Literacy Leadership.  
 
In 2021-2022 UVEI had seven candidates enrolled in the Literacy Specialist Pathway: five in the first year (focused 
on literacy instruction and assessment), and two in the second year (focused on literacy instructional leadership). 
Two of these candidates are working towards a M.Ed. degree in Literacy Teaching or Literacy Leadership. 
 
(For a detailed description of the Literacy Educators Program, see the Literacy Educators Program section of the UVEI 
Academic Catalog & Candidate Handbook) 

 
● #4- Professional Education:  

UVEI professional education programs are not articulated with the licensure pathways and are therefore outside 
the scope of this review. UVEI professional education opportunities are designed to bring educators together for 
practical, collaborative, sustaining and transformational learning.   
 
At UVEI, they believe that professional education is most meaningful and useful when the experience leads to 
practice that is demonstratively better. UVEI offers a number of opportunities for professional development leading 
to graduate credit. 
 
(For a detailed description of the Professional Education Program, see the Professional Education section of the UVEI 
Academic Catalog & Candidate Handbook). 

 
UVEI Approach: 
UVEI’s approach is consistent across all of these programs. Developed and refined over the course of our more than 50-
year history, UVEI’s approach emphasizes three elements: Extensive experiential learning (learning by doing), 
competency-based assessments (demonstrated performance), and inquiry that connects theory and practice (cyclically 
learning, practice, and analyzing). Candidates are immersed in the actual, authentic work of teaching and leading, under 
the guidance of experienced mentors and coaches. Candidates demonstrate competency in each of the teaching or 
leadership standards through a combination of assessments, including valid and reliable performance assessments, as 
well as evidence that emerges naturally from practice. Seminars are designed to foster deliberate practice, introducing 
new concepts and skills to be cyclically practiced, applied, examined, and practiced again. Together, these elements 
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ensure that UVEI candidates complete our programs as competent and experienced beginning teachers and leaders. 
Each of these elements are described in detail in the UVEI Academic Catalog & Candidate Handbook (see “Learning by Doing,” 
“Assessment Based on Performance,” and “Collaborative Inquiry” sections) 
 
 
Professional Educator Preparation Programs Review- 2015  
The most recent full program approval visit was conducted by the New Hampshire Department of Education (NHDOE) 
and the Council for Teacher Education (CTE) and was held on March 16, 2015.   
 
The review of Upper Valley Educators Institute programs was conducted utilizing the recently revised state approval 
process. The focus was on the institution’s collection and use of high-quality evidence to determine candidate and program 
effectiveness, and its application of this assessment evidence to continuous program improvement. In addition, each 
program is asked to respond to the State’s current priorities related to K-12 education and the State Board’s focus on 
rigor and teacher effectiveness.  
 
Upper Valley Educators Institute provides post-baccalaureate educator preparation programs for classroom teachers in 
16 different certification areas as well as a principal licensure program for school leaders. UVEI is affiliated with the Upper 
Valley Graduate School of Education for those candidates who wish to apply their certification competencies toward a 
master’s degree program. The focus of this program review, however, is solely on the educator certification programs. 
Because UVEI focuses on post-baccalaureate educator and principal preparation, the review of candidate content 
knowledge occurs as part of the Admissions process. UVEI’s candidates typically intern in schools in Vermont and New 
Hampshire and have regularly scheduled on-campus instructional seminars. During the program, emphasis is placed on 
experiential learning through the internship and competency-based assessment of knowledge, skills, and dispositions. 
Program competencies are aligned with state and national standards. At the time, UVEI was fully accredited by the 
Accrediting Council for Continuing Education and Training (ACCET). 
 
UVEI has a robust and competency-based assessment system for candidate progress through the internship experiences. 
The team was impressed with the alignment of the Interstate New Teacher Assessment and Support Consortium 
(InTASC) standards and the NH Certification standards [Ed610.02, 612, 614] throughout the program options. The year-
long internship provides candidates with multiple opportunities to develop and practice what they are learning in the 
personalized campus-based seminars, and to develop professional competence. 
 
Priority Progress Report- 2015 
Within six months, UVEI needs to address concerns in Visual Arts certification area.  Overall, UVEI offers an effective 
teacher preparation program in the visual arts.  
 
Progress Report to Address Following Recommendations 
A Progress report was due after 6 months to address steps taken to strengthen the candidate assessment system of 
Ed612.01 (a) In the area of personal artistry and artmaking: (boldface added) 

(1) Demonstrating the depth of artistic knowledge by compiling a personal portfolio of artwork that shows a 
synthesis of concept development, personal voice, and technical skill in at least one medium. 
(2) Demonstrating the breadth of artistic knowledge by compiling a personal portfolio of artwork that shows the 
development of technical skills and processes in each of the following art forms: 
(3) Applying the creative process to the development of composition, subject matter, ideas, and selection of media 
as demonstrated through a personal portfolio of artwork. 
(4) Developing a personal statement/philosophy to be included in a personal portfolio of artwork that 
demonstrates an integration of personal iconography and ideas using a breadth of media techniques, styles, and 
forms of expression; and 

 
UVEI commits to gathering data from program completers, field partners, employers, and the professional community. 
The process by which they review these data and use the results for program improvement is comprehensive. 
 
Commendations- 2015 

1.  UVEI is to be commended on its use of competency-based assessment and its use of assessment data for 
continuous program improvement. 
2.  The UVEI Program Review website was outstanding and the staff’s responsiveness to reviewer questions was 
impressive and demonstrated their understanding of the program approval process. They have been asked to share 
their work, both the website and the types of assessments they have developed, with other programs in the state. 
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3.  UVEI is to be commended for its involvement with the New Hampshire Teacher Candidate Assessment of 
Performance (NH TCAP) project as part of the IHE network, and the piloting of several of these new assessments 
with their teacher candidates. 

 
 
Other Program Recommendations- 2015 
Targets for Improvement for Upper Valley Educators Institute 
The following summarizes the targets for improvement and recommendations identified by the review team. Additional 
information is found in the individual reviewer reports. 

1.  Internship assessment: 
a. Provide additional formalized opportunities for mentor teachers to provide input on interns’ skills and knowledge 
in the classroom, as a way to provide more feedback on a greater range of standards, and to triangulate the 
review process more systematically. The team recognizes that this occurs informally but recommends a more 
formalized and consistent process be developed. 

2.  Content assessment: 
a. Require PRAXIS II for content area certifications early, possibly upon acceptance, to help identify content areas 
that may need focus and development. 
b. Utilize content area assessment in the candidate placement process, to ensure that candidates work to 
strengthen all areas of content knowledge as well as utilize areas of current strength. This could occur through 
communication with cooperating teachers and mentors early in the placement process. For example, if an aspiring 
art educator has never done pottery, then the mentor teacher needs to be able to teach it. 
c. Involve content area experts from K-12 schools and other sources to help evaluate candidate knowledge and 
skill, to complement the transcript review process. Some content standards require performance demonstration 
which is difficult to assess through interviews or by a review of graded transcripts. 

 
 
Summary of Findings on the Unit Candidate Assessment System- 2015 
The Upper Valley Educators Institute has a comprehensive and rigorous candidate assessment system. All programs are 
carefully aligned to state standards as well as UVEI competencies, which are based on the InTASC standards. Candidate 
assessment is integrated with the intensive internship component of each program as well as the on-campus seminars 
and instructional modules, which are based on a series of research-based Inquiry Cycles and Competency Assessments. 

  
  

Recommendations for Strengthening Candidate Assessment- 2015 
1.  Concerning Internship assessment: 

a. Provide additional formalized opportunities for mentor teachers to provide input on interns’ skills and knowledge 
in the classroom, as a way to provide more feedback on a greater range of standards, and to triangulate the 
review process that occurs among the intern, mentor teacher and, faculty coach more systematically. The team 
recognizes that this occurs informally, but we are recommending a more formalized and consistent process be 
developed. 

2.  Concerning Content assessment: 
a. Require PRAXIS II for content area certifications early, possibly upon acceptance, to help identify content areas 
that may need focus. 
b. Utilize content area assessment in the candidate placement process, to ensure that candidates work to 
strengthen all areas of content knowledge as well as utilize areas of current strength. This could occur through 
communication with cooperating teachers and mentors early in the placement process. 
c. Involve content area experts from K-12 schools and other sources to help evaluate candidate knowledge and 
skill, to complement the transcript review process. Some content standards require performance demonstration 
which is difficult to assess through interviews or by a review of graded transcripts.  

 
 
Summary of Findings- 2015 
UVEI has an appropriate process to assess candidates’ general knowledge based on prior academic experience. 
 
UVEI accepts candidates with bachelor’s degrees from accredited colleges or universities and uses the admissions 
process to review candidate compliance with the Ed 609.01 General Education Studies standards. 
 
UVEI is to be commended for using the ten standards articulated by the Interstate New Teacher Assessment and Support 
Consortium (InTASC) as the basis for their Candidate Competency Assessment System. These standards align with the 
Ed 610.02 Professional Education Standards. 
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UVEI has a rigorous system for assessing candidate professional knowledge that integrates classroom-based instruction, 
candidate assessments, and internship experiences.  
 
 
 
NEW Professional Educator Preparation Programs Review- 2020 
Summary of Findings- 2020 
UVEI proposed a Literacy Leader Program in spring 2020.  Successful completion of the clinical and competency 
requirements of year one led to a recommendation for licensure in New Hampshire as Reading & Writing Teachers. The 
successful completion of year two will lead to a recommendation for licensure in New Hampshire as a Reading and Writing 
Specialist. 
 
The review team concluded that both programs were well designed to prepare Reading and Writing Teachers and 
Specialists. This clinically intensive program offers the opportunity for teachers to develop their skills as a reading and 
writing teacher, with the option of continuing a second year to earn the specialist endorsement.  
 
Applicants must have a minimum of two years of classroom teaching experience and an Elementary Education licensure 
before starting this program.  It is a clinically intensive program for experienced educators who already have formal training 
in literacy instruction. The development of this program was in response to partner schools’ requests for more practical, 
job-embedded professional learning opportunities. 
 
The program was organized into separate learning strands. For the Reading & Writing Teacher licensure, the strand is 
“Effective Literacy Teaching.”  The second-year strand is “Instructional Leadership in Literacy.” Both of these strands have 
clinical experiences, modules, and seminars embedded into the program. These strands are aligned with the NH 
standards for both of these licensure areas.  Data-driven decision-making was evident throughout the program. 
 
Both NEW PEPPs, the Reading and Writing Teacher and the Reading and Writing Specialist, were recommended and 
approved for full approval through August 31, 2022. 
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B. Introduction and Overview of 2022 Visit: 
A Memorandum of Understanding (MOU) was developed between the Council for Teacher Education (CTE) Review 
Chairs, the NHDOE, and Upper Valley Educators Institute and was finalized on September 24, 2021, to identify the 
process, materials, templates, and standards what would be used as well as logistics. (See Appendix) 
 
Before the actual on-site visit scheduled for March 21, and 22, 2022, a series of meetings and phone conversations were 
held with either/or the co-chairs, the NHDOE representative, and key personnel from UVEI to discuss the process and 
requirements and additional evidence sought for reviewers.   
 
On Wednesday, February 2, 2022, the co-chairs and the NHDOE conducted a reviewer training session orientation for 
the program review process, the content reviews, and focus; and the institution’s system for candidate assessment, 
program assessment, and clinical partnerships and practice for the review team. Reviewers received an electronic link 
and password to the UVEI Self-Assessment materials and the prepared Google Site to enable each to conduct the review 
of individual content programs in preparation for the on-site visit. 
 
 

C. 2022 Key Findings: 
Overall, this program review team found evidence of UVEI having effective clinical practices, a clinical assessment system 
embedding well-structured program benchmarks, and a program assessment system that provides documentation of 
program quality and ongoing program assessment. 
 

1. Commendations: 
a. Clinical Partnership & Practice 

i. The internship module, embedded throughout the program, provides an excellent clinical 
experience opportunity to UVEI students. 

ii. The triad model of candidate support provides ample opportunity for candidates to be guided 
through clinical experiences in a supportive manner. 

iii. UVEI maintains excellent relationships with partner schools, through regular communication with 
school administrators. 

iv. The evaluation process for internship sites is extensive and is rooted in determining which sites 
best meet individual candidate needs. 

b. Candidate Assessment 
i. UVEI utilizes multiple methods of candidate assessment with specific benchmark that are 

evaluated systematically to ensure candidates are making progress towards completion. 
c. Program Assessment 

i. UVEI has a well written and thorough Candidate Handbook. This clearly outlines the program 
options, the admissions requirements and process,  

ii. UVEI has a strategic plan for gathering programmatic data from its current candidates, graduates, 
and employers. UVEI consistently demonstrates high graduate satisfaction rates (97% from last 
5-year average), job placement rates (97%), and employer satisfaction rates (96%). These 
satisfaction rates are reflected in both 1 year out and 5 year out surveys. UVEI also has well 
above national average retention rates for 5-year post program completion in both is Teacher 
Intern Program and Principal Intern Program (both around 75%). 

d. Programs 
i. See Section IV. Individual Content Program Reports. 

 
 

2. Recommendations that Require Responsive Action through Progress Report(s): 
UVEI programs reviewed meet all NH Department of Education Standards and do not require responsive action(s). 
 

 
3. Terms of Approval and Annual Reporting to Address Recommendations: 
Please refer to the following individual reports for Recommendations that need to be addressed in the Annual Report. 

I. Science Teacher for Grades 5-8 
II. World Language (French, German, and Spanish) 

III. Reading and Writing Teacher 
IV. Curriculum Administrator 
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Section II: 2022 Clinical Partnerships & Practice       

 
1. Summary of Findings- 2022 Clinical Practice Model: 
UVEI’s clinical model aligns with best practices in the field of education.  Teacher candidates engage in experiences in 
clinical settings as a co-requisite for all work undertaken as part of their programs.  Teacher interns meet regularly with 
UVEI faculty and complete internship work at partner schools that are determined prior to enrollment.  Discussion occurs 
with teacher interns and supervising faculty members to ensure placement sites meet candidate needs and goals. 
 
The expectations for interns are clearly articulated in the UVEI Operating Policies and Procedures publication (2022) and 
clinical experiences are based on extensively documented best practice: 

● The rationale for our model of clinical experience draws on situated learning theory, which argues that learning 
is most effective when the learner is actively involved in the learning process, when it takes place as a 
collaborative rather than an isolated and/or asynchronous activity, and when it is in a context relevant to the 
learner (Greeno, Collins, & Resnick, 1996; Lave & Wenger, 1991).  

● With this in mind, the starting assumption of the UVEI curriculum is that pedagogical content knowledge (as 
well as many other forms of applied knowledge) comes primarily from situated learning in a community of 
practice (Lave & Wenger, 1991).  

● The notion of learning through situated experience has gained traction in the professional and research 
literature on teaching and leading in schools. Research has found that teachers’ and leaders’ purposeful and 
collaborative examination of their practice (Grossman, Hammerness, & McDonald, 2009; Kazemi & Franke, 
2004; van Es & Sherin, 2009) is a promising pathway towards professional improvement. Furthermore, 
research on deliberate practice has highlighted the importance of extensive and targeted practice, both in 
developing expert performance (Ericsson, Charness, Hoffman, & Feltovich, 2006) and in teacher 
development (Hammerness et al., 2005).  

● All of this points to the importance of extensive clinical practice and a clear connection between clinical 
practice, course content, and collaborative learning (Darling-Hammond, Hammerness, Grossman, et. al., 
2005; Darling-Hammond & Oaks, 2019). 

 
UVEI has developed a clear set of guidelines for all aspects of the internship experience.  The internship is an integral 
aspect of the program, constituting approximately 80% of a candidate’s time in the program.  Sites are extensively 
evaluated and accommodate situations both in which a candidate may already have a professional relationship with a site 
or may be seeking guidance on an appropriate site based on goals.  Field site mentors are evaluated to ensure they have 
suitable credentials and sufficient experience as practicing educators and are provided with extensive training and support 
documenting their role and providing expectations for their support of interns.  
 
Supervising faculty from UVEI are responsible for evaluating field sites and verifying field site mentor credentials.  In 
addition to confirming field site mentor licensure and years of experience, supervising faculty contact the principal and/or 
superintendent of the proposed intern site and guide candidates in arranging meetings with proposed mentors to ensure 
intern sites will meet student needs. 
 
In situations where a clinical site may not meet all experience requirements for candidates, secondary sites are similarly 
vetted.  Students may also work with secondary mentors in instances where the best available mentors do not meet all 
mentor qualification requirements, including but not limited to additionally qualified teachers in the school, retired 
educators, or assigned UVEI faculty coaches supplementing the mentoring. 
 
The support of the intern by UVEI faculty and intern site mentors provides a ‘triad’ system in which regularly held meetings 
with all parties are scheduled on a monthly basis, and more frequently in situations of specific intern need.   
 
 
2. Commendations: 

a. The internship module, embedded throughout the program, provides an excellent clinical experience 
opportunity to UVEI students. 

b. The triad model of candidate support provides ample opportunity for candidates to be guided through clinical 
experiences in a supportive manner. 

c. UVEI maintains excellent relationships with partner schools, through regular communication with school 
administrators. 

d. The evaluation process for internship sites is extensive and is rooted in determining which sites best meet 
individual candidate needs. 
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3. Recommendations that Require Responsive Action: [Ed 604] 

This program meets all NH Department of Education Standards and does not require responsive action(s). 
 

 
4. Evidence examined includes: 

● UVEI Operating Policies and Procedures (2022) 
● UVEI Program Description Narratives – (2) Curriculum [Ed 603] 
● UVEI Program Description Narratives – (5) Assessment of Candidates [Ed 606] 
● UVEI Program Description Narratives – (9) Candidate Selection and Completion Requirements [Ed 606] 
● Interview with current students and alumni (March 21, 2022) 
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Section III: Quality Control System: 
Candidate Assessment System + Program Assessment System 

 

A. The Institution’s Candidate Assessment System-  
1. Summary of Findings- 2022 Candidate Assessment System: 
UVEI has a well-developed system for assessing candidate effectiveness, and the process is thoroughly documented in 
the self-study materials provided to the review team.  All candidates are evaluated at the time of admission, and upon 
acceptance to their respective programs are continually evaluated through the time of program completion.  Assessment 
data is tracked through JumpRope© to ensure candidates are meeting all required program competencies. 
 
Admission Evaluation Criteria 

● Confirmation of prior degree(s) 
● Grade point average 
● Praxis Core results 
● Transcript evaluation of prior coursework 
● Letters of reference 
● Written response(s) to essay questions 
● Interview 

 
Intern Site Evaluation 

● A discussion between the candidate and the faculty member supervising their placement about their goals and 
the type of setting they are seeking (seeking to understand the candidate’s priorities in terms of proximity, type of 
classroom/school, career goals, interests, and current networks). 

● The supervising faculty checks the UVEI data re: intern feedback on prior mentors. 
● The supervising faculty confirms the mentor’s licensure status in the relevant state database and records their 

licensure in the UVEI database. 
● The supervising faculty member then contacts the principal and/or superintendent of appropriate placement 

setting(s) to discuss the availability of qualified and willing mentors. 
● The supervising faculty guides the candidate in arranging to meet with/visit/observe the proposed mentor(s) 

settings (when feasible). 
● The supervising faculty member meets with the candidate and/or the proposed mentor (as feasible), or otherwise 

confirms that qualifications and expectations are clear. 
● When a match is determined, the supervising faculty confirms with the proposed mentor (consistent with the local 

policy, other procedures may also be followed). 
● Background checks for the hosting site are conducted in accordance with the hosting site’s policies and 

procedures. 
● For any candidates enrolled in a New Hampshire licensure pathway(s), candidates complete the required New 

Hampshire DOE background check procedures (for candidates selected to the program on or after January 1, 
2022). 

  
Fall Semester 

● Multiple clinically based performance assessments aligned with elements of the Program Standards of 
Competency.  Faculty coaches enter determination into Jumprope©. 

● End of fall semester review: 
o Candidates self-assess on the program standards of competency. 
o Faculty review candidates’ performance and make a holistic determination of candidates’ competency on 

each standard 
● To progress, candidates must: 

o Be at ‘developing’ or above in all program standards in order to progress to spring semester 
o Have met all clinical requirements of the program 

 
Spring Semester  

● Multiple clinically based performance assessments aligned with elements of the Program Standards of 
Competency.  Faculty coaches enter determination into Jumprope©. 

● End of spring semester progress review: 
o Candidates self-assess on the program standards of competency 
o Faculty review candidates’ performance and make a holistic determination of candidates’ competency on 

each standard 
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● To complete the program, candidates must: 
o Be at ‘demonstrating’ or ‘applying’ (depending on the program and standard) or above in all program 

standards in order to complete the program 
o Have met the clinical requirements of the program (and all state licensure requirements) 

 
Coursework and Field Experiences 

● Candidates are required to be continuously engaged in the program and to be making sufficient progress toward 
the required standards and levels of competency based on established assessments, holistic reviews of progress, 
and meeting the expectations for engagement in professional learning.  

● Candidates are monitored for satisfactory academic progress throughout the program to ensure they are making 
sufficient academic progress towards program completion including: 

1.    Passing “grades” in all “courses” 
2.    Timely progress toward graduation 

● In a program with a competency-based assessment system like UVEI’s, the conventional avenues for 
accumulating course grades and credits are replaced by ongoing reviews of candidates’ progress by supervising 
faculty members.  

● At regular intervals, UVEI faculty and candidates (together with mentors when applicable) review the accumulated 
evidence for each standard and make a determination of progress towards competency. 

● There are multiple opportunities for faculty to examine candidates’ work more formatively, as it is embedded in 
teacher and leaders’ inquiry cycles. 

 
Culminating Experience – New Hampshire Teacher Candidate Assessment of Performance (NH TCAP) 

NH TCAP Strand What to Do What to submit 

Contextualizing 
Learners and 

Learning 

● Provide relevant information about your instructional context 
and your students as learners in the Classroom Profile Form and 
Contextualizing Learners and Learning Commentary. 

● Classroom Profile Form 
● Contextualizing Learners and Learning 

Commentary 

Planning and 
Preparing 

● Identify a central focus for a learning segment of 3–5 lessons. 
(See guidelines in Planning and Preparing Strand on page 12). 

● Create lesson plans, instructional materials, and assessments for 
this learning segment. 

● Respond to the prompts in the Planning and Preparing 
Commentary, explaining your thinking behind the plans. 

● Lesson Plans, Instructional Materials, 
and Assessments 

● Planning and Preparing Commentary 

Instructing 
Students and 
Supporting 

Student Learning 

● Read the Videotape Guidelines. Teach and videotape all your 
lessons in the learning segment. 

● After each lesson, review the videotape and write daily notes on 
student learning (see Reflecting Strand for prompts). 

● Identify the video clip(s) you will submit (based on Videotape 
Guidelines). 

● Respond to the prompts in the Instructing Students and 
Supporting Learning Commentary, analyzing your teaching and 
your students’ learning in the video clip(s). 

● One or two Video Clip(s) totaling no 
more than 15 minutes 

● A copy of any relevant materials (not 
limited to handouts, writing on the board, 
overheads, and posters). 

● Instructing Students and Supporting 
Student Learning Commentary 

**Daily notes on student learning 
 (submit in Reflecting and Growing 

Professionally Strand)** 

Assessing Student 
Learning 

● Select one assessment (including a rubric or evaluative criteria) 
from the learning segment. 

● Collect student work from your entire class. 
● Select three student work samples that represent a range of 

understanding. 
● Respond to the prompts in the Assessing Student Learning 

Commentary analyzing student learning, describing feedback to 
students, and identifying next steps in instruction. 

● Student Work Samples 
● Evaluative Criteria or Rubric 
● Assessing Student Learning Commentary 

Reflecting and 
Growing 

Professionally 

● Reflect daily on each lesson immediately after teaching. 
● Respond to the prompts in the Reflecting and Growing and 

Professionally Commentary about what you learned from 
teaching this learning segment. 

● Daily Notes on Student Learning 
● Reflecting and Growing Professionally 

Commentary 

 
Using Academic 

Language 

● Incorporate your knowledge of your students’ academic 
language development as well as key academic language 
throughout the NH TCAP. 

**This strand is assessed throughout the 
NH TCAP. There is nothing additional to 
submit.** 
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2. Commendations:   
UVEI utilizes multiple methods of candidate assessment with specific benchmark that are evaluated systematically to 
ensure candidates are making progress towards completion. 
 
 
3. Recommendations that Require Responsive Action: (Ed 606.01)   

i. Progress Report to Address the Following Recommendation/s:  
This program meets all NH Department of Education Standards and does not require responsive action(s). 
ii. Annual Report to Address the Following the Recommendation/s:   
This program meets all NH Department of Education Standards and does not require responsive action(s). 

 
 
4. Evidence examined includes: 

a. UVEI Operating Policies and Procedures (2022-2023) 
b. UVEI Academic Catalog and Candidate Handbook (2022-2023) 
c. UVEI Program Description Narratives – (5) Assessment of Candidates [Ed 606] 
d. UVEI Program Description Narratives – (9) Candidate Selection and Completion Requirements [Ed 606] 
e. UVEI Teacher Candidate Assessment of Performance (NH TCAP) Overview Brief 
f. Interview with current students and alumni (March 21, 2022) 
g. Interview with faculty and administrators (March 21, 2022) 
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B. The Institution’s Program Assessment System-  
1. Summary of Findings- 2022 Program Assessment System:  
UVEI has designed and implemented a systematic annual data collection process. The data collection includes surveys 
from candidates and alumni as well as feedback from faculty [Ed 606.02.b.1]. Candidates and alumni report that they are 
asked for feedback at the end of each unit (monthly) and then more extensively at the end of each semester. UVEI 
maintains records of graduates that document completion rates, job placement rates, employer satisfaction rates, Praxis 
2 completion, and retention rates [Ed 606.02.b.4 and Ed 606.02.b.5]. These surveys are both available by year as well as 
on 5-year aggregated averages. 
 
Annually, UVEI submits a report to the Council for Teacher Education. This report documents changes or updates in 
candidate population, curricular initiatives, funding and financial structures, and responses to regional and state needs 
[Ed 606.02.b.5 and Ed 606.02.b.6]. UVEI faculty report difficulties in gaining access to learning and achievement indicators 
for the students of their graduates [Ed 606.02.g]. However, UVEI has sought to gather this data. In lieu of large-scale 
achievement data, UVEI reports working with graduates of its program who continue in the Master of Education to analyze 
individual student work for the purposes of data driven curriculum, instruction, and assessment decisions. 
 
Processes are in place for faculty to annually provide feedback as well as plan for adjustment to structure of the program 
or content [Ed 606.02.b.2 and Ed 606.02.b.3]. Faculty report that this reflection and planning time happens each summer 
in between academic years. During this time, UVEI faculty also report dedicating time to analyzing candidate 
assessments. Candidate assessments include (among others) NH TCAP (Teacher Intern Program) and the Cross District 
Case Study (Principal Intern Program), and these assessments are aligned to UVEI’s standards of competency. Analyses 
of candidate assessments are traced to the aligned UVEI standards of competency, and the faculty then further review 
performance on assessments to larger programmatic structures. The UVEI team utilizes data to drive programmatic 
change which includes the following adjustments [Ed 606.02.c]: changes to focus/topics during seminar time, providing 
additional resources (e.g., within school placements; employment opportunities), and changes in program structure (e.g., 
day/time of seminar, multiple school placements, increased communication with school-based mentors). 
 
There is a clearly articulated advising model where each candidate is assigned a faculty coach. Faculty coaches for each 
candidate are matched based on specific programs and/or certification requirements, ensuring content feedback and 
support [Ed 606.02.a]. Faculty coaches review content preparation with candidates as well as develop a course of study 
to meet program and certification requirements. Candidates are eligible to pursue a post-baccalaureate degree under 
advisement from their faculty coach [Ed 606.02.d]. This advisory process includes conversations, feedback, and 
documentation of assessments both faculty coach and candidate self-assessment [Ed 606.02.f.1 and Ed 606.02.f.2]. An 
advisory process is in place for candidates who are not making adequate progress in the program, including a tiered 
support structure of support [Ed 606.02.f.3]. UVEI has a programmatic structure in place where, if candidates are not 
making adequate progress, the faculty come together to provide support to continue in the program or pursue other career 
options.   
 
2. Commendations:   

❖ UVEI has a well written and thorough Candidate Handbook. This clearly outlines the program options, the 
admissions requirements and process,  

❖ UVEI has a strategic plan for gathering programmatic data from its current candidates, graduates, and employers. 
UVEI consistently demonstrates high graduate satisfaction rates (97% from last 5-year average), job placement 
rates (97%), and employer satisfaction rates (96%). These satisfaction rates are reflected in both 1 year out and 
5 year out surveys. UVEI also has well above national average retention rates for 5-year post program completion 
in both is Teacher Intern Program and Principal Intern Program (both around 75%). 

 
3. Recommendations that Address Unmet Standards: [Ed 606.02]  

i. Progress Report to Address the Following Recommendation/s:  
This program meets all NH Department of Education Standards and does not require responsive action(s). 
ii. Annual Report to Address the Following the Recommendation/s:   
This program meets all NH Department of Education Standards and does not require responsive action(s). 

 
4. Evidence examined includes: 

● Academic Catalog and Candidate Handbook 
● UVEI Annual Report to the Board, 2020 – 2021 
● Meeting with current candidates and alumni 

● UVEI Annual Report to the Council for Teacher 
Education 

● Meeting with UVEI Faculty 
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Section IV:  Specific Licensure Programs           
 

 
PEPP’s Included in 2022 Review: 
 

NH Ed. 
Standard(s) 

Educator Preparation Program 
CONTENT AREA 

Degree/ 
Format 

Current 
Expiration Date 

507.33 612.26 Chemistry Teacher for Grades 7-12 Licensure August 31, 2022 

507.37 612.24 Earth and Space Science Teacher for Grades 7-12  Licensure August 31, 2022 

507.32 612.25 Life Sciences Teacher for Grades 7-12 Licensure August 31, 2022 

507.34 612.27 Physics Teacher for Grades 7-12 Licensure August 31, 2022 

507.29 612.22 Science Teacher for Grades 5-8 Licensure August 31, 2022 

507.11 612.04 Elementary Education Teacher (K-6) Licensure August 31, 2022 

507.55 612.35 English Language Arts Teacher for Grades 5-8 Licensure August 31, 2022 

507.24 612.05 English Language Arts Teacher for Grades 5-12 Licensure August 31, 2022 

507.26 612.17 Mathematics Teacher- Middle Level (to Alg.1/Integ 1) Licensure August 31, 2022 

507.27 612.18 Mathematics Teacher- Upper Level (Pre-Alg to AP Math) Licensure August 31, 2022 

507.56 612.29 Social Studies Teacher for Grades 5-8 Licensure August 31, 2022 

507.28 612.28 Social Studies Teacher for Grades 5-12 Licensure August 31, 2022 

507.09 612.01 Visual Arts Teacher Licensure August 31, 2022 

507.38 612.14 World Language Teacher- French, German, Spanish Licensure August 31, 2022 

507.52 612.02 Reading and Writing Teacher Licensure August 31, 2022 

SPECIALTY AREAS   

507.12 614.02 Reading and Writing Specialist Licensure August 31, 2022 

506.04 614.04 Principal Instructional Leader Licensure August 31, 2022 

506.05 614.13 Curriculum Administrator  Licensure August 31, 2022 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

All PEPP Suggestions: *Note- Refer to Appendix E.  These are educational professional courtesies of ideas and/or suggestions that 
sit outside the governance of the Ed 600s that would contribute to the overall quality and effectiveness of the proposed program(s).  

Suggestions do not require a specific responsive action. 
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Chemistry Teacher for Grades 7-12 ED 507.33/612.26 
And Science Teacher- General Requirements:  ED 507.30/612.23 

Recommendation for Program Approval:  Full Approval 
Reviewer Name(s):  Dr. Nate Greene, NH Department of Education 

 

1. Summary of Findings: 
The Chemistry program leads to Chemistry 7-12 certification and aligns with NH state regulations Ed 612.26 and Ed 
507.33(c).  The content standards for this certification area include structure and properties of matter, chemical reactions 
and energy, nuclear and environmental design processes, and engineering design processes.  These content strands are 
in addition to the general content standards for science teachers that are more process oriented.  The general content 
standards include a focus on approaching inquiry design and the Next Generation Science Standards (NGSS).  This 
inquiry focus is encapsulated in the Secondary Science Investigation of National Standards and Effective Science 
Instruction course through UVEI which also uses the textbook Ambitious Science Design to capture a more holistic view 
of science teaching and instructional design across any grade level.   
  
The design of the program at UVEI is such that candidates come to the program with a substantial history of content 
knowledge and background already in place.  This is ensured with the requirement that candidates have 30 credit hours 
in their content area, in this case Chemistry.  The UVEI Matrix for Content Proficiency is an excellent tool for documenting 
and reviewing a candidate’s prior course load and content knowledge and allows candidates to input qualifying learning 
experiences aligned to each of the major content strands identified from Ed 612.26 and Ed 507.32.  Candidates are 
required to have a minimum of 7.5 hours in each of the content strands, through previous college course-work and other 
educational experiences such as, but not limited to, study groups, peer mentoring opportunities, action research projects, 
and professional readings. The candidate is also required to pass the Praxis II Chemistry content exam, which covers all 
the major content strands.   
 
While in the program, candidates work directly with a mentor and complete a personalized program to build their 
competency in instructional design and practices.  This includes an internship practicum in the classroom where 
candidates apply their learning and building upon their instructional competency.  This capstone practicum experience 
allows the candidates to expand their classroom knowledge to the real world and engage with students in one or more of 
the major content strands identified above.  Ultimately, the emphasis on significant prior content knowledge, a Praxis II 
Chemistry passing score, and a classroom-based practicum experience fulfill each of the content requirements identified 
in Ed 612.26 and Ed 507.32.   
 

2. Commendations:  
None 
 
3. Recommendations that Require Responsive Action:  

i. Progress Report to Address the Following Recommendation/s:  
This program meets all NH Department of Education Standards and does not require responsive action(s). 
ii. Annual Report to Address the Following the Recommendation/s:   
This program meets all NH Department of Education Standards and does not require responsive action(s). 

 
4. Program/Certification Rating (refer to Appendix): 
Effective-3:  Teacher Preparation program performing at the Effective Level. 

UVEI relies heavily on candidates’ own content knowledge and background coming into the program, and 
supplements that with their program where necessary, with a heavy emphasis on coaching and mentoring through 
the internship phase of licensure requirement.  
 

5. Evidence Supporting the Rating Includes: 
Licensure PEPP with candidates tended towards a heavy reliance on the internship aspect of the program and the 

mentoring side of UVEI, and the application documents display a heavy reliance on candidates’ previous knowledge 

gained prior to UVEI program.  This is in line with the mission of UVEI to support candidates that are moving or transitioning 

from one job or role to a new one, as opposed to post-secondary students attempting a baccalaureate degree for the first 

time. 
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Earth and Space Science Teacher for Grades 7-12 ED 507.37/612.24 
Recommendation for Program Approval: Full Approval 

Reviewer Name: Adrien Deshaies 

1. Summary of Findings: 
Based on this review, the subject area standards for Earth & Space Science (Ed 612.24) are being met by program 
requirements. Upon entering the program candidates are required to have a minimum of 30 credit hours in the specified 
subject area. The candidate must then complete a self-assessment of the specified standards to ensure that all subject 
area competencies have been met. This self-assessment is then reviewed in conjunction with faculty member where a 
plan is developed to ensure any gaps in understanding are appropriately addressed through additional course work from 
an accredited institution. In addition to completing content area matrices for the self-assessment, candidates are further 
required to pass the Praxis II subject area test as a requirement for program completion. Program placements/clinical 
placements also further reinforce the importance of attaining a sufficient understand of subject area content in its 
application within classroom settings. It is expected and clearly communicated that a functional understanding of the 
content is required for effective classroom applications.  
 
Candidate Assessment: 
Progress towards program standards is tracked in Jumprope© where evidence and outcomes for individual pieces of 
evidence ranging from practicums, performance assessments, coursework, modules, and more are tracked and later used 
to make a holistic determination on the candidates’ progress towards all program standards within the specified discipline.  
 
Program Assessment: 
Data are aggregated by exporting data from Jumprope© where trends in individual standards to acquire licensure are 
tracked by candidate. Additionally, the program builds in comprehensive process to collect feedback on the program itself 
from both candidates, faculty, and participating mentors. This allows for targeted modifications to the program to address 
any potential insufficiencies or weaknesses.  
 
Clinical Partnerships and Practice: 
The entire program is based on clinical experiences, involving both a fall and spring placement. While in placements, 
candidates still participate in seminars, but emphasis is on the clinical experience itself. Candidates are expected to work 
towards an application of their subject areas into classroom settings by exploring a wide range of pedagogical practices. 
 
2. Commendations:  
The clinical nature of the program and emphasis on reflective practice. There is a clear focus on developing skill and 
confidence in applying subject knowledge through multiple placements and experiences. The experience, as designed, 
stresses clear communication between the candidate, faculty, and professional mentors to work towards developing a 
skillset using subject knowledge that will ultimately translate well into classroom settings. Determinations in ability are 
based on a body of evidence where feedback is continuous and insightful. When paired with an emphasis on reflective 
practice this produces a quality clinical experience.  
 
3. Recommendations that Require Responsive Action:  

i. Progress Report to Address the Following Recommendation/s:  
This program meets all NH Department of Education Standards and does not require responsive action(s). 
ii. Annual Report to Address the Following the Recommendation/s:   
This program meets all NH Department of Education Standards and does not require responsive action(s). 

 
4. Program/Certification Rating (refer to Appendix): 
Effective-3:  Teacher Preparation program performing at the Effective Level. 
 
5. Evidence Supporting the Rating Includes: 

Syllabi: 
● 200: The Teacher Internship Placement (Syllabus) 
● 215a Introduction into Content Knowledge & 

Application 
● 215b Inquiry into Content Knowledge & Application 

Literature 
● Ambitious Science Teaching 

Interviews/Presentations: 
● Chris Ward (Academic Dean) 
● Candidate Panel 
● Page Tompkins 
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Life Sciences Teacher for Grades 7-12 ED 507.32/612.25 
And Science Teacher- General Requirements: ED 507.30/612.23 

Recommendation for Program Approval:  Full Approval 
Reviewer Name:   Abigail Blais, M.A. Science Education - Biology 

1. Summary of Findings: 
This Life Sciences for Grades 7-12 Professional Educator Preparation Program at Upper Valley Educators Institute is a 
competency based, post-baccalaureate program primarily based in experiential learning which provides a flexible pathway 
to licensure. Through analyzing the various forms of evidence provided by UVEI, sufficient evidence was found to validate 
that all of the general education standards required by Ed 610.02 and the general science standards required by ED 
612.23 have been sufficiently addressed within the courses, field work, and other requirements of the program. The Life 
Science specific standards for grades 7-12 as required by Ed 612.25 were also found to have been sufficiently addressed. 
 
The 7-12 Life Science specific standards, required by Ed 612.25, are checked for proficiency during the admissions 
process and are required to have been covered in a candidate’s prior coursework as this content is outside of the scope 
of what UVEI will provide candidates during their time in the program. Currently, if there are any minor gaps in content 
knowledge proficiency, candidates can show proficiency in those gaps by taking additional coursework through other 
institutions, completing self-study, or completing projects, among other options, as approved by the faculty content expert. 
This work can be done concurrently with their UVEI coursework and field placements. If major gaps exist, however, then 
candidates may be required to take additional coursework prior to being granted acceptance into the program. UVEI does 
have candidates build upon their content knowledge in the “Content Knowledge and Application” course (215) so although 
a majority of content knowledge is to be learned prior to entering the program, the program is certainly not devoid of the 
usage of content knowledge. In this course “candidates investigate the content standards of their discipline, study the 
content knowledge in their discipline that is a foundation for their teaching, and apply subject-specific pedagogies to their 
classroom practice with feedback”. Candidates are also utilizing their content knowledge every day within their various 
field placements. UVEI does also require students to pass the Biology Praxis prior to the completion of the program, not 
only because it is a requirement for state licensure, but because it is another way for candidates to demonstrate 
competence in their content area knowledge. All of these additional methods are ways in which UVEI helps to ensure that 
students have, and are utilizing, their content knowledge in both authentic and practical ways throughout their program. 
 
Throughout a candidate’s time in the program, they are assessed through a competency-based system utilizing rubrics 
by their Faculty Coach. Their Faculty Coach is someone with the most relatable experience to the area of licensure for 
which the candidate is pursuing and follows the candidate through their entire program. This means that the candidate is 
only ever assessed by the coach even if coursework is through various other faculty members. This allows the coaches 
to have a unique relationship with their candidates, intimately knowing where candidates are advanced or lagging behind 
and helping their candidates to demonstrate sufficient competency in all required areas by the end of their program. 
Candidates also assess themselves and their progress throughout their program and reflect with their Faculty Coach on 
areas of strength and weakness as well as how to continue to develop those areas. UVEI’s competency-based system 
includes six levels, ranging from “Insufficient Evidence (E)” where a candidate would truly be showing little or no evidence 
in meeting a standard, to Demonstrating (D) where a candidate is at the expected level of showing the knowledge and 
practice of a beginning educator, up to Integrating (I) which is if a candidate is truly showing an expert level of knowledge 
and practice. Although rubrics are utilized to help determine competency on each performance assessment that students 
take part in, a candidate’s competency in each area and across all areas is holistically assessed by their coach utilizing 
professional experience and judgment. For this reason, calibration between faculty members for levels of competency on 
specific assessments and for candidates across their entire program is vital to ensure validity and equity. Faculty meet 
throughout the year as needed and frequently during the summer to ensure that their competency-based grading system 
is being utilized effectively. They have also gathered anchor texts for all assessments at varying levels of competency for 
faculty reference when determining a current candidate’s competency level on a particular assessment. Overall, at the 
end of the program, the TCAP is used as the primary assessment tool for determining a candidate’s competency as a 
whole, in addition to taking into account their performance assessments during their program’s coursework and their 
clinical field experiences. 
 
The Teacher Internship Program at UVEI as a whole utilizes program assessment to engage in reflection about the 
effectiveness and quality of their program primarily during the summer. As their program is a one-year program, each 
year they are able to review quantitative evidence such as TCAP scores and Praxis II scores as well as more holistic 
qualitative data from their competency-based grading system on assessments and candidates’ overall competency as 
they complete the program. Systems are in place for collecting both qualitative and quantitative data, including the use of 
the Jump Rope system which is where Faculty Coaches store competency grades for their candidates throughout their 
entire time in the program. This system allows the coaches to see a comprehensive overview of how students are doing 
in each major competency area as well as in each individual standard or on each performance assessment within 
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competencies. The UVEI faculty utilizes a four-part system for assessing their program and ensuring continuous 
improvement through a never-ending cycle which includes Diagnosing, Planning Action, Taking Action, and Evaluation. 
Each year data is reviewed, and possible areas of weakness are identified, and a main problem of practice is chosen as 
the focus for the upcoming year. Corrective actions can then be planned and then put into action during the upcoming 
semester and then evaluated later on for effectiveness. UVEI also conducts surveys to gain feedback on candidate, 
mentor, and faculty satisfaction as well, so that all stakeholders involved during the program are satisfied with their 
experience or if not, for changes to be implemented. This cycle of program assessment and feedback is continuous so 
that there is always growth and improvement occurring, which is the mark of a quality program that wants to always be 
effectively adapting to the frequent, and sometimes unpredictable, changes within the field of education so that they can 
ensure they are preparing quality candidates. 
 
Candidates of the Teacher Internship Program take place in early, often, and ongoing field experience throughout their 
entire program concurrent with their coursework. Candidates may often have multiple placements (a fall and spring 
placement), ensuring that they are exposed to and gain experience in multiple grade levels and/or content areas that fall 
within the licensure area(s) candidates are seeking. Timesheet Logs are completed in order for candidates to prove a 
sufficient amount of experience hours and many performance assessments within their coursework involve putting 
pedagogy into action within their placements so that theory really becomes practice and more valuable and genuine 
feedback can be given to candidates by both their mentors and their Faculty Coach. Observations are completed to help 
give evidence and information towards determining the competency level of candidates and all parties communicate 
frequently while working with candidates although mentors have no formal role in the evaluation process. UVEI’s vision 
for its candidates’ mentors is to provide support and coaching in the field versus being an additional source of evaluation. 
Current candidates and alumni spoke highly about the experience overall, and the knowledge and skills they gained 
throughout their year-long placement(s) as part of their program. They felt that it was the most authentic and real-world 
way to truly implement what they were learning in their coursework and to be able to reflect on and continue growing their 
practice. The clinical experience portion of the Teacher Internship Program is certainly a highlight. 

     
Overall, although this program has been designed to meet the standards, there are additional collegial suggestions for 
additions to the program that may help future candidates of this program be more prepared for the expectations of 7-12 
Life Science teachers out in the field. These professional suggestions have been provided at the end of the report for 
UVEI’s consideration. With UVEI’s small, but strong, education faculty and experiential curriculum it appears to be a strong 
post-baccalaureate licensure program. Therefore, after reviewing all evidence available, the reviewer recommends this 
program for Full Approval with a rating of Effective (3). 
 
 
2. Commendations:  
Overall, this program is unique and should be commended for its intense connection with its candidates and ensuring a 
rich program where all candidates get exactly what they need in order to be successful during their program and after 
they’ve been hired in the field. This is done through an extremely experiential, flexible, personalized, and competency-
based program. 

❖ Candidates within the program are made to do half of their internship within a middle school setting and the other 
half of their internship in a high school setting. This is fantastic, as typically candidates are made to do only one 
or the other, and there is a large difference between 7th and 12th grades (the full range of the licensure candidates 
are seeking) in both content and the students the candidate is working with. Doing this is very beneficial for 
candidates to have a more well-rounded experience and be more comfortable in both school levels so they can 
feel more prepared no matter where they choose to take a position after completing the program. 

❖ Candidates’ entire programs are grounded in experiential learning where students are learning by doing the entire 
year alongside their coursework. Taking part in a year-long field experience placement (whether that is the same 
placement all year or multiple placements) really provides candidates the opportunity to have a full and rich 
experience where theory can be put into authentic practice versus only doing a shorter culminating field 
experience at the end of the program. 

❖ UVEI also provides a program that can be extremely flexible and personalized to meet their candidates’ needs 
and having a unique competency-based program ties into this experience. The flexibility and personalization 
provided to candidates also allows UVEI to meet their candidates where they are at, just as we try to do in the 
classroom. It also allows a wider range of candidates to be able to enter into and complete the program, including 
those already in the field in other capacities wishing to pursue an additional license. The competency-based 
system also adds to this by allowing faculty to more accurately fill the specific gaps of each candidate to ensure 
that they are well prepared in all areas for the real world, it also allows them to provide extensive, useful, 
personalized feedback for continued growth to push candidates to a higher level when candidates are ready as 
opposed to treating all students the same. 
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3. Recommendations that Require Responsive Action:  
i. Progress Report to Address the Following Recommendation/s:  
This program meets all NH Department of Education Standards and does not require responsive action(s). 
ii. Annual Report to Address the Following the Recommendation/s:   
This program meets all NH Department of Education Standards and does not require responsive action(s). 

 
 
4. Program/Certification Rating (refer to Appendix): 
Effective-3:  Teacher Preparation program performing at the Effective Level. 
 
 
5. Evidence Supporting the Rating Includes: 
All Evidence listed below was obtained through the UVEI Program Review 2022 Google site provided by UVEI or through 
interviews coordinated by the UVEI Faculty and the NHDOE Review Team. 

● Education Courses Syllabi: 200-The Teacher Internship Placement, 210-The Learner & Learning 
Environments, 215-Content Knowledge & Application, 220 - Planning, Assessment, & Instructional Strategies, 
225 - Professional Learning & Collaboration 

● Upper Valley Educators Institute Documents 
o UVEI Academic Catalog & Handbook 
o UVEI TIP Curriculum Map 
o UVEI Matrix for Content Proficiency Secondary Sciences - Life Science 7-12 
o Descriptions, Templates, Rubrics, and Documents for Various Performance Assessments 
o PEPP Enrollment Data from 2019 through 2022 
o TCAP Data Analysis 2015-2021 
o Praxis II Pass Rates 2013-2021 
o Assessment for Program Improvement 

● Interviews 
o Chris Ward, Academic Dean & Sciences Faculty (in person) 
o Candidate & Alumni Panel (via Zoom) 

● Completed Self-Assessment Worksheets 
o 610.02 General Teaching 
o 612.23 General Science Teaching 
o 612.25 Life Sciences for Grades 7-12 

● Previous UVEI Site Visit Report from 2015 
o 612.23 General Science Teaching 
o 612.25 Life Sciences for Grades 7-12 
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Physics Teacher for Grades 7-12 ED 507.34/612.27 
And Science Teacher- General Requirements:  ED 507.30/612.23 

Recommendation for Program Approval:  Full Approval 
Reviewer Name(s):  Elizabeth Cardine 

1. Summary of Findings: 
The Secondary Physics 7-12 [Ed 612.27] licensure program at UVEI is designed for candidates who have already 
achieved success in their postsecondary study of their intended content area. The program is a flexible and responsive 
pathway that values the prior knowledge of its applicants and provides personalized opportunities for completion of NH 
Department of Ed requirements. Given the prerequisites for UVEI application (passing the Praxis Core test as well as 30 
postsecondary credits in the discipline area) graduate success on the Praxis II is essentially guaranteed. The specificity 
of the Physics courses that candidates bring to the table as applicants ensures that gaps in content knowledge are easily 
identified and targeted for personalized instruction that is explicitly mapped to the Next Generation Science Standards.  
 
Secondary Physics candidates tackle content area gaps through the “10 Teaching Standards of Competency” common 
throughout all UVEI programs. Each student completes a “hyper-personalized” course of study.  Candidates have a 
maximum of 150% of their planned course of study to complete the program. For a 10-month internship, this means they 
have 15 months to complete with proficiency being one indicator of success. Additionally, proficiency is one important 
indicator of success, and candidates do need to meet the experiential requirements of the program (clinical hours, 
placement days).  A significant portion of the candidate experience is the Internship program. Candidates work alongside 
mentoring professionals to refine their practice, with opportunities for both substitute teaching and solo teaching. 
 
2. Commendations:  
The emphasis on immersive field experiences via the internship program, which utilizes “cyclical clinical supervision cycles 
and quarterly progress reviews to identify strengths, areas for growth, needed practice and measures of success for each 
candidate and each standard.” The internship program includes, but is not limited to:  

o A minimum of 4 solo teaching days,  
o Three-way meetings with the candidate and UVEI faculty coach,  
o Participation in the planning, preparation, organization, teaching and assessment, and 
o Parent conferences and team meetings.  

The UVEI Physics 7-12 program is highly personalized and designed specifically for each candidate. It begins with an 
inventory of assets. From there, the staff then design a clear, competency-based program of study designed to 
demonstrate continuous improvement.  
 
3. Recommendations that Require Responsive Action:  

i. Progress Report to Address the Following Recommendation/s:  
This program meets all NH Department of Education Standards and does not require responsive action(s). 
ii. Annual Report to Address the Following the Recommendation/s:   
This program meets all NH Department of Education Standards and does not require responsive action(s). 

 
4. Program/Certification Rating (refer to Appendix): 
Effective-3:  Teacher Preparation program performing at the Effective Level. 
 
5. Evidence Supporting the Rating Includes: 

● Secondary Science Investigation of National Standards and Effective Science Instruction, consists of 
five science-focused seminars including:  
o “NGSS Framework & Ambitious Science Teaching” 
o “Science and Engineering Practices and Eliciting Students’ Ideas” 
o “Crosscutting Concepts and Modeling” 
o “Supporting Ongoing Changes in Student Thinking”  
o “Planning with Disciplinary Core Ideas and Anchoring Phenomena”  

● UVEI Matrix for Content Proficiency Secondary Sciences allows candidates to catalog and document 
their prior coursework and experiences.  

● Internship Placement which includes Observation of Instruction - Engaging Students in Learning.  
UVEI Assessment System includes both specific and holistic competency evaluations for all the 
teaching standards. 
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Science Teacher for Grades 5-8 ED 507.29/612.22 
And Science Teacher- General Requirements ED 507.30/612.23 

Recommendation for Program Approval: Full Approval 
Reviewer Name: Abigail Blais, M.A. Science Education - Biology 

1. Summary of Findings: 
The Science for Grades 5-8 Professional Educator Preparation Program at Upper Valley Educators Institute is a 
competency based, post-baccalaureate program grounded in experiential learning which provides a flexible pathway to 
licensure. Through analyzing the various forms of evidence provided by UVEI, sufficient evidence was found to validate 
that all of the general education standards required by Ed 610.02 and the general science standards required by Ed 
612.23 have been sufficiently addressed within the courses, field work, and other requirements of the program. A more 
thorough process, however, is recommended to be in place for ensuring that all candidates have met the Ed 612.22 
standards focused on the science specific content for grades 5-8. 
 
Currently the Science for Grades 5-8 standards, required by Ed 612.22, are checked for proficiency during the admissions 
process and are required to have been covered in a candidate’s prior coursework as this content is outside of the scope 
of what UVEI will provide during their time in the program. The current process, however, only checks for a certain number 
of coursework hours in each major science “area” (Life Science, Earth Space Science, and Physical Science) as opposed 
to ensuring the coursework taken within each area fully covers all of the more specific standards within each area of 
science. The recommendation below, asks that that process be refined with increased thoroughness when checking for 
alignment of prior coursework and require increased hours or prior coursework within each science area. Currently, if 
there are any minor gaps in content knowledge proficiency, candidates can show proficiency in those gaps by taking 
additional coursework through other institutions, completing self-study, or completing projects, among other options, as 
approved by the faculty content expert. This work can be done concurrently with their UVEI coursework and field 
placements. If major gaps exist, then candidates may be required to take additional coursework before being granted 
acceptance into the program. UVEI does, however, build upon content knowledge in their “Content Knowledge and 
Application” course (215). In this course “candidates investigate the content standards of their discipline, study the content 
knowledge in their discipline that is a foundation for their teaching, and apply subject-specific pedagogies to their 
classroom practice with feedback”. UVEI also requires students to pass the Middle School Science Praxis prior to 
completion of the program, not only because it is a requirement for state licensure, but because it is another way for 
candidates to demonstrate competence in their content area knowledge. All of these additional methods are ways in which 
UVEI helps to ensure that students have, and are utilizing, their content knowledge in both authentic and practical ways 
throughout their program. 
 
Throughout a candidate’s time in the program, they are assessed through a competency-based system utilizing rubrics 
by their Faculty Coach. Their Faculty Coach is someone with the most relatable experience to the area of licensure for 
which the candidate is pursuing and follows the candidate through their entire program. This means that the candidate is 
only ever assessed by the coach even if coursework is through various other faculty members. This allows the coaches 
to have a unique relationship with their candidates, intimately knowing where candidates are advanced or lagging behind 
and helping their candidates to demonstrate sufficient competency in all required areas by the end of their program. 
Candidates also assess themselves and their progress throughout their program and reflect with their Faculty Coach on 
areas of strength and weakness as well as how to continue to develop those areas. UVEI’s competency-based system 
includes six levels, ranging from “Insufficient Evidence (E)” where a candidate would truly be showing little or no evidence 
in meeting a standard, to Demonstrating (D) where a candidate is at the expected level of showing the knowledge and 
practice of a beginning educator, up to Integrating (I) which is if a candidate is truly showing an expert level of knowledge 
and practice. Although rubrics are utilized to help determine competency on each performance assessment that students 
take part in, a candidate’s competency in each area and across all areas is holistically assessed by their coach utilizing 
professional experience and judgment. For this reason, calibration between faculty members for levels of competency on 
specific assessments and for candidates across their entire program is vital to ensure validity and equity. Faculty meet 
throughout the year as needed and frequently during the summer to ensure that their competency-based grading system 
is being utilized effectively. They have also gathered anchor texts for all assessments at varying levels of competency for 
faculty reference when determining a current candidate’s competency level on a particular assessment. Overall, at the 
end of the program, the NH TCAP is used as the primary assessment tool for determining a candidate’s competency as 
a whole, in addition to taking into account their performance assessments during their program’s coursework and their 
clinical field experiences. 
 
The Teacher Internship Program at UVEI as a whole utilizes program assessment to engage in reflection about the 
effectiveness and quality of their program primarily during the summer. As their program is a one-year program, each 
year they are able to review quantitative evidence such as TCAP scores and Praxis II scores as well as more holistic 
qualitative data from their competency-based grading system on assessments and candidates’ overall competency as 
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they complete the program. Systems are in place for collecting both qualitative and quantitative data, including the use of 
the Jump Rope system which is where Faculty Coaches store competency grades for their candidates throughout their 
entire time in the program. This system allows the coaches to see a comprehensive overview of how students are doing 
in each major competency area as well as in each individual standard or on each performance assessment within 
competencies. The UVEI faculty utilizes a four-part system for assessing their program and ensuring continuous 
improvement through a never-ending cycle which includes Diagnosing, Planning Action, Taking Action, and Evaluation. 
Each year data is reviewed, and possible areas of weakness are identified, and a main problem of practice is chosen as 
the focus for the upcoming year. Corrective actions can then be planned and then put into action during the upcoming 
semester and then evaluated later on for effectiveness. UVEI also conducts surveys to gain feedback on candidate, 
mentor, and faculty satisfaction as well, so that all stakeholders involved during the program are satisfied with their 
experience or if not, for changes to be implemented. This cycle of program assessment and feedback is continuous so 
that there is always growth and improvement occurring, which is the mark of a quality program that wants to always be 
effectively adapting to the frequent, and sometimes unpredictable, changes within the field of education so that they can 
ensure they are preparing quality candidates. 
 
Candidates of the Teacher Internship Program take place in early, often, and ongoing field experience throughout their 
entire program concurrent with their coursework. Candidates may often have multiple placements (a fall and spring 
placement), ensuring that they are exposed to and gain experience in multiple grade levels and/or content areas that fall 
within the licensure area(s) candidates are seeking. Timesheet Logs are completed in order for candidates to prove a 
sufficient amount of experience hours and many performance assessments within their coursework involve putting 
pedagogy into action within their placements so that theory really becomes practice and more valuable and genuine 
feedback can be given to candidates by both their mentors and their Faculty Coach. Observations are completed to help 
give evidence and information towards determining the competency level of candidates and all parties communicate 
frequently while working with candidates although mentors have no formal role in the evaluation process. UVEI’s vision 
for its candidates’ mentors is to provide support and coaching in the field versus being an additional source of evaluation. 
Current candidates and alumni spoke highly about the experience overall, and the knowledge and skills they gained 
throughout their year-long placement(s) as part of their program. They felt that it was the most authentic and real-world 
way to truly implement what they were learning in their coursework and to be able to reflect on and continue growing their 
practice. The clinical experience portion of the Teacher Internship Program is certainly a highlight. 
 
Overall, although this program has been designed to meet the standards, there are, however, additional collegial 
suggestions for additions to the program that would help future candidates of this program be more prepared for the 
expectations of 5-8 Middle Grade Science teachers out in the field. These professional suggestions have been provided 
at the end of the report for UVEI’s consideration. With UVEI’s small but strong education faculty and curriculum it appears 
to be a strong post-baccalaureate licensure program. Therefore, after reviewing all evidence available, the reviewer 
recommends this program for Full Approval with a rating of Effective (3). 
 
 
2. Commendations:  
Overall, this program is unique and should be commended for its intense connection with students and ensuring a rich 
program where all students get exactly what they need in order to be successful during their program and after they’ve 
been hired in the field. This is done through an extremely experiential, flexible, personalized, and competency-based 
program. 

❖ Candidates’ entire programs are grounded in experiential learning where students are learning by doing the entire 
year alongside their coursework. Taking part in a year-long field experience placement (whether that is the same 
placement all year or multiple placements) really provides candidates the opportunity to have a full and rich 
experience where theory can be put into authentic practice versus only doing a shorter culminating field 
experience at the end of the program. 

UVEI also provides a program that can be extremely flexible and personalized to meet their candidates’ needs and 
having a unique competency-based program ties into this experience. The flexibility and personalization provided to 
candidates also allows UVEI to meet their candidates where they are at, just as we try to do in the classroom. It also 
allows a wider range of candidates to be able to enter into and complete the program, including those already in the 
field in other capacities wishing to pursue an additional license. The competency-based system also adds to this by 
allowing faculty to more accurately fill the specific gaps of each candidate to ensure that they are well prepared in all 
areas for the real world, it also allows them to provide extensive, useful, personalized feedback for continued growth to 
push candidates to a higher level when candidates are ready as opposed to treating all students the same. 
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3. Recommendations that Require Responsive Action:  

i. Progress Report to Address the Following Recommendation/s:  
This program meets all NH Department of Education Standards and does not require responsive action(s). 
 
 
ii. Annual Report to Address the Following the Recommendation/s:   
This review team recommends the following to be addressed through the Council for Teacher Education Annual 
Report during this approval period: 

a. Refine the content proficiency verification process for checking prior coursework in order to show 
sufficient content knowledge prior to admission so it more adequately ensures proficiency in all Earth 
Space, Life Science, and Physical Science Ed 612.22 standards. 

b. An increased amount of coursework hours should be required during the content proficiency verification 
process in each “area” of science (Life Science, Earth Space Science, and Physical Science) covered 
within the Ed 612.22 standards. 

 
 
4. Program/Certification Rating (refer to Appendix): 
Effective-3:  Teacher Preparation program performing at the Effective Level. 
 
 
5. Evidence Supporting the Rating Includes: 
All Evidence listed below was obtained through the UVEI Program Review 2022 Google site provided by UVEI or through 
interviews coordinated by the UVEI Faculty and the NHDOE Review Team. 

● Education Courses Syllabi: 200-The Teacher Internship Placement, 210-The Learner & Learning Environments, 
215-Content Knowledge & Application, 220 - Planning, Assessment, & Instructional Strategies, 225 - Professional 
Learning & Collaboration 

● Upper Valley Educators Institute Documents 
o UVEI Academic Catalog & Handbook 
o UVEI TIP Curriculum Map 
o UVEI Matrix for Content Proficiency Secondary Sciences - Science for Grades 5-8 
o Descriptions, Templates, Rubrics, and Documents for Various Performance Assessments 
o PEPP Enrollment Data from 2019 through 2022 
o TCAP Data Analysis 2015-2021 
o Praxis II Pass Rates 2013-2021 
o Assessment for Program Improvement 

● Interviews 
o Chris Ward, Academic Dean & Sciences Faculty (in person) 
o Candidate & Alumni Panel (via Zoom) 

● Completed Self-Assessment Worksheets 
o 610.02 General Teaching 
o 612.23 General Science Teaching 
o 612.25 Sciences for Grades 5-8 

● Previous UVEI Site Visit Report from 2015 
o 612.23 General Science Teaching 
o 612.25 Sciences for Grades 5-8 
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Elementary Education Teacher (K–6) ED 507.11/612.04 
Recommendation for Program Approval: Full Approval 

Reviewer Name:  Dr. Cynthia Lucero 
 
1. Summary of Findings: 
UVEI has a unique and comprehensive program to obtain all the necessary knowledge, skills, and dispositions to be 
recommended for licensure in Elementary Education.  Candidates come to UVEI as a post-baccalaureate program and 
already have a myriad of experiences.  
 
The standards for Elementary Education address many content areas and the UVEI program is designed to address 
standards through coursework, key assignments, Teaching Standards Review Progress Document/Jump rope, along with 
a substantive clinical model  Acceptance into the program is dependent on having a minimum of a bachelor’s degree with 
a GPA of >3.0, passing scores for Praxis Basic Academic Skills Assessment, and at least one course in each of the 
content areas of science, social student, math, and language arts. Through the admissions process UVEI reviews 
candidate transcripts as it aligns with standards. Candidates who have any unmet content standards must meet with their 
faculty advisor and devise a plan on how to address the incomplete areas.  UVEI offers a menu of options to address 
unmet standards which includes course work, workshops, or extensive supplemental activities.  Coursework is closely 
aligned with clinical experiences focusing on outcomes embracing their philosophy of “learn through practice”.  
 
The licensure pathway for Elementary Education offers courses designed to have a sequential understanding of the 
professional education standards and Elementary Education standards.  Courses are richly intertwined with clinical 
experiences where candidates directly apply focus assignments into their placements.  Placements are varied and require 
multitude grade levels to be able allow the candidate exposure to a range of grade levels.  Throughout the program, 
candidates meet with a designated faculty to make sure they are on track being able to meet standards.   
 
 
2. Commendations:  

❖ UVEI does an outstanding job considering the standards and finding innovate and comprehensive ways for 
candidates to meet the standards – specifically with their embedded clinical model. 

❖ They also have a personalized approach with coaching.  They make connections and specialize their advising 
model which has a holistic consistent touch point for candidates.  

 
 
3. Recommendations that Require Responsive Action:  

i. Progress Report to Address the Following Recommendation/s:  
This program meets all NH Department of Education Standards and does not require responsive action(s). 
ii. Annual Report to Address the Following the Recommendation/s:   
This program meets all NH Department of Education Standards and does not require responsive action(s). 

 
 
4. Program/Certification Rating (refer to Appendix): 
Effective-3:  Teacher Preparation program performing at the Effective Level consistently. 
 
 
5. Evidence Supporting the Rating Includes: 
● UVEI Assessment System 
● Observation of class/instruction 
● Matrix alignment with Elementary Education standards 
● Interview with UVEI faculty 
● Interview with UVEI support personnel 
● Interview with UVEI current students 
● Admissions process/transcript review 
● Admissions Content Assessment process 
● Review of TCAP data 
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English Language Arts Teacher for Grades 5-8 ED 507.55/ 612.051 
Recommendation for Program Approval:  Full Approval 

Reviewer Name:  Gilberte S. Pinard, M.Ed., C.A.G.S. 

 
1. Summary of Findings: 
The Upper Valley Educators Institute English Language Arts teacher preparation program for grades 5-8 meets all New 
Hampshire Department of Education standards. Prior to enrollment, candidates must demonstrate completion of 30 credits in 
English including American, British and young adult literature; reading; writing; language usage; speaking and listening; and 
media literacy in their undergraduate programs. They must also pass the Praxis Core exam before starting the program. 
Candidates further demonstrate their content knowledge by passing the Praxis II exam in English Language Arts (ELA) by the 
end of the program.  
 
The foundation of the program is personalized, and experiential learning supported by faculty coaches. Candidates participate 
in two semesters of fieldwork experiences that provide them the opportunity to apply their content knowledge. Candidates are 
assigned to fieldwork experiences at two middle schools. It is within these fieldwork experiences that candidates have the 
opportunity to demonstrate their knowledge of pedagogy in each of the ELA content standards. A current ELA candidate 
described the numerous opportunities the fieldwork experiences have provided him to design and implement lessons and 
assessments in various areas. 
 
Throughout the program, candidates are required to reflect on their practice and articulate the rationale behind the instructional 
choices they make. Reflection is embedded in various program requirements including Four Progress Review Self-
Assessments. Further reflection is embedded in assignments such as Lesson Study Performance Assessment Submission 
Template and Analysis of Student Work Performance Assessment Submission Template. Throughout the program, candidates 
are expected to ground their work in research-based best practices. 
 
The ELA licensure program culminates with the completion of the TCAP project which requires candidates to assign a written 
response to a complex text. TCAP scores are reviewed annually as part of the program’s improvement cycle. 
 
 
2. Commendations:  
The program excels at providing a student-centered experience within the robust UVEI Framework for Effective Teaching. 
 
 
3. Recommendations that Require Responsive Action:  

i. Progress Report to Address the Following Recommendation/s:  
This program meets all NH Department of Education Standards and does not require responsive action(s). 
ii. Annual Report to Address the Following the Recommendation/s:   
This program meets all NH Department of Education Standards and does not require responsive action(s). 

 
 
4. Program/Certification Rating: 
Effective-3:  Teacher Preparation program performing at the Effective Level. 
 
 
5. Evidence Supporting the Rating Includes: 

● Based on a review of the ELA Matrix for Content Proficiency, candidates demonstrate content knowledge through the 
completion of 30 credits in English Language Arts Content. 

● The Zoom meeting with students and alumni who are teaching (3/20/22) showed that candidates felt well prepared by 
the UVEI program. Based on a review of various documents available on the UVEI Google Site, students have 
multiple opportunities to observe, design, and implement instruction. 

o Engaging Students in Differentiated 
Learning & Demonstrating Subject-Specific 
Pedagogy  

o 220 Planning, Assessment & Instructional 
Strategies 

o TIP Curriculum Map 2021-2022 
o TCAP Subject Guidebooks 
o TCAP analysis 2015-2021 (Raw Data tab)
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● An interview with English Language Arts content expert and Director of Teacher Education Programs, Kristen Downey 
(3/20/22) revealed that application of knowledge of pedagogy in the areas of language usage, reading, writing, 
literature, speaking and listening, and media literacy are embedded throughout the program informally through the 
fieldwork experiences and that any gaps are discussed in the regular, individual conferences with the faculty coach. 

● Candidates routinely practice being reflective practitioners as observed in the ELA Social Studies Seminar class 
(3/21/22). Examples from the UVEI Google Site include: 

o Analysis of Student Work Performance Assessment Submission Template  
o Lesson Study Performance Assessment Submission Template  
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English Language Arts Teacher for Grades 5-12 ED 507.24/612.05 
Recommendation for Program Approval:  Full Approval 

Reviewer Name:  Gilberte S. Pinard, M.Ed., C.A.G.S. 

1. Summary of Findings: 
The Upper Valley Educators Institute English Language Arts teacher preparation program for grades 5-12 meets all New 
Hampshire Department of Education standards. Prior to enrollment, candidates must demonstrate completion of 30 credits 
in English including American, British and young adult literature; reading; writing; language usage; speaking and listening; 
and media literacy in their undergraduate programs. They must also pass the Praxis Core exam before starting the program. 
Candidates further demonstrate their content knowledge by passing the Praxis II exam in English Language Arts (ELA) by 
the end of the program and completing Matrix for Content Proficiency ELA.  
 
The foundation of the program is personalized, and experiential learning supported by faculty coaches. Candidates 
participate in two semesters of fieldwork experiences that provide them the opportunity to apply their content knowledge. 
Candidates are assigned to fieldwork experiences at both the middle and high school levels. It is within these fieldwork 
experiences that candidates have the opportunity to demonstrate their knowledge of pedagogy in each of the ELA content 
standards. A current ELA candidate described the numerous opportunities the fieldwork experiences have provided him to 
design and implement lessons and assessments in various areas. 
 
Throughout the program, candidates are required to reflect on their practice and articulate the rationale behind the 
instructional choices they make. Reflection is embedded in various program requirements including Four Progress Review 
Self-Assessments. Further reflection is embedded in assignments such as Lesson Study Performance Assessment 
Submission Template and Analysis of Student Work Performance Assessment Submission Template. Throughout the 
program, candidates are expected to ground their work in research-based best practices. 
 
The ELA licensure program culminates with the completion of the TCAP project which requires candidates to assign a 
written response to a complex text. TCAP scores are reviewed annually as part of the program’s improvement cycle. 
 
2. Commendations:  

❖ The program excels at providing a student-centered experience within the robust UVEI Framework for Effective 
Teaching. 
 

3.  Recommendations that Require Responsive Action:  
i. Progress Report to Address the Following Recommendation/s:  
This program meets all NH Department of Education Standards and does not require responsive action(s). 
ii. Annual Report to Address the Following the Recommendation/s:   
This program meets all NH Department of Education Standards and does not require responsive action(s). 

 
4. Program/Certification Rating: 
Effective-3:  Teacher Preparation program performing at the Effective Level. 
 
5. Evidence Supporting the Rating Includes: 
● Based on a review of the ELA Matrix for Content Proficiency, candidates demonstrate content knowledge through the 

completion of 30 credits in English Language Arts Content. 
● The Zoom meeting with students and alumni who are teaching (3/20/22) showed that candidates felt well prepared by 

the UVEI program. Based on a review of various documents available on the UVEI Google Site, students have multiple 
opportunities to observe, design, and implement instruction.  

o Engaging Students in Differentiated Learning & Demonstrating Subject-Specific Pedagogy  
o 220 Planning, Assessment & Instructional Strategies 
o TIP Curriculum Map 2021-2022 
o TCAP Subject Guidebooks 
o TCAP analysis 2015-2021 (Raw Data tab) 

● An interview with English Language Arts content expert and Director of Teacher Education Programs, Kristen Downey 
(3/20/22) revealed that application of knowledge of pedagogy in the areas of language usage, reading, writing, literature, 
speaking and listening, and media literacy are embedded throughout the program informally through the fieldwork 
experiences and that any gaps are discussed in the regular, individual conferences with the faculty coach. 

● Candidates routinely practice being reflective practitioners as observed in the ELA Social Studies Seminar class 
(3/21/22). Examples from the UVEI Google Site include: 

o Analysis of Student Work Performance Assessment Submission Template 
o Lesson Study Performance Assessment Submission Template 
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Mathematics Teacher – Middle Level (to Alg. 1/Integ 1) ED 507.26/612.17 
And Mathematics- General Requirements ED 507.25 
Recommendation for Program Approval:  Full Approval 

Reviewer Name:  Anne K. Wallace 
 
1. Summary of Findings: 
The Upper Valley Educators Institute (UVEI), located in Lebanon, NH offers a fully competency-based internship post-
baccalaureate program allowing for a more flexible and non-traditional pathway for teacher-licensure in New 
Hampshire.  The Middle Level Mathematics (Upper Elementary – Algebra I/Integrated 1) program at the Upper Valley 
Educators Institute adequately addresses the rules found in ED 612.17 (507.25&507.26), creating an adequate licensure 
program for those wishing to teach mathematics at the Middle Level. Evidence is seen throughout the coursework, the 
seminars, and the competency-based internship culminating in completion of the NH TCAP. Teacher mentors and a faculty 
coach provide continuous feedback and support as the candidate progresses through their learning and the program.  This, 
along with the assessment of competencies, with an emphasis on reflective practice throughout the program helps to ensure 
that the candidate is ready for licensure and the classroom.  
 
Candidate Assessment System:  
The UVEI Middle Level Mathematics (Upper Elementary – Algebra1/Integrated 1) certification program is thoughtfully 
designed to support candidates with sufficient mathematics content knowledge. The candidate assessment system for entry 
into the program requires successful completion of a bachelor’s program w/ transcript review with a minimum of 30 hours 
in content area coursework, GPA of 3.0 or better, and a passing score on Praxis Core.   
 
Throughout the program, the candidate assessment system uses multiple measures in assessing candidates progress in 
meeting the general teaching and content area beginning teacher competencies through the conclusion of their one-year 
internship, passage of the Praxis II in content area, and completion of the NHTCAP. Coaching, seminars, and field 
experiences provide candidates with numerous opportunities to demonstrate their gaining proficiency of the professional 
educational requirements of Ed 610 and Ed 612.17 which address Ed 507.25 (Mathematics Teacher: General requirements) 
and Ed 507.26 (Mathematics Teacher: Middle Level).  

   
Program Assessment System:   
UVEI has created and implemented systems of assessment to ensure success of the Middle Level Mathematics Educator 
Preparation program in graduating candidates who will be prepared in content knowledge and pedagogy.   
 

For the candidate:  
The UVEI Assessment System includes both analytical and holistic determinations of competency, which includes, but 
is not limited to:  

● Transcript reviews 
● Teaching and Content area standards progress review with meeting competencies for licensure 
● Praxis II – content area 
● Candidate Self-Assessment review and final review of by content area expert 
● NH TCAP 

 
For the program: 
UVEI has developed a continuous system of program review, which includes, but not limited to: 

● Faculty review of candidate performance ---system in place with calibration protocols for review of student 
work; includes anchor papers 

● System in place for looking at and reviewing program and candidate data 
● Feedback from current candidates and alumni 
● Faculty meets weekly as a group look at candidate work, progress, and what needed for supports and learning 

– use of candidate assessments in reviewing program 
● Past program reviews 

 
Clinical Partnerships and Practice:  
The UVEI program is a competency based clinical assessment model that allows for an ongoing reflective practice for 
teacher candidates. The yearlong supervised internship, often completed in two settings of one semester each, ensures 
that candidates have multiple opportunities to develop content and pedagogical knowledge and skills as they experience 
the classroom environment. Candidates must meet competencies in Feedback, from mentor teacher(s) and a faculty coach 
is provided, and reflective practices developed throughout.  The faculty coaches work on a coaching model of providing 
support along with constructive feedback rather than having a purely evaluative role. 
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Mentor teachers, several who are program alumni, are provided guidance as mentors.  Good matches are looked at also 
between candidates and mentor teachers. Weekly journals from candidates provide a window to UVEI coaches in assessing 
the need for additional supports or interventions.  
 
Candidates, coaches, and mentors meet together at designated times to assess candidate’s progress.  Candidates also 
meet regularly with their faculty coaches.  At the end of each semester, the candidate completes a self-assessment on the 
standards showing their progress in meeting these.  The faculty coach reviews this along with along with evidence, including 
assessments, work, in order to show that competencies have been met, and sufficient academic progress made in order to 
move forward in the program. Should deficiencies and/or areas of insufficient progress be determined, there is a tiered 
system of support that is then put into place. In the content area standards, a content area expert also reviews the 
candidate’s self-assessments to ensure that these are met appropriately.   
 
 
2. Commendations: 
Having a full competency-based program, which is flexible and personalized, and includes a yearlong internship with 
supporting seminars, is to be commended. This supports an alternative pathway to licensure for those entering the field 
from other careers and/or expanding their education careers.  
 
 
3. Recommendations that Require Responsive Action:   

i. Progress Report to Address the Following Recommendation/s:  
This program meets all NH Department of Education Standards and does not require responsive action(s). 
ii. Annual Report to Address the Following the Recommendation/s:   
This program meets all NH Department of Education Standards and does not require responsive action(s). 

 
 
4. Program/Certification Rating:  
Effective-3:  Teacher Preparation program performing at the Effective Level. 
 
 
5. Evidence Supporting the Rating Includes: 
All Evidence listed below was obtained through the UVEI Program Review 2022 Google site provided by UVEI or through 
questions responded to and interviews coordinated by the UVEI Faculty and the NHDOE Review Team. 

● Education Course descriptions and outlines which include:  
o 200-The Teacher Internship Placement,  
o 210-The Learner & Learning Environments,  
o 215-Content Knowledge & Application,  
o 220 - Planning, Assessment, & Instructional Strategies,  
o 225 - Professional Learning & Collaboration 
o 230 and 235 – Introductory Level Effective Teaching 

● Upper Valley Educators Institute Documents 
o UVEI Academic Catalog & Handbook with description program and of courses/seminars  
o UVEI Matrix for Content Proficiency General/Middle Level Mathematics 

● Descriptions, Templates, and Documents for Various Assessments 
o TCAP and Praxis II data 

● Presentations and questions responded to by – Chris Ward and Page Thompkins: overview of program, walk 
through of Jump Rope, and questions responded to during cycle of review.  

● Interviews 
o Adam Norwood, World Languages/Mathematics (in person) 
o Candidate & Alumni Panel (via Zoom) 

● Completed Self-Assessment Worksheets 
o Ed 609.01-505.02 General Education Requirements 
o Ed 612.17/507.25c and 507.26c Mathematics --- Middle Level 

● Previous UVEI Site Visit Report from 2015 
o Focused on Middle- and Upper-Level Mathematics report sections 
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Mathematics Teacher – Upper Level (Pre-Alg to AP Math) ED 507.27/612.18 
And Mathematics- General Requirements ED 507.25 
Recommendation for Program Approval:  Full Approval 

Reviewer Name(s):  Scott Currier 

1. Summary of Findings: 
The Upper Valley Educators Institute (UVEI), located in Lebanon, NH offers a fully competency-based internship post-
baccalaureate program allowing for a more flexible and non-traditional pathway for teacher-licensure in New Hampshire. 
The Upper-Level Mathematics (Algebra 1 through Discrete Math and Calculus) program at the Upper Valley Educators 
Institute adequately addresses the rules found in ED 612.18/507.27, creating an adequate licensure program for those 
wishing to teach mathematics at the Upper Level. Evidence is seen throughout the coursework, the seminars, and the 
competency-based internship culminating in completion of the NH TCAP. Teacher mentors and a faculty coach provide 
continuous feedback and support as the candidate progresses through their learning and the program.  This, along with the 
assessment of competencies, with an emphasis on reflective practice throughout the program helps to ensure that the 
candidate is ready for licensure and the classroom. The UVEI Assessment System includes both analytical and holistic 
determinations of competency, which includes, but is not limited to: 

·       Transcript reviews 
·       Teaching and Content area standards progress review with meeting competencies for licensure 
·       Praxis II – content area 
·       Candidate Self-Assessment review and final review of by content area expert 
·       NH TCAP 

 
UVEI has developed a continuous system of program review which includes, but not limited to: 

·       Faculty review of candidate performance ---system in place with calibration protocols for review of student 
work; includes anchor papers 
·       System in place for looking at and reviewing program and candidate data 
·       Feedback from current candidates and alumni 
·      Faculty meets weekly as a group to look at candidate work, progress, and what is needed for support and 
learning. 

 
The UVEI Upper-Level Mathematics (Algebra 1 through Discrete Math and Calculus) certification program is thoughtfully 
designed to support candidates with sufficient mathematics content knowledge. The candidate assessment system uses 
multiple measures in assessing beginning teacher competencies commencing with an application for acceptance into the 
program through completion of the culminating experience, NH TCAP.  The candidate assessment system for entry into the 
program requires successful completion of a bachelor’s program with transcript review with a minimum of 30 hours in content 
area coursework, GPA of 3.0 or better, and passing score on Praxis I.  

  
The candidate assessment system uses multiple measures in assessing beginning teacher competencies commencing with 
the UVEI Matrix for Content Proficiency, which is designed to determine the content knowledge candidates have met through 
prior course work, through the conclusion of their one-year internship, passage of the Praxis II in content area, and 
completion of the NH TCAP. Coaching, seminars, and field experiences provide candidates with numerous opportunities to 
demonstrate their gaining proficiency of the professional educational requirements of Ed 610 and Ed 612.18. 
 
 
2. Commendations:  
Having a full competency-based program, which includes a yearlong internship with supporting seminars, is to be 
commended.  This supports an alternative pathway to licensure for those entering the field from other careers and/or 
expanding their education careers.  
 
 
3. Recommendations that Require Responsive Action:  

i. Progress Report to Address the Following Recommendation/s:  
This program meets all NH Department of Education Standards and does not require responsive action(s). 
ii. Annual Report to Address the Following the Recommendation/s:   
This program meets all NH Department of Education Standards and does not require responsive action(s). 

 
 
4. Program/Certification Rating  
Effective-3:  Teacher Preparation program performing at the Effective Level. 
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5. Evidence Supporting the Rating Includes: 
All Evidence listed below was obtained through the UVEI Program Review 2022 Google site provided by UVEI or through 
questions responded to and interviews coordinated by the UVEI Faculty and the NHDOE Review Team. 

● Education Courses Syllabi: 200-The Teacher Internship Placement, 210-The Learner & Learning Environments, 
215-Content Knowledge & Application, 220 - Planning, Assessment, & Instructional Strategies, 225 - Professional 
Learning & Collaboration 

● Upper Valley Educators Institute Documents 
o UVEI Academic Catalog & Handbook with description program and of courses/seminars 
o UVEI Matrix for Content Proficiency Upper-Level Mathematics 
o Descriptions, Templates, and Documents for Various Assessments 
o NH TCAP and Praxis II data 

● Presentations and questions responded to by – Chris Ward and Page Thompkins: overview of program, walk 
through of JumpRope©, and questions responded to during cycle of review. 

● Interviews 
o Adam Norwood, World Languages/Mathematics (in person) 
o Candidate & Alumni Panel (via Zoom) 

● Completed Self-Assessment Worksheets 
o Ed 612.18/507.27c Mathematics --- Upper Level 

● Previous UVEI Site Visit Report from 2015 
o Focused on Middle- and Upper-Level Mathematics report sections 
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Social Studies Teacher for Grades 5-8  ED 507.56/612.29 
And Social Studies- General Requirements  ED 507.28/612.28 

Recommendation for Program Approval:  Full Approval 
Reviewer Name:  Laura DeRosa 

 
1. Summary of Findings: 
The Upper Valley Educators Institute (UVEI) program places an emphasis on clinical experience as it puts pedagogy into 
practice and aims to prepare individuals to enter into the field of education and/or allow current educators to further their 
knowledge and skillset in the area of leadership.  Candidates are admitted to the program upon transcript review and 
completion of 30 credit hours in the area of social studies.  UVEI candidates begin the program immersed in a year-long 
internship alongside seminar work that supplement what is being learned in the classroom.  Successful completion of the 
program and eligibility for licensure is based on meeting the standards, NH TCAP, and passing the Praxis II. The program 
at UVEI is highly regarded by alumni and experiences a high rate of completion. 
 
Candidate progress is performance-based and tracked based on competencies that are addressed through assessments 
and reviewed by the candidate’s coach, an individual who typically is assigned based on their expertise in the subject area 
of interest.  Coaches for teacher certification are typically overseeing four candidates. This process allows students to 
receive quick, thorough, targeted feedback, which aims at promoting candidate growth using the following 
criteria:  Insufficient evidence (E), Beginning (B), Developing (V), Demonstrating (D), Applying (A), and Integrating 
(I).  Meeting the standards is determined using a holistic approach.  This grading design is flexible, allowing students to take 
more time if needed to meet standards.   
 
In addition to monitoring student assignments from all seminar coursework, coaches serve as intermediaries who collect 
anecdotal evidence from the teacher mentors.  This data is collected during a variety of meetings including triad meetings 
between the coach, teacher mentor, and candidate that occur at least four times per year.  Furthermore, informal meetings 
occur between the candidate and coach (weekly, every other week, or monthly, depending upon the needs of the candidate) 
to discuss the candidate’s progress and any existing issues. 
 
For individuals involved in the Social Studies 5-8 Ed 612.29/507.56c, their experiences are personalized during the seminar 
work and through exchanges with their coach and most importantly through fieldwork.  Seminar work (e.g., 215 Inquiry into 
Content Knowledge & Application and 220 Planning, Assessment & Instructional Strategies) requires participants to dig 
deeper as they apply their content knowledge in practicing pedagogical skills. 
 
In terms of meeting the standards for licensure, UVEI candidates are expected to enter the program with content knowledge 
coursework previously met (standards 1-3).  If a candidate has existing holes in their coursework, they are guided in finding 
any necessary courses with an institution other than UVEI to ensure a solid base of social studies content knowledge.  The 
UVEI program focuses more on providing candidates opportunities to demonstrate their pedagogical knowledge (standard 
5) through seminar assignments and intensive fieldwork.  These assessments include ‘Lesson Study,’ ‘Understanding by 
Design,’ and ‘Observation of Instruction,’ which provide evidence of pedagogical knowledge.  Seminar work encompasses 
16 artifacts that include exploration of essential questions, close-reading, and exposure to the C3 Framework.  A number 
of these assignments are repeated, to hopefully show student progress gaining and applying pedagogy. 
 
Candidate Assessment Notes: 
The Upper Valley Educators Institute is committed to receiving feedback at the micro and macro levels.  During an 
observation of a seminar session, it was observed that candidates closed out the sessions with ‘deltas and pluses’ to provide 
seminar instructors with immediate knowledge of candidate needs for the next seminar.  Individuals in the program are up 
to date with current social studies content and issues in education such as knowledge about the C3 Standards and the 
current divisive concepts legislation.  
 
Program Assessment Notes: 
Clinical experience is four days per week over the two semesters.  Candidates involved in the UVEI program experience an 
intensive year-long internship, typically in two settings to provide experience in different grade-level experiences and 
different school settings.  In particular, candidates for social studies 5-12 licensing are encouraged to explore fieldwork at 
both the middle and high school levels.  
 
UVEI works to appropriately match a candidate with a mentor in a school setting.  There is a procedure if the match 
fails.  Furthermore, candidates engage in cross-district case partners who compare and contrast their clinical 
experiences.  This provides an opportunity to gain knowledge about different school settings (size, location, 
etc.).  Candidates also experience at least one site visit to observe a school setting outside of their internship.  Teacher 
mentors are utilized to guide students and are not viewed as assessors, allowing for a greater level of collaboration.  Mentors 
are in constant contact with coaches to monitor candidate progress. 
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2. Commendations:  
Candidates are immersed in the classroom as their primary mode of learning and gain knowledge through hands-on 
learning.  This is essential to establish knowledge of classroom management, pedagogy, content knowledge, and the daily 
demands of the classroom. 
 
The use of competencies monitored by a coach allows candidates the opportunity to work towards meeting standards with 
specific feedback and a flexible timeline.  Scoring is completed by coaches who have in-depth personal knowledge of 
candidates and frequently calibration protocols and anchor papers to ensure interrater reliability.    
 
 
3. Recommendations that Require Responsive Action:  

i. Progress Report to Address the Following Recommendation/s:  
This program meets all NH Department of Education Standards and does not require responsive action(s). 
ii. Annual Report to Address the Following the Recommendation/s:   
This program meets all NH Department of Education Standards and does not require responsive action(s). 

 
 

4. Program/Certification Rating (refer to Appendix): 
Effective-3:  Teacher Preparation program performing at the Effective Level. 
 
 
5. Evidence Supporting the Rating Includes: 
● Interviews: Chris Ward, Page Tompkins, and Kristen Downey 
● Observations:  Seminar for Elementary Social Studies (Zoom) and Seminar for Secondary Social Studies (Zoom) 
● Focus Group:  Alumni and Candidate Panel (Zoom)  
● Documents:  UVEI Program Overview, UVEI Academic Catalog & Candidate Handbook, Previous UVEI Site Report 

2015 - Ed 612.29 Social Studies Education (5-8) 
● Assessments:  612.29 Social Studies 5-8 Self-Assessment 2022, NH TCAP, UVEI Self-Assessment, Transcript 

Review/Social Studies Matrix for Content Proficiency, Understanding by Design Performance Assessment, Teaching 
Standards Progress Review Reflection, Observation of Instruction, Lesson Study Performance Assessment 
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Social Studies Teacher for Grades 5-12 ED 507.28/612.28 
 And Social Studies General Requirements:  507.28/612.28 

Recommendation for Program Approval: Full Approval 
Reviewer Name:  Harley T. Hall, M.A. Social Studies Education 

1. Summary of Findings: 
This Secondary Grades 5-12 Social Studies Professional Educator Preparation Program at Upper Valley Educators Institute 
is a competency-based, post-baccalaureate program primarily based on experiential learning which provides a flexible 
pathway to licensure. Through analyzing the various forms of evidence provided by UVEI, sufficient evidence was found to 
validate that all of the general education standards required by Ed 610.02 and the social studies standards required by ED 
612.28 have been sufficiently addressed within the courses, fieldwork, and other requirements of the program.  
 
The Secondary Grades 5-12 Social Studies specific standards, required by Ed 612.28, are checked for proficiency during 
the admissions process. UVEI cadre informally evaluates the candidate’s prior college coursework in the various specialties 
within the Social Studies certification to identify any content gaps. Upon admission, UVEI requires 30 credit hours of social 
studies courses from previous coursework. UVEI provided detailed processes for identifying minor gaps that can be filled 
through UVEI’s Content Knowledge and Application Course where “candidates investigate the content standards of their 
discipline, study the content knowledge in their discipline that is a foundation for their teaching.” In cases where major gaps 
exist, teacher candidates will seek coursework from a regionally accredited college or university to supplement their content 
knowledge. In cases where coursework is deficient for certification, UVEI will ask a candidate to defer their admission until 
the coursework meets standards. UVEI also requires social studies candidates to pass the Social Studies 5-12 PRAXIS test 
before graduating, preferable after the 1st semester of coursework. While the state requires this test for licensure, UVEI also 
utilizes it to ensure content knowledge before recommending the  
 
Candidate Assessment Notes: 
UVEI assigns each candidate to a Faculty Coach who maintains the responsibility for assessing the candidate throughout 
the entirety of their time in the program. This is somewhat unique to UVEI’s holistic evaluation approach in that each course’s 
facilitator does not maintain the responsibility of evaluating a candidate’s progress. This allows for a level of familiarity that 
appears to improve the flow of feedback between the candidate and the Faculty Coach. UVEI’s evaluation system eschews 
a traditional alphanumeric system in favor of a scale that aligns with a scale often seen in teacher evaluation systems. 
These levels are: Insufficient Evidence (E), Beginning (B), Developing (V), Demonstrating (D), Applying (A), Integrating (I). 
UVEI utilizes a program called, “Jumprope©” to track the candidate’s performance in the required licensure areas. Students 
do not have continual access to this platform, but their faculty coach will review them with a candidate at set times. 
Candidates also self-assess as part of each course, as well as receive ratings from their faculty coach. Social Studies 
candidates must also pass the Praxis II test, a step that UVEI requires for completion of the course, but one they recommend 
be completed before the halfway point. The final assessment used by UVEI in whether to recommend a candidate for 
licensure rests on the results of the TCAP. UVEI places emphasis on a holistic assessment of a candidate’s performance 
over time. As a result, Faculty Coaches apply more weight to the most recent evaluations as they are more representative 
of a candidate’s progress throughout the program.  

 
Program Assessment System Notes: 
Candidates must perform, at the very least, at the “Demonstrating” level of competency by the end of the year. Jump Rope 
remains the main platform for tracking progress. There are different strands within each Standard, each assessed using a 
formative assessment. Once each strand has several assessments throughout the program, candidates receive a holistic 
rating on each Standard. This measurement includes quantitative measures (different strands) and qualitative measures 
(final rating). Social Studies candidates are normally assigned to a Faculty Coach with extensive experience as a secondary 
social studies educator. From here, two additional faculty members form a group to assess the first few assessments to 
establish as a calibrated baseline for ratings across the program. There are several meetings a week, conducted remotely, 
where candidates meet to roundtable specific elements of the licensure program as evidenced in their fieldwork. These 
formal feedback sessions also occur over the summer where students continually evaluate feedback from faculty, outside 
test results such as TCAP or Praxis II, and have the opportunity to provide feedback to their faculty coach.  
 
This review also occurred within important shifts within legal processes related to the teaching of divisive concepts in the 
state. UVEI formally addressed the new law via their seminars with candidates. Teacher candidates provided evidence of 
this via a weekly seminar conducted via Zoom. The candidates displayed exceptional familiarity with the law and 
acknowledged that they’ve included these processes in their clinical practices.  
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Clinical Practice Notes: 
Social studies candidates are placed, when possible, in different settings for each of their semesters. For candidates in the 
Social Studies 5-12 program, this includes a semester teaching at the Middle School level and another at the High School 
level. This purposeful design helps candidates prepare for teaching roles in both settings. They are assigned mentors at 
their schools who informally monitor the candidate in the classroom but are not responsible for formal evaluation of the 
candidate’s performance. At the end of the semester, the student completes a self-assessment and, along with notes from 
the Mentor Teacher, meets with their Faculty Coach to review their progress. If there is a deficiency, UVEI provides a 
structured, tiered support system to candidates who do not yet show sufficient progress in showing proficiency in each 
standard. It is important to note that the Mentor Teacher plays a role as a mentor and not as a formal observer. This also 
mirrors the mentor/mentee structures found in most secondary schools within New Hampshire. 

 
UVEI’s program is an effective means to ensure teacher candidates are prepared for entry into the profession. There are 
several suggestions to help UVEI improve its processes for future Social Studies 5-12 cohorts. These appear at the end of 
this report for UVEI’s evaluation. UVEI has a concise and organized curriculum in preparing new Social Studies educators. 
Therefore, after reviewing all evidence available, the reviewer recommends this program for full approval with a rating of 
Effective (3). 
 
 
2. Commendations:  
This program’s intense focus on clinical performance is worthy of commendation. This learning is flexible and highly 
personalized. The purposeful placement of social studies candidates in both middle and high school settings ensures that 
candidates are well-prepared for all grades within the certification field. 
 
 
3. Recommendations that Require Responsive Action:  

i. Progress Report to Address the Following Recommendation/s:  
This program meets all NH Department of Education Standards and does not require responsive action(s). 
ii. Annual Report to Address the Following the Recommendation/s:   
This program meets all NH Department of Education Standards and does not require responsive action(s). 

 
 
4. Program/Certification Rating (refer to Appendix): 
Effective-3:  Teacher Preparation program performing at the Effective Level. 
 
 
5. Evidence Supporting the Rating Includes: 
All Evidence listed below was obtained through the UVEI Program Review 2022 Google site provided by UVEI or through 
interviews coordinated by the UVEI Faculty and the NHDOE Review Team. 

● Education Courses Syllabi: 200-The Teacher Internship Placement, 210-The Learner & Learning Environments, 
215-Content Knowledge & Application, 220 - Planning, Assessment, & Instructional Strategies, 225 - Professional 
Learning & Collaboration 

● Upper Valley Educators Institute Documents 
o UVEI Academic Catalog & Handbook 
o UVEI Curriculum Map 
o Descriptions, Templates, and Documents for Various Assessments 

● Interviews 
o Chris Ward, Academic Dean & Page Thompson, President (in person) 
o ELA and Social Studies Candidate Seminar (via Zoom) 

● Completed Self-Assessment Worksheets 
o 612.28 Social Studies 5-12 

● Previous UVEI Site Visit Report from 2015 
o 612.28 Social Studies 5-12 
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Visual Arts Teacher  ED 507.09/612.01 
Recommendation for Program Approval:  Full Approval 

Reviewer Name(s):  Melissa Jones, M.A.T. & CAGS 
 
1. Summary of Findings: 
The Upper Valley Educator Institute offers a one year fully competency based and assessed immersive teacher education 
licensure program for individuals looking to become K-12 certified visual arts teachers. With clear competency standards 
and learning outcomes, students dive into a clinical experience from the beginning, engage in cycles of inquiry, develop 
units and lessons of study with assessments, have personal performance assessments, engage in self-evaluations in 
addition to evaluations of progress by their coaches and mentors. Faculty coaches consistently monitor student progress 
and utilize a “feedback loop” model to ensure clarity and encourages reflection, while instructing research-based content in 
seminars to deepen understanding with discussion. 
 
Candidates interested in this pathway must have achieved a bachelor’s level art degree from an accredited college or 
university with at least 30 credits in a focused visual arts program. With application materials, candidates must provide 
documentation of having passed the Praxis Core and maintained at minimum of a 3.0 GPA or higher at their previous 
accredited institution. In addition to all application materials, visual art candidates must submit a portfolio of artwork and 
artist statement. 
 
With UVEI’s program focus on developing great educators and leaders, candidates must bring an extensive background of 
visual arts knowledge and experience. Notes provided in the previous 2015 report expressed concerns regarding the need 
for candidates to submit a personal portfolio of artwork and have a competency-based analysis to assess the artistic strength 
of candidates. Furthermore, it was mentioned that a stronger review process may support the discovery of candidate’s 
strengths and weaknesses, which could better determine their coach and mentor placement, providing the opportunity to 
work with their coach and/or mentor to grown in any areas that could be lacking. UVEI does require candidates to submit a 
personal portfolio of work and has developed a Content Proficiency Visual Art Matrix to assess visual literacy, history, 
culture, and aesthetic content for the candidate to complete during their first semester to document strengths and potential 
gaps. Levels are development are clearly defined (insufficient evidence, beginning, developing, demonstrating, applying, 
and integrating), and candidates offer information regarding course information, credits, credit hours, discussion of the 
learning experience, grade when applicable, year, evidence of learning for 6 areas under the topic of visual literacy, with 
the addition of five areas under history, culture, and aesthetic content.  
 
Candidates selected for UVEI’s teacher licensure pathway in the visual arts have an intensive year of coursework and 
immersion. From the beginning students are paired with a UVEI faculty coach and a mentor teacher. Students engage in a 
series of courses while working physically in the classroom during their first and second semester, with quarterly meetings 
of the student, mentor, and coach to discuss progress, and have two official observations by their coach. Student 
competency progress is continuously monitored via JumpRope©. Students who are falling short in some competency areas 
will work with their coach to create a plan for improvement and growth to achieve competency. This visual art pathway to 
K-12 licensure culminates with NH TCAP. For students in this program that wish to go further, UVEI presents further 
coursework with advanced knowledge and research design level work featured in additional classes that may take 1.5 to 2 
additional years to complete, allowing students to achieve a Master of Education if they desire. 
 
 
2. Commendations:  

❖ UVEI mission states that they aspire to, “prepare, inspire, and support educators to improve the quality of education 
for learners in their classrooms, schools and communities.” Through their use of coaching methods, monitoring of 
student growth via competencies, cycles of inquiry, and immersion into the classroom from the start pushes teacher 
candidates towards excellence. In conversation with Emily Gridwood and Chris Ward mentioned an appreciation of 
working with teacher candidates, enjoying their enthusiasm and that it pushes their own practice as current teachers 
to be even better educators. 

❖ UVEI’s support of their students along their pathway has a constant feedback loop between the student, coach, and 
mentor teacher allows for acknowledgements of strong work, areas to improve/grow and self-reflection.  

 
 
3. Recommendations that Require Responsive Action:  

i. Progress Report to Address the Following Recommendation/s:  
This program meets all NH Department of Education Standards and does not require responsive action(s). 
ii. Annual Report to Address the Following the Recommendation/s:   
This program meets all NH Department of Education Standards and does not require responsive action(s). 
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4. Program/Certification Rating (refer to Appendix):  
Effective-3:  Teacher Preparation program performing at the Effective Level. 
 
 
5. Evidence Supporting the Rating Includes: 
Evidence reviewed supporting this program’s rating included: 

● UVEI Academic Catalog 
● UVEI Program Description Narratives 
● UVEI Visual Arts Self-Assessment 
● UVEI Teaching Standards of Competency & Advanced Teaching Standards of Competency lists 
● UVEI 200 The Teacher Internship Placement 
● UVEI Teacher Program Curriculum 
● UVEI 215 Content Knowledge & Application 
● UVEI 220 Planning, Assessment & Instructional Strategies 
● UVEI TIP Progress Review Reflection 
● UVEI Observation of Instruction  
● UVEI Key Assessment Data & Analysis 
● Discussion with Emily Girdwood (Visual Art Teacher) and Chris Ward 
● UVEI Matrix Content Proficiency in Visual Art 
● UVEI TCAP Brief Overview 
● UVEI NH TCAP 2015-16 Visual Art Guidelines 
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World Languages Teacher ED 507.38/612.14 
French, German, a/o Spanish 

Recommendation for Program Approval:  Full Approval 
Reviewer Name(s):  Cindi Hodgdon 

 
1. Summary of Findings: 
UVEI Candidates come into the program with 30+ credit hours in world languages.  They are assessed on their 
competencies based on the state WL standards.  Additionally, they have to pass the Praxis 2.   A clinical practice model is 
in place to ensure candidates have ample opportunities to hone their craft in the classroom.  A systematic process including 
mentorship and coaching is in place for assessing candidate outcomes. 
 
The World Language (WL) program at UVEI is small.  There have only been two candidates to go through the program and 
none in the current cohort.  Additionally, the coach in charge of WL is new to the position and has not undergone the process 
with a WL candidate yet.  There was also no opportunity to converse with a previous WL candidate.  With this in mind, the 
evaluation below is based more on general impressions and looking at all WL documents on hand.   
 
Finally, the basic underpinnings for supporting candidates in their quest to become certified are the same in theory across 
the board.  World Language requirements at UVEI are directly copied from the state standards.  At UVEI, candidates truly 
learn the logistics of being in a classroom.  WL acquisition is practically an afterthought. 
 
2. Commendations:  

❖ Personalized, ongoing one on one coaching and feedback 

❖ Overlap in certification (licensure) program and master’s program 
 
3. Recommendations that Require Responsive Action: 

i. Progress Report to Address the Following Recommendation/s:  
This program meets all NH Department of Education Standards and does not require responsive action(s). 
ii. Annual Report to Address the Following the Recommendation/s: 

a. Beginning with the admitted cohort of 2022–2023, UVEI will require that all World Language candidates 
(French, German, and Spanish) have completed or have a plan to complete the immersion requirement, as 
outlined in ED 507.38(b)(2). Specifically, require study abroad or an immersion program in a country where 

the target language is used as part of the program completion. All NH licensure Pathways require the study 

abroad or intensive experience. Taking courses at a US university does not necessarily mean students can 
navigate meaning in an immersive setting. Immersion experiences also prepare candidates for knowledge of 
cultural products, perspectives, and practices in the target language.    

[…] (2) Except as provided for ASL, an intensive experience at the advanced level in the target language, 
such as, but not limited to:  
a. A term of residence in the country/community of the target language;  
b. A service-learning experience requiring the use of the target language; or 
c. A term of residence in a certified total immersion program in the target language; and […] [507.38(b)(2)] 

 
4. Program/Certification Rating (refer to Appendix): 
Effective-3:  Teacher Preparation program performing at the Effective Level. 

UVEI’s rating based on the following: 
    Program alignment to state WL standards 
    One-on-One mentorships and coaching 
    Seminars at UVEI which focus on pedagogy, current topics, and collaboration among others 

 
5. Evidence Supporting the Rating Includes: 
● UVEI Assessment System 
● WL Matrix for Content Proficiency 
● Observation of Instruction 
● State WL Standards 
● Interview with UVEI faculty 
● Admissions Content Assessment process 
● List of Learning Activities for WL candidates based on Gilsan and Donato 2017 textbook. 
● TCAP portfolio from former WL candidate  
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Reading & Writing Teacher ED 507.52/612.02 
Recommendation for Program Approval:  Full Approval 

Reviewer Name(s):  Christine Haight, Ed.D. 
 

1. Summary of Findings: 
The UVEI Reading Teacher Certification program is relatively new, with much of its curriculum development taking place 
last year, according to my interview with Kristen Liu. Candidates for this licensure spend considerable time in the actual 
classroom setting in area schools and learn by observing and practicing under the supervision of a cooperating teacher and 
a UVEI mentor. It is generally a competency-based program that relies heavily on developing and evaluating its candidates 
within the clinical setting. The academic content is covered in the seminars/modules. Candidates must meet standards 
consistent with those of the International Literacy Association. Program requirements include candidates be at the 
“Developing level” or higher to earn credit for the fall; and they must be at the “Competent level” or higher to earn credit in 
the spring.  
 
As part of the clinical experience, candidates in their practicums must engage collaboratively with veteran teachers to 
develop, reflect upon, and study their own teaching practices as well as study the teaching practices of others. They are 
required to work closely with mentors and special education teachers to learn assessment practices that inform instruction 
and/or intervention. They are required to develop an understanding of curriculum and examine ways to integrate reading 
and writing across the curriculum in a way that focuses on consistent reading strategies for students. Curriculum study 
includes the Common Core State Standards. Candidates are required to demonstrate community engagement by running 
parent-teacher conferences and/or IEP meetings or by participating in such meetings. They must also conduct a case study 
of one of their students, which is an important program requirement.  
 
This reviewer found through the program materials that many important literacy topics are included in the various modules. 
There seems to be a reliance on certain authors whose names and materials surface frequently. Some of the experiences, 
assignments, or reflections intended to generate evidence of a candidate’s mastery of the academic material were less 
clearly described or hard to locate, making the review process somewhat cumbersome. The academic component of the 
program offered several readings on the assigned topics. It appeared that reflections on the readings were assigned in 
many instances. It was not clear whether candidates routinely generated their own formal written compositions synthesizing 
the scholarly research literature and noting its implications for practice. The aspect of the program that was more clearly 
described was the clinical, hands-on experience, which inherently gives candidates an inside look at the daily work of a 
Reading and Writing Teacher and opportunities to develop and apply the necessary practical knowledge and skills under 
supervision. 
 
 
2. Commendations:  

❖ Topics that are well-developed are assessment, diversity, and child and adolescent development.  

❖ Given that this program is reportedly new, it appears to have a good foundation so far.  

❖ The clinical setting and case study components are important parts of the candidates’ preparation. 
 
 
3. Recommendations that Require Responsive Action:  

i. Progress Report to Address the Following Recommendation/s:  
This program meets all NH Department of Education Standards and does not require responsive action(s). 
ii. Annual Report to Address the Following the Recommendation/s:   
a. With regard to student privacy, provide candidates with learning opportunities that enable them to understand 

what is and is not allowed under FERPA.  [(b)(5)(a)(3)] 
b. Explicitly and specifically describe how candidates will demonstrate their ability to identify, explain, compare, 

and contrast the theories and research. [(b)(1)(e)(1)] 
c. Add more resources on stages of spelling development. [(b)(1)(g)(3)] 
d. Add resources pertaining to encoding (manuscript, cursive, and technology) and denote explicit details on how 

knowledge of teaching these will be demonstrated. [(b)(1)(g)(6)] 
e. Describe more explicitly the ways in which candidates engage students in reading for personal, academic, and 

professional reasons, and in writing to communicate content, including feelings, ideas, and knowledge, for a 
purpose to an audience. [(b)(2)(c)(3)] 

f. Describe more explicitly the ways that candidates' teaching of text and sentence organization, word choice, and 
voice will be assessed for effectiveness in addressing these needs. [(b)(2)(c)(6)] 

 
  

Page 40 of 66



 

 
Upper Valley Educators Institute- 2022 Professional Educator Preparation Program Review Report 

 

Other notes: 
aa. Explicitly describe the Deeper Learning Units.  Only through conversation with Kristen Liu did the reviewer 

learn more about how some standards are being addressed through those units. 
bb. Explicitly describe the content of the Vermont Writing Collaborative, since it appears to be a core 

resource.  Annotated bibliographies would help show how all the readings and resources relate to the 
standards. 

cc. Consider organizing the content of the program in two ways: (1) use a linear framework that follows the 
sequence of the standards; this will help to ensure that reviewers do not miss details or evidence that you want 
us to see; and (2) use a separate framework, but with the same information, that shows the scope and 
sequence of the program and how the candidates will progress through it from beginning to end. 

 
 

4. Program/Certification Rating (refer to Appendix):  
Effective-3:  Teacher Preparation program performing at the Effective Level. 
 
 
5. Evidence Supporting the Rating Includes: 

● 612.02 Reading & Writing Teacher Self-Assessment 2022 - Google Docs 
● 240a Introduction to Advanced Literacy Instruction and Assessment  
● 240b Inquiry into Advanced Literacy Instruction and Assessment 
● UVEI Program Review 2022 - Literacy Program Curriculum (google.com) 
● Interview with Kristen Liu, Program Coordinator, for elaboration on how standards are addressed when not clear 

from the UVEI resources.  

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Page 41 of 66

https://docs.google.com/document/d/1H5AUb9R2RgCBDsnE06Je6rAgCy5hAPLuhC29MQrpqfc/edit
https://docs.google.com/document/d/1mkEhZr1zUMnBdNyiZjJ9F8oE5aicHMaHlYIaMeWsM0I/edit?usp=sharing
https://docs.google.com/document/d/1mkEhZr1zUMnBdNyiZjJ9F8oE5aicHMaHlYIaMeWsM0I/edit#bookmark=id.mb1j8heedt94
https://sites.google.com/uvei.org/nh-program-review-2022/literacy-program-curriculum?authuser=0


 

 
Upper Valley Educators Institute- 2022 Professional Educator Preparation Program Review Report 

 

Reading and Writing Specialist ED 507.12/614.02 
Recommendation for Program Approval:  Full Approval 

Reviewer Name(s):  Emily Darby 
 

1. Summary of Findings: 
In order to apply to the Reading Specialist program at UVEI, the applicant must first have three years of classroom teaching 
experience, as well as a master’s with a literacy focus (or concurrently be enrolled in the UVEI Master’s program). Once 
accepted, the candidate must first complete the first year of coursework to become a Reading and Writing Teacher, and 
then complete an additional year to become a Reading Writing Specialist.  The first year focuses on NHDOE ED 614.02 
Reading and Writing Specialists standards 1-5 & 10, whereas the second year focuses on standards 4&5, as well as 6-10. 

Literacy Standard 4: Modeling Advanced Literacy Assessment Practices.  
Literacy Standard 5: Demonstrating Literacy Intervention Approaches. 
Literacy Standard 6: Facilitating collective teacher learning in literacy instruction.  
Literacy Standard 7: Facilitating individual teacher learning in literacy instruction. 
Literacy Standard 8: Leading data-based improvement in literacy. 
Literacy Standard 9: Supporting systems level literacy instructional program coherence.  
Literacy Standard 10: Engaging in professional learning & collaboration 

  
The coursework for the second year is as follows: 
(204) Clinical Placement in Literacy Instruction 
At the core of the experiential learning approach at UVEI is engaging candidates in research, informed reflective inquiry, 
deliberate practice, and is aided by program structures such as one-on-one coaching, inquiry cycles, and progress reviews. 
Staying abreast of knowledge of current issues, practices, and policies related to the diagnosis, assessment, and instruction 
of reading and writing and analysis of student work is innate in this course.  
  
(204a) Introduction to Advanced Literacy Instruction and Assessment 
The core of this class is examining the research foundations of literacy, including child and adolescent development, 
cognitive foundations of reading, the role of culture in literacy teaching and learning, and linguistic foundations of literacy. 
These concepts are examined in the context of reviewing the history of reading and literacy research.  Addressing individual 
student needs, such as utilizing appropriate strategies for developing their reading and writing skills, is woven throughout.  
  
(240b) Inquiry into Advanced Literacy Instruction and Assessment 
Inquiry in this course focuses upon how people learn and their background knowledge, vocabulary, comprehension 
strategies, meaning and motivation.  The major components of reading and writing instruction are embedded, as well as 
word study.  (Candidates demonstrate knowledge of the development of spelling, its instruction, and its relationship to word 
meaning, recognize and identify stages of student progress in spelling through an inquiry into structured word study and 
spelling.)  
 
 
2. Commendations 
As a whole, UVEI should be commended for having a holistic view of post-baccalaureate education, while simultaneously 
being analytical in nature. The UVEI Assessment Model is based on the competency-based model, as opposed to the 
typical model of letter grades.  They literally practice what they preach! The clinical experience is a core piece to this 
program, so the implication of skills in context is showcased within this approach. UVEI faculty also provide feedback based 
on the model via a six-point rubric which is tied to The New Hampshire Task Force on Effective Teaching.  
 
Furthermore, candidates’ progress is tracked on a digital platform entitled JumpRope©, which offers opportunities to do 
self-reflection, receive ongoing feedback based on the competencies of The New Hampshire Task Force on Effective 
Teaching, and calibrate candidates’ mastery of the content. The small ratio of candidates to professors enables easy 
accessibility, ongoing coaching, and deep professional connections.  Furthermore, not only does UVEI support this kind of 
ongoing self-evaluation, but this institution also metacognitively reflects on itself as well. Each fall and spring, faculty 
members meet to recalibrate their assessment expectations, review the TCAP, candidate feedback, job placement rates, 
candidate employment rates and look back to see how successful their own instruction is. 
 
As for the Literacy Specialist track, UVEI is in good hands with Kristen Liu at its helm of the Literacy Educator Programs.  She 
has lots of related experience, is thoughtful, curious, looking for feedback, and continually reflecting on the structure of her 
programming versus current research and best practices in our field.  During conversations with Ms. Liu and Christine 
Haight, the Reading and Writing Teacher reviewer, this reviewer was very impressed with the faculty member’s openness 
in debating her current textbooks, lectures, and resources with current practices in public education and professional 
development practices.  She is clearly looking to make her program as strong as it can possibly be, and clearly wants to 
grow and evolve UVEI’s approach to educating Literacy leaders over time.   
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In my opinion, this is the ticket to all strong education- the willingness to reflect, the openness to change, the desire to be 
collaborative, and the ability to seek outside resources.  Aside from my suggestions listed below, UVEI has that ticket in the 
Literacy Educator Program.  Ms. Liu is a strong advocate for literacy and understands the complexities of this role in 
education. 
 
 
3. Recommendations that Require Responsive Action:  

i. Progress Report to Address the Following Recommendation/s:  
This program meets all NH Department of Education Standards and does not require responsive action(s). 
ii. Annual Report to Address the Following the Recommendation/s:   
This program meets all NH Department of Education Standards and does not require responsive action(s). 

 
 
4. Program/Certification Rating (refer to Appendix): 
Effective-3:  Educator Preparation program performing at the Effective Level. 

As stated in Ed 614.02, the Reading and Writing Specialist Self-Assessment, UVEI has demonstrated consistently 
how standards are addressed and explored within this post-baccalaureate institution. 
 
 

5. Evidence Supporting the Rating Includes: 
Syllabi- At UVEI, to become a Reading Specialist, the candidate must first complete a year as a Reading and Writing 
Teacher and then complete an additional year to become a Reading Specialist.  The first year focuses on standards 1-5 & 
10 and the second year focuses on standards 4&5, as well as 6-9. The syllabi were shared with me for the Literacy Specialist 
track, and I was able to see the titles of the required texts and articles.  It is my understanding that unlike other programs at 
UVEI, for this certification, all content is provided by in-house coaches.  
 
In order to apply to the Reading Specialist program at UVEI, the applicant must first have three years of classroom teaching 
experience, as well as a master’s with a literacy focus (or concurrently be enrolled in the UVEI Master’s program). Once 
accepted, the candidate must first complete the first year of coursework to become a Reading and Writing Teacher, and 
then complete an additional year to become a Reading Writing Specialist.  The first year focuses on NH DOE ED 614.02 
Reading and Writing Specialists standards 1-5 & 10, whereas the second year focuses on standards 4&5, as well as 6-10. 

Literacy Standard 4: Modeling Advanced Literacy Assessment Practices.  
Literacy Standard 5: Demonstrating Literacy Intervention Approaches. 
Literacy Standard 6: Facilitating collective teacher learning in literacy instruction.  
Literacy Standard 7: Facilitating individual teacher learning in literacy instruction. 
Literacy Standard 8: Leading data-based improvement in literacy. 
Literacy Standard 9: Supporting systems level literacy instructional program coherence.  
Literacy Standard 10: Engaging in professional learning & collaboration 

  
The coursework for the first year is as follows: 
(204) Clinical Placement in Literacy Instruction 
Engaging candidates in research informed reflective inquiry and deliberate practice, aided by program structures such as 
one-on-one coaching, inquiry cycles, and progress reviews, is at the core of the experiential learning approach to the 
learning at UVEI. Staying abreast of knowledge of current issues, practices, and policies related to the diagnosis, 
assessment, and instruction of reading and writing and analysis of student work is innate in this course.  
  
(204a) Introduction to Advanced Literacy Instruction and Assessment 
The core of this class is examining the research foundations of literacy, including child and adolescent development, 
cognitive foundations of reading, the role of culture in literacy teaching and learning, and linguistic foundations of literacy. 
These concepts are examined in the context of reviewing the history of reading and literacy research.  Addressing individual 
student needs, such as utilizing appropriate strategies for developing their reading and writing skills, is woven throughout.  
  
(240b) Inquiry into Advanced Literacy Instruction and Assessment 
Inquiry into how people learn addresses background knowledge, vocabulary, comprehension strategies, meaning and 
motivation.  The major components of reading and writing instruction are embedded, as well as word study.  (Candidates 
demonstrate knowledge of the development of spelling, its instruction, and its relationship to word meaning, recognize and 
identify stages of student progress in spelling through an inquiry into structured word study and spelling.) 
 
The coursework for the second year is as follows. 
(205) Clinical Placement in Literacy Instructional Leadership 
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Candidates complete supervised, integrated, and extended practica/clinical experiences that include both collaborative and 
coaching roles with teacher(s) and schoolwide collaboration and leadership for instructional practices, curriculum design, 
and professional development, and family/community–school partnerships; practicum experiences are ongoing in school-
based setting(s); supervision includes observation and ongoing feedback by qualified faculty coaches. The program thus 
introduces candidates to the realities of the curriculum leader’s world.  
 
(285a) Introduction to Instructional Leadership in Literacy  
This learning stand requires candidates to engage in collaborative inquiry into research, the practitioner and expert 
knowledge base, and applied skills of literacy instructional leadership. At the same time, candidates are engaged in clinical 
practicums that include coaching teachers; facilitating literacy focused teacher learning; analyzing current curriculum and 
practice in the clinical setting; and articulating a shared, equity-oriented vision for teaching and learning in the content area. 
 
(285b) Inquiry into Instructional Leadership in Literacy 
Literacy leaders are professionals who work with individual and groups of teachers and to facilitate schoolwide improvement 
of literacy teaching and learning. Additionally, Literacy Specialists must understand the processes of coaching, professional 
learning, organizational leadership, and assessment. This learning stand requires candidates to further engage in 
collaborative inquiry into research, the practitioner and expert knowledge base, and applied skills of literacy instructional 
leadership. 
      
  
Interview- As stated above, Kristen Liu’s openness and willingness to candidly reflect upon her own resources and 
willingness to metacognitively reflect and evolve their programming was paramount. Her textbooks and resources were 
current, her knowledge of the current debates in the reading development field were on target, and her clarifying questions 
demonstrated her willingness to evolve the current UVEI syllable to include other resources and research in our field. 
Specific suggestions are listed within the content field. 
  
Class Observations- Not Applicable 
  
Evidence- Graduation Employment rate, salary earned, etc. was not shared, but the panel of current candidates and 
graduates was very positive about the support they received during the program, through licensure, and through job 
placement. 
  
Self-Assessment- UVEI’s Self-Assessment Rubric explain in depth the process, theories, and guiding principles within my 
field at depth.  My concern is in regard to content, which is listed within the Suggestion section.  
  
Evidence of self-reflection- In the presentation to the group, several examples of self-reflection were shared. 

1. Chris Ward spoke to the biannual reflection and gathering of faculty members to look at Praxis scores, employment 
rates and more.  (None of these were shared, but they were spoken of.) 

2. During the panel discussion of current candidates and graduates, four panelists spoke about how they had to review 
their previous education, fill in a rubric of how their previous education experiences meet what certification they are 
seeking.  One student took classes through CCVT, and another said her previous experiences were “enough” to 
meet the requirements.   

3. Another spoke of how each course ended with a “pluses and minuses” of that particular course- what went well, 
what the candidates wished the course would change. 
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 Curriculum Administrator ED 506.05/614.13 
Recommendation for Program Approval:  Full Approval 

Reviewer Name(s):  Kristi Damboise 
 
1. Summary of Findings:  
Candidate Assessment System   
Candidates come to UVEI’s Leadership program by already being an experienced educator and sometimes with a 
master’s degree in education. In order to be accepted into the Leadership program, candidates must have an interview 
with a faculty member, have maintained a 3.0 or higher GPA for their undergrad and/or Master’s and maybe have 
taken a Statistics course. Using all of this evidence, candidates are then immediately placed in an internship program, 
both for the principal’s program and the curriculum administration add-on.  
 
Curriculum Leadership candidates work through each of the standards outlined in this program through standard 
specific and/or holistic rubrics throughout each course. Some rubrics are attached to specific performance 
assessments, or some are based on formative readings/discussions. Holistic rubrics are attributed to judgments from 
faculty members on how the candidate is progressing through a specific standard based on the entire progression of 
evidence that candidate has produced. These rubrics are given back in a timely fashion so that candidates can have 
meaningful feedback and collaborate with their mentors on how to improve.  
 
Assessment data, summative and formative, comes from many sources, such as self-assessments/progress 
reflections, faculty assessments on performance tasks, the Principal Intern Program reflection, a final faculty progress 
review and mentor assessments in situated learning environments. Rubrics are the main source of assessment data. 
The rubrics evaluate each competency in the Curriculum and Administration Standards on an Insufficient Evidence, 
Beginning, Developing, Demonstrating, Applying and Integrating range of abilities.  
 
Specific key assessments, mainly summative assessments, and holistic rubrics are gathered and then reviewed by 
faculty members to determine a candidate’s progress in the program. These key assessments are common for each 
candidate and directly link back to the competency standards for the course. The key assessments for this program 
are the following: case study, systems level improvement project and data-based inquiry project, along with all of the 
key assessments from the Principal’s Leadership program. All of the evidence is examined, and a decision is made 
individually by each faculty member. There seems to be some inconsistency on how faculty members determine 
where a candidate comprehensively lands on the progression of competence for each course. Some faculty members 
base their judgment on the preponderance of evidence for each candidate, whereas others use more recent evidence 
to show improvement from the beginning of the course.  
 
All assessment data is stored in an online grading system called Jumprope©. Jumprope© organizes each candidate’s 
rubric scores by standard or assessment. Each faculty member is responsible for maintaining that data. However, it 
doesn’t seem consistent if candidates can see that data information in real time. Candidates do express that with the 
faculty’s timely return of rubrics and extensive feedback, access to Jumprope© doesn’t really seem necessary. 
Overall, candidates are assessed through a competency-based system, paired with research-based rubrics and 
differentiated coaching.  
 
Program Assessment System   
Assessment data is determined through calibrated rubrics at the individual sub-strand level of each standard. Faculty 
members get together to evaluate key assessments and anchor evidence to calibrate their ratings on the rubrics. Using 
the assessment data from those calibrated rubrics, faculty members then make judgments holistically on the candidate’s 
performance for each standard or course competency. By the end of the fall semester, each candidate needs to be at 
least at a Developing level in the standards level of rubrics to move forward to the next semester. Clinical mentors are 
given the opportunity to provide feedback to both the candidate and faculty member, but ultimately the faculty member 
makes the determination on the rubric rating score.  
 
Each summer the faculty gets together to review the assessment data for each cohort based on the key assessments 
and rubrics. Each candidate is given the opportunity to complete a survey based on their experiences in the program. 
These surveys were discussed, but none of them were collected and shared as data. While interviewing alumni, it 
became apparent that current faculty still reach out to past candidates for reflective information to better their programs. 
The faculty gather all their data from current candidates, past candidates and key assessment data and use their own 
data-based inquiry cycle, which they do teach candidates in this program; examine data, make appropriate inferences, 
then make an action plan linked to the data. Questions and solutions are determined based on the inferences, which 
are molded into an action plan for the next year. Sometimes those action plans are put into place sooner, since the 
institution is so small. One such inference was made in the Systems level Improvement Project at the last summer 
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faculty meeting, that equity was not really examined in this project. The new 2022 rubrics now include a piece of that 
equity standard that candidates must incorporate into their project.  
 
Clinical Partnerships and Practice   
From the initial interview with UVEI, a candidate will be matched with a mentor and placed in a school setting. How 
that match is made seems to be inconsistent. UVEI tries to match candidates with alumni so that the school setting 
better understands how their Leadership program works. However, that is not always the case. Each mentor, 
candidate, faculty and principal of the school setting (if necessary, in the Curriculum Admin. program) will sit down 
and sign a partnership agreement.  
 
There are currently no formal evaluations for the mentor and clinical partnership school. The mentor is required to be 
licensed and commit to working through the full year program. There are some opportunities for mentors in school 
placements for training, such as a course on instructional coaching and mentoring or equity coaching and then 
becoming a part of a professional group of teachers and educational leaders. 
 
This clinical internship is at the heart of the Leadership program. Students work through their course work and apply 
immediately at that clinical placement school. The Director of the Leadership program made it clear that the closer 
candidates can physically be to their mentor during the school day, the better. This way candidates can get the full 
experience of what a Principal or Curriculum Administrator manages. Candidates can observe different experiences 
and then be brought in to discuss how situations were handled or how the candidate might handle a situation. 
 
As part of the Curriculum Administrator standards, experiencing certain situations or technologies is a part of the 
required elements for licensure. Due to few formalizations of the clinical partnership, it is hard to guarantee that a 
candidate would be able to experience all situations needed to encompass the requirements laid out in the licensure 
standards. In the 201 Leadership Intern Program syllabus, there is a list of expectations for the mentor and placement 
school, which could be in the signed partnership agreement. That agreement was not included as evidence. Along 
with those expectations, there is a chart of a suggested timeline for progress reviews for certain experiences for the 
leadership candidate. Other courses, such as 273 Inquiry into Positive School Climate, also help to incorporate these 
required experiences into their syllabus. However, there doesn’t seem to be evidence that each candidate would be 
guaranteed those experiences in order to fulfill the licensure requirements, such as building partnerships and 
engaging with families, community and businesses. In the UVEI Operating Policies and Procedures document, it 
outlines what happens if not all required experiences are encountered within that particular clinical partnership. A 
second school placement would be introduced to the candidate to fulfill any lingering licensure requirements.  
 
The clinical partnership placement is maintained throughout the year long program. All course work is completed 
within the lens of working in the candidate’s school placement. There is an opportunity for candidates to experience 
other schools through the Cross District Case Study.  
 
Mentors work closely with their candidate on a daily basis. Mentors are encouraged to conduct their relationship in a 
coaching capacity, rather than an evaluative perspective. As part of the responsibilities of the mentor outlined in the 
201 Leadership Placement Intern Program, mentors are asked to plan for their candidate to have an increasingly 
significant leadership role as the school year progresses. Triad meetings, meetings between mentor, candidate and 
faculty member, happen frequently to discuss the candidate’s progress in the school placement when the faculty 
member cannot be there for an observation. Mentors are encouraged to share their observations with the faculty 
member, but ultimately it is the faculty member who will be critiquing the candidate based on their performance using 
the standards-based rubrics.  
 
 
2. Commendations:   
In the Leadership program, each candidate is immediately matched with a mentor in a school setting. This means that from 
day one, candidates will be linked, shadowing and experiencing exactly what their future will entail and see how their 
coursework directly relates to experiences in their future career.  
 
The care in which faculty members go to ensure that candidates are successful and thriving in their program is exemplary. 
Timely feedback on rubrics, extensions as part of their intervention process and the flexibility to customize programs to 
candidates is inspiring. In an interview, a candidate spoke about how they heard a faculty member describe UVEI as “small 
but mighty”. This is a very accurate picture of the core beliefs that faculty members uphold that permeates everything that 
UVEI does in their Leadership program.  
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3. Recommendations that Require Responsive Action:  

i. Progress Report to Address the Following Recommendation/s:  
This program meets all NH Department of Education Standards and does not require responsive action(s). 
ii. Annual Report to Address the Following the Recommendation/s:   

a. Formalizing the clinical partnership expectations to meet the requirement of Ed 604.06 for “sufficient 
opportunities to demonstrate the ability to acceptably perform the competencies described…” [604.06] 

b. Connecting the required experiences in 201 Leadership Intern Program to the 610/614 competencies 
[604.06] 

c. Fully describe, to the best of your ability due to competency-based grading, how faculty members 
holistically evaluate candidates on their progress for a standard [604.06(c)] 

 
 
4. Program/Certification Rating (refer to Appendix):  
Effective-3:  Educator Preparation programs performing at the Effective Level. 
 
 
5. Evidence Supporting the Rating Includes:  

All course syllabi, with included performance assessments, self-assessments, reflections and rubrics 
Candidate and alumni interviews 
Assessment Data by cohorts from key assessments 
Leadership (Principal and Curriculum Admin.) curriculum maps 
UVEI Academic Catalog 
UVEI Board Policies and Mission Statement 
UVEI Operating Policies and Procedures Handbook 
Narratives from faculty members on 606’s, 610’s, 604’s and 614’s 
Presentations from Dean of UVEI, Director of Leadership Program, President of UVEI 
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Principal Instructional Leadership ED 506.04/614.04 
Recommendation for Program Approval: Full Approval 

Reviewer Name(s): Linda Kalloger 

1. Summary of Findings: 
Upper Valley Educators Institute (UVEI) offers an intense Principal Leadership Program that prepares Principal candidates 
for State Licensure.  This unique program entails a yearlong Internship Program in which the prospective Principal is totally 
immersed into the realities of the world of school administration. The Intern works closely with their Principal mentor and is 
exposed to every aspect of school administration.  The Intern, Site-based Mentor and the Faculty Coach from UVEI work in 
tandem to assist the Intern to navigate the challenge, and experience successes in the world of school administration. This 
team approach at UVEI focuses on calibrating student work, and continuous improvement of best practices for UVEI.  
 
The Institute utilizes a comprehensive assessment system. Faculty members assess candidates on their progression 
towards competency using standards-based rubrics.  
 
This system is imbued with key components that reflect the core values of the Institute. The assessments are an integral 
part of the content and pedagogy of the courses. The JumpRope© assessment is a standards-based tool that tracks student 
progress. The syllabi/PIPP Curriculum Map is rich in content and practice. The Action Research Standards are embedded 
in the syllabi. 
 
 
2. Commendations:  

❖ UVEI utilizes feedback from Alumni, employment surveys and PK-12 strands to make continuous improvements to 
the program. 

❖ Cross- District component, which enables Principal Interns to compare and contrast various schools regarding 
leadership, culture and climate, etc. 

❖ JumpRope© Standards Based Assessment system  

❖ One to one coaching for each Intern 

❖ Key Assessment Data process for the Improvement Project and Demonstrating Diagnosis and Design. 

❖ Principal Candidate interns in a school with a Principal mentor and coach from UVEI. 

❖ Support is provided for Principal interns with job applications, interviewing and coaching 

❖ Case study assessments that feature learning by doing 
 
 

3. Recommendations that Require Responsive Action:  
i. Progress Report to Address the Following Recommendation/s:  
This program meets all NH Department of Education Standards and does not require responsive action(s). 
ii. Annual Report to Address the Following the Recommendation/s:   
This program meets all NH Department of Education Standards and does not require responsive action(s). 

 
 
4.   Program/Certification Rating  
Highly Effective-4:  Educator Preparation program performing at the Highly Effective Level. 
 
 
5.  Evidence Supporting the Rating Includes: 

The most recent data assessments, (August 2021), of the Improvement Project and the Demonstration Diagnose and 
Design both have an average score of 3 (applying), this rating is above the expected performance. 
Based on this information, UVEI added an Equity focus to their program. More group discussion was also added into 
their curriculum so that students can model this practice as aspiring leaders. 
Meeting with UVEI Director School Leadership Program 
Zoom with alumni and current students 
Self -assessment matrix 
Principal Instructional Leader State Standards 
Syllabi with key assessment and rubrics 
Review of case study assignments 
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IV. Proposed motion to the Council for Teacher Education

A. The Review Team recommends full approval through August 30, 2029, for the below listed PEPPs
[602.06] 

B. Council for Teacher Education Reactors: [602.10]
“Reactor” means a member of the NHCTE who reviews the final report for recommendations under the options of 1-4 and gives their feedback. 

 Dr. Laura Wasielewski, Saint Anselm College
 Dr. Diane Monico, Rivier University

C. Possible Motion to CTE:
❏ The CTE makes a motion to recommend to the State Board of Education full seven (7) year approval for
the Upper Valley Educators Institute for the above listed licensure only PEPPs through August 30, 2029.

NH Ed. 
Standards CONTENT AREA(S) Format Approval Recommended 

Expiry 
507.33 612.26 Chemistry Teacher for Grades 7-12 Licensure Full 8/30/2029 
507.37 612.24 Earth and Space Science Teacher for Grades 7-12 Licensure Full 8/30/2029 
507.32 612.25 Life Sciences Teacher for Grades 7-12 Licensure Full 8/30/2029 
507.34 612.27 Physics Teacher for Grades 7-12 Licensure Full 8/30/2029 
507.29 612.22 Science Teacher for Grades 5-8 Licensure Full 8/30/2029 
507.11 612.04 Elementary Education Teacher (K-6) Licensure Full 8/30/2029 
507.55 612.35 English Language Arts Teacher for Grades 5-8 Licensure Full 8/30/2029 
507.24 612.05 English Language Arts Teacher for Grades 5-12 Licensure Full 8/30/2029 
507.26 612.17 Mathematics Teacher- Middle Level (to Alg.1/Integ 1) Licensure Full 8/30/2029 
507.27 612.18 Mathematics Teacher- Upper Level (Pre-Alg to AP Math) Licensure Full 8/30/2029 
507.56 612.29 Social Studies Teacher for Grades 5-8 Licensure Full 8/30/2029 
507.28 612.28 Social Studies Teacher for Grades 5-12 Licensure Full 8/30/2029 
507.09 612.01 Visual Arts Teacher (K-12) Licensure Full 8/30/2029 
507.38 612.14 World Language Languages Teacher- French, German, Spanish Licensure Full 8/30/2029 
507.52 612.02 Reading and Writing Teacher Licensure Full 8/30/2029 

SPECIALTY AREA(S) 
507.12 614.02 Reading and Writing Specialist (K-12) Licensure Full 8/30/2029 
506.05 614.13 Curriculum Administrator Licensure Full 8/30/2029 
506.04 614.04 Principal Instructional Leader Licensure Full 8/30/2029 
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Appendix A:  Program Performance Levels 
 
4- Highly Effective:  Teacher Preparation programs performing at the Highly Effective Level consistently do the following: 
Consistently advance candidate growth and achievement. They set and maintain high expectations for learning and achievement 
for all candidates and create an environment of mutual respect, inquisitiveness, and caring. Highly effective programs 
demonstrate extensive knowledge of content, standards, and competencies, and connect them to relevant local and global issues. 
These programs model and encourage innovation, creativity, critical thinking, and engagement on the part of their candidates, 
and use their expertise and skills to engage their candidates in authentic, accessible, and meaningful learning opportunities 
aligned to the content, standards, and competencies. Highly effective programs facilitate personalized learning through 
intentional, flexible, and research-based strategies. They are literate in multiple forms of assessment and incorporate and model 
these multiple assessment strategies to evaluate candidate and program performance and adjust curriculum and programs 
accordingly. Highly effective programs integrate and model technology into their instructional and assessment approaches in 
ways that advance candidate learning opportunities. Highly effective programs consistently demonstrate leadership in their 
contributions to their college/university and K-12 school partners’ progress and culture of growth. They engage productively in 
learning communities and continuously strive to maximize their own self-directed professional growth. These programs 
consistently uphold high standards of professional practice.  
 
3- Effective:  Teacher Preparation programs performing at the Effective Level consistently do the following: 
Programs performing at the effective level generally advance candidate growth and achievement. They set and maintain high 
expectations for learning and achievement for all candidates, create an environment of mutual respect and caring, and engage 
candidates in appropriate learning opportunities. Effective programs demonstrate sound knowledge of content, standards, and 
competencies, and connect them to relevant real-world issues. These programs model and encourage innovation, creativity, 
critical thinking, and candidate engagement, and use their expertise and skills to engage their candidates in authentic, accessible, 
and meaningful learning opportunities aligned to the content, standards, and competencies. Effective programs facilitate 
personalized learning through research-based strategies and model these strategies for candidates. They use multiple forms of 
assessment to evaluate candidate and program performance and adjust curriculum and programs accordingly. Effective 
programs appropriately integrate and model use of technology into their instructional and assessment approaches. Effective 
programs contribute collaboratively to their college/university and K-12 partner’s progress and culture of growth by engaging in 
learning communities, fostering their own self-directed professional growth, and frequently providing leadership to support 
improvements in their colleagues’ performance. These programs consistently uphold professional standards of practice.  
 
2- Needs Improvement:  Teacher Preparation programs performing at the Needs Improvement Level do the following: 
Programs performing at the needs improvement level inconsistently advance candidate growth and achievement. They establish 
expectations for learning and achievement for most candidates and engage candidates in appropriate learning opportunities. 
Programs performing at the needs improvement level demonstrate knowledge of content, standards, and competencies. These 
programs use their knowledge and skills to engage their candidates in accessible and meaningful learning opportunities aligned 
to the content, standards, and perhaps competencies. Programs performing at this level attempt to facilitate personalized 
learning using a mix of research-based and other strategies. They use multiple forms of assessment to evaluate candidate and 
program performance but do not consistently use the results to adjust curriculum and programs accordingly. Programs 
performing at the needs improvement level may use technology in their instruction and assessment approaches. Programs 
performing at this level participate in learning communities, but do not consistently attend to their own self-directed 
professional growth. These programs uphold professional standards of practice. 
 
1- Ineffective:  Teacher Preparation programs performing at the Ineffective Level consistently do the following: 
Programs performing at the ineffective level may advance some candidate growth and achievement, but frequently fail to 
improve most candidates’ growth. They are unable to establish ambitious and reasonable expectations for candidate learning for 
most and may be unable to engage candidates in appropriate learning opportunities. Programs performing at the ineffective level 
may have some knowledge of content, standards, and competencies, but these programs do not use their knowledge and skills to 
engage their candidates in accessible and meaningful learning opportunities aligned to the content, standards, and perhaps 
competencies. Programs performing at the ineffective level may attempt to facilitate personalized learning using a mix of 
research-based and other strategies but cannot prove consistent improvement in candidate learning. Programs performing at the 
ineffective level participate in learning communities, but do not attend to their own self-directed professional growth and/or 
support the growth of their colleagues. These programs generally uphold professional standards of practice. 
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Appendix B: Memorandum of Understanding (MOU)      August 2021 
 

Memorandum of Understanding 
Upper Valley Educators Institute, 

NH Council for Teacher Education 
& The New Hampshire Department of Education 

 

I. PURPOSE OF THE MEMORANDUM: 
This memorandum will specify expectations for the institutional program approval process for the Upper Valley Educators Institute’s 
(UVEI) professional educator preparation programs. This review will be conducted under the guidelines of Ed 602.06: 

 
Recent program approval history includes: 
 03/2015: A site visit was conducted to review all programs. The report was sent to CTE on May 21st 6/25/2015. 

o The Board granted full seven-year approval through 8/31/22 for: Elementary Education (K-6), ELA (grades 
5-12), ELA (grades 5-8), Modern Languages (French, German and Spanish), Math (grades 5-8), Math (grades 
7-12), Mid. Level Science (grades 5-9), (science: General Requirement), Earth/Space Science (grades 7-12), 
Life Science (grades 7-12), Chemistry (grades 7-12), Physics (grades 7-12), Social Studies (grades 5-12), 
Social Studies (grades 5-8), School Principals 

o The Board granted conditional approval through 8/31/22, with a six-month progress report for the Visual Art PEPP. 
UVEI to satisfy reviewer concern regarding artistic expression standard; the Art Ed PEPP will be recommended 
for full approval with expiration to coincide with the other UVEI programs. 

 12/13/2018: The Board granted full program approval (certification only) through August 2022 for Visual Arts 
 6/13/2019: The Board approved UVEI program through August 2022 for Curriculum Administrator. 
 7/09/2020: The Board granted UVEI full approval- Reading/Writing Teacher (licensure) and Reading/Writing 

Specialist (licensure) PEPPs through 8/31/22 
 

This full on-site program review will be conducted through administrative rules of Ed 602.06, Option 1: 
Option 1 shall be the review of a currently approved PEPP at an institution that is seeking an additional term of state board 
approval for existing PEPP(s) which results in one of the following: 

(1) Approval for up to and not to exceed 7 years; 
(2) Conditional approval for up to and not to exceed 7 years with the following: 

a. Submission and approval by NHCTE of a progress report made on program approval standards not previously 
met; and 
b. Review by division director or designee focusing on progress made on program approval standards not previously 
met; or 

(3) Non-approval. 
 
 

II. IMPORTANT DATES: 
a. Wednesday, February 2nd, 2022: 

i. Reviewer training will occur (GSC Concord / synchronous remote option) 
ii. Availability of electronic materials 
iii. UVEI to provide the review team (Co-chairs, NH Department of Education (DOE), and reviewers, etc.) 

with a tentative outline of the on-site visit schedule 
1. Appointments with individuals or groups to be interviewed 
2. Classes and field-placement sites to be visited (if requested, with sufficient lead time / if possible) 
3. Work time for the team 
4. Specified time for team members to discuss issues and questions with co-chairs 
5. Closing meeting time with the institution, and 
6. Information on lodging, parking, directions to the institution, and meals 

iv. Reviewer training (Wednesday, February 2nd, 3:30pm to 5:30pm – and snow accommodations via 
remote) 

v. Reviewer training will be comprised of: 
1. Orientation by the DOE on the program review process; 
2. Guidance for electronic access to the IHE’s self-assessment report 
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Memorandum of Understanding 

Upper Valley Educators Institute, 
NH Council for Teacher Education 

& The New Hampshire Department of Education 

 
3.  Orientation by UVEI on the institution’s systems for candidate assessment, program assessment, 

and clinical partnerships and practice; 
4. Orientation on how the institution intends to meet the content standards for the proposed programs 
5. Completed self-assessment matrices; 
6. UVEI to provide review team (Chair, NHDOE, Reviewer(s), etc.) with a tentative outline of the site 

review visit schedule 
b. Prior to March 21/22 site visit 

i. Co-chairs will schedule biweekly check-ins with reviewers to facilitate preparing individual report data prior 
to the site visit date 

c. Monday, March 21 – Tuesday, March 22, 2022: 
i. On-Site Program Review Visit at UVEI in Lebanon, NH 
ii. Potential reviewer lodging accommodations for Sunday, March 20th and Monday, March 21st 

1. UVEI will work with co-chairs and reviewers to identify those who would need accommodations. 
d. The exit meeting will be held before departure on/about the end of the final review day. The chair and DOE will 

provide a general overview of the review and highlight any concerns; final recommendations will be in the team 
report once completed 

e. Tuesday, March 29, 2022: On-site review reports due to Chairs (Ed 602.10) 
f. By 4/13/2022: The Program Review Chair(s) will forward the draft report to the NH DOE (Ed. 602.10 (b)(1)) 
g. By 4/27/2022: The NH DOE will send the final draft review to UVEI for an assessment on accuracy and content 

(Ed. 602.10 (b)(2)) 
h. No later than Wednesday, May 11, 2022, the institution will return the team report to the chairs and NHDOE 

within two weeks of receipt (Ed. 602.10 (b)(3)); 
i. Thursday, June 16, 2022: Final Report reviewed by Council for Teacher Education for recommendations 
j. Thursday, July 14, 2022: Program Review to State Board of Education 

 
III. PROGRAMS TO BE REVIEWED: 

a. Upper Valley Educators Institute will utilize the existing ED 600 standards (and the corresponding Ed 500 
content/licensure standards) for the proposed new program(s). Upper Valley Educators Institute will provide a 
description of the assessment system used to provide evidence and data to inform continuous improvement for 
the following content areas: 

 507.09 / 612.01 Visual Arts Teacher Licensure 
 507.11 / 612.04 Elementary Education Teacher (K-6) Licensure 
 507.24 / 612.05 English Language Arts Teacher (5-12) Licensure 
 507.38 / 612.14 Modern Languages Teacher – Spanish Licensure 
 507.38 / 612.14 Modern Languages Teacher – French Licensure 
 507.38 / 612.14 Modern Languages Teacher – German Licensure 
 507.26 / 612.17 Mathematics Teacher, Middle Level Licensure 
 507.27 / 612.18 Mathematics Teacher, Upper Level Licensure 
 507.29 / 612.22 Science Teacher (5-8) Licensure 
 507.37 / 612.24 Earth and Space Science Teacher (7-12) Licensure 
 507.32 / 612.25 Life Sciences Teacher (7-12) Licensure 
 507.33 / 612.26 Chemistry Teacher (7-12) Licensure 
 507.34 / 612.27 Physics Teacher (7-12) Licensure 
 507.28 / 612.28 Social Studies Teacher (5-12) Licensure 
 507.56 / 612.29 Social Studies Teacher (5-8) Licensure 
 507.55 / 612.35 English Language Arts Teacher (5-8) Licensure 
 506.04 / 614.04 Principal Instructional Leader Licensure 
 506.05 / 614.13 Curriculum Administrator Licensure 
 507.52 / 612.02 Reading and Writing Teacher Licensure 
 507.12 / 614.02 Reading and Writing Specialist Licensure 

 
The review will examine the preparedness of the institution to continue to offer the above referenced programs and program 
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Upper Valley Educators Institute, 

NH Council for Teacher Education 
& The New Hampshire Department of Education 

 
alignment to state standards, which would extend UVEI’s existing full approval by no more than seven years. The team will discuss 
the changes being made by UVEI to move to the new Ed 600 standards, examine progress made, offer technical assistance, 
and produce a program approval report detailing findings. 

 
b. The review and subsequent report will prioritize the programs' and institution's demonstration of: 

i. To what degree will the program prepare candidates for state licensure in the content and pedagogy standards 
(Ed 610 and 612 a/o 614)? What evidence exists demonstrating candidate preparation? 

ii. To what degree will the program demonstrate institutional and programmatic alignment to the state's candidate and 
program assessment standards? What evidence exists demonstrating program and institutional alignment? 

iii. To what degree does the program demonstrate institutional and programmatic alignment to clinical partnership and 
practice standards? 

 
 

IV. SPECIFICATIONS: 
a. The review team will be comprised of two co-chairs from the NH Council for Teacher Education, a DOE 

representative, and reviewer(s) for each of the proposed programs. Where appropriate, one reviewer may review more than 
one program. The NHDOE is responsible for identifying appropriate reviewers (Ed. 602.06) and shall be responsible for 
final decisions regarding the review team membership. 

*Note: Unforeseen circumstances may warrant substitutions for a review team member. 
 

b. The NH DOE will provide to UVEI a copy of: 
i. Program Approval Report Format 
ii. DOE Reviewer Training Material (for new program reviewers) 

 
c. UVEI will provide as much of its information as possible in digital format for review in advance of the review: 

including, but not limited to: 
i) New Program Proposal documents 
ii) Phone and/or video interviews with appropriate on-campus personnel responsible for proposing and 

implementing this new program 
iii) Most recent on-site review report, with description of how the institution addressed recommendations and areas 

for growth 
iv) Syllabi for applicable courses 
v) Curriculum Vitae of faculty members involved in programs 
vi) Plans of Study 
vii) Link to College Catalogue (or pdf version) 
viii) Educator Preparation Handbook and Guidelines 
ix) Admissions criteria and processes for applicable programs 
x) Program Assessment Description(s), plans 
xi) Clinical Partnerships and clinical experience frameworks 
xii) Hard copies will be available upon request 

 
d. Additional evidence to be scheduled if requested by either the Reviewer and/or the Chair: 

i) Interviews with faculty, candidates, cooperating practitioners, clinical supervisors and administrators 
ii) Candidates for interviews are selected at random (to the best extent possible) and will be scheduled by the 

institution 
iii) Reviewers will be notified of the option of observations of course(s). Course/class observations shall be requested 

at least one week in advance if possible (as a courtesy to notify the class Professor) 
 

e. Details of the review visit 
i) Representatives of UVEI will orient the team to the building and to the overall institution's approach and 

philosophy 
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ii) Review Team will have allotted meeting time to organize work plans and schedules 
iii) To allow time for the reviewer(s) to generate questions and review materials, an interview schedule will be 

provided depending on the needs identified by the review team prior to the visit with faculty, candidates, 
cooperating practitioners, clinical supervisors, administrators and program graduates 

iv) The Review Team will have working lunches to discuss information gathered; develop questions for UVEI for 
ongoing discussion, etc. 

v) The exit meeting will be held before departure. The chair and DOE will provide a general overview of the visit 
and highlight any concerns; final recommendations will be in the team report once completed 

vi) A printer will be available to the team 
 
 

V. Points of Contact 
UVEI: Chris Ward 
Academic Dean and Graduate Studies Coordinator 
194 Dartmouth College Highway 
Lebanon, NH 03766 
603.678.4888 (O) 
206.947.2944 (C) 
Email: cward@uvei.org 

 
CTE: Nick Marks, Review Co-Chair 
Dean 
Granite State College 
25 Hall Street 
Concord, NH 03301 
603.822-5434 (O) 
603.833.6506 (C) 
Email: nicholas.marks@granite.edu 

 
 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

CTE: Kathryn McCurdy, Review Co-Chair 
Clinical Assistant Professor 
University of New Hampshire 
Durham, NH 03824 
603.641.4197 (O) 
860.989.2691 (C) 
Email: Kathryn.McCurdy@unh.edu 

NHDOE: Laura A. Stoneking 
Administrator 
Bureau of Educator Preparation and Higher Education 
NH Department of Education 
101 Pleasant Street 
Concord, NH 03301 
603.271.4196 (O) 
603.573.6078 (C) 
Email: Laura.A.Stoneking@doe.nh.gov 
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Memorandum of Understanding 
January 2021 Addendum 

Upper Valley Educators Institute,  
NH Council for Teacher Education  

& The New Hampshire Department of Education 

I. PURPOSE OF MOU- ADDENDUM: 
This addendum to the memorandum of understanding (MOU) specifies expectations for the institutional program review 
and approval process for the Upper Valley Educator’s professional educator preparation programs. Due to current 
circumstances around COVID-19, the Review Team Chairs, and the NHDOE and in consultation with the Institution, have 
opted to move the Reviewer Training to a fully remote option via video- conferencing. Pursuant to the original signed 
MOU (9/2019), the parties agree to the modifications of the MOU specific to the modality of the training and the remaining 
elements of the original MOU dated September 24, 2021, will remain in effect. 

 
This review will be conducted under the guidelines of Ed 602.06. 

 
II. IMPORTANT DATES: 

a. Wednesday, February 2nd, 2022: 
i. Reviewer training will occur (Synchronous remote format) 
ii. Availability of electronic materials 
iii. UVEI to provide the review team (Co-chairs, NH Department of Education (DOE), and reviewers, 

etc.) with a tentative outline of the on-site visit schedule 
1. Appointments with individuals or groups to be interviewed 
2. Classes and field-placement sites to be visited (if requested, with sufficient lead time / if possible) 
3. Work time for the team 
4. Specified time for team members to discuss issues and questions with co-chairs 
5. Closing meeting time with the institution, and 
6. Information on lodging, parking, directions to the institution, and meals 

iv. Reviewer training (Wednesday, February 2nd, 3:30pm to 5:30pm – remote) 
v. Reviewer training will be comprised of: 

1. Orientation by the DOE on the program review process; 
2. Guidance for electronic access to the IHE’s self-assessment report 
3. Orientation by UVEI on the institution’s systems for candidate assessment, program assessment, 

and clinical partnerships and practice; 
4. Orientation on how the institution intends to meet the content standards for the proposed programs 
5. Completed self-assessment matrices; 
6. UVEI to provide review team (Chair, NHDOE, Reviewer(s), etc.) with a tentative outline of the 

site review visit schedule 
b. Prior to March 21/22 site visit 

i. Co-chairs will schedule biweekly check-ins with reviewers to facilitate preparing individual report data 
prior to the site visit date 

c. Monday, March 21 – Tuesday, March 22, 2022: 
i. On-Site Program Review Visit at UVEI in Lebanon, NH 
ii. Potential reviewer lodging accommodations for Sunday, March 20th and Monday, March 21st 

1. UVEI will work with co-chairs and reviewers to identify those who would need accommodations. 
d. The exit meeting will be held before departure on/about the end of the final review day. The chair and DOE will 

provide a general overview of the review and highlight any concerns; final recommendations will be in the team 
report once completed 

e. Tuesday, March 29, 2022: On-site review reports due to Chairs (Ed 602.10) 
f. By 4/13/2022: The Program Review Chair(s) will forward the draft report to the NH DOE (Ed. 602.10 (b)(1)) 
g. By 4/27/2022: The NH DOE will send the final draft review to UVEI for an assessment on accuracy and 
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Memorandum of Understanding 
January 2021 Addendum 

Upper Valley Educators Institute,  
NH Council for Teacher Education  

& The New Hampshire Department of Education 

 
a. No later than Wednesday, May 11, 2022, the institution will return the team report to the chairs and NHDOE 

within two weeks of receipt (Ed. 602.10 (b)(3));  
b. Thursday, June 16, 2022: Final Report reviewed by Council for Teacher Education for recommendations 
c. Thursday, July 14, 2022: Program Review to State Board of Education 

 
 
 

III. Points of Contact 
UVEI: Chris Ward 
Academic Dean and Graduate Studies Coordinator  
194 Dartmouth College Highway 
Lebanon, NH 03766 
603.678.4888 (O) 
206.947.2944 (C) 
Email: cward@uvei.org 

 
CTE: Nick Marks, Review Co-Chair 
Dean 
Granite State College 25 Hall Street 
Concord, NH 03301 
603.822-5434 (O) 
603.833.6506 (C) 
Email: nicholas.marks@granite.edu 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

CTE: Kathryn McCurdy, Review Co-Chair 
Clinical Assistant Professor 
University of New Hampshire 
Durham, NH 03824 
603.641.4197 (O) 
860.989.2691 (C) 
Email: Kathryn.McCurdy@unh.edu 

NHDOE: Laura A. Stoneking 
Administrator 
Bureau of Educator Preparation and Higher 
Education NH Department of Education 
101 Pleasant Street 
Concord, NH 03301 
603.271.4196 (O) 
603.573.6078 (C) 
Email: Laura.A.Stoneking@doe.nh.gov 
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Appendix D: Site Visit Agenda           March 21 and 22, 2022 

 
 

New Hampshire Program Review 
DRAFT Schedule 

March 21–22, 2012 
 

Monday, March 21st 
 

8:30–9:00a     Review Team Time 
  
9:00–10:00a Welcome, Introductions, and Program Overview 

● Chris Ward, Academic Dean 
● Page Tompkins, President 
● Kristen Downey, Director of Teacher Education Programs 
● Elijah Hawkes, Director of School Leadership Programs 
● Kristen Liu, Literacy Educator Programs Coordinator 
● Adam Norwood, Coordinator of the Barnes Initiative for Collaborative Learning 
● Andrea Feid, Business and Operations Manager 
● Marie McCormick, Registrar and Operations Associate 

  
10:00–11:00a Assessment System (Program, Candidate), Clinical Practice and Partnerships 

● Chris Ward, Academic Dean (faculty) 
● Page Tompkins, President (faculty) 
● Kristen Downey, Director of Teacher Education Programs (faculty) 
● Elijah Hawkes, Director of School Leadership Programs (faculty) 
● Kristen Liu, Literacy Educator Programs Coordinator (faculty) 
● Adam Norwood, Coordinator of the Barnes Initiative for Collaborative Learning (faculty) 

 
11:00a–noon  Subject Matter Panel faculty (Subject Matter) 

● Adam Norwood, Faculty (World Languages, Math) 
● Chris Ward, Faculty (Sciences) 
● Page Tompkins, Faculty (Social Studies) 
● Kristen Downey, Faculty (English Language Arts) 

 
11:00a–noon Leadership and Literacy Program Faculty Meeting 

● Kristen Liu, Literacy Educator Programs Coordinator (Reading and Writing Teacher, Reading 
and Writing Specialist) 

● Elijah Hawkes, Director of School Leadership Programs (School Principal, Curriculum 
Administrator) 

 
12:00–1:00p    Lunch 

  
1:00–3:30p Reviewer and Chair Work Time 

● All Staff and Faculty Available 
 
3:30–4:30p Alumni and Candidate Panel (Zoom) 
 
3:30–4:00p  Subject Matter Faculty Meeting 

● Emily Girdwood, Adjunct Faculty (Visual Art)  
 
4:30–5:00p Reviewer and Chair Check in 
 
5:00–5:30p Chair check in with Page and Chris 
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    Tuesday, March 22nd 

  
9:00a–3:00p Reviewers can observe the teacher internship program seminar, which takes place all day (Zoom) 

● Morning: Content Strands for Elementary Science and Social Studies; Secondary ELA and 
Social Studies 

● Afternoon: Critical Friends Groups 
  

Reviewer Work time with faculty and staff available most of the day either in person or through zoom. 
Staff and Faculty available:   

● Chris Ward, Academic Dean 
● Page Tompkins, President 
● Kristen Downey, Director of Teacher Education Programs 
● Elijah Hawkes, Director of School Leadership Programs 
● Kristen Liu, Literacy Educator Programs Coordinator 
● Adam Norwood, Coordinator of the Barnes Initiative for Collaborative Learning 
● Andrea Feid, Business and Operations Manager 
● Marie McCormick, Registrar and Operations Associate 

 
3:00–4:00p Exit Discussion 

● Chairs with all Staff and Faculty 
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Appendix E: Suggestions 

 *Note:  These are educational professional courtesies of ideas and/or suggestions that sit outside the governance of 
Ed 600’s that would contribute to the overall quality and effectiveness of the proposed program.   

Suggestions do not require a specific responsive action. 

 
Visual Arts Teacher (K-12) Program: 
It may be helpful for candidates to have a resource that defines what kinds of artistic work to be submitted in a portfolio 
collection.  On the UVEI self-assessment, in area 1 under how the program addresses the standard, it is mentioned that 
candidates, “…submit a portfolio of artistic work that demonstrates the required elements, including skill and voice, 
techniques, forms, methodologies, and personal artist statement.” How does UVEI define “required elements”? Perhaps 
expanding on this area for better clarity/transparency will better support the candidates and individual reviewing the 
portfolios. 
 
 
Elementary Education Teacher (K-6) Program: 
● When considering the transcript review, could there be a consistent, universal way of reviewing the transcript and 

making recommendations for filling in any deficiencies. 
● Given the teacher/paraprofessional shortage in both NH and Vermont, have you considered altering the schedule to 

support your host schools by not releasing candidates weekly?  Perhaps consider having class time in the evening of 
weekend. 

● Devise a mechanism to track opportunities to meet all standards across multiple grade levels. Example – if you are 
working in a first-grade classroom, a systematic way to address content in the range of grades (k- 6). 

● Consider allowing students access to Jumprope© to be able to review their own progress. 
 
 
Mathematics Teacher- Middle Level (to Alg.1/Integ 1) Program: 
It may be helpful and beneficial to create Candidate self-assessment sheets in the secondary math (General, Middle-, 
and Upper-level Mathematics) competencies that include all of the Ed 507.25, Ed 507.26, and Ed 507.27 wording rather 
than self-assessment sheets that leave off some of the competencies and sub-competencies and use broad 
categories.  This will help ensure that all competencies and criteria within are met both as the candidate does their self-
assessment as well as when the transcript review and final content area review is done by the content area expert.  

Example:          

           This…             rather than…      this.                    
 
 
English Language Arts Teacher for Grades 5-12 Program: 
Look for ways to ensure that candidates demonstrate that they have applied their knowledge of pedagogy in the range of 
ELA specific areas. Consider adding a tracking sheet for candidates to monitor their demonstration of knowledge of the 
pedagogy in language usage, reading, writing, literature, speaking and listening, media literacy (#7-12) throughout their 
field experience. 
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Ed507.25(c )(2): In the area of knowledge of 
mathematical processes and habits of mind, 
the candidate shall have the ability to: 

a. Use problem-solving to investigate and 
understand increasingly complex 
mathematical content, including, but not 
limited to, the ability to: 

1. Apply and adapt a problem-solving process 
using a variety of heuristics or strategies to solve 

Problem solving 

problems that arise in mathematics and other 
contexts· 
2. Use problem-solving to develop one's own 
mathematical knowledoe; 
3. Reflect upon one's own and others' solutions 
and the problem-solving process; and 

4. Refine problem-solving strategies, as needed; 
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English Language Arts Teacher for Grades 5-8 Program: 
Look for ways to ensure that candidates demonstrate that they have applied their knowledge of pedagogy in the range of 
ELA specific areas. Consider adding a tracking sheet for candidates to monitor their demonstration of knowledge of the 
pedagogy in language usage, reading, writing, literature, speaking and listening, media literacy (#7-12) throughout their 
field experience. 
 
 
Life Science Teacher for Grades 7-12 Program: 
● Strongly encourage candidates seeking an endorsement in one 7-12 area, such as Life Science, to investigate the 

possibility of also pursuing a second area of licensure if they have the necessary prior coursework to do so, or if they 
could have the necessary coursework easily, as they enter the program. Having multiple areas of endorsement at the 
high school level allows candidates to be more flexible in what courses they could teach once taking a job in the field 
and this can definitely be seen as more valuable when interviewing for a position. Rarely do those at the high school 
level only teach one course or teach within one area of science. 

● Candidates seeking a licensure in the 7-12 Life Sciences have some experiences awaiting them in the classroom that 
are really only unique to life science. In the field, those with life science certifications are the ones that may be asked 
to teach, or may want to teach, advanced biology and anatomy & physiology courses. These courses almost always 
utilize dissections and even at the middle school level, dissections are often done in life science courses. Even if 
candidates have completed dissections in prior coursework, facilitating a dissection as a 7-12 classroom teacher is 
quite different than just performing one. The general science Ed 612.23 rules do require candidates to be able to 
facilitate labs in the classroom, however, dissections are not specifically required, which are much more involved in 
preparation, management, and lab safety. If at all possible, candidates should be highly encouraged or possibly even 
required to specifically run a dissection lab with their students at some point during their field experiences in addition 
to their experiences in running labs in general. 

 
 
Physics Teacher for Grades 7-12 Program: 
UVEI content area coaches could provide more clarity around common/practical areas of licensure overlap, i.e., 
Secondary Physics and Mathematics. Promoting such overlap could improve the overall experiences of 
candidates and also provide them with more diverse hiring opportunities upon graduation.  
 
 
Science Teacher for Grades 5-8 Program: 
● Students within the Middle School Science program would greatly benefit from having experience within as many 

middle school grade levels as possible (and perhaps even 5th grade), as there can be a large difference between 5th or 
6th graders and 8th graders. It would also be beneficial to candidates to have experience in various classrooms so they 
have experience teaching a lesson or a unit in each of the major areas of science (Earth Space, Life Science, and 
Physical Science) or that they are placed in a classroom which uses a “spiral model” where some topics from all of 
these different areas of science will be taught during the course of the school year. If possible, these types of 
placements would be most beneficial for candidates to experience the greatest variety of content and grade levels 
within Middle School Science which includes a vast range of content knowledge and is a very unique time for students. 

 
 
Social Studies Teacher for Grades 5-12 Program: 
● Create a formal process for ensuring candidates’ undergraduate courses offer a deep enough background to succeed 

in UVEI’s clinical program, as well as in the classroom. Informal processes surely exist but a formal process would 
ensure candidates have enough requisite background in not only the required fields of US History, World History, 
Civics, NH History, Geography, and Economics, but also other fields included in social studies such as sociology, 
psychology, or anthropology. 

● A focus on ensuring candidates can properly teach effective historical writing skills to students in the 5-12 level, 
including the use of thesis statements, arguments, and a set citation style.  

● Consider allowing candidates to have “read-only” access to the Jump Rope program so that they can review feedback 
when it is convenient for them, as opposed to relying on a faculty member to provide access.  
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Social Studies Teacher for Grades 5-8 Program: 
● UVEI should consider adding seminar work that target writing instruction in the Social Studies classroom.  This will 

allow candidates to gain skills necessary to support, remediate, and push writers of all levels.  
● Additional considerations include providing candidates to access JumpRope© so they can see the big picture of their 

progress at any given time.  This will mirror the practices of current K-12 classrooms. 
 
 
World Languages Teacher Program- Spanish; French; German: 
● The link for the Gilsan & Donato textbook is no longer live. 
● Encourage during Course 225 Professional Learning, which WL candidates get in contact with the specific AAT 

organizations in the state and the country (American Association of Teachers of Spanish and Portuguese, American 
Association of Teachers of French, and American Association of Teachers of German) and NHAWLT (New 
Hampshire Association of World Language Teachers).     

● UVEI staff should be involved with and/or in touch with state organizations for their content area. This is to ensure 
connections can be made for students and that they are up to date with the latest language and trends in the 
discipline.  It sounds like there are tremendous connections between UVEI and schools in this upper valley region - 
what about the rest of the state? 

● WL Praxis should be considered at the beginning of the program to show competency.  There do not appear to be 
pedagogical aspects to this exam.  The benefits to offering it as part of admission would ensure that candidates have 
the necessary level of proficiency since the UVEI does not offer courses in specific WLs.  This would give candidates 
a longer opportunity to make up the deficiencies.   

● Based on the 2015 report, one of the recommendations was that mentor teachers are utilized more extensively for 
feedback and evaluation of teacher candidates.  No evidence was provided that would show this deficiency noted in 
2015 was rectified. 

● On the Content Proficiency Verification list, consider merging Speaking, Writing, and Listening with Interpersonal, 
Interpretive, and Presentational Communication.  The latter three are the ACTFL terms which incorporate reading, 
writing, speaking, and listening.  Having both seems to be asking for the same information twice. 

 
 
Reading and Writing Specialist Program: 
When this reviewer, along with the Reading and Writing Teacher Reviewer, Christine Haight, met with Kristen Liu, 
UVEI, we provided multiple suggestions.  Below are this reviewer’s suggestions to hone the resources involved in the 
Reading Specialist track. 
● Most of the resources listed (materials & texts authored by Lucy Calkins, Fountas & Pinnell, etc.) are based on the 

Balanced Literacy approach.  Consider showing the other popular approach entitled Structured Literacy or “the 
Science of Reading” by including the works of the books & lectures by David Kilpatrick, Speech to Print: Language 
Essentials for Teachers by Louisa Moats.  Recipe for Reading by Nina Traub could be used as a source to debate the 
sequence of skills utilized within many structured literacy programs as well.   

● For examples of strong intervention programs, this reviewer encouraged UVEI to explore Heggerty (for a scope and 
sequence of phonological awareness skills, intervention lessons, and assessments).  UVEI could also explore SPIRE 
for decoding instruction, which is a structured Orton-Gillingham based program.  This includes a scope and sequence 
that is utilized by many educators, (noting that the only caveat to this program is the lack of integrating the explicit 
teaching of consonant blends, which should be done directly after the instruction of digraphs).  

● This reviewer suggests amending the use of The Five Pillars of Reading with the model of Scarborough’s Rope, to 
demonstrate the enormous complexity of the oral, orthographic mapping skills, vocabulary, comprehension skills, and 
more to create fluent, skilled reading. In this reviewer’s professional opinion, this is a deeper model of attaining fluent 
literacy skills and is also the basis for Structured Literacy practices. 

● It is encouraged to keep the newly published text Shifting the Balance: Six ways to Bring the Science of Reading Into 
the Balanced Literacy Classroom by Jan Miller Burkins and Kari Yates as this compares the two major schools of 
thought and has been instrumental in this reviewer’s coaching of classroom teachers to reflect upon their own teaching 
and instruction, the effectiveness of it and other practices to consider. (Additionally, once candidates graduate from 
UVEI, knowledge of this text provides a wonderful opportunity for candidates to use in their first placement for a 
book club with their classroom teachers.  It will spur self-reflection, debate about best practice, and help establish the 
newly minted Reading Specialist as the local literacy expert.) 

● The field of emergent reading instruction has gone through an explosion of change and evolution in the past two years, 
so the importance of ongoing professional development cannot be overstated.  Additionally, since being a Literacy 
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Specialist is often “a siloed role”, job descriptions can vary widely from school to school.  Many candidates for this 
program work within their current job placement, and Kristen Liu, UVEI, is a solitary leader of this program.  This 
reviewer believes it is of utmost importance to establish professional connections within the field for this particular 
UVEI program.  Here are suggestions as to how that could occur: 

o Find two other Reading Specialists that Kristen Liu, UVEI, could regularly consult (one primary & 
one secondary) 

o Integrate site visits to visiting other Reading Specialists within the state of NH, to observe varied 
models of intervention/multi-tiered systems of support, classroom formats, and roles… and 
compare/contrast within their particular school settings 

o Joining a professional community, such as the Literacy Specialists Forum at the Community 
Literacy Center at the University of New Hampshire.  (It is free to do so.) 

o Encourage candidates to attend a professional conference or association (such as the 
International Literacy Association, the National Council of Teachers of English, or the Institute for 
Multisensory Education) 

● Since Reading Specialists are often considered the instructional leaders of their schools, UVEI as a whole might 
consider hosting study groups for all candidates in all fields, based on the needs of current NH and VT 
students.  For example, UVEI could consider hosting a Diversity, Equity, Inclusion and Justice Group for all 
candidates of UVEI so they can reflect on their own biases, and the instructional materials they utilize. Children 
of all colors, cultures, languages, physical and mental abilities need to see a reflection of themselves in books 
and learn about people different from them.  Relying on the site placement to cover this important topic will 
result in inconsistent exposure from candidate to candidate, and from year to year. 

● Lastly, UVEI could also consider offering trauma informed instruction and social-emotional learning since the 
home lives of New Hampshire children continue to evolve, and by understanding the schema that students have 
and providing them tools to overcome personal obstacles and emotions, students can become more empowered 
in their learning and more capable to understand whatever content they are presented with. 

 
 
Curriculum Administrator Program: 
● A seminar on leadership resume building and interview skills for candidates 
● Making sure that all faculty members are up to date on current Ed laws (610’s Leadership, 606’s Systematic 

assessments and 604’s Clinical Partnerships) and how they apply to their practices in their programs 
● Create an evaluation for clinical partnership schools and mentors to ensure quality candidate placements 
● Have and communicate short-term goals to faculty and candidates that align with your mission statement 
 
 
Principal Instructional Leader Program: 
● Provide experience, perhaps in Cross District Study, which enable Interns to have exposure to Leadership at different 

grade levels. [604.06; 603.02(b)(1),(2)] 
● Intern awareness of all of the schools in the district that they are placed. For example, Interns to meet with school 

administration from feeder schools, etc. [507.04(j)(1),(2)a.-b.] 
● Family and Community Engagement Strand- students have a Case Study assignment – need more exposure to this 

area. [507.04(g)] 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

  las 6/9/2022 and 6/21/2022 (End of report) 
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  The State Board of Education reserves the right to modify its approval determination if it receives documentation that program graduates are not 
achieving the levels of skill and knowledge that would entitle them to educational credentials authorized by the State Board under RSA 186: 11 X. 

Frank Edelblut              Christine M.  Brennan 
Commissioner      Deputy Commissioner 

STATE OF NEW HAMPSHIRE 
DEPARTMENT OF EDUCATION 

Division of Educator Support & Higher Education 
101 Pleasant Street Concord, NH 03301 TEL. (603) 271-3495 

Submitted to the State Board of Education for the July 14, 2022, meeting. 

A. ACTION NEEDED
Franklin Pierce University (FPU) is one of 12 institutions of higher education with approved educator preparation
programs in New Hampshire. The Council for Teacher Education (CTE) is requesting the State Board of Education
formally review the review report and recommendations and determine, the official program approval status of FPU’s
PEPPs. [602.15(b)(c)]

B. RATIONALE FOR ACTION
At the May and the June CTE meetings, the Council evaluated the submission of the full program review report for FPU.
Additionally, the CTE voted (13 in favor; 2 abstentions), recommending conditional approval for the below listed seven
(7) PEPPs through October 31, 2023. [602.10]

C. EFFECTS OF THIS ACTION
The FPU PEPPs currently will officially expire effective August 30, 2022. FPU is committed to continuing to offer all
courses and experiences for their current candidates.  Furthermore, this will allow for a focused timeframe in which FPU
can align efforts and resources to fully address the unmet standards and recommendations within the conditional approval
that require responsive action.

D. HISTORICAL BACKGROUND
Prior Review(s):

• The state standards for educator preparation program approval criteria and processes were revised
comprehensively and went into effect during 2012-2013. Central to the new standards was a paradigmatic shift
toward much greater emphasis on assessing the extent to which an institution of higher education (IHE) employs
a robust data-driven decision-making system to ensure candidate preparedness and to assess and continuously
improve its preparation programs.

• The previous full program review for FPU was held in 2014. At that time, FPU’s graduate programs operated out
of their Manchester campus and undergraduate programs at the Rindge campus, with nearly entirely separate
administrative procedures, structures, and policies. As a result of the 2012 graduate program review, the university
“taught out” and terminated two advanced special education preparation programs – IDD and EBD, due largely to
fundamental flaws in these graduate programs’ candidate assessment systems identified in program approval. In
addition, the university’s leadership determined that the administration of FPU’s graduate and undergraduate
programs needed to be fully integrated into every conceivable regard.

• However, since the inception of these rules, Franklin Pierce University educator preparation programs continue
to struggle with fully meeting the primary concerns as outlined in 2012-2013 by the State Board of Education,
the Council for Teacher Education and the NHDOE Office of Program Approval.  Furthermore, since the 2014
MOU (CTE, NHDOE, and FPU), which explicitly outlined the expectations for the approval process and
important contextual factors.   The Institution has not yet provided cycles of data, identifying patterns of
programmatic strengths and/or improvement needs.

Extension(s): 
• January 2017- the Board [602.02] supported the extension approval status of all IHEs w/ PEPPs [602.02(g)(3)]

o FPU extension of the approval status of FPU to 2020-2021
• January 2020-  the Board approved a one-year extension all (7) PEPPs allow time for the new Director, new Dean

and Interim Provost the opportunity to orient to NH licensure processes and FPU’s internal accountability

V, D
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procedures; FPU experienced significant changes within the academic structure, including 3 academic colleges 
and 3 new corresponding Deans; FPU experienced significant changes in faculty and personnel in the oversight of 
PEPPs 
o FPU requested an extension after significant restructuring and three new individuals overseeing the 

educational programs to better understand them as well as familiarize themselves with the processes and 
data.  The continuous improvement for FPU would start bringing the required data programs together and 
were in the process of putting the data structures in place. 

o The Board granted a one-year extension of all seven of FPU’s PEPPs from August 30, 2021, through August 
30, 2022. 

 
January 2022:  

• Division letter (1/5/22) regarding FPU creating a documented system to ensure [606.03] standards [603, 604] are 
implemented and guaranteed, prior to licensure recommendation 

 
 
E. POSSIBLE MOTION 
The State Board of Education moves to grant Franklin Pierce University conditional approval for the BA, M.Ed. and 
Licensure PEPPs for the below seven (7) listed educator preparation programs through October 31, 2023.  
 

Ed 
500 

Ed 
600 

PROGRAM DEGREE/ 
Format 

Approval 
Recommendation 

Proposed 
Expiry 

507.11 612.04  Elementary Education Teacher (K-6) (K-8) BA, M.ED, Licensure Conditional 10/31/2023 

507.24 612.05 English Language Arts Teacher for Grades 5-12 BA, M.ED, Licensure Conditional 10/31/2023 

507.40 612.07 Special Education Teacher (age 5 - 21) BA, M.ED, Licensure Conditional 10/31/2023 

507.32 612.25  Life Sciences Teacher for Grades 7-12 BA, M.ED, Licensure Conditional 10/31/2023 

507.28 612.28 Social Studies Teacher for Grades 5-12 BA, M.ED, Licensure Conditional 10/31/2023 

507.56 612.29  Social Studies Teacher for Grades 5-8 BA, M.ED, Licensure Conditional 10/31/2023 

507.55 612.35  English Language Arts Teacher for Grades 5-8 BA, M.ED, Licensure Conditional 10/31/2023 

[602.06, 602.10, 602.15] 
 
Additionally, FPU shall submit a progress report addressing development on all unmet standards to the NH CTE six (6) 
months from the approval decision by the State Board of Education.   
The progress report shall be due to the Division by January 12, 2023. [602.13] 
 
Action by the State Board; Appeal 
*Per 602.15(c)(1, 2, or 3) 

(1)  Approval for up to and not to exceed 7 years which means that the PEPP meets and continues to meet all relevant requirements of Ed 600; 
(2)  Conditional approval for up to and not to exceed 7 years with the following: 

a. Submission and approval by NHCTE of a progress report made on program approval standards not previously met; and 
b. Review by division director or designee focusing on progress made on program approval standards not previously met; or 

(3)  Non-approval which means the PEPP does not meet the relevant requirements of Ed 600. 
*Per 602.15(e)(1-3),  

(e)  For all decisions of the state board, the following procedures shall apply:  
(1)  The state board shall provide the institution with a description of the procedures for a rehearing in accordance with Ed 213.02;  
(2)  All appeals of final action by the state board shall be taken in accordance with RSA 541; and  
(3)  An administrative decision of the board shall be considered final:  

a. Thirty days after the decision, if there is no request for rehearing in accordance with Ed 213.02; or  
b. At the conclusion of action required by Ed 213.02. 

 
The State Board of Education reserves the right to modify its approval determination if it receives documentation that program graduates are not achieving the levels 
of skill and knowledge that would entitle them to educational credentials authorized by the State Board under RSA 186: 11 X. [RSA 21-N:II; Chapter 19; Chapter Ed 

600; Chapter Ed 500] 
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40 University Drive 

Petrocelli Hall 
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Dr. Patricia Corbett Chair New England College 
Linda Kalloger  Chair Council for Teacher Education Representative 
Laura A. Stoneking Administrator Bureau of Educator Preparation and Higher Education 

 
NH Ed. 

Standard(s) 
Educator Preparation Program 

Content Area 
Degree/Format Reviewer 

507.11 612.04  Elementary Education Teacher (K-6) (K-8) BA, M.ED, Licensure Dr. Kristine Thibault 
New England College; CTE Representative 

507.24 612.05 English Language Arts Teacher for Grades 5-12 BA, M.ED, Licensure Elizabeth McGovern 
Deerfield Community School 

507.55 612.35  English Language Arts Teacher for Grades 5-8 BA, M.ED, Licensure Amy Trembley 
Three Rivers School 

507.32 612.25  Life Sciences Teacher for Grades 7-12 
(*includes 507.30/612.23 Science General) 

BA, M.ED, Licensure Alison Bauchsbaum 
Somersworth High School 

507.28 612.28 Social Studies Teacher for Grades 5-12 BA, M.ED, Licensure Linda Kalloger 
Retired Principal; CTE Representative 

507.56 612.29  Social Studies Teacher for Grades 5-8 BA, M.ED, Licensure Linda Kalloger 
Retired Principal; CTE Representative 

507.40 612.07 Special Education Teacher (age 5 - 21) BA, M.ED, Licensure Pat Stone 
SAU #13, Freedom Elementary School 
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Section I: Executive Summary 
 
A. Context: 
University & Department History 
On November 14, 1962, Franklin Pierce was chartered as a college through the New Hampshire State legislature, under 
the provisions of Chapter 292 R.S.A., and named after the 14th President of the United States, Franklin Pierce. The goal 
of this institution was to uniquely prepare future leaders. In 1965, the State Legislature granted the College statutory 
authority to grant baccalaureate degrees.  
 
The College located in Rindge, New Hampshire offers baccalaureate degrees to traditional-age college students. With 
the creation of the College of Graduate and Professional Studies, the institution offers degrees at the associate, 
baccalaureate, master, and doctoral levels. Franklin Pierce College was later formally recognized as a university on July 
1, 2007.  
 
In 2019, the University completed a re-organization of its academic affairs and launched the College of Business, the 
College of Health and Natural Sciences, and the College of Liberal Arts and Social Sciences. The new structure 
organized academic programs by related graduate and undergraduate disciplines and prioritized seamless faculty 
connections and curricular pathways for students. The Colleges have given prominence to growing programs and helped 
students find their place and their passions at Franklin Pierce.  
 
Today, the University offers thirty-one majors and twenty-three graduate programs for full-time and part-time students; 
who are either residential or commuter students; attending courses on the Rindge campus or online; who are pursuing a 
certificate program, or an Associate, Bachelor’s or Master’s degree. Additionally, students may choose to pursue a 
Doctor of Physical Therapy or Master of Physician Assistant Studies degree at one of the centers in Manchester, NH, 
Lebanon, NH, or Goodyear, AZ. Throughout its years of development, Franklin Pierce University has always prioritized 
advising and mentorship, and internships and opportunities for experiential learning, which lead to job opportunities for 
its students.  
 

More information on the history of Franklin Pierce University can be found on the University website 
https://www.franklinpierce.edu/about/.  

 
 
Franklin Pierce School of Education History 
Years ago (1971), the Franklin Pierce Education Department became an anomaly in the State of New Hampshire. The 
conversion programs moved from the College at Rindge to the College of Graduate and Professional Studies and 
subsequently began offering an M.Ed. It was the birth of two separate entities within the same university, with entirely 
independent accreditation cycles. Eventually, the graduate side expanded to add new advanced credentials. The 
undergraduate side did not expand but instead refined their existing programs. 
 
March 2010 – In March of 2010, the undergraduate side of the University was reviewed by the NHDOE. Findings 
indicated a strong program with an underdeveloped assessment system. During the University program assessment, it 
was recognized that to stay competitive, general special education should be added. The undergraduate faculty lacked 
that expertise, and the department has subsequently hired instructors with such expertise.  
 
March of 2011– In the midst of a series of turnovers with staff, faculty, and administration, the NHDOE reviewed the 
graduate side. The University decided to withdraw two of the advanced endorsements and received conditional approval 
of all other certifications, with the exception of the life science, which earned full approval.  
 
Fall 2011– Both the undergraduate and graduate faculty collaborated with an outside consultant to create the first 
Graduate Teacher Education Program (GTEP) progress report for the NH Council for Teacher Education and State 
Board of Education (CTE and SBE).  
 
Summer 2013– The School of Education was established. The University Provost charged the education faculty with 
creating a single, unified, division of education. It was to be the first of its kind in Franklin Pierce University history. To 
facilitate this creative process, a consultant was hired to serve as Director of Education for the Integration Initiative (EII) 

https://www.franklinpierce.edu/about/
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and an undergraduate professor was designated as a program liaison and Assistant Director. Both undergraduate and 
graduate programs retained their own designated full-time faculty member in an internal leadership role.  
 
New division, new curriculum, and pathway to certification.  
All participants were tasked to collaborate in the formation of the single division, with a singular pathway for each 
certification. This required the creation of new course syllabi that contained undergraduate/graduate differentiation in 
assigned readings, assignments, and grade rubrics. Additional attention was paid to variations in face-to-face instruction 
and online delivery, as well as to increasing across-the-curriculum inclusion of technology for modeling, instruction, 
and content knowledge development. Each full-time faculty member brought years of experience and discipline-specific 
expertise to the course creation endeavor. The graduate faculty shared a broad background in free-ware and web2.0 
availability.  
 
In 2019– The University administrative structure changed, and the School of Education leadership underwent a series of 
administrative changes with retirements and position changes, which led to the request and granting of an additional 
year extension for program review. The following reflects Franklin Pierce University developments and the subsequent 
State Board of Education approvals. 
 
 
NHDOE STATE BOARD of EDUCATION - FPU Professional Educator Preparation Programs Review 
• March 20, 2013  

o The Board granted conditional approval through 8/31/2014 for the following graduate PEPPs: ElEd (k-8); 
ELA (5-12); SS (5-12); and Special Education with a progress report due January 2014 and a follow-up 
visit no later than March 2014. 

o FPU withdraw from consideration for re-approval their program for Emotional and Behavioral Disabilities, 
and program for Specific Learning Disabilities 

• March 26-28, 2014  
o Review conducted of all graduate and undergraduate programs 

• August 14, 2014  
o The Board granted approval through 8/31/2021 for… 

 English LA (5-12),  
 Life Sciences (5-12),  
 Social Studies (5-12), and 
 graduate General Special Education with a progress report due 8/31/2015  

- …and an annual report each year thereafter. 
o The Board granted provisional approval through 8/31/2017 for  

 new program in English LA (5-8),  
 conversion program in English LA (5-8),  
 conversion program in Life Sciences (7-12),  
 new program in Social Studies (5-8),  
 conversion program in Social Studies (5-8),  
 new undergraduate program in General Special Education,  
 and conversion program in General Special Education with an initial progress report due 8/31/2015  

- …and an annual report each year thereafter. 
o The programs for IDD and EBD were “taught out” and terminated. 
o FPU withdrew its request for re-approval of Visual Arts developed plan to “teach out” rest of the students. 
o The Board granted provisional approval through 8/31/2017 for ElEd (K-6) and (K-8) with an initial 

progress report due 1/31/2015 and annual report each year thereafter.  
 *Note: Provisional Programs were previously approved ‘new’ programs; effective 03/2013, 

provisional status no longer utilized. 
• January 12, 2017  

o The Board supported the proposal from the Bureau of Educator Preparation and NHCTE to extend the 
approval status of all fourteen institutions offering educator preparation programs across the state. The 
rationale for this extension is consistent with the rule detailed in Ed 602.02(g)(3). 

o The Board supports the extension of the approval status of FPU to 2020-2021. 
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• January 9, 2020  
o FPU requested an extension after significant restructuring and three new individuals overseeing the 

educational programs to better understand them as well as familiarize themselves with the processes and 
data. The continuous improvement for FPU would start bringing the required data programs together and 
were in the process of putting the data structures in place. 

o The Board granted a one-year extension of all seven of FPU’s PEPPs from August 30, 2021, through 
August 30, 2022. 

 
PRIOR FRANKLIN PIERCE UNIVERSITY FULL PEPP REVIEW: 
The most recent program approval visit conducted by the New Hampshire Department of Education (NHDOE) and the 
Council for Teacher Education (CTE) was conducted at the Rindge campus on March 26- 28, 2014. At that time, 
FPU’s graduate programs operated out of their Manchester campus and undergraduate programs at the Rindge campus, 
with nearly separate administrative procedures, structures, and policies. As a result of the 2012 graduate program 
review, the university “taught out” and terminated two advanced special education preparation programs – Intellectual 
and Developmental Disabilities (IDD) and Emotional and Behavioral Disabilities (EBD), due largely to fundamental 
flaws in these graduate programs’ candidate assessment systems identified in program approval. In addition, the 
university’s leadership determined that the administration of FPU’s graduate and undergraduate programs needed to be 
fully integrated into every conceivable regard. 
 
Based on this decision and FPU’s self-assessment, in preparation for the March 2014 review, FPU withdrew their 
request for reapproval of the Art Education Programs. FPU was to develop a “teach-out” plan for that program. 
 
2014 - Priority progress report:  

• Data System and Evidence-Driven Decision Making- 2014 
The review team was unanimous in finding the FPU PEPP’s new candidate and program assessment systems at both the 
graduate and undergraduate levels to be comprehensive, triangulated, and detailed. However, the sheer number of 
assessment tools and processes was unsustainable, based on interviews with administrators, faculty, and candidates, all 
of whom described the considerable energy now being invested in assessment. The interviews documented clearly that 
candidates experienced a noticeable, new lag in recent months in faculty and staff responsiveness to their questions and 
concerns, which they attributed consistently to the program review process and implementation of the university’s 
comprehensive new assessment procedures. The university must strive for – and be supported by the NHDOE to 
achieve and maintain – a balance between rigorous, continuous self-evaluation and improvement, on the one hand, and 
rapid responsiveness to candidates, on the other. 
 
It was recommended that FPU describe how the institution focused key quality data-gathering tools and strategies to a 
more manageable and therefore sustainable number. Providing a revised “roadmap” visually representing the new 
overview of the full array of data collection instruments and procedures the unit employs for candidate assessment, 
program assessment and improvement, and related decision making. The university needed to provide concise 
commentary describing how this represents a reduction in the extent, complexity, and time-consuming nature of its 
current array of evidence-gathering procedures, while nevertheless continuing to gather valid and reliable data regarding 
each program approval standard.  
 

• Other Program Recommendations- 2014 
1. Document a clearly articulated timeframe in all candidate materials which a student must pass the Praxis® Core 

test and Praxis® II test so that candidates are aware both of this expectation and the consequences should they 
not pass these tests. 

2. Provide assurance that all university documents, handbooks, and web site ensure that all required certification 
tests are appropriately and accurately named. 

3. Concisely describe progress made in implementing a new transcript review process for all graduate certification 
programs, to ensure on admission that the candidate either fully meets the 609 General Education standards or 
are required to take specific steps to develop and demonstrate mastery of standards they have not yet attained. 

4. Provide evidence that all affected elementary education candidates affected by phasing out the university’s 
American Studies program are advised personally on alternative means by which they can fulfill content 
mastery required for elementary educator certification. The university’s American Studies major was phased 
out. Current elementary education candidates were allowed to complete the American Studies major if they 
intend to graduate by May 2016. 
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5. Provide evidence that the university has assigned role responsibilities for ensuring that each step outlined in the 
Franklin Pierce Teacher Education Programs Action Steps for Alignment and Integration with Proposed 
Timeline (dated February 10, 2013) is implemented effectively and on time. 

6. Provide evidence that the position of full-time placement coordinator for graduate and undergraduate programs 
has been filled by a qualified professional. 

7. With regard to Life Science Education Programs (undergraduate and conversioni), describe concisely how the 
university has implemented: orientation for Life Science content faculty in the content mastery standards 
required for certification, and identification in relevant content courses of assignments and assessments that 
enable candidates to develop and demonstrate mastery of these standards. 

8. With regard to Social Studies 5-12 and 5-8 Programs (undergraduate and conversion), describe concisely how 
the university has implemented: orientation for History and other Social Science faculty in the content mastery 
standards required for certification, and identification in relevant content courses of assignments and 
assessments that enable candidates to develop and demonstrate mastery of these standards. 

9. Concisely describe how the university has continued utilizing the resources of the Institutional Research Office 
to support ongoing improvements in the candidate and program assessment systems of the unit and its 
individual programs. 

 
Annual report: Due in Spring 2015, FPU needs to: 

1. Concisely update the information provided in the priority progress report above, with regard to phasing in 
implementation of evidence-based decision-making practices and norms. 

2. Provide evidence of instituting and clearly articulating expectations and the process for terminating a 
candidate’s field experience for unacceptable performance and/or unethical behavior and dispositions. 

3. Provide evidence it has initiated a process for advising candidates on equivalent nationally approved tests of 
proficiency required in other states in which candidates express interest in seeking certification. 

4. Provide evidence it has made its alumnae/i survey much shorter so that the response rate is not compromised by 
response fatigue. Augment the likely low response rate to alumni surveys this and other IHEs usually 
experience with targeted interviews with employers who hire FPU graduates, to gain further data assessing FPU 
alums’ preparedness for professional practice. 

5. With regard to each of its programs, concisely describe any further program-specific steps it has taken to 
improve the manageability of its candidate and assessment systems, while still gathering valid and reliable 
evidence for candidate and program assessment and improvement. 

6. Concisely describe how the university has continued utilizing the resources of the Institutional Research Office 
to support ongoing improvements in the candidate and program assessment systems of the unit and its 
individual programs. 

7. With regard to the English Language Arts 5-12 and 5-8 programs (undergraduate and conversion), provide 
evidence that teacher education and English department faculty together have identified how content mastery 
standards are addressed in English content courses’ assignments. 

8. With regard to Social Studies 5-12 and 5-8 Programs (undergraduate and conversion), provide evidence the 
university has put in place a procedure to analyze Praxis® II scores in social studies to identify any patterns of 
weak candidate performance and corresponding steps needed to enhance methods and, especially, history 
content  courses. 

 
2014 - Overall Summary and Team Recommendations 
The Franklin Pierce Review Team recommended the following for the corresponding Teacher Education Programs: 
 
Full approval for seven years, with a progress report due in one year and annual report thereafter: 

English Language Arts (5-12) (Ed 612.05) 
Life Sciences (7-12) (Ed 612.25) & General Requirements (Ed 612.23) 
Social Studies (5-12) (Ed 612.28) 
General Special Education (graduate) (Ed 612.07) 

 
Provisionalii approval up to three years with initial 6-month progress report and annual report thereafter responding to 
recommendations: 
 Elementary Education (K-6 & K-8) (Ed 612.04) 
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Provisional approval up to three years with initial one year progress report and annual report thereafter responding to 
recommendations: 

English Language Arts New Program (5-8) (Ed 612.051) and Conversion Program 
Life Sciences (7-12) (Ed 612.25) Conversion Program 
Social Studies New Program (5-8) (Ed 612.29) and Conversion Program 
General Special Education (undergraduate & conversion) (Ed 612.07) 

 
 
 
 
 
 
B.  Introduction and Overview of Spring 2022 Review/Visit: 
A Memorandum of Understanding (MOU) was developed between the Council for Teacher Education (CTE) Review 
Chairs, the NHDOE and Franklin Pierce University and was finalized on June 21, 2021, identified the process, 
materials, templates, and standards what would be used as well as logistics. (See Appendix) 
 
A pre-site visit meeting was held on October 14th, 2021, at 3:30 pm providing the institutional coordinator with 
additional guidance and clarification for the preparation and development of a PEPP self-assessment report. 
Additionally, prior to the actual on-site visit scheduled for March 2022, a series of meetings and phone conversations 
were held with either/or the co-chairs, the NHDOE representative, and key personnel from FPU to discuss the process 
and requirements and additional evidence sought for reviewers.  
 
On January 10th, 2022, the co-chairs, Brain Walker and Pat Corbett, and the NHDOE conducted a reviewer training 
session orientation for the program review process, the content reviews and focus, and the institution’s system for 
candidate assessment, program assessment, and clinical partnerships and practice for the review team. Reviewers 
received an electronic link and password to the FPU Self-Assessment materials, Program Review Master Document, 
and the FPU Canvas© Learning Management System to enable each to conduct the review of individual content 
programs in preparation for the on-site visit. 
 
The review team examined the following currently approved Professional Educator Preparation Programs: 

507.11 612.04  Elementary Education Teacher (K-6) (K-8) BA, M.ED, Licensure 

507.24 612.05 English Language Arts Teacher for Grades 5-12 BA, M.ED, Licensure 

507.40 612.07 Special Education Teacher (age 5 - 21) BA, M.ED, Licensure 

507.32 612.25  Life Sciences Teacher for Grades 7-12 BA, M.ED, Licensure 

507.28 612.28 Social Studies Teacher for Grades 5-12 BA, M.ED, Licensure 

507.56 612.29  Social Studies Teacher for Grades 5-8 BA, M.ED, Licensure 

507.55 612.35  English Language Arts Teacher for Grades 5-8 BA, M.ED, Licensure 
 
Just prior to the site review, Brain Walker recused himself from the review and Linda Kalloger, CTE Member, stepped 
in on his behalf. On March 8, 9, and 10, 2022 the entire review team and the NHDOE representative met at FPU in 
Rindge, NH. Group and or Individual interviews were held with the Franklin Pierce University president, provost/CAA, 
Dean, Education Preparation Director, and education faculty. The faculty and staff were available throughout the visit 
for additional interviews, clarification of evidence, and to answer questions. During the on-site visit, reviewers 
interviewed faculty, supervisors, cooperating teachers, current students, and alums, and carefully reviewed the 
electronic candidate and program assessment system. On Thursday, March 10, 2022, after finalizing details, an exit 
interview held with the co-chairs, the NHDOE representative, and key personnel from Franklin Pierce University 
Teacher Education Programs. 
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The following charts represents the number of FPU matriculated students by enrollment since 2018 and the retention 
rates since the fall of 2013. 
  

FPU: TDA Artifact 4. Matriculated Student Enrollment by Program (fall semesters) 
Major Fall 2018 Fall 2019 Fall 2020 Fall 2021 

Education Pre-Cert (temporary) n/a n/a 14 n/a 

Education Studies n/a n/a 5 5 

Elementary Education (k-6) n/a n/a 26 43 

Elementary Education (k-8) n/a n/a 0 14 

Elementary Education (k-6/k-8) 75 80 20 n/a 

Life Sciences (secondary) 5 5 4 0 

English Language Arts (secondary) 6 7 5 2 

Social Studies (secondary) 11 12 7 9 

General Special Education 18 26 18 19 

 
 

FPU: TDA Artifact 7.  Retention Rates in Undergraduate Education Programs 
Undergraduate Cohorts Starting Cohort Inactive/ Withdrawn Still in progress Completers Retention Rate 

Fall 2013 11 2 - 9 82% 

Fall 2014 17 2 - 15 88% 

Fall 2015 28 8 - 20 71% 

Fall 2016 56 25 - 31 55% 

Fall 2017 47 24 3 20 43% 

Fall 2018 44 13 28 3 70% 

Fall 2019 53 22 31 - 59% 

Fall 2020 18 6 12 - 67% 

Fall 2021 20 - 20 - 100% 

                 *Jenzabar© Database                                                                                average retention rate 71% 
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C. Key Findings from the Entire 2022 Review/Report: 
1. 2022 Summary: 
Overall, this program review team found evidence of recent progress and effort from the institution to develop a 
meaningful clinical experience and an assessment system. Candidates are engaged in learning opportunities aligned to 
the content, standards, and most competencies. The candidates spoke positively about their experience with the 
education program, the institution and especially Dr. Joan Swanson and Sonja Prince. 
 
The state standards for educator preparation program approval criteria and processes were revised comprehensively and 
went into effect during 2012-2013. Central to the new standards was a paradigmatic shift toward much greater emphasis 
on assessing the extent to which an institution of higher education (IHE) employs a robust data-driven decision-making 
system to ensure candidate preparedness and to assess and continuously improve its preparation programs. Listed 
directly below were three identified areas of primary focus to evaluate PEPP effectiveness:   

1)  How robustly does the institution operationally define indicators of candidate preparedness in each program? 
What is the quality or fidelity of the multiple measures the PEPP uses to generate data regarding candidates? 
Are they authentic assessments supported by research and/or national organizations, or modeled after well-
respected commercial initiatives? Is the rationale offered a reasonable one and an appropriate match for the 
unique characteristics of the University?  
 
2)  What does the evidence say about the quality of the candidates? Do they meet the highly effective or 
effective level on many of content standards? Does there appear to be consistency across the multiple measures? 
In other words, when the Institution recommends a candidate for licensure, does the University apply sufficient 
rigorous criteria that meet or exceed all state licensure standards?  
 
3)  How robustly does the University utilize data-driven decision making to continuously improve the PEPP? 
Does the data collected result in the generation of improvements potentially including but not limited to: 
Adjustments to assignments, materials, assessments, or curriculum; changes in field experiences, new ways to 
analyze information, a decision to expand or shrink the review time frame, new data resources?  

 
However, since the inception of these rules, Franklin Pierce University professional educator preparation programs 
continue to struggle with fully meeting the primary concerns as outlined in 2012-2013 by the State Board of Education, 
the Council for Teacher Education and the NHDOE Office of Program Approval. 
 
This may be in related to FPU’s historical perspective of significant changes of education administration and faculty. 
Upon the 2022 review, it is noted that some of the PEPP work is in the foundational stages and ongoing.  
 
Multiple forms of assessment must be used to evaluate candidate performance consistently and the results used to adjust 
the curriculum and programs accordingly. Full implementation of the assessment system is the next step in the process. 
The elements of systems for their candidate assessment and the program assessment have not been analyzed nor utilized 
for PEPP improvements.  
 
Below are key elements as a result of this review: 

i. Clinical Partnership & Practice 
a. A system and approach in place to provide teacher candidates with early to culminating experiences. 
b. Clear documentation and expectations outlined for administrators, cooperating practitioners, and 

students. 
c. The potential for strong K-12 partnerships in the region.  
d. A data management system that tracks clinical experiences. 
e. The Associate Director of the School of Education maintains records in relation to the Clinical Practice. 

ii. Candidate Assessment 
a. An electronic system of data collection is in place.  
b. Student data is collected according to the Student Licensure Checkpoints. 
c. The Associate Director of the School of Education maintains the data collection system. 

iii. Program Assessment 
a. An electronic system of data collection is in place.  
b. The Associate Director of the School of Education maintains the data collection system. 
c. Signature Assignments have been identified at the course level.  
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iv. Individual Programs 
a. See Section IV. Program Reports. 

 
The Review Chairs and NHED Bureau Administrator rate the professional educator preparation programs as:  
2- Needs Improvement:   

Teacher Preparation programs performing at the Needs Improvement Level do the following: 
Programs performing at the needs improvement level inconsistently advance candidate growth and 
achievement.  
They establish expectations for learning and achievement for most candidates and engage candidates in 
appropriate learning opportunities.  
Programs performing at the needs improvement level demonstrate knowledge of content, standards, and 
competencies.  
These programs use their knowledge and skills to engage their candidates in accessible and meaningful 
learning opportunities aligned to the content, standards, and perhaps competencies.  
Programs performing at this level attempt to facilitate personalized learning using a mix of research-based and 
other strategies. 
They use multiple forms of assessment to evaluate candidate and program performance but do not consistently 
use the results to adjust curriculum and programs accordingly.  
Programs performing at the needs improvement level may use technology in their instruction and assessment 
approaches. Programs performing at this level participate in learning communities, but do not consistently 
attend to their own self-directed professional growth.  
These programs uphold professional standards of practice. 

 
 
2. Commendations: 
Despite the historical challenges with significant changes in the staffing of the PEPPs at FPU, the institution has made 
recent progress in curricular revisions, advising protocols, clinical expectations, student resources, and assessment 
practices.  
 
 
3. Recommendations that Require Responsive Action:  

i. Clinical Partnership & Practice [604] 
The FPU programs do have some structures in place for designing and assessing candidate’s field experiences, 
however, it is still lacking the comprehensive data analysis of the effectiveness of all aspects of the clinical 
practice. This data needs to be consistently collected and analyzed. Use of the analysis needs to be consistently 
reported across all programs.  
 

ii. Quality Control Systems- Candidate Assessment [606.01] 
Integrate and coordinate the management of data on candidate performance across all programs.  
Improve the ability of the current candidate assessment system to track candidate performance over time on 
specific and key teaching and leadership competencies in order to identify and isolate areas of strength and needs 
and analyze for trends.  
 
Clear cycles of candidate data are needed to measure candidate performance. 

 
iii. Quality Control Systems- Program Assessment [606.02] 

Improve the continuity and coordination across programs in gathering data to monitor and improve the program 
of study, the facilitation of learning, the assessment of candidates and the overall performance of programs.  
 
Clear cycles of program assessment data are needed to measure program performance 
 
Coordinate a comprehensive system, across programs, for collecting, managing, monitoring, and analyzing key 
assessment data. Currently these data are not centralized or coordinated.  
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iv. Individual Programs 
a. See Section IV. Individual Program Reports. 

 Elementary Education Teacher (K-6) (K-8): BA, MED, Licensure 
 English Language Arts Teacher for Grades 5-12: BA, MED, Licensure 
 Special Education Teacher (ages 5-21): BA, MED, Licensure 
 Life Science Teacher for Grades 7-12: BA, MED, Licensure 
 Social Studies Teacher for Grades 5-12: BA, MED, Licensure 
 Social Studies Teacher for Grades 5-8: BA, MED, Licensure 
 English Language Arts Teacher for Grades 5-8: BA, MED, Licensure 

 
 
The review team recommends conditional approval for all seven (7) programs for eighteen months through 
10/31/2023.  

a. Elementary Education Teacher (K-6) (K-8): BA, MED, Licensure 
b. English Language Arts Teacher for Grades 5-12: BA, MED, Licensure 
c. Special Education Teacher (ages 5-21): BA, MED, Licensure 
d. Life Science Teacher for Grades 7-12: BA, MED, Licensure 
e. Social Studies Teacher for Grades 5-12: BA, MED, Licensure 
f. Social Studies Teacher for Grades 5-8: BA, MED, Licensure 
g. English Language Arts Teacher for Grades 5-8: BA, MED, Licensure 

 
Under an Option 1 PEPP review, [per 602.06(a)a.-b.], any PEPP/IHE that has conditional approval, shall- 

- Submit and obtain approval by NHCTE through a progress report made on program approval standards 
not previously met; and  

- Review by division director or designee focusing on progress made on program approval standards not 
previously met. 

- PEPPs that are recommended with conditional approval shall submit a progress report addressing 
development on all unmet standards to the NH Council for Teacher Education (CTE) six (6) months from 
the approval decision by the State Board of Education, per Ed 602.13.  

 
 
4. Terms of Conditional Approval and Progress Report to Address Unmet Standards: 
PEPPs that are recommended with any conditional approval shall submit a progress report addressing development on 
unmet standards to the NH Council for Teacher Education (CTE) six (6) months from the approval decision by the State 
Board of Education, per Ed 602.13.  The FPU progress report shall be due to the Division no later than January 12, 
2023. 
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Section II: Clinical Partnerships & Practice 
 
1. Summary of Findings: 
In the area of Clinical Partnerships and Practice, the PEPP has demonstrated growth and potential in this area; (it is 
understood; the COVID pandemic has limited early field experiences for a limited timeframe). However, students report 
the benefits of their field experiences and are able to make connections across content, theory, and practice. There is an 
overall sense that the PEPP is moving forward to develop a strong Clinical Practice with the elements that are in place. 
Over time, this will enhance the experience for students and the K-12 partners.  
 
Below are key elements as a result of this review: 

o The newly developed handbook provides expectations and procedures. The roles and responsibilities of the 
students, cooperating practitioner, and faculty are clearly defined.  

o The PEPP is positioned to develop a strong partnership with a local SAU and is moving toward this goal. Strong 
partnerships will provide a more effective system of communication and collaboration. 

o Interviews with principals and cooperating practitioners revealed FPU students are flexible and able to adjust to 
a variety of situations; have a strong knowledge of the content; and are professional in nature.  

o There is a comprehensive record keeping system in place to track placements and document specific elements 
of the placements. This includes Field Experience and Student Teaching contracts. 

o The Associate Director of the School of Education provides oversight and support of all field elements. K-12 
partners noted the responsiveness to questions.  

o Students have a strong working relationship with FPU faculty to discuss issues in the field.  
o The PEPP has clearly stated field requirement hours by course.  
o There is a well-developed Disposition rubric.  
o The Gateway data includes Clinical Practice data points.  

 
 
2. Commendations: 
Not applicable. 
 
 
3. Recommendations that Require Responsive Action: [Ed 604] 
Teacher candidates are provided opportunities at varying grade levels during their early field experiences. In the area of 
Special Education, there is no evidence to support the culminating placement(s) of students at varying levels to provide 
the experiences needed. Although the newly created handbook articulates and outlines expectations and procedures, 
several teacher candidates (current and alumni) expressed a lack of consistency in field placement. 

 The culminating field experience shall require the candidate to assume the range of teaching or specialist 
or administrator area activities, roles, and responsibilities that demonstrate the candidate has the 
knowledge, skills and dispositions of a beginning educator. [604.06(b)] 

 
There is a system in place to provide the cooperating practitioners with the necessary documents and support through 
the newly developed handbook. Cooperating practitioners report that more guidance and support are needed prior to and 
during the culminating field experience. However, additional supports, planning and lead time is needed to ensure the 
below unmet standards are met. This review team encountered several opportunities between both candidates and 
cooperating practitioners who expressed significant concern regarding clinical expectations. They overtly expressed a 
need for professional development/training, discussions, and follow-up regarding the expectations for candidates within 
the field. Again, while the newly developed handbook is a positive step in the process, there is a need to solidify the 
communication of the partnerships into practice. 
 
There is some evidence of Clinical Partnerships and Practice effectiveness. Nevertheless, there are areas within Clinical 
Partnerships and Practice that would fully meet and solidify requirements for candidates within each specific 
content/licensure areas. [604]  
 

 Designate one or more persons to be responsible for coordinating and managing the field experiences, 
including the orientation and professional development of cooperating practitioners as mentors following 
clearly articulated, written criteria for mentoring practices; [604.08(a)] 
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 Provide each cooperating practitioner with clearly articulated written criteria for mentoring practices and 
the requirements of the PEPP relating to field experiences; and [604.08(c)] 

 Provide each cooperating practitioner with any information concerning the candidate that may be helpful 
to the cooperating practitioner in mentoring the candidate, provided that provision of the information does 
not violate any confidentiality or privacy laws; [604.08(d)] 

 Sufficient support to all faculty, staff, and cooperating practitioners for professional development related to 
their roles in preparing and mentoring candidates, including the granting of promotional credit and or 
tenure for collaboration with pk-12 schools. [604.02(g)] 

 
 
4. Evidence examined includes: 

Student Handbook (“newly developed handbook”) 
Administrator, Cooperating Practitioner, and Student Interviews 
Field Experience and Student Teaching Contracts 
TCAP Samples 
Field Experience Placement Requirement Chart 
Sample Disposition Rubric 
Gateway Data 
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Section III: Quality Control System-   Candidate Assessment System + 
         Program Assessment System 
 
A. The Institution’s Candidate Assessment System-  
1. Summary of Findings: 
The requirements for a PEPP’s Candidate Assessment System are enumerated in the NH Ed 606, Assessment System 
Standards. The Candidate Assessment System requirements are delineated in Ed 606.01, and include the following: 
The PEPP’s Candidate Assessment System shall ensure that: 

• The program identifies key assessment points and defines acceptable levels of performance that are based on 
beginning educator program standards; 

• Assessment of candidate performance consists of multiple measures, including but not limited to observations 
and candidate work samples, using various methodologies with clearly articulated written performance criteria; 
and 

• The assessment of candidate performance informs on-going program improvement. 
 
The PEPP is moving toward a comprehensive system of ongoing candidate assessment; there is a focus on data 
collection and analysis. The work that has been done is evident to meet some of the requirements in this area. The 
framework is in place and the systematic gathering of data has begun, however, is not yet fully implemented or 
evidenced.  
 
Below are key elements as a result of this review: 

o Data collection and documentation have moved from paper format to electronic. 
o Online resources are utilized to track student data, clinical practices, transcript review, and other important 

information. 
o Student data is organized into electronic folders and a student dashboard is available.  
o The Associate Director of the School of Education manages the data collection process and maintains records 

electronically.  
o Student Licensure Gate Checkpoints clearly outline the requirements of the program for the teacher candidates. 
o Gateway data is collected via the online database. 
o There is a clear and comprehensive transcript review process for licensure students based on the standards. 

Students understand and acknowledge this understanding through a signed document. This process is completed 
by the program director.  

o The Student Licensure Checklist provides the teacher candidate with a clear road map to licensure.  
o The PEPP has developed support for the Praxis® Core preparation.  

 
 
2. Commendations:   
The transcript review process includes clearly stated program requirements by standard that are reviewed with each 
candidate. The candidate then acknowledges understanding of the information through signature.  
 
 
3. Recommendations that Require Responsive Action: [Ed 606.01]  
Although an electronic ‘data’ system was recently implemented to store candidate assessment data and program 
assessment data, the ability to examine individual candidate(s) and program-wide patterns needed to inform decisions, 
instruction, and program changes is missing. Data collected has not yet been analyzed to guide specific candidate 
progress, instruction, or departmental/programmatic change. The education department is aware of these issues and has 
developed a plan to address concerns. 

 
It is recommended that FPU improve the continuity and coordination across the undergraduate and graduate pathways in 
“gathering data to monitor and improve the program of study, the facilitation of learning, the assessment of candidates 
and the overall performance of programs.” [604.01 606.02; 603.0, 606.02; 603.01]  
 

a. The PEPP has the data available and a vehicle to collect the data. A system to document student key assessments 
should be created. This can be in the form of an online portfolio.  
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i. The program identifies key assessment points and defines acceptable levels of performance that 
are based on beginning educator program standards; and [606.01(2)]  

b. Clear cycles of student data are needed to measure candidate performance.  
i. The assessment of candidate performance informs on-going program improvement [606.01(4)] 

 
 
4. Suggestions: 
Create a process to allow for additional support within the transcript review process outside of the Education 
Department that is evidenced by the collaboration of content area faculty in the process.  
 
 
5. Evidence examined includes: 

Student Licensure Gate Checkpoints 
Online Data Collection Presentation 
Teacher Licensure Checklist 
Student Handbook 
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B. The Institution’s Program Assessment System-  
1. Summary of Findings:  
The requirements for a PEPP’s Program Assessment System are enumerated in NH Ed 606.02(b). The Assessment 
System: 

• Continuously and systematically gather data to monitor and improve the program of study, the facilitation of 
learning, the assessment of candidates and the overall performance of programs; 

• Demonstrate a process to make judgments based on the data collected; 
• Use the process for continuous program improvement to ensure the quality of individual candidate preparation; 
• Include data from reports that indicate the number and percentage of program graduates still working in the 

profession; 
• Include information and data gathered for federal and state reporting requirements as well as reports required 

for regional and national accreditation; and 
• Include an analysis of state and national data relative to oversupply and critical shortage areas to ensure that 

programs are aligned with supply and demand. 
• Provide evidence of assessing the competencies in the licensure area(s). 
• Ensure that a PEPP assesses how candidates are advised and counseled throughout the program. 
• Include an advisory process. 
• Utilize data regarding learning indicators of pk-12 students served by the PEPP’s program completers, including 

but not limited to data provided to the institution by the department, for purposes of program assessment and 
continuous program improvement. 

  
Based on the self-study and evidence gathered, the review team concludes that the seven (7) PEPP’s, for both candidate 
assessment and also program assessment have not fully materialized.  The PEPP is moving toward a comprehensive 
system of ongoing program assessment; there is a focus on data collection and analysis. The work that has been done is 
evident to begin to meet many of the requirements in this area. The framework is in place. Furthermore, a clear plan 
needs to be developed and implemented for the measurement of standards at the course and program levels.  
 
The previous CTE Reviews from both 2010 and 2014 indicate a need for a comprehensive data system. As of this 2022 
Review, the IHE has not yet fully implemented the minimum requirements. Signature assignments and corresponding 
rubrics by course are completed or in development. Complete cycles of data collection and analysis are needed to 
aggregate the data within and across licensure programs. A deeper look at assessment practices across the undergraduate 
and graduate levels, including rubric calibration, will enhance the program assessment system. 
 
Below are key elements as a result of this review: 

o Students report the support they receive within the advising process.  
o Data collection and documentation have moved from paper format to electronic. 
o Online resources are utilized to track student data, clinical practices, transcript review, and other important 

information. 
o The Associate Director of the School of Education manages the data collection process and maintains records 

electronically.  
o The General Education Requirements [Ed 609] have identified assessments and rubrics. General Education 

faculty can speak to the standards and licensure requirements.  
 
 
2. Commendations:   
A new process is in place to correctly advise students. Student feedback about this process is strong.  
 
 
3. Recommendations that Address Unmet Standards: [Ed 606.02]  
Although an electronic ‘data’ system was recently implemented to store candidate assessment data and program 
assessment data, the ability to examine individual candidate(s) and program-wide patterns needed to inform decisions, 
instruction, and program changes is missing. Data collected has not yet been analyzed to guide specific candidate 
progress, instruction, or departmental/programmatic change. The education department is aware of these issues and has 
developed a plan to address concerns. 
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It is recommended that FPU improve the continuity and coordination across the undergraduate and graduate pathways in 
“gathering data to monitor and improve the program of study, the facilitation of learning, the assessment of candidates 
and the overall performance of programs.” [604.01 606.02; 603.0, 606.02; 603.01]  
 

a. Create and implement a plan to collect and analyze data at the course level in order to create a system of 
ongoing program improvement that looks at data across and within licensure programs.  

b. Develop a system to collect and store course-level data that can be easily aggregated.  
c. Provide data that demonstrates a deeper understanding of the content at the graduate level. 
d. Work with faculty to ensure a common understanding of the assessment system; the need for varying levels of 

assessments within classes; a consistent, reliable form of measurement (rubric scoring); and an understanding of 
how the program assessment system connects to their instruction.  

i. Continuously and systematically gather data to monitor and improve the program of study, the 
facilitation of learning, the assessment of candidates and the overall performance of programs; and 
[606.02(1)] 

ii. Demonstrate a process to make judgments based on the data collected; and [606.02(2)] 
iii. Use the process for continuous program improvement to ensure the quality of individual candidate 

preparation [606.02(3)] 
 
 
4. Evidence examined includes: 

Student Licensure Gate Checkpoints 
Student and Faculty Interviews 
Online Data Collection Presentation 
Self-Assessment Matrices 
Program Maps 
TCAP 
Course Syllabi 
Assignment Examples for Grad and Undergrad 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Franklin Pierce University- Professional Educator Preparation Program Review Report  P a g e  | 18 

Section IV:  Specific Licensure Programs  Franklin Pierce University

PEPP’s Included in Review: 

Ed 500 Ed 600 PROGRAM DEGREE Reviewer 
507.11 612.04  Elementary Education Teacher (K-6) (K-8) BA, M.ED, Licensure Dr. Kristine Thibault 

New England College; CTE Representative 
507.24 612.05 English Language Arts Teacher for Grades 5-12 BA, M.ED, Licensure Elizabeth McGovern 

Deerfield Community School 
507.55 612.35  English Language Arts Teacher For Grades 5-8 BA, M.ED, Licensure Amy Trembley 

Three Rivers School 
507.32 612.25  Life Sciences Teacher for Grades 7-12 BA, M.ED, Licensure Alison Bauchsbaum 

Somersworth High School 
507.28 612.28 Social Studies Teacher for Grades 5-12 BA, M.ED, Licensure Linda Kalloger 

Retired Principal; CTE Representative 
507.56 612.29  Social Studies Teacher for Grades 5-8 BA, M.ED, Licensure Linda Kalloger 

Retired Principal; CTE Representative 
507.40 612.07 Special Education Teacher (age 5 - 21) BA, M.ED, Licensure Pat Stone 

SAU #13, Freedom Elementary School 
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Name of Program: Elementary Education Teacher (k-6) (k-8)  
ED 507.11/612.04 

Reviewer Name:  Kristine Thibault, Ed.D. 
1.   Summary of Findings: 
Franklin Pierce University provides a thorough and well-planned PEPP program for those going into Elementary 
Education. Certification areas include K-6th grade licensure or K-8th licensure in a content area. Courses outlined 
throughout the program are well scaffolded and build upon each other the skills necessary for students. There are several 
field experiences throughout the program that lend to classroom observations and participation for the students. These 
experiences range from content-specific lessons that are planned such as Special Education and methods of Science, 
Math, and Social Studies. Franklin Pierce University is meeting the content area for Ed. 614.04/516.11c.  
 
When looking at K-8 licensure with a specific content area, the education department goes to great lengths to ensure that 
students are receiving the appropriate content knowledge for their specific area. After meeting with the content faculty, 
it is evident that collaboration is an important part of this process. Meetings are held consistently to discuss students’ 
progress through their content area requirements. The faculty of all departments work to coordinate the schedules, so 
students do not struggle to get a class completed. This makes for a strong relationship between departments with focus 
being on the students. 
 
After discussions with the Franklin Pierce Education Department, the university has a tracking system for candidates 
that are in their field placements and continues through student teaching. There are Gateways that are tracked 
specifically for licensure as well as a student’s journey through the PEPP program. Systems that are used are created on 
the Microsoft 365 platform.  
 
Franklin Pierce University offers a master’s degree in Education. There was not a distinct difference between the classes 
that were offered between Graduate and Undergraduate. In some cases, the courses mirrored each other. It would be a 
suggestion from this reviewer that there be a more rigorous curriculum for the graduate program. Providing clarity and 
identifying the differences in the courses and syllabi. More evidence is needed to achieve the distinction between the 
two programs. 
 
The collection of data when it comes to course work is evolving at Franklin Pierce University. There has been great 
effort to work with their Canvas system to structure the platform to have rubrics and data collection from Canvas. This 
is a process that is being developed. 
 
2.      Commendations: 
 Strong foundational classes in literacy and content area method courses 
 Field Experience opportunities throughout the program 
 Creative delivery of instruction (hands on learning/teaching practices, projects, etc.) 
 Gateways for Graduation 
 Resources for students (website, handbook, etc.) 
 Great collaboration between faculty when it comes to content areas 

 
3.      Recommendations that Require Responsive Action: 

i.      Progress Report to Address the Following Recommendation/s: 
There was limited distinction between the undergraduate and graduate course(s), assignments, and assessments. 

Distinguish the differences between graduate and undergraduate courses [603.02; 603.03] [504.03(b)] 
     
ii.      Annual Report to Address the Following the Recommendation/s:  
Address assessment system deployment within the courses [606.01; 606.02] 

 
4. Evidence Supporting the Reviewer’s Analysis Includes: 

Syllabi 
Interviews (students, faculty, department leadership) 
Self-Assessments 
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Name of Program: English Language Arts Teacher for Grades 5-12 
ED 507.24/612.05 

Reviewer Name:  Elizabeth McGovern 
 
1. Summary of Findings: 
Franklin Pierce University has a variety of courses that are used to target instruction for students who are majoring in 
English and hoping to teach in grades 5-12. Throughout the course of the visit this reviewer was unable to interact with 
any students in this program, cooperating teachers nor the administrators of the local schools that partner with Franklin 
Pierce. There was not any representation from this program, in the individuals that the review team interviewed.  
 
The combination of both English and education courses provides sufficient opportunity for students to be exposed to a 
variety of literature and strategies in teaching reading. The teaching of writing was represented through fewer courses 
and there seemed to be a lack of grammar instruction. This was evident through both the student surveys and through 
this reviewer’s analysis of the courses.  
 
Students have indicated that Sonja Prince and Dr. Joan Swanson have been instrumental in “creating positive change at 
FPU". They spoke about how FPU is much like a family, the students are very close, and they seem to appreciate their 
professors.  Sonja Prince was recognized by cooperating teachers and the administrators at local schools as “doing a 
good job in the field placement experience.”  Ms. Prince also designed a great way for students and the university to 
keep up the programming to ensure that students are taking all the necessary courses and meeting all of the 
requirements. 
 
 
2. Commendations:  
 Field Experiences are an integral part of the FPU student experience. They provide students the opportunities to 

work with a variety of grade levels. Field experiences are introduced in the students’ sophomore year. This 
gives students the opportunity to experience hands-on learning and exposure to a variety of teaching methods. 

 Page 50 in the master document lays out the field experience in a way that it is easy for students to plan for what 
they need. 

 The plan to move methods classes to the field experience locations also seems like a great idea and will help 
build stronger relationships between Franklin Pierce and they Jaffrey Rindge School District 

 Based on feedback from current students and from the student surveys it seems as though Dr. Swanson and 
Sonja Prince have made some very positive changes at FPU during their tenure. Included in these changes are 
organizing the Field Experience and making positive additions to the way the Education Department organizes 
data and communicates with students. Students who are now in their 3rd and 4th year stated that the program is 
much more organized, and they feel the quality of learning has improved. 

 
3. Recommendations that Require Responsive Action:  

i. Progress Report to Address the Following Recommendation/s:  
a. Update media literacy course to meet the most up to date standards. This is currently being taught 

through EN357- the course contains some outdated material and students could benefit from a more 
current approach to media literacy. [507.24(c)(6)] 

b. Ensure that students are utilizing 21st Century tools such as Google Suite-learning labs, 1:1 devices, 
proficiency with Google classroom and Seesaw© [507.24(c)(6); 603.02] 
 

ii. Annual Report to Address the Following the Recommendation/s:   
a. This reviewer was unable to verify if candidates felt fully prepared for the higher end of the spectrum of 

learners. This reviewer suggests addressing the teaching of gifted and talented learners and how to 
create and run programs for gifted students.  

[505.03(1)b.]  The ability to facilitate developmentally appropriate and challenging learning 
experiences based on the unique needs of each learner. 

b. Explicit teaching of grammar- this reviewer was unable to find evidence of this and this also came up as 
in issue in the feedback on the exit survey from former students. [507.24(c)(1)c.] 

c. This reviewer acknowledged different opportunities for students to become fluent writers through 
several courses, however, was not able to examine skills learned and/or demonstrated of the pedagogy 
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of writing. This reviewer suggests the addition of teaching students to write for various audiences- this 
was addressed in GLE 230, but it does not appear to be enough to prepare English Teachers, more of a 
general overview of the genres of writing. Clarity in course work, i.e., objectives within the course 
syllabi) that covers writing pedagogy would strengthen the overall analysis. This reviewer was unable 
to verify if candidates felt fully prepared for the higher end of the spectrum of learners. [507.24(9)(a)-
(f)] 

a.  Model and guide students as they plan, draft, revise, edit, publish, and share writing for a 
variety of purposes; 
b. Develop students’ competence with writing on demand, writing to learn, writing to 
demonstrate understanding, and writing creatively; 
c.  Offer constructive and focused response to students’ writing; 
d.  Present authors’ works as models to encourage diversity in students’ writing; 
e.  Guide students in proofreading their work with an understanding of how audience, purpose, 
and formality of form impact language usage; and 
f.  Implement a variety of assessments, including student writing portfolios, to monitor and 
evaluate student growth and adjust instruction; 

d. This reviewer was unclear as to how candidates are being prepared to teach and assess (grading 
methods) in a “standards based (or competency based)” learning classroom. It is recommended to 
articulate differences between ‘traditional’ approaches versus standards/competency based. Lesson plan 
templates, including learning objectives, and rubrics with standards (and differentiated objectives etc. 
especially for those who have already proven competency.) [505.03(a)(3)] 
 

4. Evidence Supporting the Rating Includes: 
During ‘current student’ interviews it was expressed that the students felt very well prepared for their internship 
experiences, as well as being well supported through the process by cooperating teachers and their professors. 
Past student surveys had a mixed reaction as to preparedness- as previously mentioned, there seems to have been a shift 
over the last 18 months in a positive direction. This leads one to believe that improvements were made and perhaps will 
continue. 
 
Comprehensive list of courses that cover a wide variety of content in the areas of education, English and English 
teaching. 
 
Two school administrators felt as though their relationship with FPU is strengthening and that the majority of student 
teachers are well prepared. The third administrator expressed that her school has a less solid relationship with the 
university. 
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Name of Program:  English Language Arts Teacher for Grades 5-8  
ED 507.55/612.35 

Reviewer Name:  Amy Tremblay, M.Ed. 
 
1. Summary of Findings: 
This report details the review of the Franklin Pierce University Teacher Education Program in the area of English 
Language Arts for Grades 5-8. This review was conducted in accordance with the Council of Teacher Education Review 
Team of the NH Department of Education. The review took place on March 8, 9 and 10, 2022.  
 
Franklin Pierce University offers Education degree programs with teaching licensure/certification at both the bachelor 
and master’s degree levels. The bachelor’s degree program requires 120 credits in General and Liberal Education core 
classes. Student Teaching field experience is required in the spring of the candidate’s fourth year. Teacher Licensure 
(licensure) candidates are also required to complete the English major program. The graduate program requires forty-
two class credits with 90 hours of field work built into the program. Graduate candidates are also required to complete 
student teaching and seminar hours, as well as a Student Research Capstone project.  
 
 
2. Commendations:  
 Strong emphasis on teaching literacy at the elementary level 
 Writing skills support and teaching pedagogy is covered throughout the required course of study, spanning the 

English and Education departments 
 Exemplary and comprehensive coverage of Standard 4 (Literature) 

 

3. Recommendations that Require Responsive Action:  
i. Progress Report to Address the Following Recommendation/s: 

1. Program needs to address the usage and teaching of modern media as it relates to ELA 5-8. 
Currently, the only dedicated technology/media course offered is EN357: How to Write a Blog.  

2. This course does not adequately address the standards listed below: 
a. How visual and informational media can support or distort messages [507.24(c)(6)b.]  
b. Guide students to select, evaluate, and analyze digital resources critically 

[507.24(c)(12)b.]  
c. Guide students to construct and interpret meaning from images and information 

provided by media and technology [507.24(c)(12)a.] 
 

ii. Annual Report to Address the Following the Recommendation/s:  
1. It is recommended that the following topics be addressed through multiple courses, as well as 

separated according to the needs of different grade level students. 
i. In the area of language uses pedagogy, the ability to [507.24(c)(7)a.-i.] 

a.  Apply and model grammatical rules in reading and writing;  
b.  Explain how the application of grammatical rules affects meaning;  
c.  Show how diction, tone, and voice vary according to audience;  
d.  Trace how English has changed and developed over time;  
e.  Distinguish and appreciate regional, ethnic, and standard dialects;  
f.  Model how language functions in different contexts and how to make effective choices 
about meaning or style;  
g.  Apply and model strategies to determine or clarify the meaning of unknown or multiple 
meaning words;  
h.  Show how figurative language, word relationships and nuances in word meaning changes 
meaning; and  
i.  Address the literacy needs of students whose primary language is not English; 

ii. This reviewer was unclear as to how ELA 5-8 candidates have opportunities that directly relate 
to the ELA 5-8 setting. For example, in Course # ED350- Teaching Literacy across the 
Curriculum, the ‘language uses pedagogy’ standard(s) appears to be covered primarily within 
this course and, the course topics and materials seem heavily focused on lower elementary 
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students. More coverage of these topics as they apply to the middle grades (5-8) is 
recommended.  

b. This reviewer was unclear as to the wide range of topics, including grammar, figurative language, 
cultural differences in language, and the literacy needs of English Language Learners for ELA 5-8 
students in different contexts.  

 
4. Evidence Supporting the Reviewer’s Analysis Includes: 
This reviewer conducted a thorough review of required and elective courses offered for the ELA 5-8 program. 
Information was gathered from course syllabi, modules, assignments, readings, and assessments. Information was also 
gathered from meetings with Franklin Pierce faculty and alumni, as well as cooperating schools’ teachers and 
administrators. 
 
This reviewer attended one class session of ED112: Teaching and Learning in a Democratic Society, as well as one 
class session of EN215: Slavery: Lit and Legacy. ED112 is composed of students from varied disciplines and majors. 
The class covers several topics including teacher effectiveness, curriculum standards, standards for teaching and 
learning, and ethical and legal issues facing teachers today. EN215 is a general English course addressing racial and 
gender-based social issues through literature analysis.  
 
Additional examination of: 
 EN232 Teaching of Writing 
 ED350/516 Teaching Literacy Across the Curriculum (same course syllabi for undergraduate and graduate) 
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Name of Program: Life Science Teacher for Grades 5-12  
ED 507.32/612.25 

And General Science ED 612.23/ 507.30 
Reviewer Name: Alison Buchsbaum, M.Ed.  

 
1. Summary of Findings: 
The Secondary Life Science (Grades 7-12) teacher preparation program has both undergraduate and graduate pathways 
that result in an academic degree and a life science certification. Undergraduate students additionally complete a major 
in either Biology or Environmental Science. Master’s students whose undergraduate coursework in life science is 
insufficient must complete supplementary science classes to complete any gaps. The education coursework includes ED 
112/505 (Teaching and Learning in a Democratic Society), ED 105/506 (Educational Psychology), ED 224/510 (Design 
and Management of the Learning Environment), ED 350/516 (Teaching Literacy Across the curriculum), ED 308/508 
(Introduction to Assessment), ED 312/509 (Understanding and Teaching Exceptional Learners), ED 314/519 (Scientific 
Inquiry and Teaching Methods), ED 360/526 (Best Practices in a Secondary Context), ED 492/532A&B (Secondary 
Student Teaching), ED 487/574 (Secondary Student Teaching Seminar), and two elective courses.  The graduate 
pathway also requires ED 585 (Student Research Capstone) and ED 578 (Action Research in the Classroom). Prior to 
the 16 weeks of student teaching (culminating field experience), students are required to have 105 hours (early field 
experiences) in the field (e.g., performing observations). Finally, students must pass the Praxis® test for basic academic 
skills and the Praxis® subject area test for life science before their student teaching as part of earning licensure.  
 
This reviewer examined the assignments and accompanying rubrics for the courses, however, was provided minimal 
evidence of student work. Thus, this reviewer is unable to determine whether there is a process that collects and assesses 
candidate outcomes. This reviewer did review a life science TCAP sample, which was helpful.  
 
As there was limited evidence of student work, this reviewer is unable to determine whether there is a process that 
collects and assesses program trends and makes modifications based on these patterns.  
 
 
2. Commendations:  
Teacher candidates spend 105 hours in the field before beginning their student teaching. According to student 
interviews, they spend most of this time observing several different teachers and classrooms. This process provides 
teacher candidates with a variety of examples of how to organize a lesson, provide direct instruction, facilitate activities, 
formally and informally assess student learning, manage a classroom, and build a classroom community. After teacher 
candidates have reflected upon these classroom observations and explored the process of lesson planning through their 
Franklin Pierce University coursework, they then have the opportunity to start to design and enact their own lessons. 
Using a specific template, teacher candidates create a lesson plan. They then receive feedback from their Franklin Pierce 
instructor and/or host teacher before attempting to teach their lesson in an actual classroom. The significant scaffolding 
embedded in this process ensures that the teacher candidates will experience success and learn from any challenges that 
arise. As several Franklin Pierce courses require students to write numerous lesson plans (e.g., ED 314: Science 
Methods and ED 224/510: Design & Management of the Learning Environment), graduates of the secondary science 
education program leave with enough experience to be prepared to start their career in education.  
             
Additionally, there are a couple of life science standards that are well covered via numerous courses. These include: 

• Hierarchical organization of interacting systems, which is covered in Bio 102: Biology II (Quiz 4: 
cells/organelles), Bio 325: Microbiology (cell structure & function), Bio 218: Ecology, Bio 260: Human A&P I 
(tissues, integumentary, skeletal, muscular, nervous), and Bio 261: Human A&P II (endocrine, CV, lymphatic, 
respiratory, digestive, reproductive & urinary). 

• Feedback mechanisms that ensure homeostasis, which is covered in Bio 101: Biology I (Population Ecology), 
Bio 218: Ecology, Bio 260: Human A&P I (tissues, integumentary, skeletal, muscular, nervous), and Bio 261: 
Human A&P II (endocrine, CV, lymphatic, respiratory, digestive, reproductive & urinary). 

 
The general science standards that are best shown in the FPU life science education program is a couple of inquiry-
based skills. Students in their science classes and the science methods course constantly perform experiments and 
collect data.  
 
 



Franklin Pierce University- Professional Educator Preparation Program Review Report   P a g e  | 25 

3. Recommendations that Require Responsive Action:  
i. Progress Report to Address the Following Recommendation/s:  

1. Evidence for the following standards was not evident during this review. As such, this reviewer 
determines these standards within Life Science PEPP as unmet. 

a. “Establish relationships among all sciences and reflect the role of science systems in 
science literacy.”  This is concerning because a huge part of NGSS is about cross-
cutting concepts (e.g., stability and change, structure, and function, etc.). Teacher 
candidates should be exposed to these concepts throughout their science courses. 
However, it is crucial that future science teachers can make connections between 
various science subjects and make those relationships clear to their students. 
[507.30(c)(3)a.] 

b. “Integrate knowledge from the history and philosophy of science into science 
instruction.”  Although relevant scientists may be referenced in the science courses, the 
education courses do not seem to embed the history of science (as noted by a past 
student). [507.30(c)(3)c.] 
 

ii. Annual Report to Address the Following the Recommendation/s:   
1. This reviewer determined the following standards were unmet given minimal coursework that 

covering the below applicable content and skills. This includes: 
a. “Evidence for structure of DNA determining structure of proteins,” which is only 

covered in Bio 211: Genetics (Lab 5 Quiz: Prokaryotic Transcription & Translation). 
[507.32(c)(1)a.1.(i)] 

b. “Role of photosynthesis, respiration, and fermentation in the needs of organisms as 
well as in the cycling of carbon in the biosphere, atmosphere, hydrosphere and 
geosphere,” which is only covered in Bio 102: Biology II (Quiz 5: Metabolism/ATP & 
Quiz 7: photosynthesis, fermentation). [507.32(c)(1)a.3.(i)] 

c. “Carbon based molecules form the basis for life,” which is only covered in Bio 102: 
Biology II (HW: biological chemistry, Quiz 3: carbon, carbohydrates, and 
phospholipids). [507.32(c)(1)a.3.(ii)] 

d. “Explain the cycling of matter and flow of energy in aerobic and anaerobic conditions,” 
which is only covered in Bio 102: Biology II (Quiz 5: Metabolism/ATP & Quiz 7: 
Fermentation). [507.32(c)(1)a.3.(iii)] 

 
 
4. Evidence Supporting the Reviewer’s Analysis Includes: 
Supporting these ratings was the minimal coursework and other evidence for applicable content and skills. These 
standards include the following: 

• “Integrate the science practices throughout the lesson,” which is only covered in Ed 314: Science Methods. 
These science practices include asking questions for science and defining problems for engineering, developing, 
and using models (e.g., scientific drawings, diagrams, data tables, models, and graphing), analyzing and 
interpreting data, using mathematics and computational thinking, constructing explanations for science, and 
designing solutions for engineering, and engaging in argument from evidence. According to the instructor for 
ED 314 and current FPU students, teacher candidates do use the NGSS website to connect these national 
science standards to the lesson plans. The current seniors who had Thomas Whitney as their instructor for ED 
314 were extremely enthusiastic as to the amount of inquiry activities that he modeled and scaffolded them in 
developing themselves. According to a biology professor, many of the NGSS practices are integrated into 
science courses, as students spend significant time performing experiments and analyzing and communicating 
results. However, it does not seem teacher candidates are prepared to actually teach some of these science 
practices, especially modeling, using computational thinking, and argumentation. The past life science student 
was first exposed to claim-evidence-reasoning statements, a key NGSS practice related to argumentation, during 
professional development for her first teaching job. 

• “Scientific content knowledge that enables the integration of the common themes exhibited in all of the sciences 
into teaching and course design” connects directly to the NGSS cross-cutting concepts. As mentioned above, the 
themes that bridge all science disciplines do not seem to be clearly integrated into the science methods course. 
An interview with a past life science student confirmed this observation. She is developing her understanding of 
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the cross-cutting concepts and how to incorporate them into the classroom through teaching experience post-
graduation, not through the education coursework.  

• “Knowledge of field and laboratory safety and emergency procedures, including responsibilities of science 
teachers for the welfare of their students and care for organisms and the proper maintenance, storage and 
disposal of laboratory materials or chemicals.”  These are only covered in Ed 314: Science Methods (Unit 9 
Readings: Lab Safety) and Ed 360/526: Best Practices in Secondary Contexts (Week 5: Safe Environments). 

• “Knowledge and skills to integrate technological tools for learning, analysis and reporting, including to collect 
and analyze data using information technology,” which is only covered in Ed 360/526: Best Practices in 
Secondary Contexts (Week 10: Technology). 

• “Knowledge of the organizations, agencies, and journals that contribute to the professional growth of the 
science teacher,” which is only covered in Ed 224/510: Design & Management of the Learning Environment 
(Annotated Directory of Resources). 

• “Knowledge and skills of computing and computational thinking as it relates to science, including visualizations 
of scientific concepts and modeling and simulating engineering design to communicate science understanding” 
which seems to be covered in science courses but only briefly addressed in educational science courses. 
 
Syllabi, assignments & rubrics for coursework 
Interviews with current and past students, faculty (Liz Lapon & Jacques Veilleux), school principals, a 
superintendent, cooperating teachers, and supervisors 
Class observations (ED 314, ED 112, and BIO 241) 
FPU Self-assessments  
Life Science Education Plans of Study (undergraduate and graduate) 
TCAP Life Science Sample 
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Name of Program:   Social Studies Teacher for Grades 5-12  ED 507.28/612.28 
And Social Studies Teacher 5-8 ED 612.29/ 507.28 

Reviewer Name:  Linda Kalloger, M.Ed. 
 
1.  Summary of Findings: 
Franklin Pierce University offers graduate and undergraduate licensure programs in Social Studies. The College of 
Education was implemented in 2013 and is continuing to evolve. 
 
This field of study includes a clinical experience component. Additionally, students must complete a semester of 
Supervised Student Teaching and the NHTCAP Capstone. The Gateway Program, which guides and monitors the 
prospective teacher candidates, is embedded into the teacher prep program. It is introduced to teacher candidates in their 
freshman year. The three Gateways have embedded benchmarks that ensure the continuum of learning. Students must 
pass these Gateways to be eligible for NH State Certification/Licensure. All of these courses meet the Standards for ED 
612.28. Some of the courses do not have the Standards listed specifically, but the Standards and GLEs are embedded in 
the courses. These include but are not restricted to Critical Thinking and Analytical Thinking & Written Composition.  
 
The Social Studies courses offer a range of content knowledge and diverse learning experiences. All of the courses 
include assessment strategies that will lead to mastery in each of the Professional Education Requirements (610.02). In 
response to a suggested change from the 2014 Review, FPU has implemented more direct assistance to students to 
prepare for the Praxis® exam(s). The library has purchased software (Mometrix©) and students and staff have been 
trained to use this to assist in test preparation for the Praxis® (Core and/or Content) exam. 
 
The results of the testing have been shared with the history department to help with program development. The Social 
Department meetings have increased and there was success in adding a new social studies track within the history major 
to enhance the requirements of Geography and US History (Content Integration). These courses are now required 
components the social studies track within the History Major. Economics and US Government still require advisor 
oversight to ensure compliance, but they have been included in the 2021-2022 course catalog. 
 
The Social Studies (ED612.28) Self-Assessment Worksheet lists the courses offered, as well as the assessments for 
those courses. All students are also required to take ED350/516, Teaching Literacy Across the Curriculum. The 
ED610.02 Education Matrix provides courses and assessments that address the Standard.  
 
 
2.   Commendations:  
 Student progress is monitored on a consistent basis within Secondary Education Program.  

(Gateway Program, Praxis® I & II, TECAP, Feedback survey forms). 
 The plan to increase Diversity at FPU. 
 The implementation of the Education Lab. 
 FPU has implemented extra test preparation to promote student success in required State testing. (Mometrix© 

software). This is periodically shared with History faculty to help advisement with programmatic development. 
 Each course applies to Social Studies certification /Secondary Education. 
 Development of a plan to upload all data and student progress information. 
 Faculty advisors work closely with students to monitor progress to ensure success. 
 Most courses include a technology component. 
 Field experiences adding to the Certification program. 
 There is a plan is place to address student retention. 
 Consistent monitoring, partnering and mentoring student teacher interns. 
 ED526 Best Practices in Secondary Contexts is a prerequisite to student teaching; includes 30 hours field 

experience. 
 FPU offers workshops to the community, based on indicators of need and requests. 
 FPU incorporates feedback from student surveys to enhance their programs and practices. 
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3.   Recommendations that Require Responsive Action:  
i. Progress Report to Address the Following Recommendation/s:  

1. There was limited distinction between the undergraduate and graduate course(s), assignments, 
and assessments. 

a. Further differentiation between grad/undergraduate courses [603.02; 603.03] 
[504.03(b)] 

b. Addition of more rigorous assessments to courses [603.01(a); 604.01; 604.02] 
 
ii. Annual Report to Address the Following the Recommendation/s:   

1. Further distinction between graduate and undergraduate social studies courses. 
 
 
4.   Evidence Supporting the Reviewer’s Analysis Includes: 
Syllabi, Interview with Associate Professor of Education, TCAP scores, Retention rates, Gateway Path, self-assessments 
 
In reviewing the Social Studies Standards for Grades 5-12 (Ed 612.28/507.28c) the courses offered promote a culture of 
knowledge, diversity, and growth.  
 
These four Standards are being addressed through the courses are listed by the category in which they meet the 
Standard: 

1.  Content-Explain the importance of knowledge 
This Standard is met through 9 courses in the Social Studies Degree Program 
2.   Content-Ability to Exhibit knowledge of basic concepts 
This Standard is met through 9 courses in the Social Studies Degree Program. 
3.   Content-Related subject content- the ability to explain at least one of the behavioral sciences including ways 
in which it provides insights into contemporary society 
 
This Standard is met through 3 courses in the degree program 
Each course in Standards 1-3 is addressed in multiple courses and the assessments range from Exams, quizzes, 
book reviews, primary document analysis, technology task, primary source work, group work, and debates 
 
4.  Pedagogy, the ability to: develop comprehensive lesson plans, Design Learning Activities and demonstrate 
the capacity to use a variety of Social Studies leaning activities and techniques. 

 
This Standard is addressed in ED 526/517 Methods of Teaching Social Studies: ED506 Advanced Psychology 
of the Learner, ED105/10 6Educational Psychology, ED112 Teaching in a Democratic Society, 
ED350/516Teaching Literacy Across the Curriculum, ED224/ED510 Design and Management Learning. These 
courses are assessed using unit plans, lesson plans, supervisor evaluations, interviews, reflections, Clinical 
Capstone Evaluations, and presentations. There is also a Senior CAPSTONE and Field experience component. 
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Name of Program: Special Education Teacher (age 5-21) 
ED 507.40/612.07 

Reviewer Name:  Patricia Stone, S.A.I.F., CAGS 
 
1.       Summary of Findings: 
Franklin Pierce University (FPU) offers both undergraduate and graduate certification programs in General Special 
Education. Should a candidate choose, they may obtain a concurrent K-6 Elementary Education Certification through 
completion of an additional student teaching placement. 
     
Undergraduates must complete a total of 122 credits including student teaching to address meeting the standards for 
special education. A student generated TCAP (Teacher Candidate Assessment of Performance) summation of their 
course of studies and field experience is required senior year. Graduate students must complete a total of forty-nine 
credits, including student teaching as well as a researched-based capstone project. 
 
All candidates must successfully complete the Praxis® Core (Basic Assessment of Academic Skills (BASA)). While 
Praxis® II is not required for graduation, it is required for certification/licensure. 
 
FPU has a Gateway system in place to monitor student progress through the course of study. A systematic process 
designed for collecting and assessing program trends appears to be newly established and ongoing process that 
continues to need strengthening that will lead to making modifications based upon evidence and best practice. 

  
Candidates are expected to participate in a diverse array of field experiences. Field experience begins as part of 
methodology courses sophomore year. A minimum of 120 clinical hours are required prior to eligibility for student 
teaching at the graduate level. Overall clinical hours for undergraduates are not clearly identified but specific to 
individual courses, ranging from 15-30 hours. A standardized formal evaluation observation document has been 
developed for use by all host teachers and FPU faculty (p.14 in FPU Program Review document). 
 
When a candidate wishes to become “dual certified,” a disparity exists between general education and special education 
licensure requirements with regards to student teaching (culminating field experience). When obtaining a single license, 
candidates must complete 16 weeks of student teaching within their discipline. When becoming dual certified, 
candidates complete 16 weeks in general education and only 8 weeks in a special education placement. This eight-week 
drop in special education student teaching requirements puts ‘dual’ licensure candidates at a disadvantage in terms of 
knowledge, demonstration of competencies, and experience relative to special education for the full scope of age 5 
through age 21. 
 
 
2.       Commendations:  
 The special education program has comprehensive instruction in the areas of historical perspectives, 

understanding and implications of special education law, human growth and development and areas of disability 
across multiple courses. 

 There is an established learning lab within the education department. 
 The education department has created a specific educational library. 
 Changes in department faculty and processes such as advising have resulted in positive accolades from teacher 

candidates as well as host teachers. 
 
 
3.       Recommendations that Require Responsive Action:  

i. Progress Report to Address the Following Recommendation/s:  
1. Strengthen instruction and exposure to early intervention transition as well as secondary 

instruction and transition planning. [507.40(b)(3)a.; 507.40(b)(3)g.; 507.(c)(1),(2)] 
2. Skill in engaging students with and without disabilities from age 5 up to age 21; and  

a. Ability to engage in the full range of teaching activities, roles, and responsibilities 
encountered in the school and community settings of a student with disabilities. 
[507.(c)(1),(2)] 

b. Continue to expand repository of data specific to candidate outcomes. [603.02; 603.03] 
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ii. Annual Report to Address the Following the Recommendation/s: 
1. Differentiation between graduate and undergraduate expectations, assignments and assessments 

are not clearly identifiable. Rigor and depth of graduate studies needs to be more clearly 
delineated. [603.02; 603.03] [504.03(b)] 

2. Specific to ED340- actual published assessments WIAT-4, Key Math 3, GORT-5, TOWL-4, 
Vanderbilt Scales, along with record sheets were scanned and shared with teacher candidates. 

*This not only violates copyright laws but could compromise the reliability and validity 
of these assessments. 

3. Instructors should review course syllabi /requirements to be sure they are up to date with 
current practices and terminology such as competency-based assessments, learning 
progressions and instructional methodologies. Likewise, course instruction should be more 
hands on to emulate that which is expected of teacher candidates; not primarily lecture for 
planning and demonstrating teaching and learning [507.40] 

4. Standards have been minimally met with regards to the “use of technology related to 
curriculum content for planning and managing teaching and learning” [507.40(b)(7)c.] as well 
as “integrating effective social and life skills within the academic curriculum.” [507.40(b)(7)d.] 

 
 

4. Evidence Supporting the Reviewer’s Analysis Includes: 
Evidence reviewed included- 
Course syllabi instructional modules 
Interviews with FPU faculty, host teachers, and students 
Review of exemplars such as Live Binder 
Data review 
FPU’s self-assessment documents.  
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Recommendation for Program Approval 

A.  The review team recommends the following programs for conditional approval through October 30, 2023. 
 

Ed 500 Ed 600 PROGRAM DEGREE Approval 
Recommendation 

Proposed 
Expiry 

507.11 612.04  Elementary Education Teacher (K-6) (K-8) BA, M.ED, Licensure Conditional 10/31/2023 

507.24 612.05 English Language Arts Teacher for Grades 5-12 BA, M.ED, Licensure Conditional 10/31/2023 

507.40 612.07 Special Education Teacher (age 5 - 21) BA, M.ED, Licensure Conditional 10/31/2023 

507.32 612.25  Life Sciences Teacher for Grades 7-12 BA, M.ED, Licensure Conditional 10/31/2023 

507.28 612.28 Social Studies Teacher for Grades 5-12 BA, M.ED, Licensure Conditional 10/31/2023 

507.56 612.29  Social Studies Teacher for Grades 5-8 BA, M.ED, Licensure Conditional 10/31/2023 

507.55 612.35  English Language Arts Teacher for Grades 5-8 BA, M.ED, Licensure Conditional 10/31/2023 

a.  Submission and approval by NHCTE of a progress report made on program approval standards not previously met; and  
b.  Review by division director or designee focusing on progress made on program approval standards not previously met; 

 
The FPU progress report shall be due to the Division no later than January 12, 2023 [602.13]. 
 
 
B.    Council for Teacher Education Reactors: [602.10] 
“Reactor” means a member of the NHCTE who reviews the final report for recommendations under the options of 1-4 and gives their feedback. 

 
 Michael Fournier- Superintendent, Bedford School District 
 Shawna D’Amour- Southern New Hampshire University 

 
 
C. Possible Motion to CTE: 

❏     The CTE makes a motion to recommend to the State Board of Education conditional approval for the BA, 
M.Ed., and Licensure PEPPs for the above seven (7) listed educator preparation programs through October 31, 
2023. FPU shall submit a progress report addressing development on unmet standards to the NH Council for 
Teacher Education (CTE) six (6) months from the approval decision by the State Board of Education, per Ed 
602.13.  The progress report shall be due to the Division by January 12, 2023. 
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Appendix A:  Program Performance Levels 

4- Highly Effective:  Teacher Preparation programs performing at the Highly Effective Level consistently do the following: 
Consistently advance candidate growth and achievement. They set and maintain high expectations for learning and 
achievement for all candidates and create an environment of mutual respect, inquisitiveness, and caring. Highly effective 
programs demonstrate extensive knowledge of content, standards, and competencies, and connect them to relevant local and 
global issues. These programs model and encourage innovation, creativity, critical thinking, and engagement on the part of 
their candidates, and use their expertise and skills to engage their candidates in authentic, accessible, and meaningful learning 
opportunities aligned to the content, standards, and competencies. Highly effective programs facilitate personalized learning 
through intentional, flexible, and research-based strategies. They are literate in multiple forms of assessment and incorporate 
and model these multiple assessment strategies to evaluate candidate and program performance and adjust curriculum and 
programs accordingly. Highly effective programs integrate and model technology into their instructional and assessment 
approaches in ways that advance candidate learning opportunities. Highly effective programs consistently demonstrate 
leadership in their contributions to their college/university and K-12 school partners’ progress and culture of growth. They 
engage productively in learning communities and continuously strive to maximize their own self-directed professional 
growth. These programs consistently uphold high standards of professional practice.  

3- Effective:  Teacher Preparation programs performing at the Effective Level consistently do the following: 
Programs performing at the effective level generally advance candidate growth and achievement. They set and maintain high 
expectations for learning and achievement for all candidates, create an environment of mutual respect and caring, and engage 
candidates in appropriate learning opportunities. Effective programs demonstrate sound knowledge of content, standards, and 
competencies, and connect them to relevant real-world issues. These programs model and encourage innovation, creativity, 
critical thinking, and candidate engagement, and use their expertise and skills to engage their candidates in authentic, 
accessible, and meaningful learning opportunities aligned to the content, standards, and competencies. Effective programs 
facilitate personalized learning through research-based strategies and model these strategies for candidates. They use multiple 
forms of assessment to evaluate candidate and program performance and adjust curriculum and programs accordingly. 
Effective programs appropriately integrate and model use of technology into their instructional and assessment approaches. 
Effective programs contribute collaboratively to their college/university and K-12 partner’s progress and culture of growth by 
engaging in learning communities, fostering their own self-directed professional growth, and frequently providing leadership 
to support improvements in their colleagues’ performance. These programs consistently uphold professional standards of 
practice.  
 
2- Needs Improvement:  Teacher Preparation programs performing at the Needs Improvement Level do the following: 
Programs performing at the needs improvement level inconsistently advance candidate growth and achievement. They 
establish expectations for learning and achievement for most candidates and engage candidates in appropriate learning 
opportunities. Programs performing at the needs improvement level demonstrate knowledge of content, standards, and 
competencies. These programs use their knowledge and skills to engage their candidates in accessible and meaningful 
learning opportunities aligned to the content, standards, and perhaps competencies. Programs performing at this level attempt 
to facilitate personalized learning using a mix of research-based and other strategies. They use multiple forms of assessment 
to evaluate candidate and program performance but do not consistently use the results to adjust curriculum and programs 
accordingly. Programs performing at the needs improvement level may use technology in their instruction and assessment 
approaches. Programs performing at this level participate in learning communities, but do not consistently attend to their own 
self-directed professional growth. These programs uphold professional standards of practice. 
 
1- Ineffective:  Teacher Preparation programs performing at the Ineffective Level consistently do the following: 
Programs performing at the ineffective level may advance some candidate growth and achievement, but frequently fail to 
improve most candidates’ growth. They are unable to establish ambitious and reasonable expectations for candidate learning 
for most and may be unable to engage candidates in appropriate learning opportunities. Programs performing at the 
ineffective level may have some knowledge of content, standards, and competencies, but these programs do not use their 
knowledge and skills to engage their candidates in accessible and meaningful learning opportunities aligned to the content, 
standards, and perhaps competencies. Programs performing at the ineffective level may attempt to facilitate personalized 
learning using a mix of research-based and other strategies but cannot prove consistent improvement in candidate learning. 
Programs performing at the ineffective level participate in learning communities, but do not attend to their own self-directed 
professional growth and/or support the growth of their colleagues. These programs generally uphold professional standards of 
practice. 
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Appendix B: Memorandum of Understanding (MOU)    June 2021 

Memorandum of Understanding 
Franklin Pierce University, the NH Council for Teacher Education & The New Hampshire Department of Education 

 
 

I. PURPOSE OF THE MEMORANDUM: 
This memorandum, per Ed 602.06(b)(6), will specify expectations for the institutional program review process for the Franklin Pierce 
University's (FPU) professional educator preparation programs.  
 
In 2014, the State Board of Education approved the following: 

• The programs for Intellectual and Developmental Disabilities and Emotional and Behavioral Disabilities were “taught out” and 
terminated. 

• FPU withdrew its request for re-approval of its Art Education Program and is developing a plan to “teach-out” the rest of the students. 
• The Board granted approval through 8/31/2021 for English Language Arts (5-12), Life Science (5-12), Social Studies (5-12), and 

graduate General Special Education with a progress report due 8/31/2015 and an annual report each year thereafter. 
• The Board granted provisional approval through 8/31/2017 for Elementary Ed (K-6) and Elementary Ed (K-8) with an initial progress 

report due 1/31/2015 and an annual report each year thereafter. 
• The Board granted provisional approval through 8/31/2017 for new program in English Language Arts (5-8), conversion (licensure), 

conversion (licensure) program in Life Sciences (7-12), new program in Social Studies (5-8), conversion (licensure) program in Social 
Studies (5-8), new undergraduate program in General Special Education, and conversion (licensure) program in General Special 
Education with an initial progress report due 8/31/2015 and an annual report each year thereafter. 

• Provisional Programs were previously approved ‘new’ programs; Effective 03/2013, provisional status no longer utilized. 
At the January 12, 2017, State Board meeting, the following was approved: 

• The Board under Ed 602.02 supports the proposal from the Bureau of Educator Preparation and NHCTE to extend the approval status of 
all 14 institutions offering educator preparation programs across the state. The rationale for this extension is consistent with the rule 
detailed in Ed 602.02(g)(3) 

• The Board supports the extension of the approval status of FPU to 2020-2021 
During the January 9, 2020, State Board meeting, the Board approved the following for FPU: 

• The Board granted a one-year extension of all seven of FPU’s PEPPs from August 30, 2021, through August 30, 2022. 
 
This review will be conducted under the guidelines of Ed 602.06, Option l: 

Option 1 – The review of a currently approved PEPP at an institution that is seeking an additional term of state board approval 
for existing PEPP(s). 

 
II. IMPORTANT DATES: 
(a) January 10th, 2022 (snow date January 11th, 2022): Availability of electronic materials and reviewer training will occur (3:30-5:30 

pm) 

• Guidance for electronic access to the IHE’s self-assessment report; 

• Completed self-assessment matrices 

• Site visit schedule (interviews, work sessions, meals, etc.) 
(b) FPU to provide review team (Co-chairs, NH Department of Education (DOE), Reviewers, etc.) with a tentative outline of the site 

review visit schedule including but not limited to: 

• Appointments with individuals or groups to be interviewed 

• Classes and filed-placement sites to be visited (if requested) 

• Work times for the team 

• Specified time for team members to discuss issues and questions with the co-chairs 

• Closing meeting time with the institution, and 

• Information on lodging, parking, directions to the institution, and meals 
(c) Reviewer training will be comprised of: 

• Orientation by the DOE on the program review process; 

• Orientation by the chair(s) regarding content reviews and focus 

• Orientation by FPU on the institution's systems for candidate assessment, program assessment, and clinical partnerships 
and practice; 

(d) The recorded reviewer training, will be made available upon request. 
(e) October 14th, 2021, at 3:30 pm 

• pre-site visit and self-assessment report meeting 

• modality to be determined (in-person or video-conference) 
(f) March 8, 9, and 10: Program Review 
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Memorandum of Understanding 
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(g) The exit meeting will be held before departure on/about mid-day March 10th, 2022. The chairs and NHDOE will provide a general
overview of the review and highlight any concerns; final recommendations will be in the team report once completed

(h) By April 4th, 2022: the Co-Chairs will forward the draft report to the NHDOE (Ed. 602.10 (b)(1))
(i) By April 18th, 2022: the NHDOE will send the final draft review to FPU for an assessment on accuracy of content (Ed. 602.10

(b)(2))
(j) The Institution will return the team report to the chairs and NHDOE within two-weeks of receipt (Ed. 602.10 (b)(3))

III. PROGRAMS TO BE REVIEWED:
a. FPU will utilize the existing ED 600 standards for the seven (7) programs (BA, M.Ed, and Licensure level for each): FPU

will provide a description of the assessment system used to provide evidence and data to inform continuous
improvement for the following content areas:

• Option 1: Full Site Review
 Ed 612.04  Elementary Education Teacher (K-6) (K-8) BA, M.ED, Licensure 
 Ed 612.05 English Language Arts Teacher for Grades 5-12 BA, M.ED, Licensure 
 Ed 612.07 Special Education Teacher BA, M.ED, Licensure 
 Ed 612.25  Life Sciences Teacher for Grades 7-12 BA, M.ED, Licensure 
 Ed 612.28 Social Studies Teacher for Grades 5-12 BA, M.ED, Licensure 
 Ed 612.29  Social Studies Teacher for Grades 5-8 BA, M.ED, Licensure 
 Ed 612.35  English Language Arts Teacher for Grades 5-8 BA, M.ED, Licensure 

The review will examine the preparedness of the institution to continue to offer the above referenced programs and program alignment to 
state standards, which would extend FPU's existing full approval by no more than seven years.  

b. The review and subsequent report will prioritize the programs' and institution's demonstration of:
i. To what degree does the program prepare candidates for state licensure in the content and pedagogy standards (610

and 612)? What evidence exists demonstrating candidate preparation? (600)
ii. To what degree does the program demonstrate institutional and programmatic alignment to the state's candidate

(606.01) and program assessment (606.02) standards? What evidence exists demonstrating program and
institutional alignment? (604.01-02)

iii. To what degree does the program demonstrate institutional and programmatic alignment to clinical partnership and
practice standards? (604.03-08)

IV. SPECIFICATIONS:
a. The review team will be comprised of two co-chairs from the NH Council for Teacher Education, a DOE representative, and

reviewers for each of the proposed programs. Where appropriate, one reviewer may review more than one program. The DOE
is responsible for identifying appropriate reviewers (Ed. 602.06) and shall be responsible for final decisions regarding the review
team membership. *Note: Unforeseen circumstances may warrant substitutions for a review team member.

b. The NH DOE will provide to FPU a copy of:
• Program Approval Report Format
• DOE Reviewer Training Material

c. FPU will provide electronically to the review team, in advance of the visit:
• Most recent on-site review report(s), with description(s) of how the institution addressed recommendations and areas for

growth
• Curriculum Vitae of faculty members involved in programs
• Syllabi for all courses
• Plans of Study
• Link to College Catalogue (or pdf version)
• Educator Preparation Handbook and Guidelines
• Admissions criteria and processes for all programs
• Candidate Assessment Description(s), plans, evidence of implementation and data: program and overall
• Program Assessment Description(s), plans, evidence of implementation and data: program and overall
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• Clinical Partnerships and clinical experience frameworks
• Completed Self-Assessment Matrices by the institution for programs with curriculum alignment and sources of evidence
• Hard copies will be available upon request

d. Additional evidence to be scheduled and collected for day(s) of visit:
• Interviews with faculty, candidates, cooperating practitioners, clinical supervisors, and administrators
• Candidates for interviews are selected at random (to the best extent possible) and will be scheduled by the institution
• Sources of evidence are defined as the institution’s assessment systems related to the standards
• Reviewers will be notified of the option of observations of course(s). Course/class observations shall be requested at

least one week in advance (as a courtesy to notify the class Professor).

e. Details of the review visit
• Representatives of FPU will orient the team to the building and to the overall institution's approach and philosophy
• Review Team will have allotted meeting time to organize work plans and schedules
• To allow time for the reviewers to generate questions and review materials, an interview schedule will be provided

depending on the needs identified by the review team prior to the visit with faculty, candidates, cooperating practitioners,
clinical supervisors, administrators and program graduates

• Team will have working lunches to discuss information gathered; develop questions for FPU for ongoing discussion,
etc.

• The exit meeting will be held before departure. The chairs and DOE will provide a general overview of the visit and
highlight any concerns; final recommendations will be in the team report once completed

• Accommodations will be arranged for a group of (up to 7 reviewers, 2 co-chairs, 1 DOE representative)
o option available for Team to arrive Sunday, March 7th, 2022 (afternoon/evening)

• FPU Teacher Preparation Program Coordinator will be available for logistical and other assistance
• A printer will be available to the team

V. Points of Contact
FPU: Joan Swanson       FPU: Matthew Konieczka 
Franklin Pierce University      Dean of the College of Liberal Arts & Social Sciences 
Director of Education, Associate Professor Professor of Philosophy 
209 Petrocelli Hall      301 Petrocelli Hall 
40 University Drive   40 University Drive 
Rindge, NH  03461  Rindge, NH  03461 
603.899.4201     603.899.4356 
Email: swansonj@franklinpierce.edu       Email: konieczkam@franklinpierce.edu  

NHDOE:   Laura A. Stoneking  CTE:  Patricia Corbett, Review Co-chair 
Administrator  New England College 
NH Department of Education  Academic Affairs 
101 Pleasant Street       98 Bridge Street 
Concord, NH 03301  Henniker, NH 03242 
603.271.4196 603.428.2775 
Email: laura.a.stoneking@doe.nh.gov Email: pcorbett@nec.edu 

CTE:  Brian Walker, Review Co-chair FPU: Sonya Prince 
Plymouth State University       Franklin Pierce University 
Clinical Faculty; Interim Director  Teacher Preparation Program Coordinator 
Holmes Center for School Partnerships   211 Petrocelli Hall 
& Educator Preparation 40 University Dr 
Highland Hall, MSC 55 Rindge, NH  03461 
Plymouth, NH  03264  603.899.1148 
603.535.2807  Email: princes@franklinpierce.edu 
Email: bfwalker@plymouth.edu  

mailto:swansonj@franklinpierce.edu
mailto:konieczkam@franklinpierce.edu
mailto:laura.a.stoneking@doe.nh.gov
mailto:pcorbett@nec.edu
mailto:princes@franklinpierce.edu
mailto:bfwalker@plymouth.edu
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Appendix C: Site Visit Agenda           March 2022 

 
 

3:00 P- . 

7~9.-00 a.m. 

9:00a.m. 

9:30a.m. 

9:4Sa.m. 

If rnnklin P1iece Uliliversity 

!New IHampshiire Department of Edlllcation and 
New Hampshire Gouncirl for J,ea cher Ed ucatfon Sit,e Visit 

Tuesday~ March 8- Tfaursday:, March, 10, 2022 

Monday, Mar,ch 7th 

Team members ,check i to Hotel 

Woodbound f.nn, 247 Woodbound Road, Rindge~ NH 

Tuesday, March 8th 

Petmoell i Room 1is, 

Breakfast i:s included i,n your stay 
Woodbound l.nn, 247 Woodbound Road, Rindge, NH 

Team aririve-s at Franklin Pierce U11iversity, Petrocelli, Room 115 

Welcome and lntroductio11:5, (f.acu.lty, staff) to F ai11klin Pierce 
U nivers·· '!/.Joan.Swanson, Director, School of Educatir:m 

I ntrod uctio11s, by Co-Oairs Pat Corbett and Linda Ka llloger 

10:0D-4:Cm p.m. Wo r ime ""cla5,5es in session: 

3:00p.m. 

. 3:30 P- . 

5:00 P- . 

,,.f0263 Math n1etf10ds (10:50-12:05) in room Petrocelli 102'. 
,,.fl)314 Science Methods (12:15-1:30) in room Petrooelli 102. 

Working .lunch brought to mom 

Snack8reak 

Co-c1 airs meet with the Provost, Dir. catherine Pa en and Deai11,. Dr . 

lied Dolan 
The Prov-o.st Office, Peterson Manor, first floor.. 

Rece,ptio and dinner wit I, FPU administ aitio11 and famlty. 
Waodbound Jnn-Brnmmer Room, 247 Woodbound Road, Rindge, f!IH 

,■ Attende,es include the Accreditation team, Provost~ SOE f acuity 

&Staff_ 

,■ Welcome Greeting from f PV Provost/ Director Swanson 
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7:00-8:00 a.m. 

8:30a.m. 

9:0~ 12:00 p.m. 

12:00p.m. 

12:30 p.m. 

1:30p.m. 

2:00p.m. 

2:30p.m. 

3:00p.m. 

3:30p.m. 

4:00p.m. 

Wednesday, March 9 th 

Petrocelli Room 115 

Breakfast is included in your stay 
Woodbound Inn, 247 Woodbound Road, Rindge, NH 

Co-chairs meet with President Mooney., Presidents Office 

Work Session •c1osses in session: 
•ED112 Demoaotic Society (9:00-9:50), Petrocelli room 102 
•ED316 Social Studies Methods (11:00-11:50), Petrocelli room 102 
•EN215 Slover;: Ut & Legacy (11:00-11:50), Petrocelli room 114 
•HS308 Geography (11:00-11:50), Petrocelli room 112 
•B1241 Evolutionor; Bio (11:00-11:50). M!UG/,/.et;.IIJ, Holl room 216 

Working lunch brought to room 

Co-chairs meet with department faculty- *Hybrid 
Meeting ID: 969 8096 4558, Petrocelli, room 301 

Principals- Zoom• Meeting ID: 970 9143 7050 

• David Dustin, Principal, Jaffrey-Rindge Middle/High School 
• Lori Stevens, Principal, Emerson Elementary School 
• Susan Shaw-Sarles., Principal, Jaffrey Grade School 

Student Teaching Supervisors- Zoom* Meeting ID: 931 8532 2948 
• Jayme Hines 
• Dale Boyle 

• Thomas Whitney 

Superintendent- Zoom• Meeting ID: 917 1323 9404 
• Reuben Duncan,. Superintendent, Jaffrey-Rindge District 

Snack Break 

Cooperating Teachers- Zoom• Meeting ID: 9661943 3537 

• Kim Wheeler, 4th Grade Teacher,. Rindge Memorial School 

• Caroline Collins Siecke, 8 th Soc.. St. Cooperative Mid. School 
• Heather Bushey,. Special Ed.,. Groveton Elementary School 
• Erica Jordan, 5th Grade Teacher, Jaffrey Grade School 

Alumni-Zoom• Meeting ID: 969 2179 7602 

• Gavin Brickley,. MEO,. Secondary, Social Studies 
• Hannah Schwack-Trovitch,. BA,. Elementary K-8 
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4:.30 p_m_ 

5:00p.m. 

6:00 p_m_ 

7:00p .. 

.7:60-8:00 a.m. 

8:30 a.m.-2:00 .m. 

:12,:00 p.m. 

.2:00-3:00 IP-

Joan Swanson 

campus· ur by Alex O'Dovld, Elementary Edlucation K-8. 

Dinner ,aw:rilable at the dinjng lm:ll with cu«ent students. 
• Alex O' Dowd, Senior, El e entairy Educati o 111 K-.8 

• Kennedy· Garnha1 ~ Senior, Elementary K-6/Speciail Educai ion 

• Kiki Doucette, Senior, Element.airy K-6/Specia1I Educai ion 

,■ Cassidy Peiters, Senior,. El1emenltairy K-6/Speci ail Edlucai ion 

• Kl Will'iams# Junio s Ele enta K-6/Special E ucation 

• s.al dlifforn, Junior~ Secondary Education Sooial Stt.1 ies 

Wo r Session if needed 

Aliso 111 1Buchsha1u me s wiith life Scie ce Alumni 

Thursday,. M.arch 1,011, 

PetroceH i Room 115, 

Breakfast is included' in your.smiy· 
Woodbound J.nn, 247' iVoodbound Road~ Rindg,e, NH 

Wo r . Session 

Working .fanm :brought f.o room 

Exiit conference v.rith iteam co-chairs Lindla Ka I loger, 1Pa Coriibett, New 
Hampshire De partrnent of Educat:i'on e resentative IL.aura Sto ekling·, 

and f PU representatives_ 

,contact Information 

!Director, School of Educa1tion, IF.acuity 

Swansoni@frankl inpierce_edu 

603-899-4201 

1Pe1tmcellli# Room 209 

Sonya Primoe 

Associate Director 1 Schodl of Edlucatiion 

Princes@franklin pierce_erlu 

603-8.99>-1148 

1Pe1trncellli# Roo • 211 
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Appendix D: Suggestions 

 *Note:  These are educational professionals’ courtesy of ideas and/or suggestions that sit outside the governance of Ed 
600’s that would contribute to the overall quality and effectiveness of the proposed program.  

Suggestions do not require a specific responsive action. 

 
English Language Arts Teacher for Grades 5-12 

• In EDU 350- 8th Grade Reading Lesson- Broken link to the video 
• In EDU 350 Module 7- Vocabulary Task- the rubric is blank 
• Add programs to meet the needs of gifted and talented students 
• It might be worth looking at whether or not there is enough opportunity of teaching of writing.  

For example- adding a content area writing course or looking at the value of the blogging course 
(EN357) that might be better served as a module in a larger course. 

• COVID has created huge learning gaps (identified as an issue by staff at lunch). Students are showing signs of 
difficulty with executive functioning- perhaps support through advisory course. 

• Provide/embed SEL curriculum into education courses. 
 
 
English Language Arts Teacher for Grades 5-8 

• Program staff members were welcoming, knowledgeable, and enthusiastic; however, some class materials 
appeared outdated. Coursework in many classes consisted of reading/response assignments and traditional 
writing prompts. Students in the Education department would benefit from classes that model teaching best 
practices. 

• Several courses, such as ED231: Primary Literacy and ED350: Teaching Literacy across the Curriculum, 
attempt to cover a wide range of standards and topics in a single course. It is recommended that the program 
consider dividing topics among several courses to help candidates gain a deeper understanding of those topics. 

 
 
Life Sciences Teacher for Grades 7-12 
It would be beneficial to more clearly demonstrate how life science teacher candidates are both learning science topics 
and skills AND developing methods to then teach these science topics and skills. With the life science education 
program being so small, it seems like the focus is more on teaching and learning in general rather than specific to 
science education. It seems candidates only take one course on science teaching methods with most of their classmates 
not intending to teach science.  
 
Related to the previous suggestion, this reviewer suggests an articulated connection to the Next Generation Science 
Standards (NGSS). The ED 314 Science Methods course looks at the national standards by the second week. The 
instructor, Liz Lapon, mentioned that all lesson plans created by teacher candidates require students to use the NGSS 
website to connect their lesson to the standards. However, their understanding of the cross-cutting concepts and how to 
teach all of the science practices seems somewhat limited. The life science NH Teacher Candidate Assessment of 
Performance (TCAP) sample included NGSS standards with each lesson. However, the highlighted standards were not 
always fully addressed in the lesson. This made it seem as if the teacher candidate understood the relevant standard in 
terms of the concept but not the science practices (such as the engineering and design principles) nor cross-cutting 
concepts.  
 
 
Social Studies Teacher for Grades 5-12; Social Studies Teacher for Grades 5-8 
This reviewer suggests the following- 

• Inclusion of a STEM Methods Class into the Social Studies curriculum 
• Mapping guides or implementation of a uniform Syllabus format. 
• Lesson plan template is comprehensive and is modeled for TCAP assessment. Consider adding ‘Use of 

Technology’ as a module on the plan. 
• Consider adding a licensure program in Leadership. 
• Adding rigor to some of the social studies course content assessments would be beneficial to ensure mastery. 
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Special Education Teacher (age 5 - 21) 
This reviewer suggests the following- 

• It would be helpful if lesson planning documents were consistent. Not all courses utilize the same format. 
• Key course assignments targeting educational standards should be clearly identifiable on course syllabi  
• Specific to ED340 PDF uploads were of poor quality 
• Students have expressed a desire for more information and practice with regards to Praxis® CORE 
• Continue to build upon the partnership with the Jaffrey-Rindge School District 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
i [Ed 601.01 Definitions: (aj) “Post-baccalaureate program" means a program, including but not limited to a conversion program, 
that can lead to a graduate degree but requires a candidate to already possess a bachelor’s degree upon entry into the post-
baccalaureate program.     Ed 616 Conversion Programs – repealed by #10295, effective 3-22-2013]  
 
ii Provisional Programs were previously approved ‘new’ programs. Effective 03/2013, provisional status no longer utilized.  

revised 6/9/2022 las   (End of report)  



7/14/2022 

EXECUTIVE SUMMARY 

Office of Chartered Public Schools 

The Birches Academy CPS  

Amendment Request 

A. ACTION NEEDED

A vote is needed by the State Board of Education to approve the amendment requests

forThe Birches Academy (CPS).

B. RATIONALE FOR ACTION

Ed 318.12 gives the State Board of Education the authority to approve or deny a chartered

public schools request for an amendment to their charter document.

C. EFFECTS OF THIS ACTION

An approvement of the amendments will allow The Birches Academy CPS to update

the following:

Addition of STEAM to mission curriculum

Increase enrollment cap by 75 students to 300

D. POSSIBLE MOTION

I move that the State Board of Education approve the amendments to The Birches Academy

Chartered Public School charter document.

OR:

I move that the State Board of Education

(indicate some other action) 

VI, A ~ 1



New Hampshire Department of Education 
Office of Charter Schools 

Chartered Public School 
Application for Charter Amendment 

A chartered public school may submit an amendment to their charter contract with the state 
of New Hampshire in accordance with RSA 193-B:3, XI. This form, together with required 

attachments, is for use when applying for an amendment with the State Board of Education 

under Ed 318.12 (Issuance and Amendment of Charter). 

Name of Chartered Public School: The Birches Academy of Academics and Art 

Name of School Director: Christopher Smith 

Street Address: 419 South Broadway 

Town: Salem 

Email: chrissmith@birchesacademy.org 

Phone Number: 603-458-6399 

Amendment Type: 
(Select all that apply.) 

Description: 
(Use this space to fully describe the 
area(s) in which you are requesting 

amendment(s).) 

Reasoning: 
(Use this space to fully describe the 
area(s) in which you are requesting 

amendment(s).) 

Page PAGE \ • Arabic \ • 
MERGEFORMAT2of NUMPAGES \• 
Arable \ • MERGEFORMAT 2 
Form Revised April 25, 1022 

D Grade Levels 

X Mission 

X Enrollment 

□ Curriculum/Model 

□ other __________________ _ 

We would like to increase our enrollment by 75 students. This would bring 
our total student enrollment to a maximum of 300 students over the next 5 
years. 

We are also seeking to add STEAM to our Charter in addition to our focus on 
Arts integration. 

We have a large waiting list of students and have had some students leave 
only to change their minds and try to come back but their spot had been 
filled. The additional slots would allow us to increase revenue without a 
significant need for school expenditures. Essentially we could absorb more 
students due to the structure of our middle school program where classes 
are generally well below the board suggested 25 students per class. 

We are looking to add a STEAM focus to our charter because we are already 
doing the work. While we want to ensure that we maintain our focus on 
arts-integration, we are equally focused on STEAM and feel it is important to 
spread the word to people that we are a viable candidate when they are in 
search of a STEAM school for their child. 

New Hampshire 

Department of Education 



New Hampshire Department of Education 
Office of Charter Schools 

X Students/Families 
Impact Areas: 

D Staffing 

X Budget 

D Facilities 

0 Goals (academic, 

program, organizational) 

D Accountability Plan (Check all areas impacted upon 
amendment approval) 

D other __________________ _ 

A copy of the last approved charter, with proposed amendment(s) shown via "red-lines" or "mark-ups",~ 

required to be attached to any amendment application. XCopy attached. 

Please include the following additional attachments as noted for specific impacts. 

XDetailed description of the impacts to students and families-see below 
Students & Families: XPlan for communication of these impacts-see below 

□Detailed description of the impacts to staff members 
Staffing: □Plan for communication of these impacts 

XDetailed description of the impacts to the budget-see below 
Budget: XAmended next year budget-see below 

□Detailed description of the impacts to the facilities 
Facilities: □Timeline for impacts 

Goals: □Goal revisions 

Accountability Plan: □Accountability plan revisions 

By signing below, I certify that the information contained within this application for amendment is true 

an7,;urat~ to the ~est O y kno~d- lj m bttra, 

Page PAGE \ • Arabic \ • 
MERGEFORMAT 1 of NU MPAGES \♦ 

Arabk \• MERGEFORMAT1 
Form Revised Ap I 25, 2022 

Date: 

New Hampshire 

Department of Education 



New Hampshire Department of Education 
Office of Charter Schools 

Impact to students and Families: 
Most of the additional students we would add would be absorbed into the middle school rotation; 
we currently have 61 students on our middle school wait list. Students and families should 
experience a minimal inconvenience, if they are impacted at all. Due to the way the middle 
school is set up, the classes I are generally smaller than in the younger grade levels. This is 
because middle school students move between four primary classes and electives, whereas 
students in the younger grades are with a single teacher or switch between a pair of teachers 
for their core classes. 

If students are added to the elementary grade levels, that impact for the students and families 
should also be minimal. One additional student in a classroom has a small impact and doesn't 
necessitate any real change. One or two additional textbooks or online access licenses is not a 
significant financial burden. 

On the plus side, the flexibility to add another student to a class or a small group of students 
inthe middle school allows more students access to a school that might be an ideal match for 
their educational style. We have had students move to another school for sports or to be with 
their neighborhood friends, only to have the parents contact us soon after expressing that they 
had made a mistake and their child wanted to return to The Birches Academy. While we would 
like to have students back in these situations, we have often filled the child's former spot and 
have no flexibility to increase the number of students in the class as we have been operating at 
or near capacity. 

If this enrollment increase is approved, families would be notified of the change through an 
email as well as a communication through our closed Facebook group. New families would be 
notified as part of the enrollment process. 

As a side note, we have an additional 135 students on our wait list for kindergarten through 5th 
grade. 

With regard to adding STEAM to our charter, it will impact prospective families because it will 
help them to make an informed decision about enrolling at the Birches. It also will help current 
families gain a better understanding of the programming at our school. The students should 
remain unaffected as it is already our current practice and they are familiar with our 
programming. 
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Impact on Budget: 

New Hampshire Department of Education 
Office of Charter Schools 

The benefit of adding 25 more students in year one is an increase of revenue which we would 
realize as we achieve economies of scale on a moderate level. While we would receive 
additional revenue, the additional students would not require the addition of any staff. There is 
minimal negative impact of adding 25 students to the school. We would have to purchase 
additional books and classroom materials, but the cost would not be significant. 

Updated Budget with additional students taken into account year one: 

Charter School Name 

Instruction 
~ular Programs 

Special Programs 

Vocational Programs 

Other Programs 

Non.Public Programs 

Adul & Conn1.mity Programs 

Corrrnunity/Jr CoU Ed. Programs 

Corrrnunrty Service Programs 

Su11_port Services 
Student Support SeJVices 

Instructional Staff Servtces 

General Administration 
Collective Bargaining 
School Board Contingency 

Olher School Board 

Execulva Administration 
Managemert Services 

All Other Admlnistrat10n 

School Adnin Se,vices 

Business 

Operation & Ma.int. Of Plant 

Student Transport 

Support Services CentraV Other 

Non~nstrucllonal Services 
Food Service Operations 

Enterprise Operations 

New Hampshire State Departrrent of Education 
Office of School Finance 

101 Pleasant Street, Concord NH, 03301-3860 

2022-2023 Charter School Budget 

adamv at Academics and Art: A Publlc Olstrlct#I 
Bu.tn.tsd Exoendl1uras 

Acct No Total Elementary 
1000-1999 ! xxxxxx xxxxxx 
1100-1199 1,066,769.07 1,066.76907 

1200-1299 49,000.00 •QOCXJOC -
1300-1399 0.00 000 

1400-1499 0.00 ooc 
1500-1599 noo xxxxxx 
1600-1699 ooc xxxxxx 
1700-1799 000 xxxxxx 
1800-1899 0 00 xxxxxx 
2000..!999 xxxxxx xxxxxx 
2000-2199 500.00 50000 

2200-2299 ' 0 00 000 

xxxxxx xxxxxx 
0000-0000 0.00 0 00 
2310/ 840 000 xxxxxx 
2310-2319 0.00 000 

xxxxxx xxxxxx 
2320 / 310 0,00 QI)( 

2320-2399 520,519.00 SZl.5191)( 

2400-2499 0.00 
2500-2599 0.00 
2600-2699 I 378,000.00 llB.OCXJOC 

2700-2799 0.00 ... _ ·-~·-···---·-····· 
2800-2999 0.00 

I 

' xxxxxx xxxxxx 
3100 0.00 DIX 

3200 0.00 000 
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Mlddle High 
xxxxxx )()()()()()( 

000 O(X 

ODO O(X 

000 ooc 
ODO 00( 

xxxxxx xxxxxx 
xxxxxx xxxxxx 
xxxxxx xxxxxx 
xxxxxx xxxxxx 
xxxxxx xxxxxx 

Q(X 

O(X 

xxxxxx xxxxxx 
0.00 0 00 

xxxxxx xxxxxx 
000 00( 

xxxxxx xxxxxx 
O(X 

01)( 

ooc 
Oil( 

o.a: 
o.a: --··- .. - .. -···-·-· 
00: 

xxxxxx xxxxxx 
aoc o.a: 
ooc 00: 

5/2/22 
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New Hampshire Department of Education 
Office of Charter Schools 

Charter School Name 

Facllltles, Acaulsl11ons, Construction 
Site Acquisition 

Site Improvement 

ArchitecturaUEngineering 

Educational Specification Develop 

Bulding Acquisition/Constr. 

Buildrlg lrrprovernent Servtees 

Other Faciities Acq. And Serv. 

Other ouaays 
Debt Serv~e - Principal 

Debt Service • Interest 

To Food Service 

To Other Special Revenue 

To capital Projects 

To capital Reserve 

To Expendable Trust 

To Non-expendable Trust 

To Fiduciary Funds 

To Charter Schools 

To Other Agencies 
Supplermtal Appropriation 

Deficl Appropriation 

Total Buda.led Ex.,.naH 

Revenue 
I Qf:iill Bl::ir:cauc 
Tunicn from NH LEA (Regular Program) 

New Hampsh~e State Department of Educaton 
Office of School Finance 

2~2i'7;~;; g;:.!t?r;e0:!re~J;t869 

ademv d A<:ademlcs and Art A Publlcf District# 
..,...,, llld Ex.,.ncll1ures 

AcctNo Total Elementary 

xxxxxx xxxxxx 
4100 0,00 0OI 

4200 0.00 
4300 0.00 0OI 

4400 0.00 0OI 

4500 0.00 ooi 
4600 0.00 
4900 0,00 

5000-5999 xxxxxx xxxxxx 
5110 000 xxxxxx 
5120 000 xxxxxx 

5220-5221 000 xxxxxx 
5222-5229 000 xxxxxx 
5230-5239 000 xxxxxx 

5251 000 xxxxxx 
5252 000 xxxxxx 
5253 000 xxxxxx 
5254 000 xxxxxx 
5310 0.00 xxxxxx 
5390 000 xxxxxx 
-- 000 xxxxxx 
- 0.00 xxxxxx. 

' I 

' 2 014 788.07 2 014 788.071 

Bud-111d Revenue 
Acct No Total 
xxxxx xxxxxx xxxxxx 

1111-1990 96.621 00 xxxxxx 
1321 xxxxxx 

Birches Academy Budget 22-23 state lelll)late• With Updated Studdhl~0111Ulsx 
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xxxxxx xxxxxx 
000 0OI 

ocx 
000 0OI 

000 0OI 

000 ori .. 
0OI 

ocx 
xxxxxx xxxxxx 
xxxxxx xxxxxx 
xxxxxx xxxxxx 
xxxxxx xxxxxx 
xxxxxx xxxxxx 
xxxxxx xxxxxx 
xxxxxx xxxxxx 
xxxxxx xxxxxx 
xxxxxx xxxxxx 
xxxxxx xxxxxx 
xxxxxx xxxxxx 
xxxxxx xxxxxx 
xxxxxx xxxxxx 
xxxxxx xxxxxx 

0.00 0.00 

xxxxxx xxxxxx 
xxxxxx xxxxxx 
xxxxxx xxxxxx 

512/22 
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New Hampshire Department of Education 
Office of Charter Schools 

ChartarSchoolName 

Tuiltion From NH LEA (Special Program) 

Tuikion From NH LEA (Vocational Program) 

Other Tuition (Individuals/Outside LEAs/Other) 

Transportation Fees 

Other Local Revenue (e.g. contributions) 

Slale Bcli:l:CIII: 

Ades~~y State Revenue 
Lease AKI State Revenue 

Other State Revenue 

E:t:deral Be:w:11:0111: 
nIe1 

All Other Tllle Grants Excluding Tolle 1 

Federal CSP Start-up Grant 

ESSER 

Other Federal Revenue 

Clbec Bc1u:mu: 

TOIIII "'-od 111 .. ,.. -
Starting Blanc• 

Estimated Revenue 
Estimat.ci Exoenc:lti..-es 

New Hampshire State Department of Education 
Office of School Finance 

2~2~~;g~;' 2:-~.:r-0;r;.:!re:;t869 

ademv rA Academics and Art: A Public District# 
........ ttd EXDORdltul'IIS 

Acct No Total Elementary 
1322 i 
1323 ! 

1310/1330/1340 8,00000 xxxxxx, 
1400 000 XXXXXX• 

1500-1990 88.621 00 xxxxxx 
~ 1,832,791.00 xxxxxx 

3111 1792.79100 xxxxxx, 
3190 .a.cmro 

3112-3900 xxxxxx· 
41QQ -~~l1~ 84,000.00 xxxxxx 

4520 10.00000 xxxxxx 
4530 14.00000 xxxxxx 
4590 0.00 xxxxxx 
4595 60.000.IX xxxxxx, 

5110 -5600 xxxxxx 
2 013 412.00 

' 
SurDlus Stattment 

! 1000100 

2.013.-41200 
-2.014,78&07 

Onarational Balance Si.Dlus/ 10.ficit\ -1,376J)7 

Endna Balance 
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xxxxxx xxxxxx 
xxxxxx xxxxxx 
xxxxxx xxxxxx 
xxxxxx xxxxxx 

xxxxxx xxxxxx 
xxxxxx xxxxxx 
xxxxxx xxxxxx 
xxxxxx xxxxxx 
xxxxxx )()()()()()( 

xxxxxx xxxxxx 

xxxxxx xxxxxx 

I 
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�7KH�%LUFKHV�$FDGHP\�RI�
�$FDGHPLFV�DQG�$UW�

�$�3XEOLF�&KDUWHU�6FKRRO�

�&+$57(5�AMENDMENTS

�7KH�%LUFKHV�$FDGHP\�
�%RDUG�RI�7UXVWHHV�

�����6RXWK�%URDGZD\�
�6DOHP��1+�������



�0D\������

�7DEOH�RI�&RQWHQWV�
�,QWURGXFWLRQ�� ���

�(GXFDWLRQDO�PLVVLRQ� ���

�*RYHUQDQFH�DQG�RUJDQL]DWLRQDO�VWUXFWXUH�DQG�SODQ� ���

�0HWKRGV�E\�ZKLFK�WUXVWHHV�DQG�WKHLU�WHUPV�DUH�GHWHUPLQHG� ���

�*HQHUDO�GHVFULSWLRQ�DQG�SURSRVHG�RU�SRWHQWLDO�ORFDWLRQ�RI�IDFLOLWLHV�WR�EH�XVHG� ����

�0D[LPXP�QXPEHU��JUDGH�RU�DJH�OHYHOV� ������

�&XUULFXOXP�DQG�LQVWUXFWLRQDO�JRDOV� ������

�$FKLHYHPHQW�WHVWV� ������

�6WDIILQJ�RYHUYLHZ� ������

�3HUVRQQHO�FRPSHQVDWLRQ�SODQV� ����

�3XSLO�WUDQVSRUWDWLRQ�SODQ� ����

�6WDWHPHQW�RI�DVVXUDQFHV�UHODWHG�WR�QRQGLVFULPLQDWLRQ� ����

�0HWKRG�RI�FRRUGLQDWLQJ�ZLWK�D�SXSLO¶V�ORFDO�HGXFDWLRQ�DJHQF\��/($�� ����

�$GPLVVLRQ�SURFHGXUHV� ����

�3KLORVRSK\�RI�SXSLO�JRYHUQDQFH�DQG�GLVFLSOLQH� ����

�0HWKRG�RI�DGPLQLVWHULQJ�ILVFDO�DFFRXQWV�DQG�UHSRUWLQJ� ����

�$QQXDO�EXGJHW��LQFOXGLQJ�DOO�VRXUFHV�RI�IXQGLQJ� ����

�6FKRRO�FDOHQGDU�DUUDQJHPHQW«�SXUVXDQW�WR�56$�����E����,,,� ����

�3URYLVLRQ�IRU�SURYLGLQJ�FRQWLQXLQJ�HYLGHQFH�RI�DGHTXDWH�LQVXUDQFH�FRYHUDJH� ����

�3KLORVRSK\�RI�SDUHQW�LQYROYHPHQW�DQG�UHODWHG�SODQV�DQG�SURFHGXUHV� ����

�'LVVHPLQDWH�LQIRUPDWLRQ�WR�DVVLVW�SDUHQWV�DQG�SXSLOV�ZLWK�GHFLVLRQ�PDNLQJ�DERXW�WKHLU�
�FKRLFH�RI�VFKRRO� ����

�$�JOREDO�KROG�KDUPOHVV�FODXVH� ����

�6HYHUDELOLW\�SURYLVLRQV�DQG�VWDWHPHQW�RI�DVVXUDQFH� ����

�3URYLVLRQ�RI�GLVVROXWLRQ� ����

�,Q�DGGLWLRQ�WR�DQ�DSSOLFDWLRQ��HDFK�FKDUWHU�VFKRRO�DSSOLFDQW��LQ�FRQVXOWDWLRQ�ZLWK�WKH�ORFDO�
�VFKRRO�ERDUG��VKDOO�SUHSDUH�D�SURSRVHG�FRQWUDFW� ����

�$Q�RXWOLQH�RI�WKH�SURSRVHG�DFFRXQWDELOLW\�SODQ� ����

�$SSHQGL[�$��)RXQGLQJ�PHPEHUV� ����



�$SSHQGL[�%��%XGJHW� ����

�$SSHQGL[�&��*RYHUQPHQW�DQG�2UJDQL]DWLRQDO�6WUXFWXUH� ����

�$SSHQGL[�'��%\ODZV� ����

�$SSHQGL[�(��&XUULFXOXP�)UDPHZRUN� ����

�$SSHQGL[�)��&XUULFXOXP�6DPSOH��7KH�%LUFKHV�:ULWLQJ�&DQV� ����

�$SSHQGL[�*��-RE�'HVFULSWLRQV� ����

�$SSHQGL[�+��+RPH�6FKRRO�&RPSDFW� ����

�$SSHQGL[�,��2UJDQL]DWLRQDO�&KDUW� ����

�$SSHQGL[�-��/HWWHUV�RI�6XSSRUW� ����



���� �(GXFDWLRQDO�PLVVLRQ�

�7KH� �PLVVLRQ� �RI� �7KH� �%LUFKHV� �$FDGHP\� �LV� �WR� �SURYLGH� �D� �WRS� �TXDOLW\� �HOHPHQWDU\� �DQG�
�PLGGOH� �VFKRRO� �HGXFDWLRQ� �WKURXJK� �WKH� �OHQVH� �RI� �DUWV� �LQWHJUDWLRQ� �DQG� �XVLQJ� �VFLHQFH��
�WHFKQRORJ\�� �HQJLQHHULQJ�� �WKH� �DUWV��DQG��PDWKHPDWLFV���67($0���OHDUQLQJ��FRPPXQLW\��WKDW�
�VXSSRUWV� �H[FHOOHQFH� �LQ� �FRUH� �DFDGHPLFV� �DQG� �WKH� �DUWV� �ZKLOH� �FXOWLYDWLQJ� �WKH� �LQGLYLGXDO�
�TXDOLWLHV� �DQG� �VWUHQJWKV� �RI� �HDFK� �FKLOG�� �7KURXJK� �RXU� �VWDII� �DQG� �FXUULFXOXP�� �ZH� �RIIHU��DQ�
�HQYLURQPHQW� �WKDW� �HPEUDFHV� �WKH� �QDWXUDO� �GLYHUVLW\� �RI� �OHDUQLQJ� �VW\OHV� �DQG� �VXSSRUWV� �WKH�
�VRFLDO�� �HPRWLRQDO� �DQG� �SK\VLFDO� �QHHGV� �RI� �RXU� �VWXGHQWV�� �7KHUH� �DUH� �HLJKW�
�IXQGDPHQWDO��HLJKW��VHYHQ��IXQGDPHQWDO��DVSHFWV�RI�RXU�PLVVLRQ��

�$�� �3URYLGH�D�ULJRURXV�FRUH�DFDGHPLF�SURJUDP�WKURXJK�LQWHJUDWHG�FXUULFXOXP�
�SURMHFWV��

�7KH�%LUFKHV�$FDGHP\�ZLOO�SURYLGH�ULFK�FXUULFXOD�LQ�UHDGLQJ��VSHOOLQJ��ZULWLQJ��
�VRFLDO�VWXGLHV��PDWKHPDWLFV��DQG�VFLHQFH�ZLWK�D�IRFXV�RQ�VNLOO�GHYHORSPHQW�DQG�
�DSSOLFDWLRQ��7KHUH�ZLOO�EH�DQ�HPSKDVLV�RQ�WKH�XVH�RI�SURMHFWV�WKDW�PDNH�
�FRQQHFWLRQV�EHWZHHQ�DFDGHPLF�VXEMHFW�DUHDV�DQG�WKH�DUWV��7KH�FRUH�FXUULFXOXP�
�SURJUDP�ZLOO�UHFHLYH�QR�OHVV�WKDQ�����RI�WLPH�DYDLODEOH��

�%�� �&XOWLYDWH�WKH�LQGLYLGXDO�TXDOLWLHV�DQG�VWUHQJWKV�RI�HDFK�VWXGHQW��
�7KH�%LUFKHV�$FDGHP\�ZLOO�VWULYH�WR�PHHW�WKH�LQGLYLGXDO�QHHGV�RI�HDFK�FKLOG��$�
�3HUVRQDO�/HDUQLQJ�*RDO��3/*��ZLOO�EH�FUHDWHG�IRU�HDFK�FKLOG�WDNLQJ�LQWR�
�FRQVLGHUDWLRQ�WKH�LQGLYLGXDO�FKLOG��7KH�3/*�ZLOO�EH�FUHDWHG�E\�WKH�WHDFKHU�ZLWK�
�LQSXW�IURP�SDUHQWV�JXDUGLDQV�DQG�VWXGHQW�ZKLFK�LQFUHDVHV�DV�VWXGHQWV�JURZ�ROGHU��
�$Q�LQGLYLGXDO�SRUWIROLR�FRPSLOHG�E\�HDFK�VWXGHQW�XQGHU�WHDFKHU�GLUHFWLRQ�ZLOO�
�VKRZ�SURJUHVV�LQ�OHDUQLQJ���7KLV�SRUWIROLR�ZLOO�LQFOXGH�DW�OHDVW�RQH�PHWDFRJQLWLYH�
�DQDO\VLV�SHU�\HDU�ZKLFK�DGGUHVVHV�TXHVWLRQV�VXFK�DV��³+RZ�GLG�P\�SULRU�
�NQRZOHGJH�DIIHFW�P\�ZRUN�RQ�WKLV�DVVLJQPHQW"´�

�&�� �7UDLQ�VWXGHQWV�WR�XVH�DUWLVWLF�SURFHVVHV�IRU�DFDGHPLF�OHDUQLQJ��
�7KH�%LUFKHV�$FDGHP\�ZLOO�GHYHORS�FULWLFDO�WKLQNLQJ�VNLOOV�LQ�VWXGHQWV�UHJDUGLQJ�
�DOO�WKHLU�ZRUN�WKURXJK�LQFUHDVHG�RZQHUVKLS�DQG�DQ�HPSKDVLV�RQ�SURFHVV�DQG�DUWV�
�LQ�WKH�FODVVURRP��7KURXJK�YDULRXV�IRUPV�RI�DUWLVWLF�H[SUHVVLRQ��VWXGHQWV�ZLOO�EH�
�HQFRXUDJHG�WR�H[SUHVV�WKHPVHOYHV�FUHDWLYHO\��

�'�� �8WLOL]H�WKH�VFLHQWLILF�PHWKRG�DQG�WHFKQRORJ\�EHVW�SUDFWLFHV�WR�JXLGH�VWXGHQW�
�LQTXLU\��GLDORJXH�DQG�FULWLFDO�WKLQNLQJ���2IIHU�FRPSUHKHQVLYH�PXOWLGLVFLSOLQDU\�
�HQULFKPHQW�SURJUDPV�DOORZLQJ�QHZ�ZD\V�RI�WKLQNLQJ��EHKDYLQJ�DQG�OHDUQLQJ��

�6WXGHQWV�ZLOO�EH�WDXJKW�WR�XVH�WHFKQRORJ\�WR�WDNH�FRQWURO�RI�WKHLU�OHDUQLQJ��
�LQFOXGLQJ�RIIHULQJ�WKHP�JUHDWHU�DFFHVV�WR�WKHLU�HGXFDWLRQ�DQG�VXSSRUWLQJ�WKHLU�
�H[HFXWLYH�IXQFWLRQLQJ��6WXGHQWV�ZLOO�EH�SURYLGHG�ZLWK�RSSRUWXQLWLHV�WR�
�XQGHUVWDQG�DQG�LPSOHPHQW�WKH�VFLHQWLILF�PHWKRG�ERWK�LQ�WKH�FODVVLFDO�VHQVH�DQG�
�DOVR�LQ�FRQWHPSRUDU\�DSSOLFDWLRQV�VXFK�DV�UDSLG�SURWRW\SLQJ��7KH�JRDO�ZLOO�EH�
�WR�JLYH�WKHP�RSSRUWXQLWLHV��DQG�H[SRVXUH�WR�ILUVW�KDQG�H[SHULHQFH�ZLWK�
�DSSOLFDWLRQV�XVHG�LQ�KLJKHU�HGXFDWLRQ�DQG�UHDO�ZRUOG�VFHQDULRV���7KH�%LUFKHV�
�$FDGHP\�ZLOO�SURYLGH�DIWHU�VFKRRO�HQULFKPHQW�SURJUDPV�WKDW�PD\�LQFOXGH�
�YLVXDO�DUWV��PRYHPHQW��GDQFH��WKHDWHU��PXVLF��DQG�IRUHLJQ�ODQJXDJH�DOORZLQJ�
�VWXGHQWV�WR�H[SORUH�QHZ�ZD\V�RI�WKLQNLQJ��EHKDYLQJ��DQG�OHDUQLQJ��



�(�� �2IIHU�FRPSUHKHQVLYH�PXOWLGLVFLSOLQDU\�HQULFKPHQW�SURJUDPV�DOORZLQJ�QHZ�ZD\V�
�RI�WKLQNLQJ��EHKDYLQJ�DQG�OHDUQLQJ��

�7KH�%LUFKHV�$FDGHP\�ZLOO�SURYLGH�DIWHU�VFKRRO�HQULFKPHQW�SURJUDPV�WKDW�PD\�
�LQFOXGH�YLVXDO�DUWV��PRYHPHQW��GDQFH��WKHDWHU��PXVLF��DQG�IRUHLJQ�ODQJXDJH�
�DOORZLQJ�VWXGHQWV�WR�H[SORUH�QHZ�ZD\V�RI�WKLQNLQJ��EHKDYLQJ��DQG�OHDUQLQJ��

�)�� �6XSSRUW�VWXGHQW�DFKLHYHPHQW�E\�FUHDWLQJ�DQ�LQFOXVLYH�FRPPXQLW\�WKDW�DFWLYHO\�
�HQJDJHV�SDUHQWV��WHDFKHUV�DQG�VWXGHQWV�LQ�WKH�OHDUQLQJ�SURFHVV��

�7KH�%LUFKHV�$FDGHP\�ZLOO�FUHDWH�D�OHDUQLQJ�FRPPXQLW\�WKDW�DFWLYHO\�HQJDJHV�
�SDUHQWV�LQ�VLJQLILFDQW�DQG�VXEVWDQWLDO�ZD\V�ERWK�LQVLGH�DQG�RXWVLGH�WKH�FODVVURRP�
�VR�WKDW�WKH\�EHFRPH�OHDUQLQJ�SDUWQHUV�ZLWK�VWXGHQWV�DQG�WHDFKHUV��

�*�� �3URPRWH�FKDUDFWHU�GHYHORSPHQW�DQG�JRRG�FLWL]HQVKLS��
�7KH�%LUFKHV�$FDGHP\�ZLOO�SURPRWH�VRXQG�FKDUDFWHU�GHYHORSPHQW�E\�KHOSLQJ�
�VWXGHQWV�UHODWH�DQG�FRPPXQLFDWH�ZLWK�RWKHUV��GHYHORS�OHDGHUVKLS�VNLOOV�DQG�
�XQGHUVWDQG�WKHLU�LQGLYLGXDO�ULJKWV�DQG�WKRVH�RI�RWKHUV�LQ�D�UHVSHFWIXO�HQYLURQPHQW��
�6WXGHQWV�ZLOO�SDUWLFLSDWH�LQ�IRUPLQJ�WKH�SROLFLHV�DQG�SURFHGXUHV�WKDW�DIIHFW�WKHP��
�$OO�VWXGHQWV�ZLOO�EH�JLYHQ�WKH�RSSRUWXQLW\�WR�EHFRPH�LQYROYHG�LQ�ZKROH�VFKRRO�
�PHHWLQJV��DQG�HDFK�VWXGHQW�DQG�VWDII�PHPEHU�ZLOO�EH�DVVLJQHG�PHPEHUVKLS�LQ�RQH�
�RI�WKH�+RXVHV��$OO�VFKRRO�PHHWLQJV�ZLOO�RFFXU�ZHHNO\�DQG�+RXVH�PHHWLQJV�ZLOO�
�RFFXU�RQFH�D�PRQWK��+RXVH�PHHWLQJV�ZLOO�EH�VWUXFWXUHG�VR�WKDW�HDFK�PHHWLQJ�KDV�
�D�WKHPH�ZKLFK�FDQ�EH�DOWHUHG�WR�DGGUHVV�VFKRRO�ZLGH�LVVXHV�DV�WKH\�DULVH�DQG�
�RIIHU�ROGHU�VWXGHQWV�DQ�RSSRUWXQLW\�WR�PHQWRU�WKHLU�\RXQJHU�FRXQWHUSDUWV��7KH�
�+RXVH�V\VWHP�FDQ�DOVR�IXQFWLRQ�DV�D�SHHU�OHDGHU�SURJUDP�ZKHQ�DSSURSULDWH��
�+RXVH�SRLQWV�FDQ�DOVR�EH�DZDUGHG�E\�DGXOWV�LQ�WKH�VFKRRO�FRPPXQLW\�WR�VXSSRUW�
�SUR�VRFLDO�EHKDYLRUV�DQG�FUHDWH�VRFLDO�FDSLWDO�IRU�VWXGHQWV�ZKR�PD\�VWUXJJOH�
�VRFLDOO\���$OO�VWXGHQWV�ZLOO�EH�JLYHQ�WKH�RSSRUWXQLW\�WR�EHFRPH�LQYROYHG�LQ�VWXGHQW�
�JRYHUQPHQW�DQG�LQ�ZKROH�VFKRRO�PHHWLQJV��6WXGHQW�JRYHUQPHQW�ZLOO�PHHW�DW�D�
�PLQLPXP�RI�RQFH�D�PRQWK�DQG�ZKROH�VFKRRO�PHHWLQJV�ZLOO�RFFXU�ZHHNO\��

�+�� �,QFRUSRUDWH�WKH�XVH�RI�WHFKQRORJ\��
�7KH�%LUFKHV�$FDGHP\�ZLOO�XVH�WHFKQRORJ\�DQG�WHFKQRORJ\�SODWIRUPV�DV�D�WHDFKLQJ�
�WRRO�ZKHUHYHU�SRVVLEOH���7KH�%LUFKHV�$FDGHP\�ZLOO�HQVXUH��WKURXJK�VWDII�
�GHYHORSPHQW��3URIHVVLRQDO�/HDUQLQJ�&RPPXQLWLHV��3/&V��DQG�VXSHUYLVLRQ��WKDW�
�WHDFKHUV�KDYH�DFFHVV�WR�QHZ�HGXFDWLRQDO�WHFKQRORJLHV�DQG�RSSRUWXQLWLHV�WR�WUDLQ�
�ZLWK�WKHP��7HDFKHUV�ZLOO�UHFHLYH�VXSSRUW�DV�WKH\�WUDQVLWLRQ�LQ�WKHLU�WHFKQRORJ\�
�LQWHJUDWLRQ�WKURXJK�WKH�VXEVWLWXWLRQ��DXJPHQWDWLRQ��PRGLILFDWLRQ�DQG�UHGHILQLWLRQ�
��6$05��PRGHO��
�7KH�JRDO�ZLOO�EH�WR�JLYH�WKHP�RSSRUWXQLWLHV��DQG�H[SRVXUH�WR�ILUVWKDQG�H[SHULHQFH�
�ZLWK�DSSOLFDWLRQV�XVHG�LQ�KLJKHU�HGXFDWLRQ�DQG�UHDO�ZRUOG�VFHQDULRV��

���� �*RYHUQDQFH�DQG�RUJDQL]DWLRQDO�VWUXFWXUH�DQG�SODQ�

�7KH�%RDUG�RI�7UXVWHHV�ZLOO�JRYHUQ�7KH�%LUFKHV�$FDGHP\�ZLWK�VWDWXWRU\�UHVSRQVLELOLWLHV�
�XQGHU�56$�����%���IRU�³JHQHUDO�VXSHUYLVRU\�FRQWURO�DQG�DXWKRULW\�RYHU�RSHUDWLRQV�RI�WKH�
�FKDUWHU�VFKRRO�´�



�7KH�%RDUG�RI�7UXVWHHV�ZLOO�FRQVLVW�RI�WKH�'HDQ�RI�6FKRRO��ZKR�ZLOO�EH�D�QRQ�YRWLQJ�
�PHPEHU��WHDFKHUV��SDUHQWV��DQG�FRPPXQLW\�PHPEHUV��

�7KH�%RDUG�RI�7UXVWHHV�ZLOO�FRQVLVW�RI�D�FKDLU��YLFH�FKDLU��VHFUHWDU\��DQG�WUHDVXUHU�DQG�ZLOO�
�HVWDEOLVK�JRYHUQLQJ�SROLFLHV��7KH�%RDUG�RI�7UXVWHHV�ZLOO�H[HUFLVH�LWV�DXWKRULW\�WR�VHW�
�SROLF\�DQG�PDNH�GHFLVLRQV�WKDW�VHUYH�WKH�PLVVLRQ�RI�WKH�VFKRRO�DQG�ZLOO�KDYH�RYHUVLJKW�
�DQG�DXWKRULW\�WR�UHQGHU�ILQDO�GHFLVLRQV�RQ�PDWWHUV�SHUWDLQLQJ�WR��

��� �+LULQJ�RI�WKH�'HDQ�RI�6FKRRO�
��� �$SSURYDO�DQG�RYHUVLJKW�RI�DQQXDO�EXGJHW�DQG�IXQG�UDLVLQJ�SURJUDPV�
��� �6HWWLQJ�SROLF\�
��� �$SSRLQWPHQW�RI�RQH�RU�PRUH�DGYLVRU\�PHPEHUV�RU�FRPPLWWHHV�
��� �'HOLQHDWLQJ�HGXFDWLRQDO�SULRULWLHV�
��� �6HWWLQJ�SURIHVVLRQDO�VDODULHV�DQG�FRPSHQVDWLRQ�SURJUDP�
��� �5HYLHZLQJ�DQG�DSSURYLQJ�VLJQLILFDQW�FRQWUDFWV��H�J���IRU�IDFLOLWLHV�DQG�EHQHILW�

�SURJUDPV�
��� �0DWWHUV�IRU�ZKLFK�WKH�ERDUG�VHUYHV�DV�D�KHDULQJ�ERG\�IRU�DFWLRQ�RU�DSSHDOV�
��� �$Q\�RWKHU�PDWWHUV�WKDW�DUH�QRW�DGPLQLVWUDWLYH�LQ�QDWXUH�DQG�RU�WKDW�DUH�

�SUHVFULEHG�LQ�VWDWXWH�RU�UXOH�

�3OHDVH�VHH�$SSHQGL[�&�IRU�DGGLWLRQDO�GHWDLO�RQ�WKH�JRYHUQDQFH�DQG�RUJDQL]DWLRQDO�
�VWUXFWXUH��

���� �0HWKRGV�E\�ZKLFK�WUXVWHHV�DQG�WKHLU�WHUPV�DUH�GHWHUPLQHG�

�7KH�%\ODZV�ZLOO�RXWOLQH�WKH�%RDUG�VHOHFWLRQ�SURFHVV�DQG�WHUPV��,Q�JHQHUDO��RSHQLQJV�RQ�
�WKH�%RDUG�ZLOO�EH�ILOOHG�E\�UHFRPPHQGDWLRQ��QRPLQDWLRQ��DQG�YRWH�RI�D�PDMRULW\�RI�WKH�
�%RDUG�SUHVHQW�DQG�SDUWLFLSDWLQJ�DQG�SHU�WKH�%RDUG�SROLF\��

�3OHDVH�VHH�$SSHQGL[�'�IRU�WKH�%\ODZV��



���� �*HQHUDO�GHVFULSWLRQ�DQG�SURSRVHG�RU�SRWHQWLDO�ORFDWLRQ�RI�
�IDFLOLWLHV�WR�EH�XVHG�

�7KH�%LUFKHV�$FDGHP\�LV�ORFDWHG�LQ�6DOHP��1+��:H�RFFXS\��������VT�IW��RI�ILUVW�DQG�
�VHFRQG�IORRU�UHWDLO�VSDFH��7KLV�LQFOXGHV���FODVVURRPV��VSDFH�IRU�WXWRULQJ��DUW��PXVLF��DQG�
�WKH�VFKRRO¶V�DGPLQLVWUDWLYH�VWDII��DV�ZHOO�DV�WZR�ODUJH�DOO�SXUSRVH�URRPV��7KHUH�LV�D�
�OLPLWHG�RXWGRRU�VSDFH�IRU�SK\VLFDO�DFWLYLW\��:H��DUH�LQ�\HDU���RI���RI�D�OHDVH�H[WHQVLRQ�
�DQG�DUH�DFWLYHO\�UHYLHZLQJ�RSWLRQV�IRU�RXU�IRUHYHU�VSDFH���DUH�LQ�\HDU���RI�D����\HDU�OHDVH�
�DQG�ZLOO�EHJLQ�WR�UHYLHZ�VSDFH�RSWLRQV�LQ�\HDU����

���� �0D[LPXP�QXPEHU��JUDGH�RU�DJH�OHYHOV��DQG��DV�DSSOLFDEOH��
�RWKHU�LQIRUPDWLRQ�DERXW�SXSLOV�WR�EH�VHUYHG�

�7KH�%LUFKHV�$FDGHP\�RSHQHG�LWV�GRRUV�LQ������ZLWK����VWXGHQWV��,Q�IDOO������7KH�
�%LUFKHV�DGGHG���FODVVURRPV�EULQJLQJ�RXU�HQUROOPHQW�WR������:H�DGGHG�DQ�DGGLWLRQDO�
�FODVVURRP�LQ�HDFK�RI�WKH�QH[W���VXEVHTXHQW�\HDUV�DQG�D�IXOO�GD\�.LQGHUJDUWHQ�LQ�������
�EULQJLQJ�RXU�WRWDO�WR�����VWXGHQWV��ZKLFK�ZDV�DSSURYHG�E\�WKH�%RDUG�RI�(GXFDWLRQ�LQ�
��������:H�VHHN�WR�LQFUHDVH�RXU�WRWDO�HQUROOPHQW�WR������DV�DSSURYHG�E\�WKH�%RDUG�LQ�
�������DQG�SODQ�WR�LQLWLDOO\�VSUHDG�WKH�DGGLWLRQDO�VWXGHQWV�EHWZHHQ�H[LVWLQJ�
�FODVVURRPV��7KLV�DOVR�DOORZV�XV�WKH�DELOLW\�WR�LQLWLDOO\�EHQHILW�IURP�LQFUHDVHG�UHYHQXH�
�RSSRUWXQLWLHV��,W�ODWHU�DIIRUGV�WKH�RSSRUWXQLW\�WR�DGG�DQ�DGGLWLRQDO�.LQGHUJDUWHQ�
�FODVVURRP�ZKHQ�ZH�DFTXLUH�D�SHUPDQHQW�EXLOGLQJ�DQG�JLYHV�XV�D�\HDU�IURP�WKHQ�WR�
�VHHN�DGGLWLRQDO�DPHQGPHQWV�DV�QHFHVVDU\�WR�IXUWKHU�LQFUHDVH�HQUROOPHQW��

�:H�KDYH�DQ�DYHUDJH�RI����VWXGHQWV�SHU�JUDGH���SHU�FODVV�ZLWK�D�IXOO�WLPH�TXDOLILHG�
�7HDFKLQJ�$VVLVWDQW�LQ�HDFK�FODVV�LQ�*U�.���DQG�D�VKDUHG�7HDFKLQJ�$VVLVWDQW�LQ�*U������
�'XH�WR�WKH�VWUXFWXUH�RI�RXU�PLGGOH�VFKRRO��ZH�FRXOG�DEVRUE�PRUH�VWXGHQWV�ZLWKRXW�
�VXEVWDQWLDOO\�LQFUHDVLQJ�FODVV�VL]H��

���� �&XUULFXOXP�DQG�LQVWUXFWLRQDO�JRDOV�

�7KH�IROORZLQJ�JLYHV�DQ�RYHUYLHZ�RI�FXUULFXOXP�REMHFWLYHV�LQ�FRUH�FRQWHQW�DUHDV��7KH�
�FXUULFXOXP�LV�EDVHG�RQ�NQRZQ�VWDQGDUGV��LQFOXGLQJ�&RPPRQ�&RUH�6WDQGDUGV��WKH�1H[W�
�*HQHUDWLRQ�6FLHQFH�6WDQGDUGV�DQG�WKH�1+�6RFLDO�6WXGLHV�)UDPHZRUNV��DQG�KDYH�FRXUVH�
�REMHFWLYHV�WKDW�DUH�ULJRURXV�DQG�FKDOOHQJH�DOO�VWXGHQWV��7KH�%LUFKHV�$FDGHP\�ZLOO�PHHW�
�RU�H[FHHG�VWDWH�VWDQGDUGV��

�7KH�%LUFKHV�$FDGHP\�KLJKO\�YDOXHV�SULQFLSOHV�VXFK�DV�WKRVH�RI��1H[W�*HQHUDWLRQ�
�/HDUQLQJ����6WXGHQWV�DUH�HQJDJHG�LQ�FURVV�FXUULFXODU��SURMHFWV�WKDW�SURYLGH�UHDO�OLIH��VWXGHQW�
�FHQWHUHG�OHDUQLQJ�H[SHULHQFHV�DQG�WKH�RSSRUWXQLW\�IRU�DXWKHQWLF�SHUIRUPDQFH�EDVHG�
�DVVHVVPHQW��$W�WLPHV��OHDUQLQJ�LQFRUSRUDWHV�FRPPXQLW\�PHPEHUV�DQG�SURIHVVLRQDOV�WR�
�FUHDWH�OHDUQLQJ�VWXGLR�H[SHULHQFHV��0XOWL�DJHG�FODVVURRPV�SURPRWH�ERWK�VHOI�GLUHFWHG�
�OHDUQLQJ�DQG�FRRSHUDWLYH�OHDUQLQJ��7HDFKHUV�VHUYH�DV�IDFLOLWDWRUV�ZKR�VFDIIROG�OHDUQLQJ�
�H[SHULHQFHV�DQG�SURYLGH�VXSSRUW�ZKLOH�WKH�VWXGHQWV�HQJDJH�DQG�WDNH�RZQHUVKLS�RI�WKHLU�
�OHDUQLQJ��8OWLPDWHO\��7KH�%LUFKHV�$FDGHP\�VWXGHQWV�DUH�EXLOGLQJ�D�VWURQJ�IRXQGDWLRQ�IRU�
�OLIH��ZRUN�DQG�FLWL]HQVKLS�LQ�WKH�����VW� �&HQWXU\��

�$UWV�DUH�LQWHJUDWHG�DQG�WKLV�LQFOXVLYH�DSSURDFK�QDWXUDOO\�HPEHGV�WKH�SURFHVVHV�RI�FULWLFDO�



�WKLQNLQJ��FUHDWLYH�VROXWLRQV�DQG�JRDO�DWWDLQPHQW��5HVHDUFK�KDV�VKRZQ�WKDW�ZKHQ�VFKRRO�
�FXUULFXOD�DUH�LQWHJUDWHG�WKURXJK�WKH�DUWV��VWXGHQWV�JDLQ�QRW�RQO\�DFDGHPLFDOO\��EXW�DOVR�
�LPSURYH�WKHLU�VHOI�FRQFHSWV�DQG�VHOI�FRQILGHQFH��&UHDWLYLW\�DQG�WKH�DUWLVWLF�SURFHVV�LV�
�PRGHOHG�DQG�HPSKDVL]HG���$UWV�LQFOXGH��

��� �9LVXDO�$UWV��GUDZLQJ��SDLQWLQJ��VFXOSWXUH�PRGHOLQJ��DQG�H[SRVXUH�WR�YDULHG�DQG�
�TXDOLW\�VXSSOLHV��

��� �3HUIRUPDQFH�$UW��GUDPD�LV�ZRYHQ�LQWR�FXUULFXODU�DUHDV��6WXGHQWV�KDYH�
�RSSRUWXQLWLHV�WR�OHDUQ��SUDFWLFH��DQG�SHUIRUP�WKHDWULFDO�SUHVHQWDWLRQV�LQFOXGLQJ�
�RULJLQDO�ZRUNV��

��� �0XVLF��OHDUQLQJ�UK\WKP��NHHSLQJ�WLPH��UHDGLQJ�PXVLF��DQG�H[SRVXUH�WR�DQG�
�LQVWUXFWLRQ�LQ�PXVLFDO�LQVWUXPHQWV�DQG�FKRUXV��DQG�RSSRUWXQLWLHV�IRU�
�SHUIRUPDQFH��

�2XU�FXUULFXOXP�LV�GHVLJQHG�WR�GHYHORS�NQRZOHGJH�DQG�VNLOOV�LQ�UHDGLQJ��VSHOOLQJ��ZULWLQJ��
�PDWKHPDWLFV����KLVWRU\��JHRJUDSK\��VRFLDO�VWXGLHV���DQG�67($0��DQG�VFLHQFH����)RUHLJQ�
�ODQJXDJH��DQG�WHFKQRORJ\�DUH�LQWHUZRYHQ�ZLWK�WKH�FXUULFXOXP�DW�DOO�OHYHOV���7KH�PLGGOH�
�VFKRRO�DOVR�KDV�HOHFWLYHV�LQFOXGLQJ���WHFKQRORJ\�DV�D�KREE\��WHFKQRORJ\����KHDOWK�FRQWHQW��
�WKHDWHU��HWF���WKDW�KHOS�HQKDQFH��DQG�RWKHU�HQULFKPHQW�SURJUDPV�DUH��WKH�FRUH�DFDGHPLF�
�SURJUDP��7KH�DUWV��DUH��ZLOO�EH��HPSKDVL]HG�WKURXJK�D�FRPSUHKHQVLYH��PXOWL��GLVFLSOLQDU\�
�DUWV�SURJUDP�EH\RQG�FRUH�DFDGHPLF�LQVWUXFWLRQDO�WLPH��DV�ZHOO�DV�WKURXJK�LQWHJUDWHG�
�FXUULFXOXP�SURMHFWV���([SHULHQWLDO�OHDUQLQJ��/HDUQLQJ�WKURXJK�H[SHULHQFH��ZLOO�EH�
�HPSKDVL]HG�DV��ZLOO�WKH�LPSRUWDQFH�RI�VWXGHQW�DJHQF\�LQ�WKHLU�HGXFDWLRQ��ZHOO�DV�EHLQJ�
�VWXGHQW�FHQWHUHG����$GGLWLRQDOO\��WKHUH�LV�D�IRFXV�RQ�UHDO�ZRUOG�OHDUQLQJ�DQG�SUREOHP�
�UHVROXWLRQ��7KH��LQVWUXFWLRQ��ZLOO��WDNHV��D�FURVV�FXUULFXODU�DSSURDFK�ZKHUHYHU��ZHDYH�
�WRJHWKHU�ODQJXDJH�DUWV��PDWK��DQG�VFLHQFH�ZKHUH��SRVVLEOH��

�7KH� �%LUFKHV��$FDGHP\��UHDFKHV��RXW��WR��RXU��VXUURXQGLQJ��DUHD��DQG��FUHDWHV��FUHDWH��FRPPXQLW\�
�OHDUQLQJ��SDUWQHUVKLSV��LQ��DOO��VXEMHFW��DUHDV��ZKHUHYHU��SRVVLEOH���LQFOXGLQJ��PHPEHUVKLS��LQ��WKH�
�&KDPEHU�RI�&RPPHUFH�DQG�VLQJLQJ�DW�WKH�/LRQ¶V�FOXE�DQG�D�QXUVLQJ�KRPH��

�3OHDVH�VHH�$SSHQGL[�(�DQG�$SSHQGL[�)�IRU�RXU�FXUULFXOXP�IUDPHZRUN�DQG�RXWFRPHV��

�$�� �/DQJXDJH�$UWV��5HDGLQJ��:ULWLQJ��/LWHUDWXUH�DQG�2UDO�/DQJXDJH�
�7KH�/DQJXDJH�$UWV�FXUULFXOXP�LQFOXGHV�D�FRPELQDWLRQ�RI�GLUHFW�LQVWUXFWLRQ��LQGLYLGXDO�
�ZRUN��DQG�FRRSHUDWLYH�JURXS�ZRUN�DQG�LV�GHPRQVWUDWHG�DFURVV�DOO�VXEMHFW�DUHDV��

�5HDGLQJ�
��� �*UDGHV�.����6WXGHQWV�DUH�H[SRVHG�WR�D�EDODQFHG�UHDGLQJ�FXUULFXOXP�WKDW�

�LQFOXGHV�H[SRVXUH�WR�ZKROH�OLWHUDWXUH�DV�ZHOO�DV�GLUHFW�LQVWUXFWLRQ�LQ�SKRQLFV��
�6WXGHQWV�ZLOO�UHDG�IRU�IOXHQF\�DQG�XQGHUVWDQGLQJ�DQG�OHDUQ�WKURXJK�EDODQFHG�
�LQVWUXFWLRQ��%DVHG�RQ�QHHG�DQG�DSSURSULDWHQHVV��VWXGHQWV�ZLOO�H[SHULHQFH�D�
�YDULHW\�RI�JURXSLQJ�WR�EHVW�PHHW�WKHLU�VNLOO�OHYHO��6WXGHQWV�ZLOO�EH�WDXJKW�
�WKURXJK�YRFDEXODU\�ULFK�LQVWUXFWLRQ��6WXGHQWV�DUH�HQJDJHG�LQ�VPDOO�JXLGHG�
�UHDGLQJ�JURXSV�DQG�OLWHUDWXUH�FLUFOH�JURXSV��

��� �*UDGHV������$OO�VWXGHQWV�ZLOO�FRQWLQXH�WR�ZRUN�RQ�IOXHQF\�DQG�FRPSUHKHQVLRQ�
�DV�ZHOO�DV�VWXG\�VNLOOV�DQG�EXLOGLQJ�YRFDEXODU\��6WXGHQWV�UHDG�IRU�IOXHQF\�DQG�
�XQGHUVWDQGLQJ�WKURXJK�EDODQFHG�LQVWUXFWLRQ��7KH\�JDWKHU�DQG�SURFHVV�
�LQIRUPDWLRQ�WKURXJK�UHDGLQJ�D�ZLGH�YDULHW\�RI�VRXUFHV�DQG�PDWHULDOV��6WXGHQWV�



�HQJDJH�GHHSO\�DQG�FROODERUDWLYHO\�WR�GLVFXVV�DQG�FULWLTXH�D�YDULHW\�RI�
�OLWHUDWXUH�YLD�OLWHUDWXUH�FLUFOH�JURXSV�DQG�PXOWL��GLVFLSOLQDU\�SURMHFWV��

�:ULWLQJ�
��� �*UDGHV�.����6WXGHQWV�OHDUQ�WKH�PHFKDQLFV�RI�IRUPLQJ�OHWWHUV�LQ�*UDGHV�.���

�DQG�OHDUQ�FXUVLYH�LQ�*UDGH�����7KH�6L[�7UDLWV�RI�:ULWLQJ��LV�DFURVV�WKH�JUDGH�
�OHYHOV��

��� �*UDGHV������6WXGHQWV�ZLOO�FRQWLQXH�WR�ZRUN�RQ�ZULWLQJ�VNLOOV��LQFOXGLQJ�
�SURRIUHDGLQJ��QRWH�WDNLQJ��XVLQJ�JUDSKLF�RUJDQL]HUV��SXEOLVKLQJ�DQG�
�MRXUQDOLQJ��DPRQJ�RWKHU�VNLOOV�:ULWLQJ�LV�LQFRUSRUDWHG�DFURVV�WKH�FXUULFXOXP�
�WR�LQFOXGH�YRFDEXODU\��JUDPPDU�DQG�WKH�PHFKDQLFV�RI�ODQJXDJH��

�7KH�%LUFKHV�KDV�GHYHORSHG�D�OLVW�RI�:ULWLQJ�&DQV��VRPH�QRQ�QHJRWLDEOH�VWDQGDUGV�DFURVV�
�WKH�JUDGH�OHYHOV��7KHVH�DUH�QRW�PHDQW�WR�EH�DQ�H[KDXVWLYH�VHW�RI�VWDQGDUGV�EXW�VRPH�
�LPSRUWDQW�JUDGH�OHYHO�PLOHVWRQHV���6HH�$SSHQGL[�)��

�2UDO�/DQJXDJH�
��� �6WXGHQWV�LQ�DOO�JUDGHV�GHYHORS�VNLOOV�WR�SUHVHQW�DFURVV�DOO�FXUULFXOXP�DUHDV��

�6WXGHQWV�ZRUN�LQ�JURXSV�DQG�LQGLYLGXDOO\�WR�VKDUH�DQG�GLVFXVV�WRSLFV��
�6WXGHQWV�KDYH�WKH�RSSRUWXQLW\�WR�H[SUHVV�WKHPVHOYHV�DUWLVWLFDOO\�WKURXJK�
�GUDPD�DQG�SHUIRUPDQFH��3UHVHQWDWLRQ�RSSRUWXQLWLHV�DUH�D�FRPPRQ�SDUW�RI�
�FODVVURRP�H[SHULHQFH��,Q�DGGLWLRQ��WKHUH�DUH�RSSRUWXQLWLHV�DQG�H[SHFWDWLRQV�
�WKDW�VWXGHQWV�VKDUH�DQG�SUHVHQW�ZLWKLQ�WKHLU�FODVVURRP�DQG�DW�WKH�DOO�VFKRRO�
�PHHWLQJ��

�%�� �0DWKHPDWLFV�
�7KH�%LUFKHV�XWLOL]HV�HQ9LVLRQ�0DWK�����IRU�.���IURP�3HDUVRQ�(GXFDWLRQ�WKDW�DOLJQV�ZLWK�
�&&66�DV�ZHOO�DV�1&70�6WDQGDUGV�DQG�UHFRPPHQGDWLRQV��7KLV�SURJUDP�ZDV�FKRVHQ�
�EHFDXVH�RI�LWV�UHVHDUFK�EDVH�DQG�DOLJQPHQW�ZLWK�WKH�&RPPRQ�&RUH��1HLJKERULQJ�WRZQV�
�ZKR�SLORWHG�WKLV�SURJUDP�DQG�RWKHUV�ZHUH�FRQVXOWHG�DQG�WKH�GDWD�SURYHG�WKLV�SURJUDP�WR�
�EH�PRUH�VXFFHVVIXO��,Q�*UDGHV������WKH�%LUFKHV�XWLOL]HV�%LJ�,GHDV�0DWK�IURP�+DUFRXUW�
�3XEOLVKHUV�ZKLFK�DOVR�DOLJQV�ZLWK�WKH�&RPPRQ�&RUH��6NLOOV�DQG�FRQFHSWV�LQFOXGH��
�QXPHUDWLRQ��RSHUDWLRQV�	�FRPSXWDWLRQ��SDWWHUQV��XVH�RI�GDWD��PHDVXUHPHQW��IXQFWLRQV��
�DOJHEUD��DQG�JHRPHWU\��2QJRLQJ�DVVHVVPHQWV�DOORZ�VWXGHQWV�WR�SURFHHG�DV�WKH\�
�GHPRQVWUDWH�FRPSHWHQF\��

��� �*UDGHV�.����7KH�VWXGHQWV�DUH�H[SRVHG�WR�LQQRYDWLYH�UHVRXUFHV�WKDW�SURYLGH�YDULHW\��
�7KH�SURJUDP�LQFOXGHV�PDQLSXODWLYH�DQG�UHDO�ZRUOG�SUREOHP�VROYLQJ�WR�PDNH�
�PDWKHPDWLFV�PHDQLQJIXO�WR�WKH�VWXGHQWV��$UW�LV�LQWHJUDWHG�LQWR�PDWK�ZKHQ�LW�FDQ�
�HQDEOH�PRUH�PHDQLQJIXO�FRQQHFWLRQV��

��� �*UDGHV������7KH�VWXGHQWV�EXLOG�RQ�WKH�FRQFUHWH�VNLOOV�DQG�IRXQGDWLRQ�HVWDEOLVKHG��
�6WXGHQWV�ZLOO�HQJDJH�DV�PDWKHPDWLFDO�WKLQNHUV�DEOH�WR�DSSO\�PDWK�FRQFHSWV�DQG�
�XWLOL]H�SUREOHP�VROYLQJ�VWUDWHJLHV�DFURVV�WKH�FXUULFXOXP��

�&�� �6FLHQFH�
�7KH�%LUFKHV�VFLHQFH�FXUULFXOXP�LV�DOLJQHG�WR�WKH�1H[W�*HQHUDWLRQ�6FLHQFH�6WDQGDUGV�



��1*66���,Q�*UDGHV�.����WHDFKHUV�XWLOL]H�FUHDWLYH�UHVRXUFHV�DQG�KDQGV�RQ�DFWLYLWLHV�DQG�
�H[SHULPHQWV�WR�WHDFK�WKHVH�VWDQGDUGV��,Q�*UDGHV������WHDFKHUV�XWLOL]H�3HDUVRQ�(GXFDWLRQ�
�,QWHUDFWLYH�6FLHQFH�IRU�WKH�UHVRXUFHV�WR�FUHDWH�D�WUXO\�LQWHUDFWLYH�SURJUDP�7KH�6FLHQFH�
�FXUULFXOXP�HPSKDVL]HV�H[SHULPHQWDO�OHDUQLQJ�DQG�WKH�VFLHQWLILF�SURFHVV��6WXGHQWV�DUH�
�H[SHFWHG�WR�WKLQN�DV�VFLHQWLVWV�DV�WKH\�ZRUN��7KH�VFLHQWLILF�PHWKRG�DQG�SURFHVV�VNLOOV�
�DUH�WKH�EDVLV�RI�KDQGV�RQ�H[SHULHQFHV�LQ�ODE�DQG�ILHOG�DFWLYLWLHV��7RSLFV�DUH�H[DPLQHG�
�DXWKHQWLFDOO\��XVLQJ�UHDO�OLIH�SUDFWLFDO�DSSOLFDWLRQV��WR�HQFRXUDJH�FRQQHFWLRQ�DQG�
�XQGHUVWDQGLQJ�RI�RXU�ZRUOG��ZLWK�LQFUHDVLQJ�VRSKLVWLFDWLRQ�HDFK�\HDU��RU�HDFK�JUDGH�
�OHYHO��7RSLFV�DOWHUQDWH�LQ�PXOWL�JUDGH�FODVVURRPV��

�'�� �6RFLDO�6WXGLHV�
�7KH�1HZ�+DPSVKLUH�6WDWH�6RFLDO�6WXGLHV�)UDPHZRUNV�JXLGHV�RXU�VRFLDO�VWXGLHV�FRQWHQW��
�,Q�*UDGHV�.���7HDFKHUV�XWLOL]H�FUHDWLYH�UHVRXUFHV�DQG�DUWV�LQWHJUDWHG��KDQGV�RQ�DFWLYLWLHV�
�WR�WHDFK�WKHVH�VWDQGDUGV��*UDGHV������DV�D�SDUWQHU�WR�WKH�1+�6WDWH�6RFLDO�6WXGLHV�
�)UDPHZRUNV��DOVR�XWLOL]H�WKH�+DUFRXUW�8QLWHG�6WDWHV�+LVWRU\��*UDGHV�����XVHV�+LVWRU\�
�$OLYH��$QFLHQW�&LYLOL]DWLRQV�DQG�*HRJUDSK\�DQG�(FRQRPLFV�LQ�DOWHUQDWH�\HDUV��:KHQ�
�SRVVLEOH��UHDO�ZRUOG�H[SHULHQFHV��JXHVW�VSHDNHUV�DQG�SULPDU\�VRXUFHV�DUH�XVHG��7KHUH�LV�DQ�
�HPSKDVLV�RQ�GHSWK�RI�OHDUQLQJ�DQG�FURVV�FXUULFXODU�SURMHFWV��7RSLF�SUHVHQWDWLRQ�DUH�
�F\FOLFDO�LQ�PXOWL�JUDGH�FODVVURRPV��

�(�� �$UW�
�$UW�WDNHV�PDQ\�IRUPV�LQFOXGLQJ��EXW�QRW�OLPLWHG�WR�YLVXDO�DUW��SHUIRUPDQFH�DUW��DQG�PXVLF��
�6WXGHQWV�DWWHQG�DUW�DQG�PXVLF�FODVVHV�PXOWLSOH�WLPHV�SHU�ZHHN��,Q�DGGLWLRQ��DUW�LV�
�LQWHJUDWHG�LQWR�DOO�VXEMHFW�DUHDV��7KH�H[SRVXUH�WR�WKH�DUWV�HQFRXUDJHV�WKH�JURZWK�RI�
�LPDJLQDWLRQ��H[SUHVVLRQ�DQG�LQGLYLGXDOLW\��7KH�DUWLVWLF�SURFHVV�LQYROYHV�FULWLFDO�WKLQNLQJ��
�HYDOXDWLRQ��GLVFXVVLRQ��DVVHVVPHQW��FUHDWLYLW\��DQG�FRQWLQXHG�LPSURYHPHQW�WR�PHHW�D�JRDO��
�7KH�%LUFKHV�KDV�DGRSWHG�WKH�.HQQHG\�&HQWHU�IRU�$UWV�GHILQLWLRQ�IRU�DUWV�LQWHJUDWLRQ��

�$UWV�LQWHJUDWLRQ�LV�DQ�DSSURDFK�WR�WHDFKLQJ�LQ�ZKLFK�VWXGHQWV�FRQVWUXFW�DQG�GHPRQVWUDWH�
�XQGHUVWDQGLQJ�WKURXJK�DQ�DUW�IRUP��6WXGHQWV�HQJDJH�LQ�D�FUHDWLYH�SURFHVV�ZKLFK�
�FRQQHFWV�DQ�DUW�IRUP�DQG�DQRWKHU�VXEMHFW�DUHD�DQG�PHHWV�HYROYLQJ�REMHFWLYHV�LQ�ERWK��

�)�� �7HFKQRORJ\�
�7HFKQRORJ\�LV�LQFRUSRUDWHG�WKURXJKRXW�WKH�FXUULFXOXP��:H�SURYLGH�RSSRUWXQLWLHV�WR�
�GHYHORS�VNLOOV�DQG�DZDUHQHVV�LQ�D�ZLGH�UDQJH�RI�WUDGLWLRQDO�DQG�FRQWHPSRUDU\�
�WHFKQRORJLHV��:H�SURPRWH�DQ�DSSUHFLDWLRQ�IRU�WKH�LQWHUGHSHQGHQF\�RI�WHFKQRORJ\�DQG�
�RWKHU�GLVFLSOLQHV��:H�LQFUHDVH�WKH�XQGHUVWDQGLQJ�RI�WKH�UHODWLRQVKLSV�EHWZHHQ�
�WHFKQRORJ\��LQGLYLGXDOV��DQG�VRFLHW\��:H�ZRUN�WR�DOLJQ�ZLWK�WKH�JRDOV�RXWOLQHG�LQ�WKH�1+�
�7HFKQRORJ\�(QJLQHHULQJ�(GXFDWLRQ�&XUULFXOXP�*XLGH��,Q�JUDGHV������������SRUWIROLRV�DUH�
�FUHDWHG��VWRUHG��DFFHVVHG��XSGDWHG��DQG�UHYLHZHG�HOHFWURQLFDOO\��

�*�� �&KDUDFWHU�GHYHORSPHQW��JRRG�FLWL]HQVKLS��FRPPXQLW\�DQG�FULWLFDO�VNLOO�
�EXLOGLQJ�

�7KH�%LUFKHV�$FDGHP\�LV�FRPPLWWHG�WR�GHYHORSLQJ�LQGLYLGXDOV�ZKR�DUH�SUHSDUHG�WR�
�VXFFHHG�����VW� �&HQWXU\�FLWL]HQV��$XWKHQWLF�RSSRUWXQLWLHV��IRU�FKDUDFWHU�HGXFDWLRQ�DUH�
�WDUJHWHG��XWLOL]HG�DQG�UHFRJQL]HG��7KH�VFKRRO�VHWV�FOHDU�H[SHFWDWLRQV�RI�UHVSHFW�DQG�
�SURGXFWLYLW\�DORQJ�ZLWK�ORJLFDO�FRQVHTXHQFHV��&ODVVURRP�PHHWLQJV�DUH�XVHG�WR�EXLOG�
�FODVVURRP�FRPPXQLWLHV�DQG�DV�D�ZD\�WR�WHDFK�RUDO�DQG�OLVWHQLQJ�VNLOOV��VXSSRUW��
�FRRSHUDWLRQ��DQG�UHIOHFWLRQ��3DUWQHUVKLSV�VXFK�DV�FURVV�FODVV�EXGGLHV�DLG�LQ�FKDUDFWHU�
�GHYHORSPHQW�DQG�FRPPXQLW\�EXLOGLQJ��

-



�5HJXODUO\�VFKHGXOHG�ZKROH�VFKRRO�PHHWLQJV�SURYLGH�RSSRUWXQLWLHV�IRU�FULWLFDO�VNLOO�
�EXLOGLQJ�LQ�WKH�DUHDV�RI�FKDUDFWHU�GHYHORSPHQW��FROODERUDWLRQ�DQG�OHDGHUVKLS��6WXGHQWV�
�KDYH�RSSRUWXQLWLHV�IRU�WHDP�EXLOGLQJ��VWXGHQW�JRYHUQPHQW��VHUYLFH�SURMHFWV��
�FRPPXQLW\�RXWUHDFK��DQG�SDUWQHUVKLSV��7KH�%LUFKHV�$FDGHP\�LQVWLOOV�WKH�LPSRUWDQFH�
�RI�WHDPZRUN��QHJRWLDWLRQ��FULWLFDO�WKLQNLQJ��DQG�HIIHFWLYH�FRPPXQLFDWLRQ�DPRQJ�RWKHU�
�FULWLFDO�OLIH�VNLOOV��&RQVLGHUDWLRQ�LV�JLYHQ�WR�WUDLQLQJ�WHDFKHUV�LQ�WKH�DUHD�RI�FULWLFDO�
�VNLOOV�LQ�RUGHU�WR�QDWXUDOO\�DQG�IOXHQWO\�LQFRUSRUDWH�WKHVH�QHFHVVDU\�VNLOOV�LQWR�
�HYHU\GD\�OHDUQLQJ�H[SHULHQFHV��

�+�� �+HDOWK�DQG�)LWQHVV�
�$OO�%LUFKHV�VWXGHQWV�KDYH�D�SK\VLFDO�DFWLYLW\�SHULRG�HDFK�GD\��,Q�DGGLWLRQ��DOO�%LUFKHV�
�VWXGHQWV�KDYH�D�SK\VLFDO�HGXFDWLRQ�SHULRG�RQFH�D�ZHHN��+HDOWK�WRSLFV�DUH�LQWHJUDWHG�LQWR�
�WKH�FODVVURRP�FXUULFXOXP�LQ�*UDGHV�.���DQG�GXULQJ�DQ�$GYLVRU\�3HULRG�LQ�*UDGHV������
�2XWVLGH�VSHDNHUV�DQG�UHVRXUFHV�VXSSOHPHQW�WKH�KHDOWK�FXUULFXOXP��

�,�� �)RUHLJQ�/DQJXDJH�
�7KH�%LUFKHV�RIIHUV�DQ�H[SORUDWRU\�6SDQLVK�IRUHLJQ�ODQJXDJH�SURJUDP�LQ�*UDGHV�.����7KH�
�\RXQJHVW�VWXGHQWV�DUH�H[SRVHG�WR�6SDQLVK�RQFH�D�ZHHN��7KLV�H[SRVXUH�LQFUHDVHV�WR�WZLFH�
�D�ZHHN�LQ�WKH�LQWHUPHGLDWH�JUDGHV�ZKLOH�PLGGOH�VFKRRO�VWXGHQWV�H[SORUH�WKH�ODQJXDJH�
�WKUHH�WLPHV�D�ZHHN��7KH�JRDO�RI�WKH�SURJUDP�LV�QRW�IOXHQF\��EXW�H[SRVXUH�WR�DQG�
�H[SORUDWLRQ�RI�D�IRUHLJQ�ODQJXDJH��

���� �$FKLHYHPHQW�WHVWV�XVHG�WR�PHDVXUH�SXSLO�DFDGHPLF�DQG�
�RWKHU�JRDO�DFKLHYHPHQW�LQFOXGLQJ��EXW�QRW�OLPLWHG�WR��
�REMHFWLYH�DQG�DJH�DSSURSULDWH�PHDVXUHV�RI�OLWHUDF\�DQG�
�QXPHUDF\�VNLOOV��LQFOXGLQJ�VSHOOLQJ��UHDGLQJ��H[SRVLWRU\�
�ZULWLQJ�

�$FKLHYHPHQW�ZLOO�EH�GHWHUPLQHG�LQ�VHYHUDO�ZD\V�DQG�DUH�QRW�OLPLWHG�WR�WKH�IROORZLQJ��

��� �%DVLF�VNLOOV�RI�OLWHUDF\�DQG�QXPHUDF\�DUH�DVVHVVHG�XVLQJ�D�FRPELQDWLRQ�RI�LQIRUPDO�
�UHDGLQJ�DVVHVVPHQWV��6PDUWHU�%DODQFHG��1HZ�+DPSVKLUH�VWDWH�UHTXLUHG�VWDQGDUGL]HG�
�WHVWV�DQG�D�QDWLRQDOO\�QRUP�UHIHUHQFHG�DFKLHYHPHQW�WHVW�WKH�1:($¶V�0$3�
��1RUWKZHVW�(YDOXDWLRQ�$VVRFLDWLRQ¶V�0HDVXUHPHQW�RI�$FDGHPLF�3URJUHVV���

��� �5HSRUW�FDUGV�GRFXPHQW�VWXGHQWV¶�SURJUHVV�LQ�VXEMHFW�DQG�FULWLFDO�VNLOOV�DUHDV��DQG�FDQ�
�EH�UHYLHZHG�IRU�\HDU�WR�\HDU�FRPSDULVRQV��

��� �6WXGHQWV��PDLQWDLQ��SRUWIROLRV��RI��ZRUN���3RUWIROLRV��LQFOXGH��ZRUN��VHOHFWHG��E\��VWXGHQWV�
�DQG��WHDFKHUV���DQG��ZLOO��GRFXPHQW��SURJUHVV��RYHU��WLPH���7KH��SRUWIROLR��ZLOO��SURYLGH��DQ�
�RSSRUWXQLW\�IRU�WKH�VWXGHQW�WR�UHIOHFW�RQ�KLV�RU�KHU�OHDUQLQJ�DQG�SURJUHVV��

��� �$�3HUVRQDO�/HDUQLQJ�*RDO�LV�FUHDWHG�DQG�XSGDWHG��7KH�3HUVRQDO�/HDUQLQJ�*RDO�ZLOO�
�DFNQRZOHGJH�VWUHQJWKV�DQG�ZHDNQHVVHV��DQG�ZLOO�GRFXPHQW�D�WDUJHW�IRU�WKH�VFKRRO��
�IDPLO\��DQG�VWXGHQW�WR�ZRUN�WRJHWKHU�WR�DFKLHYH��

��� �3DUHQW�7HDFKHU�6WXGHQW�FRQIHUHQFHV�SURYLGH�DQ�RSSRUWXQLW\�WR�UHYLHZ�WKH�VWXGHQW¶V�
�SURJUHVV�DQG�SHUVRQDO�OHDUQLQJ�JRDO��

�$VVHVVPHQW�&DOHQGDU�
�6HSWHPEHU���2FWREHU� �1:($�WHVW�DGPLQLVWHUHG����

�3RUWIROLR�3HUVRQDO�/HDUQLQJ�*RDO�LQLWLDWHG�



�7KURXJKRXW�\HDU� �2QJRLQJ�WHDFKHU�DVVHVVPHQWV�DQG�FROOHFWLQJ��VHOHFWLQJ��DQG�
�UHYLHZLQJ�ZRUN�IRU�SRUWIROLR�

�1RYHPEHU� �3DUHQW�7HDFKHU�6WXGHQW�&RQIHUHQFH�
�3RUWIROLR�3HUVRQDO�/HDUQLQJ�*RDO�XSGDWHG�
�6WXGHQW�5HSRUW�&DUG�

�0DUFK� �3RUWIROLR�3HUVRQDO�/HDUQLQJ�*RDO�XSGDWHG�
�6WXGHQW�5HSRUW�&DUG�

�$SULO��0D\� �6PDUWHU�%DODQFHG��6WDWHZLGH�$VVHVVPHQW�

�0D\� �3RUWIROLR�3HUVRQDO�/HDUQLQJ�*RDO�XSGDWHG�
�6WDWHZLGH�$VVHVVPHQW��1HZ�+DPSVKLUH�6WDWH�WHVWV��1(&$3��6FLHQFH����*U���
�	���

�-XQH� �6WXGHQW�5HSRUW�&DUG�

���� �)RU� �VFKRROV� �RIIHULQJ� �KLJK� �VFKRRO� �JUDGH� �OHYHOV��
�JUDGXDWLRQ� �UHTXLUHPHQWV� �VXIILFLHQW� �WR� �HQVXUH� �WKH� �WKDW�
�WKH� �VFKRRO� �KDV� �SURYLGHG� �DQ� �DGHTXDWH� �HGXFDWLRQ� �IRU� �LWV�
�SXSLOV�

�1RW�DSSOLFDEOH�DW�WKLV�WLPH��

���� �6WDIILQJ�RYHUYLHZ��LQFOXGLQJ�TXDOLILFDWLRQV�VRXJKW�IRU�
�SURIHVVLRQDOV�DQG�SDUDSURIHVVLRQDOV�

�7KH�%RDUG�RI�7UXVWHHV�ZLOO�FRPSO\�ZLWK�56$�����%������6HFWLRQ�,9�ZKLFK�UHTXLUHV�WKH�
�WHDFKLQJ�VWDII�RI�D�FKDUWHU�VFKRRO�WR�FRQVLVW�RI�D�PLQLPXP�RI�ILIW\�SHUFHQW�RI�WHDFKHUV�ZLWK�
�1HZ�+DPSVKLUH�FHUWLILFDWLRQ��RU�KDYLQJ�DW�OHDVW�WKUHH�\HDUV�WHDFKLQJ�H[SHULHQFH����

�:H��KDYH��D��'HDQ��RI��6FKRRO���RQH��IXOO�WLPH��WHDFKHU���DQG��RQH��IXOO�WLPH��WHDFKHU��DLGH��IRU��HDFK�
�FODVVURRP� �*U� �.��� �ZKLFK� �LV� �D� �VWXGHQW�WHDFKHU� �UDWLR� ������� �)RU� �*U� ����� �ZH� �KDYH� �RQH� �IXOO�
�WLPH� �WHDFKHU� �IRU� �HDFK� �FODVVURRP� �DQG� �WZR� �RQH� �WHDFKLQJ� �DVVLVWDQWV��DVVLVWDQW� �IRU� �WKH� �WKUHH�
�JUDGHV��DQG�D�VWXGHQW��WHDFKHU�UDWLR�RI�������

�7KH�%RDUG�RI�7UXVWHHV��DORQJ�ZLWK�WKH�'HDQ�RI�6FKRRO��KDYH�LGHQWLILHG�UHTXLUHPHQWV�VXFK�
�DV�$GPLQLVWUDWLYH�6XSSRUW��%XVLQHVV�0DQDJHU��6SHFLDO�(GXFDWLRQ�/LDLVRQ��'LUHFWRU�RI�
�6WXGHQW�6HUYLFHV��DQG�&XUULFXOXP�&RRUGLQDWRU�DV�QHHGHG��0XOWLSOH�GXWLHV�PD\�EH�IXOILOOHG�
�E\�RQH�SRVLWLRQ�RU�SHUVRQ��



��� �7KH�'HDQ�RI�6FKRRO�VKRXOG�KDYH�WKH�IROORZLQJ�TXDOLILFDWLRQV�DQG�WUDLWV�
�R� �%DFKHORU¶V�'HJUHH�RU�KLJKHU��0DVWHU¶V�'HJUHH�SUHIHUUHG��
�R� �6WURQJ�YLVLRQDU\�DQG�LQQRYDWLYH�OHDGHU�
�R� �/HDGHUVKLS�H[SHULHQFH�ZRUNLQJ�LQ�D�.���VFKRRO�
�R� �([SHULHQFH�DQG�RU�LQWHUHVW�LQ�LQWHJUDWLQJ�WKH�DUWV�ZLWK�DFDGHPLFV�
�R� �([FHOOHQW�FRPPXQLFDWLRQ�VNLOOV�
�R� �([SHULHQFH�PRWLYDWLQJ�DQG�RUJDQL]LQJ�D�QHZ�WHDP��DEOH�WR�ZRUN�ZLWK�D�

�JURXS�
�R� �3URDFWLYH�DQG�FROODERUDWLYH�DSSURDFK�ZLWK�SDUHQWV�DQG�IDPLOLHV�
�R� �6WURQJ�GHFLVLRQ�PDNLQJ�DQG�SUREOHP�VROYLQJ�VNLOOV�
�R� �5HVSHFW�IRU�WKH�SRZHU�RI�WKH�DUWV�LQ�DOO�DUHDV�RI�HGXFDWLRQ�
�R� �([SHULHQFH�DQG�LQWHUHVW�ZLWK�VWXGHQW�EDVHG�DVVHVVPHQW�DQG�VWXGHQW�

�SRUWIROLRV�
�R� �$ELOLW\�WR�RUJDQL]H�YROXQWHHUV�WR�PD[LPXP�HIIHFW�
�R� �'HGLFDWLRQ�WR�OLWHUDF\�
�R� �,QQRYDWLRQ�LQ�SODQQLQJ�DQG�VFKHGXOLQJ�
�R� �$ELOLW\�DQG�ZLOOLQJQHVV�WR�UHVHDUFK�JUDQW�SURJUDPV�DQG�ZULWH�

�IXQGLQJ�DSSOLFDWLRQV��

�3OHDVH�VHH�$SSHQGL[�*�IRU�WKH�'HDQ�RI�6FKRRO¶V�PRUH�FRPSUHKHQVLYH�MRE�GHVFULSWLRQ��

��� �7HDFKHUV�VKRXOG�KDYH�WKH�IROORZLQJ�TXDOLILFDWLRQV�DQG�WUDLWV��
�R� �%DFKHORU¶V�'HJUHH�RU�KLJKHU��0DVWHU¶V�'HJUHH�SUHIHUUHG��
�R� �%H�KLJKO\�TXDOLILHG�RU�FHUWLILHG�LQ�WKH�VWDWH�RI�1+�
�R� �:LOOLQJ�WR�ZRUN�DV�SDUW�RI�WHDP�ZLWK�RWKHU�VFKRRO�PHPEHUV��WKH�VWXGHQWV�

�DQG�WKH�SDUHQW�FRPPXQLW\�
�R� �6HOI�PRWLYDWHG�DQG�ZLOOLQJ�WR�ZHDU�PXOWLSOH�KDWV�
�R� �([SHULHQFH�DQG�RU�LQWHUHVW�ZLWK�SRUWIROLR�DVVHVVPHQWV�
�R� �$GDSWDEOH�DQG�IOH[LEOH�ZLWK�ZRUNLQJ�ZLWK�VWXGHQWV¶�LQGLYLGXDO�TXDOLWLHV�

�DQG�VWUHQJWKV�
�R� �$SSO\�FULWLFDO�WKLQNLQJ�FRQFHSWV�LQWR�D�SURMHFW�EDVHG�OHDUQLQJ�HQYLURQPHQW�

��� �7HDFKHU�$LGHV�VKRXOG�KDYH�WKH�IROORZLQJ�TXDOLILFDWLRQV�DQG�WUDLWV��
�R� �%DFKHORU¶V�GHJUHH�SUHIHUUHG�
�R� �6XSSRUWLYH�RI�FKLOGUHQ�
�R� �(WKLFDO�UROH�PRGH�

��� �6SHFLDO�(GXFDWLRQ�/LDLVRQ�VKRXOG�KDYH�WKH�IROORZLQJ�TXDOLILFDWLRQV�DQG�WUDLWV��
�R� �%DFKHORU¶V�'HJUHH�RU�KLJKHU��0DVWHU¶V�'HJUHH�SUHIHUUHG��
�R� �&HUWLILHG�LQ�6SHFLDO�(GXFDWLRQ�
�R� �:LOOLQJ�WR�ZRUN�DV�SDUW�RI�D�WHDP�ZLWK�VFKRRO�PHPEHUV��WKH�VWXGHQWV�DQG�

�RWKHU�VFKRRO�GLVWULFWV�
�R� �$GDSWDEOH�DQG�IOH[LEOH�ZLWK�ZRUNLQJ�ZLWK�VWXGHQWV¶�LQGLYLGXDO�TXDOLWLHV�

�DQG�VWUHQJWKV�

�,Q�DGGLWLRQ��ZH�KDYH�D�IXOO�WLPH�'HDQ�RI�2SHUDWLRQV�DQG�D�'LUHFWRU�RI�6WXGHQW�



�6HUYLFH����
�)RU�MRE�GHVFULSWLRQV�IRU�WKHVH�SRVLWLRQV�SOHDVH�VHH�$SSHQGL[�*��

����� �3HUVRQQHO�FRPSHQVDWLRQ�SODQV��LQFOXGLQJ�SURYLVLRQV�IRU�
�OHDYHV�DQG�RWKHU�EHQHILWV��LI�DQ\�

�7KH�FKDUWHU�VFKRRO�FRPSOLHV�ZLWK�DOO�IHGHUDO��VWDWH�DQG�ORFDO�ODZV�DQG�UXOHV�UHODWHG�WR�SUH��
�HPSOR\PHQW�VFUHHQLQJ��KLULQJ��HPSOR\PHQW�FRPSHQVDWLRQ�DQG�OHDYH��

�2XU�'HDQ�RI�6FKRRO��%XVLQHVV�0DQDJHU��'LUHFWRU�RI�6WXGHQW�$IIDLUV�DQG�IXOO�WLPH�
�WHDFKHUV�DUH�SDLG�D�VDODU\�DQG�DUH�RIIHUHG�KHDOWK�DQG�RWKHU�EHQHILWV��7KH�WHDFKLQJ�
�DVVLVWDQWV�DQG�RWKHU�SHUVRQQHO��ZKHWKHU�IXOO�WLPH�RU�SDUW�WLPH��DUH�SDLG�RQ�DQ�KRXUO\�UDWH�
�DV�HPSOR\HHV�RU�DV�LQGHSHQGHQW�SURIHVVLRQDOV�EDVHG�RQ�QHJRWLDWHG�UDWHV��

�7KH�%LUFKHV�$FDGHP\�SXEOLVKHV�DQ�DQQXDO�FDOHQGDU�RI�KROLGD\�DQG�YDFDWLRQV�GXULQJ�
�ZKLFK�WKH�VFKRRO�ZLOO�RIILFLDOO\�EH�FORVHG��,W�LV�H[SHFWHG�WKDW�VDODULHG�HPSOR\HHV�ZLOO�
�UHFHLYH�D�PD[LPXP�RI�WKUHH�����GD\V�RI�SDLG�SHUVRQDO�OHDYH�SHU�\HDU��3HUVRQDO�OHDYH�GD\V�
�PXVW�EH�XVHG�GXULQJ�WKH�VFKRRO�\HDU�LQ�ZKLFK�WKH\�DUH�DFFUXHG��

�)XOO�WLPH�VDODULHG�HPSOR\HHV�UHFHLYH�WHQ������VLFN�GD\V�SHU�VFKRRO�\HDU��WR�EH�XVHG�LQ�WKH�
�\HDU�LQ�ZKLFK�WKH\�DUH�DFFUXHG��+RXUO\�HPSOR\HHV�UHFHLYH�WZR�����VLFN�GD\V�SHU�\HDU��WR�
�EH�XVHG�LQ�WKH�\HDU�LQ�ZKLFK�WKH\�DUH�DFFUXHG��)RU�SXUSRVHV�RI�VLFN�OHDYH�IRU�KRXUO\�
�HPSOR\HHV��RQH�GD\�ZLOO�HTXDO�WKH�QXPEHU�RI�KRXUV�LQ�WKDW�HPSOR\HHV¶�UHJXODUO\�
�VFKHGXOHG�ZRUN�GD\��

����� �3XSLO�WUDQVSRUWDWLRQ�SODQ�LQFOXGLQJ�UHDVRQDEOH�SURYLVLRQ�
�IURP�WKH�FKDUWHU�VFKRRO¶V�RZQ�UHVRXUFHV�IRU�WUDQVSRUWDWLRQ�
�RI�SXSLOV�UHVLGLQJ�RXWVLGH�WKH�GLVWULFW�LQ�ZKLFK�WKH�FKDUWHU�
�VFKRRO�LV�SK\VLFDOO\�ORFDWHG�
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�ZKHUH�WKH�FKDUWHU�VFKRRO�LV�ORFDWHG��7KH�FKDUWHU�VFKRRO�FRPSOLHV�ZLWK�FKDUWHU�ODZ�
�SURYLVLRQV�WKDW�JRYHUQ�VWXGHQW�WUDQVSRUWDWLRQ�XQGHU�56$�����%����ZKLFK�VWDWHV��
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�UHVLGH�LQ�WKH�VFKRRO�GLVWULFW�LQ�ZKLFK�WKH�FKDUWHUHG�SXEOLF�VFKRRO�LV�ORFDWHG�VKDOO�EH�
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�FRRUGLQDWH�WKHLU�RZQ�WUDQVSRUWDWLRQ��7KH�%LUFKHV�$FDGHP\�PDNHV�HYHU\�HIIRUW�WR�VXSSRUW�
�IDPLOLHV�DV�WKH\�H[SORUH�WUDQVSRUWDWLRQ�RSWLRQV�DQG�IDFLOLWDWH�ULGH�VKDULQJ�EHWZHHQ�
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�SHUWDLQLQJ�WR�HGXFDWLRQDOO\�GLVDEOHG�SXSLOV�

�7KH�%LUFKHV�$FDGHP\�ZLOO�GLVFXVV�WKH�VFKRRO�ZLWK�DQ\�SDUHQW�DQG�ZLOO�DFFHSW�
�DSSOLFDWLRQV�IURP�DQ\�SDUHQW�RU�VWXGHQW��56$�����%�����,,,��WKH�ORFDO�VFKRRO�GLVWULFW�
�FRQWLQXHV�WR�EH�UHVSRQVLEOH�IRU�VSHFLDO�HGXFDWLRQ�IXQGLQJ�DQG�GHFLVLRQ�PDNLQJ�IRU�DQ\�
�FKLOG�ZKRVH�SDUHQWV�VHHN�WKH�FKLOG
V�DWWHQGDQFH�DW�D�FKDUWHU�VFKRRO��3ODFHPHQW�DW�WKH�
�VFKRRO�ZLOO�UHTXLUH�DQ�/($�HQGRUVHPHQW��IURP�WKH�,(3��LQGLYLGXDOL]HG�HGXFDWLRQ�SODQ��
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�VFKRRO�GLVWULFW�DUH�UHWDLQHG��

�$�� �&RRUGLQDWLQJ�ZLWK�D�SXSLO¶V�VFKRRO�GLVWULFW�
�7KH�%LUFKHV�$FDGHP\�ZLOO�UHVSHFW�WKH�/($
V�UHVSRQVLELOLW\�XQGHU�VWDWXWH�IRU�KDQGOLQJ�
�VSHFLDO�HGXFDWLRQ�GHFLVLRQ�PDNLQJ��DQG�KDV�D�FKDUWHU�VFKRRO�OLDLVRQ�WKDW�FROODERUDWHV�ZLWK�
�WKH�ORFDO�HGXFDWLRQ�DJHQF\�RQ�LQGLYLGXDO�VWXGHQW�PDWWHUV��

�%�� �&XUUHQW�VFKRRO�GLVWULFW�VSHFLDO�HGXFDWLRQ�UHVSRQVLELOLW\�
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���� �$QQXDO�UHYLHZ�RI�WKH�,(3��

�&�� �&KDUWHU�VFKRRO�UHVSRQVLELOLW\�DQG�PHWKRG�RI�FRRUGLQDWLQJ�
�7KH�'HDQ�RI�6FKRRO�ZRUNV�ZLWK�VHQGLQJ�GLVWULFWV�DQG�7KH�%LUFKHV�6SHFLDO�(GXFDWLRQ�
�WHDFKHU�KLUHG�E\�WKRVH�GLVWULFWV�WR�RYHUVHH�WKH�SURSHU�KDQGOLQJ�RI�VSHFLDO�HGXFDWLRQ�
�PDWWHUV��

�7KH�%LUFKHV¶�UHVSRQVLELOLWLHV�LQFOXGH��
���� �1RWLI\LQJ�GLVWULFWV�DERXW�UHTXHVWV�IRU�DGPLVVLRQ�IRU�DQ\�VWXGHQW�ZLWK�DQ�,(3��



���� �3URYLGLQJ�LQIRUPDWLRQ�DERXW�WKH�VFKRRO�WR�WKH�VHQGLQJ�GLVWULFW��DQG�
�DWWHQGLQJ�PHHWLQJV�IRU�WKH�SXUSRVH�RI�GLVWULFW�UHYLHZ�RI�FKRLFH�UHTXHVWV��

���� �2EWDLQLQJ�FRSLHV�RI�SDUHQW�ULJKWV�SURYLGHG�WR�SDUHQWV�E\�GLVWULFWV�DQG�WR�
�DVVLVW�SDUHQWV�ZKR�ZDQW�FKRLFH�WR�XQGHUVWDQG�WKHLU�RZQ�GLVWULFWV�SURFHGXUHV��

���� �2EWDLQLQJ�FRSLHV�RI�DQ\�,(3�WKDW�LV�LQ�SODFH��DQG�HQVXUH�WKDW�HDFK�WHDFKHU�DQG�
�VHUYLFH�SURYLGHU�OLVWHG�DV�KDYLQJ�UHVSRQVLELOLW\�IRU�LPSOHPHQWLQJ�WKH�,(3�KDV�D�
�FRPSOHWH�FRS\�RI�WKLV�GRFXPHQW�DQG�H[SODQDWLRQ�DV�WR�ZKDW�LV�UHTXLUHG�RI�WKH�
�FKDUWHU�VFKRRO��

���� �.HHSLQJ� �QDPH�� �DGGUHVV�� �SKRQH�� �DQG� �HPDLO� �IRU� �WKH� �SHUVRQ�V�� �LQ� �HDFK� �GLVWULFW�
�ZKR� �DUH� �UHVSRQVLEOH� �IRU� �VSHFLDO� �HGXFDWLRQ� �VWXGHQWV� �DWWHQGLQJ� �WKH� �FKDUWHU�
�VFKRRO��DQG�PDNH�FRQWDFW��ZKHQ�QHHGHG��

���� �$OHUWLQJ� �WKH� �VHQGLQJ� �GLVWULFW� �RI� �LVVXHV� �WKDW� �ULVH� �WR� �D� �OHYHO� �RI� �FRQFHUQ� �RI�
�QHHGLQJ�GLVWULFW�DWWHQWLRQ��

���� �0HHWLQJ�ZLWK�VSHFLDO�HGXFDWLRQ�DGPLQLVWUDWRUV�RU�WKHLU�GHVLJQHHV�WR�XQGHUVWDQG�
�KRZ�GLVWULFWV�ZRXOG�OLNH�FHUWDLQ�SURFHGXUHV�WR�WDNH�SODFH��H�J���VKRXOG�WKH�
�FKDUWHU�VFKRRO�VFKHGXOH�DQG�FDOO�D�UHTXLUHG�PHHWLQJ�RU�VKRXOG�WKH�/($��

���� �1RWLI\LQJ�WKH�VHQGLQJ�VFKRRO�GLVWULFW�RI�FRQFHUQV�DERXW�D�FXUUHQW�,(3�DQG�
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����� �$GPLVVLRQ�SURFHGXUHV�

�7KH�%LUFKHV�$FDGHP\�DFWLYHO\�UHFUXLWV�D�UHSUHVHQWDWLYH�SRSXODWLRQ�RI�VWXGHQWV�IURP�WKH�
�UHJLRQ�ZKR�XQGHUVWDQG�DQG�YDOXH�WKH�VFKRRO¶V�PLVVLRQ�DQG�DUH�FRPPLWWHG�WR�WKH�VFKRRO¶V�
�LQVWUXFWLRQDO�DQG�RSHUDWLRQDO�SKLORVRSK\��(QUROOPHQW�LV�RSHQ�WR�DQ\�UHVLGHQW�RI�WKH�6WDWH�
�RI�1HZ�+DPSVKLUH��0HWKRGV�RI�HQUROOPHQW�DUH�QRW�GHVLJQHG��LQWHQGHG�RU�XVHG�WR�
�GLVFULPLQDWH�RU�YLRODWH�LQGLYLGXDO�ULJKWV�LQ�DQ\�PDQQHU�SURKLELWHG�E\�ODZ��7KH�%RDUG�RI�
�7UXVWHHV�KDV�HVWDEOLVKHG�DSSOLFDWLRQ�SURFHGXUHV�DQG�SROLFHV�SHUWDLQLQJ�WR�HQUROOPHQW�DQG�
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�SUH��GHWHUPLQHG�GD\�DQG�WLPH��5HPDLQLQJ�VWXGHQWV�ZLOO�EH�SODFHG�RQ�D�
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�FRPPXQLW\�DWPRVSKHUH�DW�VFKRRO�DQG�EH\RQG��'LVUHVSHFWIXO�RU�FRQWLQXDO�GLVUXSWLYH�
�EHKDYLRUV�ZLOO�QRW�EH�DFFHSWHG��,QWHUYHQWLRQV�FDQ�LQFOXGH��YHUEDO�ZDUQLQJ��VWXGHQW�
�FRQIHUHQFHV��WHDFKLQJ�VXFFHVVIXO�EHKDYLRU�VWUDWHJLHV��ORVV�RI�SULYLOHJHV��UHVWLWXWLRQ��
�³7KLQN´�IRUPV��PDNHXS�WLPH��LQ�VFKRRO�RU�KRPH�VXVSHQVLRQ��DQG�XQGHU�H[WUHPH�
�FLUFXPVWDQFHV��H[SXOVLRQ��
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�KDV�SXW�LQ�SODFH�LQWHUQDO�DFFRXQWLQJ�FRQWUROV�QHFHVVDU\�WR�VDIHJXDUG�LWV�DVVHWV��7KH�%RDUG�
�RI�7UXVWHHV�DSSRLQWV�D�7UHDVXUHU�WR�SURYLGH�RYHUVLJKW�QHFHVVDU\�IRU�PRQLWRULQJ�ILQDQFLDO�
�VWDWXV�RI�WKH�VFKRRO��7KH�%RDUG�RI�7UXVWHHV�DOVR�DGRSWV�SROLFLHV�IRU�WKH�ILQDQFLDO�
�PDQDJHPHQW�RI�WKH�VFKRRO��LQFOXGLQJ�SROLFLHV�RQ�FRQIOLFW�RI�LQWHUHVW�IRU�%RDUG�PHPEHUV�
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�7UHDVXUHU�DQG�'HDQ�RI�6FKRRO�ZLOO�EH�WKH�RQO\�SHRSOH�ZLWK�FKHFN�ZULWLQJ�DXWKRULW\��7KH�
�%RDUG�KDV�HVWDEOLVKHG�D�PD[LPXP�FDS�IRU�FKHFN�ZULWLQJ�WKDW�UHTXLUHV�D�%RDUG�YRWH�WR�
�DSSURYH��7KH�%RDUG�RI�7UXVWHHV�KDV�D�FKHFN�ZULWLQJ�PD[LPXP�FDS�IRU�GLVFUHWLRQDU\�
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�PDLQWHQDQFH�RI�DQ�DFFRXQWV�SD\DEOH�V\VWHP�WR�WUDFN�DPRXQWV�GXH�WR�YHQGRUV�RI�WKH�
�VFKRRO��7KH�%LUFKHV�$FDGHP\�FRPSOLHV�ZLWK�DOO�UHTXLUHPHQWV�VSHFLILHG�LQ�WKH�ODZ�
�SHUWDLQLQJ�WR�UHSRUWLQJ�UHTXLUHPHQWV��56$�����%���	�56$�����%������7KLV�OLVW�LQFOXGHV��
�DQQXDO�UHSRUW��DQQXDO�ILQDQFLDO�DXGLW�DQG�UHSRUW��SURJUDP�DXGLW��DQG�SDUWLFLSDWLRQ�GXULQJ�
�WKH�DQQXDO�VFKRRO�EXGJHW�SURFHVV��

�7KH�%LUFKHV�$FDGHP\�SURGXFHV�DQ�DQQXDO�UHSRUW��ZKLFK�FRPSOLHV�ZLWK�WKH�IRUPDW�
�HVWDEOLVKHG�E\�WKH�'HSDUWPHQW�RI�(GXFDWLRQ��7KH�)LQDQFH�&RPPLWWHH�RYHUVHHV�VHOHFWLRQ�
�RI�DQ�LQGHSHQGHQW�DXGLWRU�DQG�WKH�FRPSOHWLRQ�RI�DQ�DQQXDO�DXGLW�RI�WKH�VFKRRO
V�ILQDQFLDO�
�DIIDLUV��7KH�DXGLW�DGGUHVVHV�DFFRXQWLQJ�SUDFWLFHV�DQG�UHYLHZV�WKH�VFKRRO
V�LQWHUQDO�
�FRQWUROV��7KH�DXGLW�LV�FRQGXFWHG�LQ�DFFRUGDQFH�ZLWK�JHQHUDOO\�DFFHSWHG�DFFRXQWLQJ�
�SULQFLSOHV�DSSOLFDEOH�WR�WKH�VFKRRO��7KH�DXGLW�LV�FRQGXFWHG�\HDUO\�DQG�WKH�%RDUG�RI�
�7UXVWHHV�UHYLHZV�DQ\�VXJJHVWLRQV��

����� �$QQXDO�EXGJHW��LQFOXGLQJ�DOO�VRXUFHV�RI�IXQGLQJ�

�7KH� �LQFOXGHG� �EXGJHW� �LQ� �$SSHQGL[� �%� �UHIOHFWV� �H[SHQVHV� �DQG� �UHYHQXH��IRU��WKH��QH[W��ILYH�
����� �\HDUV�� �2XU� �SURMHFWHG� �EXGJHW� �LV� �EDVHG� �RQ� �PD[LPXP� �SRWHQWLDO� �FRVWV� �DQG� �ZLOO� �EH�
�DGMXVWHG�ZLWK�UHDO�WLPH�UHYHQXH�DQG�H[SHQVHV�WR�HOLPLQDWH�D�EXGJHW�GHILFLW�������

�7KH� �LQFOXGHG� �EXGJHW� �LQ� �$SSHQGL[� �%� �LV� �D� �RQH� �\HDU� �EXGJHW� �EDVHG� �RQ��QHZ��HQUROOPHQW�
�QXPEHUV��



�,W�LV�QHFHVVDU\�WR�VHFXUH�IXQGLQJ�IURP�EH\RQG�WKH�UHVRXUFHV�RI�RXU�SHU�SXSLO�DOORWPHQW��
�7KH�%LUFKHV�$FDGHP\�KDV�D�QRQSURILW�IRXQGDWLRQ�ZKRVH�VROH�SXUSRVH�LV�WR�IXQGUDLVH�DQG�
�IRFXV�RQ�ORQJ�WHUP�VXVWDLQDELOLW\��:H�HVWDEOLVK�DJJUHVVLYH�IXQGUDLVLQJ�LQLWLDWLYHV�
�DQQXDOO\�WKDW�H[WHQG�EH\RQG�WKH�VFKRRO��7KLV�LQFOXGHV�UHVHDUFKLQJ�JUDQW�RSSRUWXQLWLHV��
�VFKRRO�IXQGUDLVLQJ�HYHQWV�DQG�HQJDJLQJ�EXVLQHVV�DQG�FRPPXQLW\�OHDGHUV��

�2WKHU�UHYHQXH�VRXUFHV�DUH�DOVR�XWLOL]HG��VXFK�DV�FRPPXQLW\�HYHQWV�WKDW�VXSSRUW�RXU�DUWV�
�LQWHJUDWHG�PLVVLRQ��FUHDWLYH�XVDJH�RI�VSDFH�GXULQJ�QRQ�VFKRRO�KRXUV�VXFK�DV�VXPPHU�DIWHU�
�VFKRRO�SURJUDPV��DQG�SKLODQWKURSLF�JLIWV��

�7KHUH�DUH�FRQWULEXWLRQV�IURP�WKH�VFKRRO�FRPPXQLW\�LQ�IRUPV�RWKHU�WKDQ�PRQHWDU\�VXFK�DV�
�YROXQWHHU�WLPH�LQ�WKH�FODVVURRP�RU�ZLWKLQ�WKH�VFKRRO�DQG�H[SHUWLVH�DVVLVWDQFH��VXFK�DV�
�FRPSXWHU�VXSSRUW�RU�FRQVWUXFWLRQ����

�7KH�%RDUG�RI�7UXVWHHV��XQGHU�WKHLU�XPEUHOOD�RI�UHVSRQVLELOLWLHV��XQGHUVWDQGV�WKH�SULRULW\�
�DQG�VLJQLILFDQFH�RI�DGGLWLRQDO�UHYHQXH�LQ�RUGHU�WR�PDLQWDLQ�VFKRRO�VXVWDLQDELOLW\��

����� �6FKRRO�FDOHQGDU�DUUDQJHPHQW�DQG�WKH�QXPEHU�DQG�
�GXUDWLRQ�RI�GD\V�SXSLOV�DUH�WR�EH�VHUYHG�SXUVXDQW�WR�56$�
�����E����,,,�

�7KH�%LUFKHV�$FDGHP\�IROORZV�D�����GD\�VFKRRO�\HDU�LQ�DFFRUGDQFH�ZLWK�WKH�56$�����%��
����,,,��DQG�JHQHUDOO\�IROORZV�WKH�FDOHQGDU�RI�RXU�KRVW�GLVWULFW��6DOHP��LQ�RUGHU�WR�EHVW�
�FRRUGLQDWH�WUDQVSRUWDWLRQ�VHUYLFHV��$Q\�VFKRRO�VSHFLILF�FKDQJHV�WR�WKH�VFKHGXOH�DUH�
�PRQLWRUHG�FDUHIXOO\�WR�HQVXUH�WKDW�RXU�VWXGHQWV�PHHW�WKH�UHTXLUHG�QXPEHU�RI�DWWHQGDQFH�
�KRXUV��

����� �3URYLVLRQ�IRU�SURYLGLQJ�FRQWLQXLQJ�HYLGHQFH�RI�DGHTXDWH�
�LQVXUDQFH�FRYHUDJH�

�3XUVXDQW�WR�56$�����%����7KH�%LUFKHV�$FDGHP\�LV�D�SXEOLF�VFKRRO�DIIRUGHG�WKH�VDPH�
�SURWHFWLRQV�DV�DOO�RWKHU�SXEOLF�VFKRROV�XQGHU�56$�����E���ZKLFK�SURYLGHV�IRU�OLPLWHG�
�JHQHUDO�OLDELOLW\�IRU�WKH�FKDUWHU�VFKRRO�DQG�LWV�DJHQWV��7KH�%RDUG�RI�7UXVWHHV�SURFXUHV��DQG�
�SURYLGHV�HYLGHQFH�RI��DGHTXDWH�LQVXUDQFH�FRYHUDJH�DV�UHTXLUHG�E\�WKH�6WDWH�RI�1HZ�
�+DPSVKLUH��LQFOXGLQJ�EXW�QRW�OLPLWHG�WR�JHQHUDO�OLDELOLW\�IRU�WKH�VFKRRO��



����� �3KLORVRSK\�RI�SDUHQW�LQYROYHPHQW�DQG�UHODWHG�SODQV�DQG�
�SURFHGXUHV�

�$�FRPPXQLW\�LV�FUHDWHG�ZKHUH�ZH�KDYH�³3DUHQWV�DV�/HDUQLQJ�3DUWQHUV´�ZKLFK�LQYROYHV�
�SDUHQWV�DQG�RU�JXDUGLDQV��VWXGHQWV�DQG�WHDFKHUV��7KH�JRDO�LV������SDUHQWDO�LQYROYHPHQW�
�LQ�PHDQLQJIXO�ZD\V�WKDW�VXSSRUW�WKH�VFKRRO�GHYHORSPHQW��VWXGHQW�OHDUQLQJ�DQG�
�FRPPXQLW\�HGXFDWLRQ��2XU�GLYHUVH�H[SHULHQFHV�DQG�VWUHQJWKV�EULQJ�HQHUJ\�WR�RXU�VWURQJ�
�VFKRRO�FRPPXQLW\��7KH�%LUFKHV�$FDGHP\�LV�D�FRPPXQLW\�WKDW�OHDGV�E\�H[DPSOH��(DFK�
�\HDU�ZH�VWULYH�WR�DFKLHYH�WKH�IROORZLQJ��
��� �&RPPXQLFDWH�WKH�VFKRRO¶V�SKLORVRSK\�DQG�HVWDEOLVK�FOHDU�H[SHFWDWLRQV�RI�

�SDUHQW�JXDUGLDQ�LQYROYHPHQW��UHTXHVW����KRXUV�SHU�IDPLO\�RI�VFKRRO�YROXQWHHULQJ�E\�
�DGXOW�IDPLO\�PHPEHUV�SHU�\HDU�

��� �5HTXHVW�LQIRUPDWLRQ�RQ�DQ\�VSHFLDOW\�VNLOO�WKDW�D�IDPLO\�PHPEHU�PLJKW�KDYH�
�WKDW�ZRXOG�EHQHILW�WKH�VFKRRO�FRPPXQLW\�

��� �3URYLGH�D�YDULHW\�RI�RSWLRQV�IRU�SDUHQWV�JXDUGLDQV�IRU�PHHWLQJ�WKLV�
�LQYROYHPHQW�H[SHFWDWLRQ�

��� �%RDUG�RI�7UXVWHHV�3DUHQW�3DUWLFLSDWLRQ�
��� �'HYHORS�VFKRRO�OHDUQLQJ�DQG�HGXFDWLRQDO�RSSRUWXQLWLHV�IRU�WKRVH�LQ�RXU�VFKRRO�

�FRPPXQLW\�DQG�LQ�RXU�VXUURXQGLQJ�VFKRRO�GLVWULFW�
��� �6XSSRUW�D�SRVLWLRQ�RI�'RQRU�5HODWLRQV�DQG�(YHQWV�&RRUGLQDWRU�WR�KHOS�DFKLHYH�

�RXU�JRDOV��

����� �'LVVHPLQDWH�LQIRUPDWLRQ�WR�DVVLVW�SDUHQWV�DQG�SXSLOV�ZLWK�
�GHFLVLRQ�PDNLQJ�DERXW�WKHLU�FKRLFH�RI�VFKRRO�

�$Q�2XWUHDFK�&RPPLWWHH�H[LVWV�DV�ZHOO�DV�WKH�'HDQ�RI�6FKRRO�DQG�(YHQWV�&RRUGLQDWRU�DQG�
�'RQRU�5HODWLRQ�WR�UHFUXLW�DQG�LQIRUP�SRWHQWLDO�VWXGHQWV��DQG�WKH�FRPPXQLW\�DW�ODUJH��RI�
�WKH�RSSRUWXQLWLHV�WKDW�7KH�%LUFKHV�$FDGHP\�SURYLGHV��7KLV�LQFOXGHV�QHZVSDSHU�DUWLFOHV�
�DQG�DGYHUWLVHPHQWV��EURFKXUHV��LQIRUPDWLRQDO�PHHWLQJV��LQIRUPDWLYH�ZHEVLWH�XSGDWHV��DQG�
�EXVLQHVV�FRPPXQLW\�RXWUHDFK��

����� �$�JOREDO�KROG�KDUPOHVV�FODXVH�

�7KH�%LUFKHV�$FDGHP\��LWV�VXFFHVVRUV�DQG�DVVLJQV��FRYHQDQWV�DQG�DJUHHV�DW�DOO�WLPHV�WR�
�LQGHPQLI\�DQG�KROG�KDUPOHVV�DQ\�VFKRRO�GLVWULFW�ZKLFK�VHQGV�LWV�VWXGHQWV�WR�WKH�FKDUWHU�
�VFKRRO��DQG�WKHLU�VFKRRO�ERDUG��RIILFHUV��GLUHFWRUV��DJHQWV��HPSOR\HHV��DOO�IXQGLQJ�GLVWULFWV�
�DQG�VRXUFHV�DQG�WKHLU�VXFFHVVRUV�DQG�DVVLJQV���³WKH�,QGHPQLILHG�3DUWLHV´��IURP�DQ\�DQG�DOO�
�FODLPV��GHPDQGV��DFWLRQV�DQG�FDXVHV�RI�DFWLRQ��ZKHWKHU�LQ�ODZ�RU�LQ�HTXLW\��DQG�DOO�
�GDPDJHV��FRVWV��ORVVHV��DQG�H[SHQVHV��LQFOXGLQJ�EXW�QRW�OLPLWHG�WR�UHDVRQDEOH�DWWRUQH\V¶�
�IHHV�DQG�OHJDO�FRVWV��IRU�DQ\�DFWLRQ�RU�LQDFWLRQ�RI�WKH�FKDUWHU�VFKRRO��LWV�ERDUG��RIILFHUV��
�HPSOR\HHV��DJHQWV��UHSUHVHQWDWLYHV��FRQWUDFWRUV��JXHVWV�DQG�LQYLWHHV��RU�SXSLOV��7KH�VFKRRO�
�VKDOO�KDYH�QR�REOLJDWLRQ�WR�KROG�KDUPOHVV�WKH�,QGHPQLILHG�3DUWLHV�IRU�DQ\�FODLPV��
�GDPDJHV��ORVVHV��RU�H[SHQVHV�UHVXOWLQJ�IURP�WKH�,QGHPQLILHG�3DUWLHV¶�RZQ�DFWV�RU�
�RPLVVLRQV��



����� �6HYHUDELOLW\�SURYLVLRQV�DQG�VWDWHPHQW�RI�DVVXUDQFH�

�,I�DQ\�SURYLVLRQ�RI�7KH�%LUFKHV�$FDGHP\�&KDUWHU�LV�GHWHUPLQHG�WR�EH�XQHQIRUFHDEOH�RU�
�LQYDOLG�IRU�DQ\�UHDVRQ��WKH�UHPDLQGHU�RI�WKH�FKDUWHU�DJUHHPHQW�VKDOO�UHPDLQ�LQ�HIIHFW�
�XQOHVV�RWKHUZLVH�WHUPLQDWHG�E\�RQH�RU�ERWK�RI�WKH�SDUWLHV�LQ�DFFRUGDQFH�ZLWK�WKH�WHUPV�
�FRQWDLQHG�KHUHLQ��

����� �3URYLVLRQ�RI�GLVVROXWLRQ�

�,Q�WKH�HYHQW�7KH�%LUFKHV�$FDGHP\�VKRXOG�FHDVH�RSHUDWLRQV�IRU�ZKDWHYHU�UHDVRQ��
�LQFOXGLQJ�WKH�QRQ�UHQHZDO�RU�WKH�UHYRFDWLRQ�RI�LWV�&KDUWHU��WKH�%RDUG�RI�7UXVWHHV�VKDOO�
�FRQVXOW�ZLWK�LWV�DWWRUQH\�DQG�WKH�'HSDUWPHQW�RI�(GXFDWLRQ�WR�DVVXUH�WKDW�FRQWUDFWXDO�DQG�
�ILQDQFLDO�REOLJDWLRQV�DUH�PHW�DQG�WKDW�WHFKQLFDO�DVVLVWDQFH�LV�VRXJKW��

�7KH�SODQQHG�VDOH�DQG�GLVWULEXWLRQ�RI�DQ\�DVVHWV�VKDOO�DVVXUH�ILUVW�WKDW�DQ\�ILQDQFLDO�
�REOLJDWLRQV�RI�WKH�VFKRRO�DUH�PHW�DQG�WKHQ�RWKHU�UHPDLQLQJ�SURSHUW\�ZLOO�EH�RIIHUHG�WR�
�RWKHU�FKDUWHU�VFKRROV��SXEOLF�VFKRROV�RU�RWKHU�FKDULWDEOH�RUJDQL]DWLRQV��

����� �,Q�WKH�FDVH�RI�WKH�FRQYHUVLRQ�RI�D�SXEOLF�VFKRRO�WR�D�
�FKDUWHU�FRQYHUVLRQ�VFKRRO��SURYLVLRQ�IRU�DOWHUQDWLYH�
�DUUDQJHPHQWV�IRU�SXSLOV�ZKR�FKRRVH�QRW�WR�DWWHQG�DQG�
�WHDFKHUV�ZKR�FKRRVH�QRW�WR�WHDFK�DW�WKH�FKDUWHU�VFKRRO�

�1RW�DSSOLFDEOH��

����� �$�SODQ�IRU�WKH�HGXFDWLRQ�RI�WKH�VFKRRO¶V�SXSLOV�DIWHU�WKH�
�FKDUWHU�VFKRRO�PD\�FHDVH�RSHUDWLRQ�

�,Q�WKH�HYHQW�WKDW�7KH�%LUFKHV�$FDGHP\�VKDOO�KDYH�FDXVH�WR�FHDVH�RSHUDWLRQ��WKH�'HDQ�RI�
�6FKRRO�ZLOO�ZRUN�ZLWK�WKH�%RDUG�WR�GHYHORS�D�VWXGHQW�WUDQVIHU�SURFHVV�DQG�DGYLVH�DOO�
�SDUHQWV�JXDUGLDQV��VWDII�DQG�IDFXOW\�RI�WKH�SURFHVV�WR�EH�IROORZHG��7R�FRPSOHWH�HDFK�
�VWXGHQW¶V�SHUVRQDO�ILOH��SDUHQWV�JXDUGLDQV�VKDOO�EH�DVNHG�WR�SURYLGH�D�VWDWHPHQW�RI�LQWHQW�
�UHJDUGLQJ�WKHLU�FKLOGUHQ¶V�HGXFDWLRQ��PRYLQJ�IRUZDUG��7KH�%LUFKHV�$FDGHP\�ZLOO�REWDLQ�
�SDUHQW�JXDUGLDQ�SHUPLVVLRQ�IRU�UHOHDVH�RI�LQIRUPDWLRQ�LQ�RUGHU�WR�QRWLI\�WKH�QHZ�VFKRROV�
�RI�WKH�LPSHQGLQJ�WUDQVIHUV��7KH�%LUFKHV�$FDGHP\�VWDII��IDFXOW\��DQG�%RDUG�ZLOO�PDNH�
�HYHU\�HIIRUW�WR�EH�DYDLODEOH�IRU�FRQVXOWDWLRQ��VKDULQJ�VWXGHQWV¶�SRUWIROLRV��LQGLYLGXDOL]HG�
�OHDUQLQJ�SODQV�DQG�RWKHU�UHOHYDQW�PDWHULDOV�ZLWK�WKH�UHFHLYLQJ�VFKRRO��(DFK�IDPLO\�ZLOO�
�DOVR�UHFHLYH�QRWLFH�E\�PDLO��LQ�D�WLPHO\�IDVKLRQ��DGYLVLQJ�WKHP�RI�WKH�GLVVROXWLRQ�RI�WKH�
�6FKRRO�DQG�WKH�SODQ�IRU�VWXGHQW�WUDQVLWLRQ��7KH�%LUFKHV�$FDGHP\�ZLOO�HQVXUH�WKDW�WKH�
�UHFHLYLQJ�VFKRROV�KDYH�DSSURSULDWH�LQIRUPDWLRQ�WR�IDFLOLWDWH�WKH�VWXGHQWV¶�WUDQVLWLRQV��



����� �,Q�DGGLWLRQ�WR�DQ�DSSOLFDWLRQ��HDFK�FKDUWHU�VFKRRO�
�DSSOLFDQW��LQ�FRQVXOWDWLRQ�ZLWK�WKH�ORFDO�VFKRRO�ERDUG��
�VKDOO�SUHSDUH�D�SURSRVHG�FRQWUDFW�

�1RW�DSSOLFDEOH��

����� �$Q�RXWOLQH�RI�WKH�SURSRVHG�DFFRXQWDELOLW\�SODQ�ZKLFK�
�FODULILHV�H[SHFWDWLRQV�IRU�HYDOXDWLQJ�WKH�VFKRRO¶V�SURJUDP�
�DQG�ZKLFK�FRQWDLQV�DQ�DFNQRZOHGJHPHQW�WKDW�D�IXOO�
�DFFRXQWDELOLW\�SODQ�VKDOO�EH�GHYHORSHG�DQG�UHDG\�WR�
�LPSOHPHQW�SULRU�WR�WKH�GDWH�RI�RSHQLQJ�

�7KH�%LUFKHV�$FDGHP\�ZLOO�SURYLGH�WKH�1HZ�+DPSVKLUH�6WDWH�'HSDUWPHQW�RI�(GXFDWLRQ�
�ZLWK�UHSRUWV�RQ�RXU�SURJUDPV�DQG�SURJUHVV�DQQXDOO\��8WLOL]LQJ�D�YDULHW\�RI�DVVHVVPHQW�
�WRROV�DQG�GDWD�FROOHFWHG�IURP�RXU�VWXGHQWV��IDFXOW\�VWDII�DQG�SDUHQWV�JXDUGLDQV��ZH�ZLOO�
�VKDUH�LQIRUPDWLRQ�DERXW�RXU�HGXFDWLRQDO�LPSDFW��SDUHQWDO�LQYROYHPHQW��RXWUHDFK�
�PHWKRGRORJ\�DQG�DQ�RYHUDOO�DQDO\VLV�RI�RXU�JRDOV��,Q�DGGLWLRQ��RXU�DQQXDO�UHSRUWV�ZLOO�
�LQIRUP�WKH�'HSDUWPHQW�DERXW�RXU�VWXGHQW�HQUROOPHQW��ILQDQFLDO�RSHUDWLRQV�DQG�
�JRYHUQDQFH��
�7KLV�UHSRUWLQJ�ZLOO�DGGUHVV�WKH�IROORZLQJ�TXHVWLRQV��
����,V�WKH�VFKRRO�PDNLQJ�SURJUHVV�WRZDUG�DFKLHYLQJ�RXU�0LVVLRQ"�
����,V�WKH�VFKRRO�UHVSRQVLEO\�XVLQJ�SXEOLF�IXQGV"�
����,V�WKH�VFKRRO�SURPRWLQJ�VWXGHQW�DWWDLQPHQW�RI�H[SHFWHG�NQRZOHGJH�DQG�VNLOOV"�
����,V�WKH�VFKRRO�VXVWDLQDEOH"�



�$SSHQGL[�$��)RXQGLQJ�PHPEHUV�

�-HQQLIHU�&KLVKROP�
�%RQQLH�'R\OH�
�%RQQLH�/D%RVVLHUH�
�&KULVWLQH�0LHOH�
�3DXOD��3DWWHQ�
�+ROO\�5XRFFR�
�&KULVWLH�6WRUQLROR�
�5XWK�7HPSOHWRQ�
�-HVVLFD�:DFKVPDQ�
�-HQQLIHU�:LOVRQ�
�'LDQQH�:ULJKW�



�$SSHQGL[�%��%XGJHW�

���

DRAITBudgel Z017-l018 jl018-Z019 :zot9-l020 lOZO-lOll ZOll-ZOZl 

)W6 )'Ur7 ywB )'filflll Y•"-' 10 

G<o,,.11,na110, )II, )%1 )!. 311 Ji. 
EnroUmeot Goal 2lS ml m m 225 
Toti! Shlllmu for Bui 222 222 222 m m 
Tot1l Non KS!udN1tsl 198 198 m 198 198 
Fun di or oer Sm dent I S 6)147 s ~m,s 7,272 s 7.Z7l s 7.•72 
To!alKStudents IS H s HI s 21 s u s u 
FwidJ•• oer K Studt• s !JIil s 4.81711 5,817 $ ~011 I 6.011 
Tai.iii Fuadhi.r S 1,471,359 [ S 1.496,1119 I S 1,496,109 Sl,584,264 Sl,623,964 

r ... ndatiOD Fwld .. l< s 80,000 I eo,ooo I s 80,000 I 80,000 s 80,000 

l011·l018 2018·l019 . 2019·2020 ZDl0-2021 ZOZl·lOll 
Income - - - -
4000 • C.otr!l>uitd support 

anied ovu rrom orniow ,e;ir wb I H0,068' I 18),675 l 160,322 I 97,491 s 12.101 
4010 • lndiv/Businm Co11trib11tiom: 
4071 • Studt:nt An.1111.al An Sllnnlv Fet S~);l2l s IJJ22 s 11.lll $ 11.lZZ s 11.321 

4200 Btfo,./Aft,rC.r, lo"'m• s -..,.'O~~is 14,000 s 14,000 s l♦.000 

4210 Enr1chmtnt Income S •• 4,000 S 4,000 I 4,000 s 4.000 
42 20 Summer Ca.mn s I , 2,000 ! S tOOO s 2,000 s 2.000 
Tot114SIO ~trlbulfd Suooon I l'al',997 i I 18M44 I 126.819 I 101.423 
4530 • Stattiraots . •: 

453 I -llouil,ble Aid S l,71.359 S 1.Hffll9 I S 1,496,109 S l,SBi,264 !l,6ll.864 

4S3Z • Otlltr Grant I 1s.ooo Is 18,000 I 18,000 s 18,000 I 18,000 
Total 4530 • No11 foundation Gnnu S 1,489,359 S 1,514,IO'l , S 1,514,109 S1,602,164 Sl,641,864 

4600 PnvlousYearFouodatlon Fnodr s 10,000 s 10,000 ! S 10,000 I 10,000 s 80,000 

Total Income S VlJ.J49 Sl7J7.106 I I 1.713,753 Sl,739,083 $1,823,287 

E:!ot, .. 
1100000 • lnm·uctlonaJ PrOtnm• Emeast$ 

1100112 • .laLuiu Tmb,n l 400112 s 414.116 s 428,610 s 44].611 I 159.138 
1100113•1nsuuctor.lala~" l IZ7666 I lll,94l i l 136.Zll I 140753 s 115.387 
I 1001 IS·S.,l,nr,,Suppon Staff s 154,697 I I 159,972 s 165,411 I 171,081 I 17~928 
1100119 Substitute Tmher Exnme I ll.500 I I IZ,500 IS 11500 I ll,500 I 12 500 
J 10D260 • Wor1u:n ComC1tnsation s 4.JZ6 I l 4,456 I I 4,589 s 4.m s 4.869 

M,nwrina l'rORf'am l 500' S 500 1 l 500 I soo I SOD 

1100l10· Btoefill Pro1ruu••• l 56,800 ! I 56,800 I l Sli.800 s 56,800 I Sli,800 
1100585• Proftssl<>.,I V.>tloom,nt I J,500 ! I J,605 1 I J,713 s J,815 s J,9Jj 
1100611 ·Art SuooUes• .. s 11,000 I IIJJO i l 11,670 s 12,020 I 12,381 
1100611 fo!u,lcSu••li<s s lOOO ! I l,060 IS l,lll I l.185 l z.m ~b.dg!I 



���

I I l01H01i I lO!i-2019 ! ?019-2020 lOlO-lOll lOll lOll 

1100640· TellbookJ& ll'orldlool<, (( I 12,000 I 15,000 s 17.000 s 12.000 I 15000 

11006;0, Computtr S<illwart,U<tnl< I 20000 I f 15,000 I 15000 I 15000 I 15.000 
1100733 • rurol111rt I Eaulomtnt s 4,000 s ).000 I$ 3,000 s 4,000 I 4000 

Tolltl 1100000 • IMtructio..t Promm· E s 809,102 I 830,m s 8S7.2Dfl s 879,002 S 908,691 
2100000 • 5llldtnl Supll(lrt5trvictS 

12122370 • Ttsdnt/ Aoor1lsal Strvim s 2,100 s 2,100 s 21100 s l,100 s ~100 
Toial ZIOOOOO ·Studtot SuooortS,rvim s 2100 s 2.100 s 2.100 s Z.100 s Z.100 
2130000 • He,lth Strvic:,s 

I 2134610 • Hui th SmictS•S.aaUn s 250 s 250 s 210 s 250 s 250 
Tolltl 2130000 • Healtl>Strvi<tS l lSO l 250 s m I lSO I m 
2222000· Ubra,y/Rtse,rdl Provr.ua - - - -

llll2641 ·Ub~~-Books I 750 I 750 I 750 I 750 I 750 
TDIII 2l2ZOOO· Llbrarv/Rt.!urdt Prorra I 750 i I 750 I 710 I 750 I 710 

Tolltl lmtructio.,.1 illd Support I 812,202 s 833.]81 s 860,JOfl s 882,102 I 911,791 
2JOOOOO • C..oer.il Admilli<trat!Oo suooort 

230000'l· P'ITIIII ftt s 8,200 I 8,300 s 8,500 I 8,700 I e.eoo 
2300110 • Sdlool AdmiolstraUoo, S.la S A<l19 I S V_....'1 s 280,613 s 289,621 s 298.929 
2300220EmolomTaru Enens, l ~~,.dJS I 86,4]4 I 89.]5] I 92,373 
2300390 • Cootracted Stmw 

l-500 
I SOD I S00 I S00 

2300391 • Cwrlculum Dmlopmtnl S 1 1,000 s 1,000 s 1.000 s 1.000 
2300534•Po,utt I - ) 00 l 700 I 700 I 700 
2J00540•Adftrtlslor I -,,ooo I 3 s 3.000 I 3.000 I l.000 
2300540 • Fl<ld Trh>< s--soo s--soo s- -500 s- 500 s- S00 

I 2100S41 In School Enrichment I 1,500 I l,SOO s 1,500 I 1100 I 1,500 
23005S0 • Printiot I 19,000 I 19~70 s 20.1S7 I 20.76Z I 21,385 
230061S •Suonllfs•C.nml s 12.SOO l IZ,B75 l S 13,261 I 13.659 I 14069 
2J008l0•Dues&r.., I 6)00 s 6,38/i 1 6,178 I 6,77S I 11,978 
2J008'JO·Other..,,,.nus I 1,000 I 1,000 s 1.000 I LOOO I LOOO 
2317390 • Audit Fee l 11,700 l 11,901 s 7,108 s 7.3!1 l 7,541 
lJ18l95'1,,raJ rm s 5.000 I 5000 ! 50D0 I 7.500 I 7.S00 

Toll! 2300000 • C..nml Admlnlstnuon s s 114,041 s 425,169 s 435.8S1 I 151.892 I 465,774 
2600000 • o .. ,.& Ma!JIL o(f acilln 

2600390 • □eanlnr I ll,000 I ll,%0 s .13,949 s 34,%7 I 36,016 
2600395 • Wast, Maommeol I 2.700 I 2,781 ! I 2.864 I 2,950 I 3,039 
2600420 • F~dlltv and l!l'OWlds matrm I S000 I 5,150 IS 5.305 I 5,164 I s.628 
2600430· Bulldlnr R""ln I 2,500 I 2,S711 S 2.652 s 2.731 I 2,814 
2600520 • Prooertv lnsoranre I ,.soo I l,725 s 7,957 s 8.195 s Mil 
2600530 • T<ienbooe s 3.1100 , S 3,914 s 1,031 I 4,152 s 4.277 
2600610, BuUrua,&Grounds-S.oou.. I 1000 •I 1,030 s I 061 I 1,09] I 1,126 
l60061l Room Renial flt l 1,000 I 1,000 $ I.ODO I 1.000 I 1.000 
2600622 • EledridlY l IS,000 l 15,450 I IS,911 s 16;191 l 16.118] '"' 



1600624 • He,uin• Giu 
1611K41 • Rt'lll·Bulldlnl 

ll'W\'f'fffS 

20l7 2018 
S J700 

I s 2.39,Z14 

2600000•01Vt1',li:1,faJnt.olFH111t •Olh'l'f 
Tllllll 1600000 •Ooer.li Malnt..tifFl6dlll 1 313 424 

l.018 201~ Z01~·20l0 2020 20Zt 1021 2(122 
3811 S J,9Z5 S 4043 S .~ 

2. ♦ 1,06 S 2.41 06 S 251,996 S ZS4 108 

S 3178]2 S 

S S 90000 

--r------------------i 
JZ0.094 S 312 984 S 427 4'95 

Tollll Admlntstr.itlonAF'adUdu: 1 n7,47:z S 74J,40l S 75S,'i148 S 784,879 S B9l.Z74 
I 

!i 1,519,67-4 Sl,5?6184 
Sunih..tllln ,dk:ll t 183,6,s S lt.lt.322 

Budset A!.surnptfons: 

Sm.all Increase In $lal~ l\lndma after 2018,.2019 
.1 "-"'- IN"r I nr,u:11IN 

~3" 11:~ntral lnrl.atlort on costs 

X 
S 1,616,25-6 S 1,666,'981 '1,805,067 
S 97,t••n S 72 t01 S 19,.2.2CI 

Fun Du M ))arthtll bt ·1:.u 7 • ni:i a/t('I" urs 

I 



Charter School Name 

New Hampshire State Department of Education 
Office of School Finance 

101 Pleasant Street, Concord NH, 03301-3860 

2022-2023 Charter School Bud.11,et 

Jade my of Academics and Art: A Public! Dlstrlct#l 
Budgeted Expenditures 

Acct No ! Tot_al _J E_lemen~l)'J Middle HIJ).h 
Instruction 1000-1999 XXXXXXj XXXXXXI XXXXXX xxxxxx 

Support Services 
Student Support Services 

Instructional Staff Services 

Execulve Administration 

Management Services 

All Other Administration 

School Adllln Services 

Business 

Operation & Maint. Of Plant 

Student Trans~rt 

Support Services Central/ Other 

Non.instructional Services 
Food Service O_e_erations 

Enterprise Operations 

1199 I 1,066,769.07 1.or,e.15901: o.oo( o.oc 

~ ~:: : 49,00~ ~~ • • ··~:! ~:! ~·~ 
1100 
1200 

~-
1400-1499 1499 i 0.00 oool o.ooj ooc 

1599 : 0001 xxxxxx: xxxxxx1 xxxxxx1 
"i699: ooo! xxxxxx! xxxxxx •••••••••·•• xxxxxx 

1500-1599 
1600-1699 
1700-179 99 1 o oo: xxxxxx I xxxxxx xxxxxx 
1800-189 1899 o 001 xxxxxx ! xxxxxx xxxxxx 

2000-2999 
2000-2199 
2200-2299 I 

xxxxxxl 
~ 

0 OOj 

XXXXXXI ---, 
50000! 

000) 

xxxxxx 

l 

xxxxxx 
ooc 
ooc 

xxxxxxj XXXXXXI XXXXXXI xxxxxx 
0000 
2310 
2310-2319 

-0000 o.oo• o.oo: ooo! a.a~ 
1 840 oooJ xxxxxxj xxxxxx_ xxxxxx 
.2319 O.OOJ ooo; oooi ooc 

_j 
2320 1310 
2320-2399 
2400-2499 
2500-2599 
2600-2699 
2700-2799 
2800-2999 

310_0 ____ 

3200 

L _ l __ l 
XXXXXXi XXXXXXI XXXXXX! XXXXXX 

o.ool oool i ooc 
520,519.001 s20s19ool J ooc 

O.OOi ' OOfJ 
ooo( , .. +·-----1 

378~ 378.00000! 

O.OOi 
0,00! 

xxxxxx 
0.00 
0.00 

xxxx~ 
000} 

000\ 

ooc 

xxxxxx xxxxxx 
000 O.OC 

000; ooc 

Birches Academy Budget 22-23 stale template- With Updated Stud<Rll!flo~rdf.lilsx 5/2122 



Charter School Name 

New Hampshire State Department of Education 
Office of School Finance 

101 Pleasant Street Goocacd NH 03301-3860 
2022-2023 Charter School Bud_get 

lade my of Academics and Art: A Public! Dlstrlct#l 

Budgeted Expenditures 
AcctNo Total Elementary j___ Middle l High 

Facilities, Acquisitions, Construction XXXXXX! XXXXXXJ XXXXXX! XXXXXXI 
Site Acqulsitkm 4100 0.00 ! DOOi 0.00! 000 

Site Improvement 4200 ! DOC 

Architectural/Engineering 4300 o.ooi O.OC 

Educational Specification Develop 4400 o.oo: DOC 

OOOi Building Acquisition/Constr. 4500 0,001 OOOi , om 
Ei'~iidi~g·'i'~;~~;~~nt Services 4600 ............... 0,00 / ••• .............. ,. DOC 

Other Facilities Acq. And Serv. 4900 0.00! , 

oii;;;o~ii~~.~---______ .; .. 5000-5999 .~~~XXXi XXXXX8J 
Debt Service - Principal • 5110 D ooj XXXXXX i 

xxxxxxj .... 
O.OC 

xxxxxx 
xxxxxx, xxxxxx 

Debt Service - Interest 5120 oooj XXXXXX ! --·-···· xxxxxxj xxxxxx 
To Food Service 5220-5221 ! 0 ooj - XXXXXX ! XXXXXX! xxxxxx 
To Other Special Revenue ! 5222-5229 \ D ooj XXXXXX I XXXXXX! xxxxxx 
To Capital Projects 5230-5239 , D ooj XXXXXX i _____ ~ 
To Capeal Reserve 521i'i l........... ................ D oo! xxxxxx': 
To Expendable Trust 5252 j O OOj XXXXXX i 

xxxxxxl xxxxxx 
xxxxxx! xxxxxx 
xxxxxx xxxxxx 

To Non-expendable Trust 5253 i D OOj XXXXXX i,__ __ _ 
To Fiduciary Funds 5254 i ........................... o.ooj XXXXXx°j --,--

To Charter Schools 5310 .. r ...... o.ooj XXXXXXj 
To Other Agencies 5390 ' .................. OOOj XXXXXXj ..... ,.,.,., 

Supplemntal Appropriation i o ool XXXXXX 

XXXXXXI xxxxxx 
xxxxxx1 __ ~xxxxx 
XXXXXXI XXXXXX 

xxxxxx! xxxxxx 
xxxxxx; xxxxxx 

De fie n Appropriation 0.00 i xxxxxx 

Total BU4:IJ11tllt~J,iji;;,nses 2,014,788.07i 2,014,788.07 

xxxxxx1 xxxxxx 

0.001 0.00 

Budgeted Revenue 
Acct No i Total l 

XXXXXXI Revenue XXXXX XXXXXXl XXXXXX. .. .......... , xxxxxx 
11 oca1 Bev•□11• 1,1,,1_~_-1.~~9 96,621 001 xxxxxx1 
Tuition from NH LEA (Regular Program) 1321 ! XXXXXX 

XXXXXXI xxxxxx 
xxxxxxi xxxxxx1 

Birches Academy Budget 22-23 state template-With Updated StudElnl\flll0rllf.lilsx 5/2/22 



Charter School Name 

Tuiltion From NH LEA (Special Program) 

Tuiltion From NH LEA 1Vocational Program) 

Other Tuition (Individuals/Outside LEAs/Other) 

Transportation Fees 

Other Local Revenue (e.~ contributions) 

New Hampshire State Department of Education 
Office of School Finance 

101 Pleasant SJreet Concocd NH 03301-3860 
2022-2023 Charter School Bud.11.et 

lade my of Academics and Art: A Publlcl District#! 
Budgeted Expenditures 

AcctNo Total Elem~ 

1322 i 
1323 _l ! 

1310/1330/1340 s.rmool xxxxxxi 
1400 000! xxxxxx! 

1500-1990 aa.621 noj xxxxxxi 

Middle High 

xxxxxx xxxxxx 
xxxxxx xxxxxx 
xxxxxx xxxxxx 

XXXXXX! xxxxxx xxxxxx 1sraIe Beve□ 11e 31_1_1_-3900 1,832,791.00j I j I 
, 3111 1.792.79100! XXXXXXi XXXXXX XXXXXX 

···-i-- ••••••••••••••••••••••••••••••••••••••••••• ··········• Adequacy. State Reve_n_ue ___ _ 

• 31 ;;_~~oo 40<>XJ(X)I xxxxxxj xxxxxxl xxxxxx 
Lease Aid State Revenue 

Other State Revenue 

4100 - 4595 Federal Revenue +······· 
84, 

Trtle1 4520 
xxxxxx xxxxxx 
xxxxxx xxxxxx 

All Other rrtle Grants ExcludinJ! Title 1 4530 14.00JOO( xxxxxx xxxxxx 
Federal CSP Start-up Grant 4590 xxxxxx 000[ ........... , xxxxxx 
ESSER 4595 fiO(XX).OOi ,~_,,HH~,, I _,_,_, 

)\)\)\)\)\)\ J\NIXXX 
Other Federal Revenue 

·····-+·· .... ······+·-·-

Qlher Revenue 511 o -5600 

Total Bulvtlod fleve,,.. 

Starting Blance 

Estimated Revenue 

Estimated Ex~nditures 
Operational Balance Surplus/ (Deficit) 

Ending Balance 

2,013,412.001 

i 
Su'E'us Statement 

J_ 

I 
l 
J_ 

I 

Birches Academy Budget 22-23 state template- With Updated StudE1111\jll)Bn:1Uilsx 

xxxxxx XXXXXXI 

100CX)00 

2,013.412.00 

-2.014,788.07 

·1,376.07 

8.6Zl93 

xxxxxx 
xxxxxx 
xxxxxx 
xxxxxx 
xxxxxx 

xxxxxx 

512/22 



�$SSHQGL[�&��*RYHUQPHQW�DQG�2UJDQL]DWLRQDO�6WUXFWXUH�

�&RPPLWWHHV�

�&XUULFXOXP�$VVHVVPHQW�DQG�$FFRXQWDELOLW\�&RPPLWWHH�
�7KH�&XUULFXOXP�$VVHVVPHQW�DQG�$FFRXQWDELOLW\�&RPPLWWHH�ZLOO�UHYLHZ�FXUULFXOXP�LQ�DOO�
�FRUH�VXEMHFW�DUHDV�LQFOXGLQJ�PXVLF��DUWV�DQG�RWKHU�HQULFKPHQW�SURJUDPV��7KLV�UHVHDUFK�LV�
�SUHVHQWHG�WR�WKH�%RDUG�RI�7UXVWHHV��7KH�JURXS�DOVR�H[DPLQHV�DVVHVVPHQW�WHVWLQJ�DQG�
�UHVXOWV��

�7KH�FRPPLWWHH�ZRUNV�ZLWK�WKH�'HDQ�RI�6FKRRO�WR�DVVHVV�KRZ�ZHOO�WKH�VFKRRO�LV�
�DFFRPSOLVKLQJ�LWV�PLVVLRQ�DQG�IXOILOOLQJ�WKH�FKDUWHU��7KH�'HDQ'HDQ�RI�6FKRRO�DQG�WKH�
�FRPPLWWHH�ZLOO�FUHDWH�DQG�PDQDJH�WKH�VWDWH�DFFRXQWDELOLW\�SODQ�DQG�UHYLHZ�DQG�RYHUVHH�
�LWV�LPSOHPHQWDWLRQ��7KH�FRPPLWWHH�UHYLHZV�VWXGHQW�ZRUN��DQG�UHYLHZV�WKH�ORQJLWXGLQDO�
�JURZWK�RI�WKH�VWXGHQW�ERG\�RYHU�WLPH��7KLV�ZRUN�ZLOO�QRW�LQFOXGH�HYDOXDWLRQ�RI�HLWKHU�
�LQGLYLGXDO�VWXGHQWV�RU�WHDFKHUV��

�0HPEHUVKLS���%RDUG�PHPEHUV��IDFXOW\��DQG�SDUHQWV�

�2XWUHDFK�&RPPLWWHH�
�7KH�2XWUHDFK�&RPPLWWHH�LV�FKDUJHG�ZLWK�SURPRWLQJ��HQFRXUDJLQJ�DQG�VXSSRUWLQJ�
�DZDUHQHVV�RI�WKH�VFKRRO�DQG�LWV�SURJUDPV�ZLWK�WKH�FRPPXQLW\�RI�6RXWKHUQ�1HZ�
�+DPSVKLUH��

�0HPEHUVKLS���%RDUG�PHPEHUV��SDUHQWV�

�)LQDQFH�&RPPLWWHH�
�7KH�)LQDQFH�&RPPLWWHH�ZRUNV�FORVHO\�ZLWK�DOO�RWKHU�JURXSV�DGGUHVVLQJ�LVVXHV�UHODWHG�WR�
�WKH�VFKRRO¶V�ILQDQFHV��7KH�FRPPLWWHH�HVWDEOLVKHV�WKH�EXGJHW�DQG�HQVXUHV�WKH�VFKRRO�KDV�D�
�EDODQFHG�EXGJHW��

�7KH�FRPPLWWHH�SURYLGHV�RYHUVLJKW�RI�DOO�ILQDQFLDO�DVSHFWV�RI�WKH�VFKRRO��7KHVH�LQFOXGH��
�EXW�DUH�QRW�OLPLWHG�WR��2YHUVHHLQJ�WKH�GHYHORSPHQW�RI�WKH�EXGJHW�LQ�FRQMXQFWLRQ�ZLWK�WKH�
�'HDQ�RI�6FKRRO�DQG�'HDQ�RI�2SHUDWLRQV��HQVXULQJ�DFFXUDWH�
�WUDFNLQJ�PRQLWRULQJ�DFFRXQWDELOLW\�IRU�IXQGV��HQVXULQJ�DGHTXDWH�ILQDQFLDO�FRQWUROV��
�RYHUVLJKW�RI�WKH�ILQDQFLDO�DXGLW��VLJQLQJ�SD\UROO��PDQLIHVWV�DQG�RWKHU�ILQDQFLDO�GRFXPHQWV�
�DV�QHFHVVDU\��

�0HPEHUVKLS���%RDUG�PHPEHUV�RQO\�

�3HUVRQQHO�&RPPLWWHH�
�7KH�3HUVRQQHO�&RPPLWWHH�RYHUVHHV�SHUVRQQHO�PDQDJHPHQW�RI�WKH�VFKRRO���$�VXE��
�FRPPLWWHH�RI�WKH�%RDUG�RI�7UXVWHHV�FRQGXFWV�DQQXDO�UHYLHZV�RI�WKH�'HDQ�RI�6FKRRO��

�0HPEHUVKLS���%RDUG�PHPEHUV�RQO\��



�$SSHQGL[�'���%\ODZV�DUH�XQGHU�
�UHYLHZ�E\�FRXQVHO�DQG�QHZ�
�YHUVLRQ�ZLOO�UHIOHFW�WKH�FKDQJH�RI�
�+HDG�RI�6FKRRO�EHLQJ�UHIHUUHG�WR�
�DV�'HDQ�RI�6FKRRO��%\ODZV�

�%</$:6�2)�

�7+(�%,5&+(6�$&$'(0<�2)�$&$'(0,&6�$1'�$57��$�38%/,&�&+$57(5�
�6&+22/�

�6DOHP�����1HZ�+DPSVKLUH�

�$57,&/(�,�
�1$0(�$1'�6($/�

�7KH�FRUSRUDWLRQ�VKDOO�EH�NQRZQ�DV�7+(�%,5&+(6�$&$'(0<�2)�$&$'(0,&6�$1'�$57��
�$�38%/,&�&+$57(5�6&+22/��KHUHLQDIWHU�UHIHUUHG�WR�DV�WKH��6FKRRO���DQG�VKDOO�KDYH�D�
�FRUSRUDWH�VHDO�EHDULQJ�WKH�QDPH�RI�WKH�FRUSRUDWLRQ�DQG�WKH�\HDU�RI�LQFRUSRUDWLRQ��7KH�%RDUG�RI�
�7UXVWHHV�PD\�FKDQJH�WKH�IRUP�RI�WKH�VHDO�DQG�WKH�LQVFULSWLRQ�WKHUHRQ�DW�DQ\�WLPH��

�$57,&/(�,,�
�385326(�

�7KH�SXUSRVH�RI�WKH�&RUSRUDWLRQ�LV�WR�EH�D�SXEOLF�FKDUWHU�VFKRRO�SXUVXDQW�WR�1+�56$�����%��7KH�
�VFKRRO
V�SXUSRVH�LV�WR�SURYLGH�D�OHDUQLQJ�FRPPXQLW\�WKDW�VXSSRUWV�H[FHOOHQFH�LQ�FRUH�DFDGHPLFV�
�DQG�WKH�DUWV�ZKLOH�FXOWLYDWLQJ�WKH�LQGLYLGXDO�TXDOLWLHV�DQG�VWUHQJWKV�RI�HDFK�FKLOG��7KH�6FKRRO�
�VHUYHV�1HZ�+DPSVKLUH�VWXGHQWV�LQ�JUDGHV�.����

�$57,&/(�,,,�
�0(0%(56+,3�

�7KHUH�VKDOO�EH�QR�YRWLQJ�PHPEHUV�RI�WKH�FRUSRUDWLRQ��

�6HFWLRQ����%RDUG�RI�7UXVWHHV�

�$57,&/(�,9�
�*29(51$1&(�

�3XUVXDQW�WR�6WDWH�ODZ��JRYHUQDQFH�RI�WKH�VFKRRO�VKDOO�EH�YHVWHG�LQ�D�%RDUG�RI�7UXVWHHV��
�FRQVWLWXWHG�DV�SURYLGHG�KHUHLQ��ZKLFK�%RDUG�VKDOO�H[HUFLVH�ZLWKRXW�OLPLWDWLRQ�DOO�WKH�SRZHUV�DQG�
�UHVSRQVLELOLWLHV�RI�WKH�&RUSRUDWLRQ�SURYLGHG�IRU�KHUHLQ�DQG�E\�ODZ��%HFDXVH�DOO�SRZHU�DQG�OHJDO�
�DXWKRULW\�RI�WKH�%RDUG�RI�7UXVWHHV�OLHV�LQ�LWV�DFWLRQV�DV�D�JURXS��LQGLYLGXDO�7UXVWHHV��DOVR�UHIHUUHG�
�WR�KHUHLQ�DV��%RDUG�PHPEHUV���PD\�H[HUFLVH�DXWKRULW\�RYHU�VFKRRO�DIIDLUV�RQO\�E\�YRWLQJ�RU�ZKHQ�
�WKH�%RDUG�KDV�YRWHG�WR�GHOHJDWH�OLPLWHG�DXWKRULW\�DW�DQ�RIILFLDO�PHHWLQJ��,Q�QR�RWKHU�
�FLUFXPVWDQFHV�GRHV�DQ�LQGLYLGXDO�PHPEHU�KDYH�DXWKRULW\�WR�DFW��0HPEHUV�RI�WKH�%RDUG�VKDOO�QRW�
�UHFHLYH�FRPSHQVDWLRQ�IRU�WKHLU�VHUYLFHV�DV�%RDUG�PHPEHUV��EXW�PD\�UHFHLYH�UHLPEXUVHPHQW�IRU�
�UHDVRQDEOH�H[SHQVHV�DV�DSSURYHG�E\�WKH�%RDUG��



�6HFWLRQ�������%RDUG�5HVSRQVLELOLW\�
�7KH�%RDUG�LV�UHVSRQVLEOH�IRU�JHQHUDO�VXSHUYLVRU\�FRQWURO�DQG�DXWKRULW\�RYHU�WKH�RSHUDWLRQV�DQG�
�SROLFLHV�RI�WKH�FKDUWHUHG�SXEOLF�VFKRRO�DQG�PD\�WDNH�DOO�DFWLRQV�UHODWHG�WKHUHWR��3XUVXDQW�WR�1�+��
�56$�����%����,,,��WKH�%RDUG
V�DXWKRULW\�VKDOO�LQFOXGH��DW�D�PLQLPXP��WKH�DXWKRULW\�WR�GR�WKH�
�IROORZLQJ��

�7R�DGRSW�D�QDPH�DQG�FRUSRUDWH�VHDO��

�7R�VXH�DQG�EH�VXHG��EXW�RQO\�WR�WKH�VDPH�H[WHQW�DQG�XSRQ�WKH�VDPH�FRQGLWLRQV�WKDW�D�WRZQ�FDQ�EH�
�VXHG��
�7R�DFTXLUH�UHDO�SURSHUW\�IURP�SXEOLF�RU�SULYDWH�VRXUFHV�E\�OHDVH��E\�OHDVH�ZLWK�DQ�RSWLRQ�WR�
�SXUFKDVH��RU�E\�JLIW�IRU�XVH�DV�D�VFKRRO�IDFLOLW\��SURYLGHG�WKDW�VXFK�DFTXLVLWLRQ�LV�FRQVLVWHQW�ZLWK�
�HVWDEOLVKHG�VFKRRO�SXUSRVHV��

�7R�UHFHLYH�DQG�GLVEXUVH�IXQGV�IRU�VFKRRO�SXUSRVHV��

�7R�PDNH�FRQWUDFWV�DQG�OHDVHV�IRU�WKH�SURFXUHPHQW�RI�VHUYLFHV��HTXLSPHQW��DQG�VXSSOLHV��SURYLGHG�
�WKDW��D��,I�WKH�ERDUG�RI�WUXVWHHV�LQWHQGV�WR�SURFXUH�VXEVWDQWLDOO\�DOO�HGXFDWLRQDO�VHUYLFHV�XQGHU�
�FRQWUDFW�ZLWK�DQRWKHU�SHUVRQ�RU�HQWLW\��WKH�WHUPV�RI�VXFK�D�FRQWUDFW�VKDOO�EH�SURYLGHG�LQ�DQ�
�DGGHQGXP�LQ�WKH�VFKRRO
V�FRQWUDFW���E��7KH�VWDWH�ERDUG�DQG�WKH�GLVWULFW�VFKRRO�ERDUG�VKDOO�QRW�
�DSSURYH�DQ\�VXFK�FRQWUDFW�WHUPV��WKH�SXUSRVH�RU�HIIHFW�RI�ZKLFK�LV�WR�DYRLG�WKH�SURKLELWLRQ�LQ�WKLV�
�FKDSWHU�DJDLQVW�FKDUWHUHG�SXEOLF�VFKRRO�VWDWXV�IRU�QRQSXEOLF�VFKRROV��
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�RXW�E\�WKH�6HFUHWDU\�WR�HDFK�7UXVWHH�DW�OHDVW�RQH�ZHHN�LQ�DGYDQFH��XQOHVV�H[LJHQW�FLUFXPVWDQFHV�
�H[LVW��LQ�ZKLFK�FDVH����KRXUV��µ��QRWLFH�VKDOO�EH�VXIILFLHQW��



�6HFWLRQ������7HOHSKRQLF�RU�(OHFWURQLF�$WWHQGDQFH�
�3XUVXDQW�WR�VWDWXWH��D�7UXVWHH�PD\�RQO\�DWWHQG�D�PHHWLQJ�HOHFWURQLFDOO\�RU�RWKHUZLVH�ZKHQ�
�DWWHQGLQJ�LQ�SHUVRQ�LV�QRW��UHDVRQDEO\�SUDFWLFDO���,Q�WKDW�FLUFXPVWDQFH��D�PHPEHU�PD\�SDUWLFLSDWH�
�DQG�YRWH�E\�WHOHSKRQH��SURYLGHG�WKDW�DOO�SDUWLFLSDQWV��ZKHWKHU�SUHVHQW�LQ�SHUVRQ�RU�WHOHSKRQLFDOO\��
�DUH�DEOH�WR�KHDU�DQG�VSHDN�WR�DOO�RWKHU�SDUWLFLSDQWV�WKURXJKRXW�WKH�PHHWLQJ�E\�FRQIHUHQFH�
�WHOHSKRQH�RU�VLPLODU�HTXLSPHQW�DQG�IXUWKHU�SURYLGHG�WKDW�WKRVH�SDUWLFLSDWLQJ�UHPRWHO\�FDQ�EH�
�UHDVRQDEO\��LGHQWLILHG���KDYH�LGHQWLILHG�DQ\�RWKHU�SHUVRQV��DW�WKH�VDPH�ORFDWLRQ�ZLWK�WKHP��DQG�KDYH�
�VWDWHG�IRU�WKH�UHFRUG�WKH�UHDVRQ�WKH\�FDQQRW�DSSHDU�LQ�SHUVRQ��$WWHQGDQFH�RWKHU�WKDQ�LQ�SHUVRQ�LV�
�GLVFRXUDJHG��

�$57,&/(�9�
�&200,77((6�

�7KH�%RDUG�PD\�FUHDWH�FRPPLWWHHV�RI�WKH�%RDUG�PHPEHUV�DV�QHHGHG��LQFOXGLQJ�EXW�QRW�OLPLWHG�WR�
�ILQDQFH��FXUULFXOXP��SHUVRQQHO��HWF��7KH�7UHDVXUHU�VKDOO�EH�D�PHPEHU�RI�WKH�ILQDQFH�FRPPLWWHH��
�7KH�%RDUG�PD\�FUHDWH�FRPPLWWHHV��LQFOXGLQJ�DGYLVRU\�FRPPLWWHHV��&RPPLWWHH�PHPEHUV�RWKHU�
�WKDQ�%RDUG�PHPEHUV�PD\�EH�DSSRLQWHG�E\�WKH�%RDUG�DQG�VKDOO�VHUYH�DW�WKH�SOHDVXUH�RI�WKH�%RDUG��
�$SSRLQWPHQW�WR�WKH�)LQDQFH�&RPPLWWHH�VKDOO�EH�VXEMHFW�WR�D�VDWLVIDFWRU\�FULPLQDO�EDFNJURXQG�
�FKHFN�DQG�DQ\�RWKHU�UHTXLUHPHQW�WKH�%RDUG�GHHPV�QHFHVVDU\��

�$57,&/(�9,�
�'HDQ�RI�6FKRRO�

�1RWZLWKVWDQGLQJ�WKH�SURYLVLRQV�RI�6HFWLRQ���KHUHLQ��WKH�'HDQ�RI�6FKRRO�LV�KLUHG�E\�WKH�%RDUG�
�DGKHULQJ�WR�WKH�'HDQ�RI�6FKRRO�+LULQJ�3ROLF\��7KH�'HDQ�RI�6FKRRO�LV�WKH�%RDUG
V�GHOHJDWH�IRU�
�GD\�WR�GD\�UHVSRQVLELOLWLHV�IRU�WKH�6FKRRO�RSHUDWLRQV��LQFOXGLQJ�FDUU\LQJ�RXW�WKH�JRDOV�DQG�
�SROLFLHV�RI�WKH�6FKRRO�DV�HVWDEOLVKHG�E\�WKH�%RDUG�DQG�WKH�6FKRRO
V�&KDUWHU��ZKLFK�GHOHJDWLRQ�RI�
�DXWKRULW\�FDQ�EH�UHVFLQGHG�E\�D�YRWH�RI�WKH�%RDUG��7KH�'HDQ�RI�6FKRRO�VKDOO�EH�D�QRQ�YRWLQJ�
�PHPEHU�RI�WKH�%RDUG�DQG�VKDOO�DWWHQG�DOO�RIILFLDO�%RDUG�0HHWLQJV��UHSRUW�RQ�WKH�VWDWXV�DQG�
�SURJUHVV�RI�WKH�6FKRRO��DQVZHU�TXHVWLRQV�RI�WKH�%RDUG�PHPEHUV��DQG�FDUU\�RXW�DOO�GXWLHV�RI�WKH�
�MRE�GHVFULSWLRQ��7KH�%RDUG�PD\�GHVLJQDWH�RWKHU�GXWLHV�WR�WKH�'HDQ�RI�6FKRRO�DV�LW�GHWHUPLQHV�
�DSSURSULDWH��

�$57,&/(�9,,�
�*(1(5$/�3529,6,216�

�6HFWLRQ�����$XWKRULW\�WR�6LJQ�
�7KH�%RDUG�PD\�DXWKRUL]H�DQ\�7UXVWHH�RU�7UXVWHHV�WR�VLJQ�FRQWUDFWV�DQG�RWKHU�GRFXPHQWV�RQ�
�EHKDOI�RI�WKH�6FKRRO��LQ�DGGLWLRQ�WR�WKH�&KDLU�DV�SURYLGHG�KHUHLQ�DERYH��6XFK�DXWKRUL]DWLRQ�VKDOO�
�EH�GHOHJDWHG�DW�DQ�RIILFLDO�PHHWLQJ�DQG�VKDOO�EH�LQ�ZULWLQJ��7KH�7UHDVXUHU�DQG�WKH�&KDLU�DUH�
�DXWKRUL]HG�WR�VLJQ�DOO�FKHFNV��GUDIWV��DQG�RWKHU�RUGHUV�IRU�SD\PHQW�RQ�EHKDOI�RI�WKH�6FKRRO��7KH�
�%RDUG�PD\�DXWKRUL]H�DGGLWLRQDO�PHPEHUV�WR�VLJQ�FKHFNV��GUDIWV��DQG�RWKHU�RUGHUV�IRU�SD\PHQW�DV�
�LW�GHHPV�QHFHVVDU\�SHUWDLQLQJ�WR�WKH�)LQDQFLDO�&RQWURO�3ROLF\��
�6HFWLRQ�����$XWKRULW\�WR�$FFHSW�*LIWV��&RQWULEXWLRQV��%HTXHVWV��DQG�'HYLVHV�
�3XUVXDQW�WR�VWDWXWH��WKH�%RDUG�PD\�VROLFLW�DQG�DFFHSW�RQ�EHKDOI�RI�WKH�6FKRRO�DQ\�JLIW��
�FRQWULEXWLRQ��EHTXHVW��RU�GHYLVH�IRU�DQ\�SXUSRVH�FRQVLVWHQW�ZLWK�WKH�6FKRRO
V�PLVVLRQ��
�6HFWLRQ�������2UJDQL]DWLRQ�5HFRUGV�



�7KHUH�VKDOO�EH�NHSW�LQ�WKH�DGPLQLVWUDWLYH�RIILFH�RI�WKH�6FKRRO�FRUUHFW�ERRNV�RI�WKH�DFFRXQWV�DQG�
�WUDQVDFWLRQV�RI�WKH�6FKRRO�DQG�%RDUG��LQFOXGLQJ�DQ�RIILFLDO�UHFRUG�RI�PHHWLQJ�PLQXWHV��$UWLFOHV�RI�
�$JUHHPHQW��DQG�XS�WR�GDWH�%\ODZV��
�6HFWLRQ�����)LVFDO�<HDU�
�7KH�&RUSRUDWLRQ
V�ILVFDO�\HDU�VKDOO�HQG�RQ�-XQH�����DQG�WKH�HQVXLQJ�ILVFDO�\HDU�VKDOO�FRPPHQFH�
�RQ�WKH�IROORZLQJ�GD\��RU�WKH�ILVFDO�\HDU�PD\�FRPPHQFH�DQG�HQG�RQ�VXFK�RWKHU�GD\V�DV�WKH�%RDUG�
�VKDOO�GHWHUPLQH��

�$57,&/(�9,,,�
�7+(�%,5&+(6�$&$'(0<�2)�$&$'(0,&6�$1'�$57�)281'$7,21�

�7KH�%LUFKHV�$FDGHP\�RI�$FDGHPLFV�DQG�$UW�)RXQGDWLRQ�LV�D�1HZ�+DPSVKLUH�QRQ�SURILW�
�FRUSRUDWLRQ�ZKRVH�SXUSRVH�LV�WKH�DGYDQFHPHQW�RI�WKH�6FKRRO��7KH�)RXQGDWLRQ�PD\�FRQGXFW�
�DGYDQFHPHQW�DFWLYLWLHV�WKDW�DUH�FRQVLVWHQW�ZLWK�WKH�6FKRRO
V�PLVVLRQ�DQG�WKDW�DUH�DSSURYHG�E\�WKH�
�6FKRRO
V�%RDUG�LQ�FROODERUDWLRQ�ZLWK�WKH�6FKRRO
V�%RDUG�DQG�'HDQ�RI�6FKRRO��$W�OHDVW�RQH�
�PHPEHU�RI�WKH�6FKRRO
V�%RDUG�RI�7UXVWHHV�VKDOO�EH�DSSRLQWHG�WR�VLW�RQ�WKH�)RXQGDWLRQ�%RDUG�DQG�
�WKH\�VKDOO�UHSRUW�EDFN�WR�WKH�6FKRRO�%RDUG�UHJDUGLQJ�WKH�DFWLYLWLHV�RI�WKH�)RXQGDWLRQ��

�$57,&/(�,;�
�/,$%,/,7<�$1'�'()(16(�$1'�,1'(01,),&$7,21�2)�75867((6�$1'�
�2)),&(56�
�1R�7UXVWHH�RU�2IILFHU�VKDOO�EH�SHUVRQDOO\�OLDEOH�IRU�DQ\�GHEW��OLDELOLW\��RU�REOLJDWLRQ�RI�WKH�
�6FKRRO��)XUWKHU�OLPLWV�RQ�OLDELOLW\�FRQWDLQHG�LQ�WKH�$UWLFOHV�RI�$JUHHPHQW�DUH�LQFRUSRUDWHG�KHUHLQ�
�E\�UHIHUHQFH��([FHSW�WR�WKH�H[WHQW�SURKLELWHG�E\�56$��������9�D�RU�RWKHU�DSSOLFDEOH�ODZ��WKH�
�6FKRRO�VKDOO�GHIHQG�DQG�LQGHPQLI\�DQ\�7UXVWHH�PDGH��RU�WKUHDWHQHG�WR�EH�PDGH��D�SDUW\�WR��RU�
�FDOOHG�DV�D�ZLWQHVV�LQ��RU�DVNHG�WR�SURYLGH�LQIRUPDWLRQ�LQ�FRQQHFWLRQ�ZLWK�DQ\�WKUHDWHQHG�RU�
�SHQGLQJ�DFWLRQ��SURFHHGLQJ��KHDULQJ��RU�LQYHVWLJDWLRQ�RU�DQ\�DSSHDO�WKHUHLQ��ZKHUH�VXFK�7UXVWHH�
�RU�RIILFHU�LV�RU�KDV�EHHQ�PDGH�RU�WKUHDWHQHG�WR�EH�D�SDUW\�RU�VXPPRQHG�WR�JLYH�HYLGHQFH��E\�
�UHDVRQ�RI�WKH�IDFW�WKDW�KH�RU�VKH�LV�RU�ZDV�D�7UXVWHH�RU�RIILFHU�DFWLQJ�ZLWKLQ�WKH�VFRSH�RI�KLV�RU�KHU�
�GXWLHV��DJDLQVW�DOO�MXGJPHQWV��ILQHV��DPRXQWV�SDLG�LQ�VHWWOHPHQW��DQG�UHDVRQDEOH�H[SHQVHV�
�LQFOXGLQJ�DWWRUQH\
V�IHHV�DFWXDOO\�DQG�QHFHVVDULO\�RFFXUUHG�LQ�WKH�GHIHQVH�DJDLQVW�RU�DV�D�UHVXOW�RI�
�VXFK�DFWLRQ��SURFHHGLQJ��KHDULQJ��LQYHVWLJDWLRQ��RU�DSSHDO�WKHUHLQ��
�1R�GHIHQVH�DQG�LQGHPQLILFDWLRQ�VKDOO�EH�SURYLGHG�XQGHU�WKLV�$UWLFOH�LQ�DQ\�DFWLRQ�RU�SURFHHGLQJ�
�EURXJKW�E\�RU�RQ�EHKDOI�RI�WKH�6FKRRO�WR�SURFXUH�D�MXGJPHQW�RU�D�UHPHG\��ZKHWKHU�FLYLO�RU�
�FULPLQDO��)XUWKHU��QR�GHIHQVH�DQG�LQGHPQLILFDWLRQ�VKDOO�EH�SURYLGHG�XQGHU�WKLV�$UWLFOH�ZKHUH�WKH�
�7UXVWHH�DFWHG�LQ�EDG�IDLWK�RU�FRQWUDU\�WR�KLV�RU�KHU�ILGXFLDU\�GXW\��RU�ZKHUH�WKH�7UXVWHH�KDV�EHHQ�D�
�NQRZLQJ�SDUWLFLSDQW�WR�DQ\�WUDQVDFWLRQ�IURP�ZKLFK�DQ\�7UXVWHH�GHULYHV�DQ�LPSURSHU�SHUVRQDO�
�EHQHILW��RU�KDV�FRPPLWWHG�D�NQRZLQJ�YLRODWLRQ�RI�WKH�ODZ��RU�KDV�FRPPLWWHG�DQ�DFW�RU�JURVV��
�ZDQWRQ��RU�ZLOOIXO�QHJOLJHQFH��



�$57,&/(�;�
�$0(1'0(176�

�7KHVH�E\ODZV�PD\�EH�DPHQGHG�ZKHQ�QHFHVVDU\�E\�D�WZR�WKLUGV�PDMRULW\�RI�WKH�%RDUG�RI�
�7UXVWHHV��3URSRVHG�DPHQGPHQWV�PXVW�EH�VXEPLWWHG�WR�WKH�6HFUHWDU\�DQG�VHQW�RXW�WR�WKH�%RDUG�
�WZR�ZHHNV�SULRU�WR�D�PHHWLQJ�DW�ZKLFK�D�YRWH�RQ�WKH�DPHQGPHQWV�LV�WR�EH�KHOG��

�$57,&/(�;,�
�&(57,),&$7,21�
�7KHVH�E\ODZV�ZHUH�DSSURYHG�DW�D�PHHWLQJ�E\�D�WZR�WKLUGV�PDMRULW\�YRWH�RI�WKH�VLJQHUV�RI�
�WKH�$UWLFOHV�RI�$JUHHPHQW�RQ� ���

�6HFUHWDU\� �'DWH�



�$SSHQGL[�(��&XUULFXOXP�)UDPHZRUN�

�2XU�FRPSOHWH�FXUULFXOXP�IUDPHZRUN�DQG�RXWFRPHV�FDQ�EH�IRXQG�DW�
�KWWSV���ZZZ�ELUFKHVDFDGHP\�RUJ�FXUULFXOXP�����/LVWHG�EHORZ�LV�RQH�VDPSOH�IURP�*UDGH������,Q�
�DGGLWLRQ�WR�WKLV�IUDPHZRUN�WKH�VFKRRO�KDV�DQ�DFWLYH�FXUULFXOXP�PDS�ZKLFK�H[SDQGV�RQ�WRSLFV��
�FRQQHFWLRQV��DFWLYLWLHV�DQG�DVVHVVPHQWV��

�6��DPSOH�&XUULFXOXP�'RFXPHQW�

�(QJOLVK�/DQJXDJH�$UWV�

�*UDGH���DQG���DW�D�*ODQFH�

�7KH�/DQJXDJH�$UWV�FXUULFXOXP�LV�DOLJQHG�WR�WKH�(/$�&RPPRQ�&RUH�
�KWWS���ZZZ�FRUHVWDQGDUGV�RUJ�(/$�/LWHUDF\������ZKLFK��RXWOLQHV�JUDGH�OHYHO�H[SHFWDWLRQV�LQ�WKH�
�IRUP�RI�VWDQGDUGV��7KH�JUDGH�VSHFLILF�VWDQGDUGV�DUH�FDWHJRUL]HG�DV�5HDGLQJ��:ULWLQJ��/DQJXDJH�
�DQG�6SHDNLQJ�DQG�/LVWHQLQJ��6WXGHQWV�DUH�LQWURGXFHG�WR�D�UDQJH�RI�WH[WV�DQG�FRPSUHKHQVLRQ�WDVNV�
�JDLQLQJ�VNLOO�WKURXJK�DQ�DUWV�LQWHJUDWLRQ�DSSURDFK�WR�OHDUQLQJ��7KH�WHDFKHUV�DW�%LUFKHV�$FDGHP\�
�XWLOL]H�D�YDULHW\�RI�LQVWUXFWLRQDO�VWUDWHJLHV�WR�PHHW�WKH�QHHGV�RI�DOO�OHDUQHUV�DQG�PXOWLSOH�UHVRXUFHV�
�LQFOXGLQJ��%RRNZRUPV��EDVHG�RQ�WKH�VFLHQFH�RI�UHDGLQJ��FXUULFXOXP���)XQGDWLRQV���6L[�7UDLWV�RI�
�:ULWLQJ��%HQFKPDUN¶V�:ULWHUV�:RUNVKRS��DQG�WKH�)RXQWDV�DQG�3LQQHOO�5HDGLQJ�3URJUDP��
�&RQVLVWHQF\�LQ�SUDFWLFH�DFURVV�WKH�JUDGH�OHYHOV�DORQJ�ZLWK�DQ�HPSKDVLV�RQ�D�FRPPRQ�ODQJXDJH�
�UHVRQDWHV�DQG�SURYLGHV�FRQWLQXLW\�RI�LQVWUXFWLRQDO�SUDFWLFH��
�7KHVH�VWUDWHJLHV�LQFOXGH�PLQL�OHVVRQV��VPDOO�JURXS�LQVWUXFWLRQ��LQGHSHQGHQW�UHDGLQJ��D�JXLGHG�
�UHDGLQJ�SURJUDP�DQG�ZULWLQJ�ZLWK�DQ�HPSKDVLV�RQ�SURFHVV��6WXGHQWV�HQUROOHG�LQ�%LUFKHV�
�$FDGHP\�RI�$FDGHPLFV�DQG�$UWV�FDQ�H[SHFW�WR�SURJUHVV�WKURXJK�WKH�JUDGHV�GHYHORSLQJ�
�SURILFLHQF\�LQ�DOO�IRXU�DUHDV�RI�WKH�&RPPRQ�&RUH��

�2YHUYLHZ�RI�([SHFWDWLRQV��<HDU�$�DQG�<HDU�%�
��� �8VH�FRPELQHG�NQRZOHGJH�RI�DOO�OHWWHU�VRXQG�DQG�V\OODELFDWLRQ�SDWWHUQV�WR�UHDG�DFFXUDWHO\��
��� �5HDG�JUDGH�OHYHO�WH[W�ZLWK�SXUSRVH�DQG�XQGHUVWDQGLQJ�LQFOXGLQJ�SURVH�DQG�SRHWU\�

�ZLWK�DFFXUDF\�DQG�H[SUHVVLRQ��
��� �'HPRQVWUDWH�FRPPDQG�RI�(QJOLVK�JUDPPDU�DQG�XVDJH��FDSLWDOL]DWLRQ��SXQFWXDWLRQ�

�DQG�VSHOOLQJ��
��� �8VH�ZRUGV�DQG�SKUDVHV�WR�FRQYH\�LGHDV��H[SODLQ�WKH�VLPLOHV��PHWDSKRUV��FRPPRQ�LGLRPV�

�DQG�SURYHUEV��
��� �8QGHUVWDQG�ZRUGV�WKDW�DUH�RSSRVLWHV��DQWRQ\PV��DQG�VLPLODU�EXW�QRW�LGHQWLFDO��V\QRQ\PV���
��� �6XPPDUL]H�WH[W�ZLWK�NH\�GHWDLOV��H[SODLQ�HYHQWV��LGHDV�DQG�FRQFHSWV�DQG�GUDZ�LQIHUHQFHV��
��� �,QWHUSUHW�LQIRUPDWLRQ��XVH�UHDVRQ�DQG�HYLGHQFH�WR�VXSSRUW�D�SDUWLFXODU�SRLQW��DQG�

�LQWHJUDWH�LQIRUPDWLRQ�IURP�WZR�WH[WV��
��� �'HVFULEH�LQ�GHSWK�D�FKDUDFWHU��VHWWLQJ��DQG�HYHQW�LQ�D�VWRU\�RU�GUDPD��
��� �&RPSDUH�DQG�FRQWUDVW�SRLQWV�RI�YLHZ�DQG�WKHPHV��WRSLFV�DQG�SDWWHUQV�RI�HYHQWV�LQ�VWRULHV��

�P\WKV�DQG�FXOWXUDO�OLWHUDWXUH��
��� �(QJDJH�LQ�FROODERUDWLYH�GLVFXVVLRQV��EXLOG�RQ�LGHDV�DQG�DUWLFXODWH�RZQ�LGHDV��DQG�

�VSHDN�FOHDUO\�DW�DQ�XQGHUVWDQGDEOH�SDFH��
��� �3URGXFH�FOHDU�DQG�FRKHUHQW�ZULWLQJ�WKDW�LV�ZHOO�GHYHORSHG�ZLWK�RUJDQL]DWLRQ�DSSURSULDWH�

�WR�WKH�WDVN��SXUSRVH�DQG�DXGLHQFH��



�0DWKHPDWLFV�
�7KH�0DWKHPDWLFV�FXUULFXOXP�LV�DOLJQHG�WR�WKH�0DWKHPDWLFV�&RPPRQ�&RUH�
�KWWS���ZZZ�FRUHVWDQGDUGV�RUJ�0DWK���ZLWK�D�IRFXV�RQ��FRQFHSW�GHYHORSPHQW��ELJ�LGHDV�DQG�
�HVVHQWLDOV�RI�XQGHUVWDQGLQJ��7KH�0DWKHPDWLFV�&RPPRQ�&RUH�LV�FRPSULVHG�RI�VWUDQGV�DQG�
�VSHFLILF�JUDGH�OHYHO�VWDQGDUGV�WKDW�GHILQH�ZKDW�VWXGHQWV�VKRXOG�NQRZ�DQG�EH�DEOH�WR�GR��7KH�
�*UDGH���DQG���0DWKHPDWLFV�VWUDQGV�LQFOXGH�2SHUDWLRQV�DQG�$OJHEUDLF�7KLQNLQJ��1XPEHUV�DQG�
�2SHUDWLRQV�LQ�%DVH�7HQ�DQG�)UDFWLRQV��0HDVXUHPHQW�DQG�'DWD�DQG�*HRPHWU\��7KH�LQVWUXFWLRQDO�
�UHVRXUFH�LQ�JUDGHV���WKURXJK�JUDGH���LV�3HDUVRQ��(Q9LVLRQ��0DWK��������7HDFKHUV�FRPELQH�
�LQVWUXFWLRQ�ZLWK�KDQGV�RQ�DFWLYLWLHV�ZKHUH�VWXGHQWV�EHJLQ�WR�GHYHORS�D�FRQFHSWXDO�XQGHUVWDQGLQJ�
�RI�IRXQGDWLRQDO�PDWKHPDWLFV��OHDUQ�EDVLF�FRPSXWDWLRQDO�VNLOOV��HQJDJH�LQ�SUDFWLFH�DQG�DSSO\�
�NQRZOHGJH�WR�VROYH�SUREOHPV��7KH�LQVWUXFWLRQDO�DSSURDFK�DOORZV�IRU�WKH�GDLO\�UHLQIRUFHPHQW�RI�
�EDVLF�VNLOOV�DV�VWXGHQWV�EHJLQ�WR�JDLQ�D�JUHDWHU�XQGHUVWDQGLQJ�RI�HDFK�VWUDQG�DQG�GHPRQVWUDWH�
�SURILFLHQF\�LQ�JUDGH�OHYHO�H[SHFWDWLRQV��%DVHG�RQ�DVVHVVPHQW�DQG�DOLJQHG�ZLWK�WKH�HVVHQFH�RI�WKH�
�%LUFKHV�$FDGHP\�PLVVLRQ�VWDWHPHQW��LI�D�VWXGHQW�KDV�PHW�JUDGH�OHYHO�H[SHFWDWLRQV�WKHQ�WKH�
�VWXGHQW�PD\�HQJDJH�LQ�DGYDQFHG�PDWKHPDWLFDO�VWXGLHV�FRQVLVWHQW�ZLWK�WKH�OHDUQLQJ�SURJUHVVLRQ��
�2YHUYLHZ�RI�([SHFWDWLRQV�
�<HDU�$�
��� �8VH�WKH�IRXU�RSHUDWLRQV�DQG�ZKROH�QXPEHUV�WR�VROYH�SUREOHPV��
��� �*DLQ�D�IDPLOLDULW\�ZLWK�IDFWRUV�DQG�PXOWLSOHV��
��� �*HQHUDWH�DQG�DQDO\]H�SDWWHUQV��
��� �'HPRQVWUDWH�DQ�XQGHUVWDQGLQJ�IRU�SODFH�YDOXH�ZLWK�PXOWL�GLJLW�ZKROH�QXPEHUV��
��� �8QGHUVWDQG�IUDFWLRQ�HTXLYDOHQWV�DQG�RUGHU�DQG�EXLOG�IUDFWLRQV��
��� �*DLQ�DQ�XQGHUVWDQGLQJ�IRU�GHFLPDO�QRWDWLRQV�DQG�FRPSDUH�GHFLPDO�IUDFWLRQV��
��� �6ROYH�PHDVXUHPHQW�SUREOHPV�DQG�FRQYHUW�IURP�ODUJHU�WR�VPDOOHU�XQLWV��
��� �5HSUHVHQW�DQG�LQWHUSUHW�GDWD��
��� �8QGHUVWDQG�FRQFHSWV�RI�DQJOH�DQG�PHDVXUH�DQJOHV��
��� �'UDZ�DQG�LGHQWLI\�OLQHV�DQG�DQJOHV��DQG�FODVVLI\�VKDSHV�XVLQJ�OLQHV�DQG�DQJOHV��

�<HDU�%�
��� �:ULWH�DQG�LQWHUSUHW�QXPHULFDO�H[SUHVVLRQV��
��� �$QDO\]H�SDWWHUQV�DQG�UHODWLRQVKLSV��
��� �8QGHUVWDQG�SODFH�YDOXH�WR�SHUIRUP�RSHUDWLRQV�ZLWK�PXOWL�GLJLW�ZKROH�QXPEHUV�DQG�GHFLPDOV�
�WR�KXQGUHGWKV��

��� �$GG�DQG�VXEWUDFW�IUDFWLRQV�DQG�H[WHQG�NQRZOHGJH�WR�PXOWLSO\�DQG�GLYLGH�IUDFWLRQV��
��� �&RQYHUW�OLNH�PHDVXUHPHQWV�XVLQJ�OLNH�XQLWV��
��� �8QGHUVWDQG�FRQFHSWV�RI�YROXPH�DQG�UHODWH�YROXPH�WR�PXOWLSOLFDWLRQ�DQG�DGGLWLRQ��
��� �*UDSK�SRLQWV�RQ�D�FRRUGLQDWH�SODQH�DQG�VROYH�SUREOHPV��
��� �&ODVVLI\�WZR�GLPHQVLRQDO�ILJXUHV�LQWR�FDWHJRULHV�EDVHG�RQ�SURSHUWLHV��



�6FLHQFH�
�7KH�6FLHQFH�FXUULFXOXP�LV�DOLJQHG�WR�WKH�1H[W�*HQHUDWLRQ�RI�6FLHQFH�6WDQGDUGV�
�KWWS���ZZZ�QH[WJHQVFLHQFH�RUJ�QH[W�JHQHUDWLRQ�VFLHQFH�VWDQGDUGV���D�IUDPHZRUN�IRU�.����
�6FLHQFH�HGXFDWLRQ�GHYHORSHG�WKURXJK�D�FROODERUDWLYH�SURFHVV��7KH�IUDPHZRUN�LV�FRPSULVHG�RI�
�WKUHH�GLVFLSOLQDU\�DUHDV�LQFOXGLQJ�3K\VLFDO�6FLHQFH��/LIH�6FLHQFH��DQG�(DUWK�DQG�6SDFH�6FLHQFH�
�ZKHUH�LQVWUXFWLRQ�LV�JXLGHG�E\�JUDGH�OHYHO�SHUIRUPDQFH�H[SHFWDWLRQV��7KH�SHUIRUPDQFH�
�H[SHFWDWLRQ�GHILQHV�ZKDW�D�VWXGHQW�VKRXOG�NQRZ�DQG�EH�DEOH�WR�GR�E\�JUDGH�OHYHO��7KH�IRXUWK�
�DUHD�RI�(QJLQHHULQJ��7HFKQRORJ\�DQG�$SSOLFDWLRQV�RI�6FLHQFH�LGHQWLILHV�SHUIRUPDQFH�H[SHFWDWLRQ�
�E\�JUDGH�VSDQ��6FLHQFH�LQVWUXFWLRQ�FRPELQHV�FODVVURRP�GLVFXVVLRQV��KDQGV�RQ�DFWLYLWLHV��
�H[SHULPHQWV��DQG�UHVHDUFK��$GGLWLRQDOO\��LQ�*UDGHV������VWXGHQWV�XVH�3HDUVRQ�,QWHUDFWLYH�
�6FLHQFH��6WXGHQWV�DUH�LQWURGXFHG�WR�VFLHQWLILF�FRQFHSWV�WKURXJK�DQ�DUWV�LQWHJUDWLRQ�DSSURDFK�WR�
�OHDUQLQJ��([SORUDWLRQ�LQWR�WKH�(DUWK��LWV�VWUXFWXUH�DQG�ODQGIRUPV��ELRPHV�DQG�HFRV\VWHPV�DOORZV�
�VWXGHQWV�WR�JDLQ�D�SHUFHSWLRQ�RI�WKH�ZRUOG�DURXQG�WKHP��.QRZOHGJH�DQG�XQGHUVWDQGLQJ�EHFRPH�
�WKH�XQGHUSLQQLQJV�IRU�VRFLDOO\�UHVSRQVLEOH�DQG�FDULQJ�\RXQJ�DGXOWV��
�2YHUYLHZ�RI�([SHFWDWLRQV�<HDU�$�
�3K\VLFDO�6FLHQFH�
��� �8VH�HYLGHQFH�WR�FRQVWUXFW�DQ�H[SODQDWLRQ�UHODWLQJ�WKH�VSHHG�RI�DQ�REMHFW�WR�WKH�HQHUJ\�RI�

�WKDW�REMHFW��
��� �0DNH�REVHUYDWLRQV�WR�SURYLGH�HYLGHQFH�WKDW�HQHUJ\�FDQ�EH�WUDQVIHUUHG�IURP�SODFH�WR�SODFH�E\�

�VRXQG��OLJKW��KHDW��DQG�HOHFWULF�FXUUHQWV��
��� �$VN�TXHVWLRQV�DQG�SUHGLFW�RXWFRPHV�DERXW�WKH�FKDQJHV�LQ�HQHUJ\�WKDW�RFFXU�ZKHQ�

�REMHFWV�FROOLGH��
��� �'HYHORS�D�PRGHO�RI�ZDYHV�WR�GHVFULEH�SDWWHUQV���DPSOLWXGH�DQG�ZDYHOHQJWK�DQG�WKDW�

�ZDYHV�FDQ�FDXVH�REMHFWV�WR�PRYH��
��� �'HYHORS�D�PRGHO�WR�GHVFULEH�WKDW�OLJKW�UHIOHFWLQJ�IURP�REMHFWV�DQG�HQWHULQJ�WKH�H\H�

�DOORZV�REMHFWV�WR�EH�VHHQ��
�/LIH�6FLHQFH�
��� �&RQVWUXFW�DQ�DUJXPHQW�WKDW�SODQWV�DQG�DQLPDOV�KDYH�LQWHUQDO�DQG�H[WHUQDO�VWUXFWXUHV�WR�

�VXSSRUW�VXUYLYDO��
��� �8VH��D��PRGHO��WR��GHVFULEH��WKDW��DQLPDOV��UHFHLYH��GLIIHUHQW��W\SHV��RI��LQIRUPDWLRQ��WKURXJK��WKHLU�

�VHQVHV�� �SURFHVV� �WKH� �LQIRUPDWLRQ� �LQ� �WKHLU� �EUDLQ�� �DQG� �UHVSRQG� �WR� �WKH� �LQIRUPDWLRQ� �LQ�
�GLIIHUHQW�ZD\V��

�(DUWK�DQG�6SDFH�6FLHQFH�
��� �0DNH��REVHUYDWLRQV��DQG�RU��PHDVXUHPHQWV��WR��SURYLGH��HYLGHQFH��RI��WKH��HIIHFWV��RI�

�ZHDWKHULQJ�RU�WKH�UDWH�RI�HURVLRQ�E\�ZDWHU��LFH��ZLQG��RU�YHJHWDWLRQ��
��� �$QDO\]H�DQG�LQWHUSUHW�GDWD�IURP�PDSV�WR�GHVFULEH�SDWWHUQV�RI�(DUWK¶V�IHDWXUHV��
��� �2EWDLQ��DQG��FRPELQH��LQIRUPDWLRQ��WR��GHVFULEH��WKDW��HQHUJ\��DQG��IXHOV��DUH��GHULYHG�

�IURP�QDWXUDO�UHVRXUFHV�DQG�WKHLU�XVHV�DIIHFW�WKH�HQYLURQPHQW��



�<HDU�%�
�3K\VLFDO�6FLHQFH�
��� �'HYHORS�D�PRGHO�WR�GHVFULEH�WKDW�PDWWHU�LV�PDGH�RI�SDUWLFOHV�WRR�VPDOO�WR�EH�VHHQ��
��� �0HDVXUH�DQG�JUDSK�TXDQWLWLHV�WR�SURYLGH�HYLGHQFH�WKDW�UHJDUGOHVV�RI�WKH�W\SH�RI�FKDQJH�WKDW�

�RFFXUV�ZKHQ�KHDWLQJ��FRROLQJ��RU�PL[LQJ�VXEVWDQFHV��WKH�WRWDO�ZHLJKW�RI�PDWWHU�LV�FRQVHUYHG��
��� �0DNH�REVHUYDWLRQV�DQG�PHDVXUHPHQWV�WR�LGHQWLI\�PDWHULDOV�EDVHG�RQ�WKHLU�SURSHUWLHV��
��� �&RQGXFW�DQ�LQYHVWLJDWLRQ�WR�GHWHUPLQH�ZKHWKHU�WKH�PL[LQJ�RI�WZR�RU�PRUH�VXEVWDQFHV�

�UHVXOWV�LQ�QHZ�VXEVWDQFHV��
��� �6XSSRUW�DQ�DUJXPHQW�WKDW�WKH�JUDYLWDWLRQDO�IRUFH�H[HUWHG�E\�(DUWK�RQ�REMHFWV�LV�GLUHFWHG�

�GRZQ��
��� �8VH�PRGHOV�WR�GHVFULEH�WKDW�HQHUJ\�LQ�DQLPDOV¶�IRRG�ZDV�RQFH�HQHUJ\�IURP�WKH�VXQ��

�/LIH�6FLHQFH�
��� �6XSSRUW�DQ�DUJXPHQW�WKDW�SODQWV�JHW�WKH�PDWHULDOV�WKH\�QHHG�IRU�JURZWK�FKLHIO\�IURP�DLU�

�DQG�ZDWHU��
��� �'HYHORS�D�PRGHO�WR�GHVFULEH�WKH�PRYHPHQW�RI�PDWWHU�DPRQJ�SODQWV��DQLPDOV��

�GHFRPSRVHUV��DQG�WKH�HQYLURQPHQW��
�(DUWK�DQG�6SDFH�6FLHQFH�
��� �6XSSRUW�DQ�DUJXPHQW�WKDW�GLIIHUHQFHV�LQ�WKH�DSSDUHQW�EULJKWQHVV�RI�WKH�VXQ�FRPSDUHG�
�WR�RWKHU�VWDUV�LV�GXH�WR�WKHLU�UHODWLYH�GLVWDQFHV�IURP�WKH�(DUWK��

��� �5HSUHVHQW�GDWD�LQ�JUDSKLFDO�GLVSOD\V�WR�UHYHDO�SDWWHUQV��RI�GDLO\�FKDQJHV�LQ�OHQJWK�DQG�
�GLUHFWLRQ�RI�VKDGRZV��GD\�DQG�QLJKW��DQG�WKH�VHDVRQDO�DSSHDUDQFH�RI�VRPH�VWDUV�LQ�WKH�
�QLJKW�VN\��

��� �'HYHORS�D�PRGHO�XVLQJ�DQ�H[DPSOH�WR�GHVFULEH�ZD\V�WKH�JHRVSKHUH��ELRVSKHUH��
�K\GURVSKHUH��RU�WKH�DWPRVSKHUH�LQWHUDFWV��

��� �'HVFULEH�DQG�JUDSK�WKH�DPRXQWV�DQG�SHUFHQWDJHV�RI�ZDWHU�DQG�IUHVK�ZDWHU�LQ�YDULRXV�
�UHVHUYRLUV�WR�
�SURYLGH�HYLGHQFH�DERXW�WKH�GLVWULEXWLRQ�RI�ZDWHU�RQ�WKH�(DUWK��

�(QJLQHHULQJ�'HVLJQ�����
��� �'HILQH�D�VLPSOH�GHVLJQ�SUREOHP�UHIOHFWLQJ�D�QHHG�RU�D�ZDQW�LQFOXGLQJ�FULWHULD�IRU�VXFFHVV�DQG�

�FRQVWUDLQWV��
��� �*HQHUDWH�DQG�FRPSDUH�PXOWLSOH�SRVVLEOH�VROXWLRQV�WR�D�SUREOHP�EDVHG�RQ�PHHWLQJ�

�FULWHULD�DQG�FRQVWUDLQWV�RI�WKH�SUREOHP��
��� �3ODQ�DQG�FDUU\�RXW�WHVWV�LQ�ZKLFK�YDULDEOHV�DUH�FRQWUROOHG�DQG�IDLOXUH�SRLQWV�DUH�FRQVLGHUHG�

�WR�LPSURYH�D�PRGHO�RU�SURWRW\SH��

�6RFLDO�6WXGLHV�
�7KH�6RFLDO�6WXGLHV�FXUULFXOXP�LV�DOLJQHG�WR�WKH�1HZ�+DPSVKLUH�6WDWH�&XUULFXOXP�)UDPHZRUN�IRU�
�6RFLDO�6WXGLHV�
�KWWS���ZZZ�HGXFDWLRQ�QK�JRY�LQVWUXFWLRQ�FXUULFXOXP�VRFLDOBVWXGLHV�GRFXPHQWV�IUDPHZRUNV�SGI����
�7KH�)UDPHZRUN�LV�GLYLGHG�LQWR�ILYH�FRQWHQW�VWUDQGV�LQFOXGLQJ�&LYLFV��(FRQRPLFV��*HRJUDSK\��
�1HZ�+DPSVKLUH�DQG�8QLWHG�6WDWHV�+LVWRU\��:RUOG�+LVWRU\�DQG�&RQWHPSRUDU\�LVVXHV��,QVWUXFWLRQ�
�FRPELQHV�FODVVURRP�GLVFXVVLRQ��FXUUHQW�WRSLFV�LQ�KLVWRU\��DQG�UHVHDUFK�LQ�KLVWRU\��
�7KH�*UDGH���FXUULFXOXP�IRFXVHV�RQ�(FRQRPLFV�ZKLOH�LQ�*UDGH���WKH�HPSKDVLV�LV�RQ�$PHULFDQ�
�+LVWRU\��



�2YHUYLHZ�RI�([SHFWDWLRQV�<HDU�$�
�(FRQRPLFV�
��� �5HIOHFW�RQ�QHHGV��ZDQWV��WKH�IUHH�PDUNHW��UHVRXUFHV�DQG�WKH�HFRQRP\��
��� �,OOXVWUDWH�F\FOHV�RI�HFRQRPLF�JURZWK�DQG�GHFOLQH�DQG�WKH�LPSDFW�RI�HDFK�RQ�SHRSOH¶V�OLYHV��
��� �'HVFULEH�GLIIHUHQW�PHWKRGV�SHRSOH�XVH�WR�H[FKDQJH�JRRGV�DQG�VHUYLFHV�LQFOXGLQJ�EDUWHU�DQG�

�PRQH\��
��� �([SORUH�WKH�UHODWLRQVKLS�EHWZHHQ�SURGXFWLYLW\�DQG�ZDJHV��DQG�ZDJHV�DQG�VWDQGDUGV�RI�OLYLQJ��
��� �,GHQWLI\�WKH�IDFWRUV�RI�SURGXFWLRQ�LQFOXGLQJ�HQWUHSUHQHXUVKLS��KXPDQ�UHVRXUFHV��DQG�

�QDWXUDO�UHVRXUFHV��
��� �5HFRJQL]H�WKDW�VKRUWDJH�DQG�VXUSOXV�DIIHFW�WKH�SULFH�DQG�DYDLODELOLW\�RI�JRRGV�DQG�VHUYLFHV��
��� �'HVFULEH�JURVV�GRPHVWLF�SURGXFW�DQG�WKH�GLIIHUHQFH�EHWZHHQ�LPSRUWV�DQG�H[SRUWV��
��� �([SODLQ�WKH�HIIHFWV�RI�LQIODWLRQ�RQ�SHRSOH�XQGHU�GLIIHUHQW�FLUFXPVWDQFHV��

�*HRJUDSK\�
��� �'HVFULEH�WKH�SXUSRVHV�RI�JHRJUDSKLF�WRROV�LQFOXGLQJ�PDSV��JOREHV��JUDSKV��

�GLDJUDPV��SKRWRJUDSKV��DQG�VDWHOOLWH�LPDJHV��
��� �8VLQJ�VSDWLDO�LQIRUPDWLRQ�RQ�PDSV��LGHQWLI\�WKH�RULJLQ�RI�FRQVXPHU�JRRGV�DQG�

�WUDQVSRUWDWLRQ�URXWHV��
��� �/RFDWH�SK\VLFDO�IHDWXUHV�LQ�WKH�8QLWHG�6WDWHV�DQG�RQ�(DUWK�L�H��PRXQWDLQ�UDQJHV��SDUDOOHOV��

�PHULGLDQV��DQG�ODQGIRUPV��
��� �8VLQJ�SRSXODWLRQ�GHQVLW\�PDSV�FRPSDUH�WKH�GLVWULEXWLRQ�RI�SRSXODWLRQV�LQ�UXUDO��VXEXUEDQ�

�DQG�XUEDQ�DUHDV��
��� �([SODLQ�KRZ�WKH�SDWWHUQV�ZLWKLQ�WKH�SK\VLFDO�HQYLURQPHQW�SURGXFH�FKDQJHV�LQ�

�WKH�HFRV\VWHPV��
��� �([SODLQ�KRZ�SHRSOH�PRGLI\�WKH�SK\VLFDO�HQYLURQPHQW�IRU�KXPDQ�XVH�VXFK�DV�GHYHORSPHQW�

�RU�DJULFXOWXUH��
��� �'HVFULEH�WKH�UROH�RI�QDWXUDO�UHVRXUFHV��DQG�H[DPLQH�UHQHZDEOH�DQG�QRQUHQHZDEOH�UHVRXUFHV��

�:RUOG�+LVWRU\�
��� �([SODLQ�WKH�XQLTXH�FRQWULEXWLRQ�RI�GLIIHUHQW�HWKQLF�DQG�UHOLJLRXV�JURXSV�WR�1HZ�+DPSVKLUH�

�KLVWRU\�DQG�FXOWXUH��
��� �([SORUH�DWWLWXGHV�WRZDUG�GLYHUVLW\�LQFOXGLQJ�VHJUHJDWLRQ�RU�LQFOXVLRQ��
��� �'HVFULEH�UHDVRQV�ZK\�YDULRXV�JURXSV�KDYH�FRPH�WR�WKH�8QLWHG�6WDWHV�LQFOXGLQJ�

�HQVODYHPHQW�RU�HFRQRPLF�RSSRUWXQLW\��
�<HDU�%�
�&LYLFV�DQG�*RYHUQPHQW�
��� �8QGHUVWDQG�WKDW�WKH�ZRUOG�LV�GLYLGHG�LQWR�GLIIHUHQW�FRXQWULHV�HDFK�ZLWK�LWV�RZQ�JRYHUQPHQW�

�WKDW�DUH�QRW�WKH�VDPH��
��� �,GHQWLI\�WKH�FRUH�LGHDOV�DQG�SULQFLSOHV�RI�WKH�$PHULFDQ�JRYHUQPHQW�E\�FLWLQJ�GRFXPHQWV�
��� �(YDOXDWH�WKH�HIIHFWLYHQHVV�DQG�IDLUQHVV�RI�UXOHV�DQG�ODZV�DW�WKH�ORFDO��VWDWH��RU�IHGHUDO�OHYHOV��
��� �,OOXVWUDWH�ZD\V�LQ�ZKLFK�WKH�JRYHUQPHQW�LQ�WKH�8QLWHG�6WDWHV�LV�IRXQGHG�RQ�WKH�

�FRQYLFWLRQ�WKDW�$PHULFDQV�DUH�
�XQLWHG�E\�WKH�SULQFLSOHV�WKH\�VKDUH�LQFOXGLQJ�RI�OLIH��OLEHUW\��DQG�SURSHUW\��

��� �,GHQWLI\�WKH�KHULWDJH�WKDW�WKH�HDUO\�VHWWOHUV�EURXJKW�WR�WKH�GHYHORSPHQW�DQG�
�HVWDEOLVKPHQW�GHPRFUDF\��

��� �(YDOXDWH�WKRVH�FKDUDFWHULVWLFV�WKDW�SURPRWH�JRRG�FLWL]HQVKLS��



�86�DQG�1+�+LVWRU\�
��� �8QGHUVWDQG�WKDW�WKH�IRXQGDWLRQV�RI�$PHULFDQ�GHPRFUDF\�DUH�URRWHG�LQ�(XURSHDQ��

�1DWLYH�$PHULFDQ�DQG�FRORQLDO�WUDGLWLRQV��H[SHULHQFHV�DQG�LQVWLWXWLRQV��
��� �([DPLQH�KRZ�YDULRXV�JURXSV�RI�SHRSOH�KDYH�LQIOXHQFHG�DQG�HQKDQFHG�WKH�DUW��PXVLF�

�DQG�OLWHUDWXUH�RI�RXU�QDWLRQ��
��� �8QGHUVWDQG�DQG�GHPRQVWUDWH�KRZ�WKH�ZHVWZDUG�PRYHPHQW�OHG�WR�RSSRUWXQLWLHV�DQG�D�

�PRUH�GLYHUVH�HFRQRP\��
��� �([SODLQ�WKH�LPSDFW�RI�HWKQLF�DQG�UHOLJLRXV�JURXSV�RQ�WKH�GHYHORSPHQW�RI�WKH�8QLWHG�6WDWHV��
��� �'HVFULEH�WKH�LPSDFW�RI�PDMRU�QDWLRQDO�HYHQWV�RQ�HYHU\GD\�OLIH��
��� �([DPLQH�WKH�FKDQJH�LQ�UROHV�DQG�OLYHV�RI�ZRPHQ�DQG�WKHLU�LPSDFW�RQ�VRFLHW\��
��� �([SORUH�WKH�HYROXWLRQ�RI�WKH�86�HFRQRP\�LQFOXGLQJ�WKH�HIIHFWV�RI�FKDQJHV�LQ�HFRQRPLF�

�SURGXFWLYLW\��DQG�WHFKQRORJ\��
��� �,GHQWLI\�WKH�YDULRXV�LPSURYHPHQWV�LQ�DJULFXOWXUH�DQG�WKH�HIIHFWV�RQ�KXPDQ�VXUYLYDO�DQG�

�LQ�IHHGLQJ�WKH�ZRUOG¶V�KXQJU\�

�$UW�
�7KH�$UW�SURJUDP�SURYLGHV�VWXGHQWV�ZLWK�DQ�LQWURGXFWLRQ�WR�WKH�$UWV�DQG�DUW�IRUPV��6WXGHQWV�
�EXLOG�RQ�YRFDEXODU\��WKH�FRORU�ZKHHO��PL[LQJ�FRORUV�DQG�PDNLQJ�LQIHUHQFHV�EHWZHHQ�FRORU�DQG�
�HPRWLRQV�RU�PRRGV��0HGLXPV��WH[WXUHV�DQG�DUWLVW�WRROV�FRQWLQXH�WR�EH�RI�LPSRUWDQFH�WR�WKH�
�IXUWKHU�VWXG\�RI�DUW��6WXGHQWV�OHDUQ�WKH�VWHSV�LQ�UHIOHFWLRQ�WKDW�LV�DQ�LPSRUWDQW�FRPSRQHQW�RI�
�DUWZRUN��7KH�LQVWUXFWLRQDO�IRFXV�LV�RQ�WKH�LQWHJUDWLRQ�RI�WKH�DUWV�LQWR�SURMHFWV�DQG�DVVLJQPHQWV�
�DFURVV�WKH�FRUH�GLVFLSOLQHV��7KH�PLVVLRQ�RI�7KH�%LUFKHV�$FDGHP\�LV�WR�FXOWLYDWH�D�OHDUQLQJ�
�FRPPXQLW\�WKDW�SURPRWHV�H[FHOOHQFH�LQ�FRUH�DFDGHPLFV�DQG�WKH�DUWV�ZKLOH�YDOXLQJ�WKH�LQGLYLGXDO�
�TXDOLWLHV�DQG�VWUHQJWKV�RI�HDFK�FKLOG��*UDGH�OHYHO�WHDFKHUV�ZRUN�FROODERUDWLYHO\�ZLWK�WKH�DUW�
�WHDFKHU�WR�JLYH�VWXGHQWV�HYHU\�RSSRUWXQLW\�WR�H[SUHVV�WKRXJKWV�DQG�LGHDV�WKURXJK�WKH�DUWV��
�2YHUYLHZ�RI�([SHFWDWLRQV�
�&RORUV�DQG�WKH�&RORU�:KHHO�

��� �([SORUH�WKH�SULPDU\�FRORUV�±�UHG��EOXH��JUHHQ�DQG�\HOORZ��
��� �0L[�FRORUV�WR�PDNH�RUDQJH��SXUSOHV��JUHHQ�DQG�RWKHU�FRORUV��
��� �&RUUHODWH�FRORU�WR�PRRGV�DQG�

�HPRWLRQV��'UDZLQJ�
��� �/HDUQ�WR�REVHUYH�DQG�UHFRUG�WKH�ERG\�WKURXJK�JHVWXUDO�GUDZLQJV��
��� �([SORUH�FRQWRXU��EOLQG�FRQWRXU�DQG�XSVLGH�GRZQ�GUDZLQJV��

�3DLQWLQJ�
��� �5HSOLFDWH�WKH�V\PEROV�DQG�DQLPDOV�LQ�WKH�FDYHV�RI�/DVFDX[��)UDQFH��

�&ROODJH�
��� �/HDUQ�WHFKQLTXHV�RI�FROODJH�ZLWK�D�IRFXV�RQ�WDFWLOH�DQG�YLVXDO�WH[WXUH��

�3ULQWPDNLQJ�
��� �([SORUH�(J\SWLDQ�+LHURJO\SKLF�DQG�FUHDWH�D�SULQW��
�&RQVWUXFWLRQ�6WXGLR�
��� �&UHDWH�D�5ROOHU�FRDVWHU�XVLQJ�YDULRXV�PDWHULDOV�DQG�IRUP��LQWHJUDWLRQ�ZLWK�VFLHQFH��



�0XVLF�
�7KH�0XVLF�SURJUDP�LV�GHVLJQHG�WR�LQVWLOO�D�ORYH�RI�PXVLF�DQG�DQ�LQWURGXFWLRQ�WR�WKH�DUW�RI�
�0XVLF��6WXGHQWV�FRQWLQXH�WKH�VWXG\�RI�PXVLF�WKURXJK�OLVWHQLQJ��PRYLQJ�WR�UK\WKPV��DQG�VLQJLQJ�
�D�YDULHW\�RI�VRQJV�DV�ZHOO�DV�PXVLF�WKHRU\��$OO�VWXGHQWV�DWWHQG�D�ZHHNO\�FKRUXV�FODVV�ZLWK�D�
�IRFXV�RQ�GHYHORSLQJ�VNLOOV�IRU�JRRG�YRFDO�SURGXFWLRQ�DQG�HQVHPEOH�VLQJLQJ�RI�FKRUDO�OLWHUDWXUH�
�DJH�DSSURSULDWHO\�DUUDQJHG��6WXGHQWV�HQMR\�SDUWLFLSDWLQJ�LQ�YRFDO�PXVLF�DQG�ZRUN�FRRSHUDWLYHO\�
�ZLWK�RWKHU�VWXGHQWV�DV�ZHOO�DV�VHUYH�WKH�VFKRRO�E\�SDUWLFLSDWLQJ�LQ�VHOHFWHG�SHUIRUPDQFHV��
�2YHUYLHZ�RI�([SHFWDWLRQV�
��� �'HYHORS�DQ�LQGHSHQGHQW�VLQJLQJ�YRLFH�DQG�HQJDJH�LQ�XQLVRQ��URXQGV�DQG�SDUWQHU�VRQJV��
��� �/HDUQ�WR�UHDG�DQG�ZULWH�PHORGLF�DQG�UK\WKPLF�QRWDWLRQ��
��� �8QGHUVWDQG�EDVLF�PXVLF�FRQFHSWV�DQG�EXLOG�RQ�WKH�YRFDEXODU\�RI�PXVLF��
��� �&RQWLQXH�WKH�VWXG\�RI�WKH�XNXOHOH�RU�DQRWKHU�LQVWUXPHQW��

�)RUHLJQ�ODQJXDJH�
�7KH�*UDGH���DQG���)RUHLJQ�/DQJXDJH�SURJUDP�SURYLGHV�DQ�LQWURGXFWLRQ�WR�WKH�6SDQLVK�
�ODQJXDJH��7KHUH�LV�D�IRFXV�RQ�YRFDEXODU\�DQG�HDUO\�FRQYHUVDWLRQ�WR�EXLOG�D�IRXQGDWLRQ�IRU�WKH�
�VWXG\�RI�ODQJXDJHV��DQG�DQ�DSSUHFLDWLRQ�RI�QHZ�FXOWXUHV��
��� �/HDUQ�YRFDEXODU\���FRORUV��QXPEHUV��GD\V�RI�WKH�ZHHN��PRQWKV�RI�WKH�\HDU��IRRGV��WKH�ERG\��

�DQLPDOV��ZHDWKHU�DQG�FORWKLQJ��
��� �8QGHUVWDQG�WKH�UXOHV�RI�EDVLF�JUDPPDU��SURQXQFLDWLRQ��DQG�VHQWHQFH�VWUXFWXUH��
��� �([SORUH�WKH�6SDQLVK�FXOWXUH��

�3K\VLFDO�(GXFDWLRQ�
�6WXGHQWV�SDUWLFLSDWH�LQ�DJH�DSSURSULDWH��VDIH�DQG�HIIHFWLYH�SK\VLFDO�DFWLYLWLHV�EDVHG�RQ�WKH�1HZ�
�+DPSVKLUH�.����3K\VLFDO�(GXFDWLRQ�&XUULFXOXP�*XLGHOLQHV��(VVHQWLDO�WR�SHUIRUPLQJ�D�YDULHW\�
�RI�SK\VLFDO�DFWLYLWLHV�LV�EXLOGLQJ�PRWRU�VNLOOV�DV�ZHOO�DV�WKH�TXDOLWLHV�RI�PRYHPHQW��$�SUH�DQG�
�SRVW�DVVHVVPHQW�LV�FRQGXFWHG�XVLQJ�3DFHU�$VVHVVPHQW�WR�GHWHUPLQH�FDUGLRYDVFXODU�HQGXUDQFH�WR�
�GHPRQVWUDWH�VWXGHQW�JURZWK��DQG�DV�D�JXLGH�WR�LPSURYH�DQG�RU�PDLQWDLQ�SK\VLFDO�



�$SSHQGL[�)��&XUULFXOXP�6DPSOH��7KH�%LUFKHV�:ULWLQJ�&DQV�

�6HHGV�&DQ���� �6HHGOLQJV�&DQ���� �6SURXWV�&DQ���� �6DSOLQJV�&DQ���� �/HDYHV�&DQ���� �7UHHV�&DQ����

�:ULWH�RQH�
�VHQWHQFH�ZLWK�D�
�FDSLWDO�OHWWHU�DQG�

�SHULRG�

�:ULWH�D���
�VHQWHQFH�

�SDUDJUDSK�RQ�RQH�
�WRSLF�

�,QGHQW�DQG�ZULWH�
���SDUDJUDSKV�

�ZLWK���
�VHQWHQFHV�

�:ULWH�D�����
�SDUDJUDSK�HVVD\�
�ZLWK�VXSSRUW�

�:ULWH�D���
�SDUDJUDSK�

�HVVD\�ZLWK�DQ�
�LQWURGXFWLRQ�

�DQG�FRQFOXVLRQ�

�8VH�FRQMXQFWLRQV�
�DQG�FRPPDV�WR�

�FRPELQH�
�VHQWHQFHV�
�FRUUHFWO\�

�+DYH�DQ�
�LOOXVWUDWLRQ�DQG�
�VHQWHQFH�RQ�WKH�
�VDPH�WRSLF�

�$GG�DGMHFWLYHV�
�DQG�YRLFH�WR�

�ZRUN�

�8QGHUOLQH�ERRN�
�WLWOHV�DQG�

�FDSLWDOL]H�DOO�
�SURSHU�QRXQV�

�8VH�FRPPDV�DQG�
�DSRVWURSKHV�

�8VH�SDVW��
�SUHVHQW��DQG�
�IXWXUH�WHQVHV�
�FRUUHFWO\�

�8VH�DOO�IRUPV�RI�
�SXQFWXDWLRQ��

�LQFOXGLQJ�VHPL��
�FRORQV�DQG�FRORQV�

�8VH�WUDQVLWLRQDO�
�ZRUGV��ILUVW��WKHQ��
�QH[W��ILQDOO\��IRU�
�SURFHGXUDO�ZULWLQJ�

�:ULWH�SLHFHV�
�ZLWK�D�OHDG�

�$GG�VLOYHU�
�GROODU�YHUEV�

�8VH�VLOYHU�GROODU�
�DGYHUEV�DQG�
�ILJXUDWLYH�
�ODQJXDJH�

�6KRZ�
�VXEMHFW�YHUE�
�DJUHHPHQW�

�8VH�SUHSRVLWLRQDO�
�DQG�LQILQLWLYH�

�SKUDVHV�FRUUHFWO\�

�:ULWH�D�SHUVRQDO�
�QDUUDWLYH�RQ�
�WRSLF�ZLWK�D�
�EHJLQQLQJ��

�PLGGOH��DQG�HQG�

�8VH�
�UHVRXUFHV�WR�

�FRUUHFW�
�VSHOOLQJ�

�(GLW�DQG�UHYLVH�
�ZULWLQJ�SLHFHV�

�6KRZ�SURQRXQ��
�DQWHFHGHQW�
�DJUHHPHQW�

�:ULWH�FRPSRXQG�
�DQG�FRPSOH[�

�VHQWHQFHV�ZLWK�QR�
�UXQ�RQV�RU�
�IUDJPHQWV�

�:ULWH�D�
�ELRJUDSK\�
�UHSRUW�

�:ULWH�D�YDULHW\�
�RI�VHQWHQFH�W\SHV�

�ZLWK�YDULHG�
�EHJLQQLQJV�

�8VH�
�WUDQVLWLRQDO�
�ZRUGV�DQG�
�SKUDVHV�WR�
�FUHDWH�IOXLG�
�SDUDJUDSKV�

�8VH�VXERUGLQDWLQJ�
�FODXVHV�FRUUHFWO\�

�:ULWH�DQ�
�DUJXPHQWDWLY�

�H�SLHFH�

�8VH��FRQWHQW�
�YRFDEXODU\�
�FRUUHFWO\�

�:ULWH�D�ODE�UHSRUW�

�:ULWH�DQ�
�H[SRVLWRU\�

�HVVD\�

�:ULWH�D�
�FRPSDUH�FRQWUDVW�

�HVVD\�

�:ULWH�D�UHVHDUFK�
�SDSHU�



�$SSHQGL[�*��-RE�'HVFULSWLRQV�
 The Birches Academy of Academics & Art 

 Dean of School - Job Description 

�7KH�'HDQ�RI�6FKRRO�DW�7KH�%LUFKHV�$FDGHP\��XQGHU�WKH�JXLGHOLQHV�VHW�IRUWK�LQ�RXU�
�FKDUWHU��ZLOO�UHSRUW�WR�WKH�%RDUG�RI�7UXVWHHV�DQG�LV�UHVSRQVLEOH�IRU�WKH�DUHDV�RI��
�Ɣ� �0DQDJHPHQW�
�Ɣ� �6WDII�'HYHORSPHQW�
�Ɣ� �&XUULFXOXP�
�Ɣ� �&RPPXQLFDWLRQ�

 Expectations: 
�Ɣ� �'HYHORS�DQG�IDFLOLWDWH�H[SHULHQFHV�DQG�WUDGLWLRQV�WKDW�ZLOO�FUHDWH�D�SRVLWLYH��
�XQLTXH�VFKRRO�FXOWXUH�DQG�WKDW�ZLOO�KHOS�WR�GHILQH�7KH�%LUFKHV�DV�D�VFKRRO�WKDW�LV�KLJKO\�
�GHVLUDEOH�DQG�H[WUDRUGLQDU\��
�Ɣ� �'HYHORS�VSHFLILF�RSHUDWLRQV��JRDOV��DQG�REMHFWLYHV�WR�LPSOHPHQW�WKH�VWUDWHJLF�
�JRDOV�WKDW�KDYH�EHHQ�PXWXDOO\�HVWDEOLVKHG�ZLWK�WKH�%RDUG�RI�7UXVWHHV��
�Ɣ� �3URPRWH�D�FXOWXUH�RI�JOREDO�FLWL]HQVKLS�DQG�DZDUHQHVV�DW�WKH�VFKRRO��
�Ɣ� �&UHDWH�DQG�LQVWLOO�D�VFKRRO�HQYLURQPHQW�WKDW�LV�UHVSHFWIXO��UHVSRQVLEOH��
�FRPSDVVLRQDWH��DQG�DZDUH��
�Ɣ� �6XSSRUW�WHDFKLQJ�VWDII�LQ�WKH�DUWV�LQWHJUDWHG�SKLORVRSK\��FXUUHQW�EHVW�SUDFWLFHV��
�XWLOL]LQJ�XS�WR�GDWH�WHFKQRORJ\��DQG�RYHUDOO�LPSOHPHQWDWLRQ�RI�WKH�VFKRRO¶V�PLVVLRQ��

 Management: 
�Ɣ� �(QVXUH�WKDW�DOO�VWDWH�UHSRUWLQJ�UHTXLUHPHQWV�DUH�PHW��
�Ɣ� �2YHUVHH�WKH�DGPLVVLRQ�RI�VWXGHQWV��LQFOXGLQJ�ORWWHU\�SURFHGXUHV��
�Ɣ� �$WWHQG�DOO�%RDUG�PHHWLQJV�DV�D�QRQYRWLQJ�PHPEHU�DQG�SUHSDUH�DQG�SUHVHQW�
�UHSRUWV�DV�UHTXHVWHG�E\�WKH�%RDUG�RI�7UXVWHHV��
�Ɣ� �(QVXUH�VFKRRO�VDIHW\��VHFXULW\��DQG�WKH�DELOLW\�WR�KDQGOH�D�FULVLV�DQG�XVH�
�VXSHUYLVLRQ�DSSURSULDWHO\�DQG�FRQVWUXFWLYHO\��
�Ɣ� �(YDOXDWH�VFKRRO�RSHUDWLRQV��
�Ɣ� �$LGLQJ�DQG�DVVLVWLQJ�ZLWK�DOO�,(3�����PHHWLQJV��

 Staff Development: 
�Ɣ� �3URYLGH�RQJRLQJ�VWDII�GHYHORSPHQW�WR�VWUHQJWKHQ�WHDFKLQJ�VNLOOV�DQG�WR�VXSSRUW�D�
�KLJKO\�DFDGHPLF�DQG�DUWV�LQWHJUDWHG�HGXFDWLRQ��
�Ɣ� �(YDOXDWH�WKH�QHHG�IRU�DQG�SURYLGH�VWDII�WUDLQLQJ�LQ�WKH�DUHDV�RI�WHDP�EXLOGLQJ��
�FRUH�FXUULFXOXP��5HVSRQVLYH�&ODVVURRP��FULWLFDO�VNLOOV��DUW�LQWHJUDWLRQ��SURMHFW�EDVHG�
�OHDUQLQJ��FRPSHWHQF\�EDVHG�DVVHVVPHQW��VWXGHQW�SRUWIROLRV��WHFKQRORJ\�LPSOHPHQWDWLRQ��
�DQG�RWKHU�SUDFWLFHV�RU�SURJUDPV�WKDW�ZLOO�HQKDQFH�VWXGHQW�OHDUQLQJ�DQG�WKH�%LUFKHV�
�$FDGHP\�HGXFDWLRQDO�SKLORVRSK\��
�Ɣ� �+LUH��VXSHUYLVH��PHQWRU��DQG�HYDOXDWH�WHDFKLQJ�DQG�VXSSRUW�VWDII��
�Ɣ� �'HYHORS�DQG�LPSOHPHQW�D�QHZ�VWXGHQW�HQUROOPHQW�SODQ�DQG�DVVXUH�SURSHU�
�VWXGHQW�WHDFKHU�UDWLRV��



�Ɣ� �/HDG�DQG�IDFLOLWDWH�VWDII�PHHWLQJV�WR�JXLGH�DQG�VXSSRUW�VWDII��
�Ɣ� �&ROODERUDWH�ZLWK�WKH�'HDQ�RI�2SHUDWLRQV�WR�SUHVHQW�WKH�DQQXDO�RSHUDWLQJ�EXGJHW�
�WR�WKH�%RDUG�RI�7UXVWHHV��

 Curriculum: 
�Ɣ� �2YHUVHH�RQJRLQJ�SURJUDP�HYDOXDWLRQ��LQFOXGLQJ�FXUULFXOXP�VWDQGDUGV�DQG�
�FXUULFXOXP�GHYHORSPHQW��
�Ɣ� �.QRZOHGJH�RI�1HZ�+DPSVKLUH�6WDWH�)UDPHZRUNV��&RPPRQ�&RUH�6WDWH�
�6WDQGDUGV��DQG�&RUH�.QRZOHGJH�6HTXHQFH��
�Ɣ� �2YHUVHH�VWXGHQW�HYDOXDWLRQ�DQG�LPSOHPHQW�VWXGHQW�DVVHVVPHQW��
�Ɣ� �,PSOHPHQW�DFWLRQ�SODQV�IRU�VWXGHQW�DFKLHYHPHQW�DQG�VFKRRO�VXFFHVV��

 Communication: 
�Ɣ� �)RVWHU�DQG�PDLQWDLQ�UHJXODU��RQJRLQJ��DQG�RSHQ�GLDORJXH�ZLWK�WKH�VWDII��SDUHQWV��
�DQG�WKH�%RDUG�RI�7UXVWHHV��
�Ɣ� �)RVWHU�D�SRVLWLYH�UHODWLRQVKLS�ZLWK�WKH�FRPPXQLW\��ORFDO�6FKRRO�'LVWULFW�DQG�DOO�
�RWKHU�VHQGLQJ�GLVWULFWV��DV�ZHOO�DV�WKH�1HZ�+DPSVKLUH�'HSDUWPHQW�RI�(GXFDWLRQ��
�Ɣ� �$UWLFXODWH�DQG�DGYRFDWH�IRU�WKH�PLVVLRQ�RI�7KH�%LUFKHV�$FDGHP\�RI�$FDGHPLFV�
�DQG�$UW��
�Ɣ� �&ROODERUDWH�ZLWK�FROOHDJXHV�DQG�SURIHVVLRQDOV�DW�SDUWQHULQJ�FKDUWHU�VFKRROV�DQG�
�ZLWKLQ�WKH�ILHOG�RI�HGXFDWLRQ��
�Ɣ� �%H�LQVSLUDWLRQDO��YLVLEOH��DQG�DFFHVVLEOH�WR�PHPEHUV�RI�WKH�VFKRRO�FRPPXQLW\�DQG�
�EH\RQG��

�7KLV�MRE�GHVFULSWLRQ�LV�QRW�LQWHQGHG��DQG�VKRXOG�QRW�EH�FRQVWUXHG��WR�EH�DQ�H[KDXVWLYH�
�OLVW�RI�DOO�UHVSRQVLELOLWLHV��VNLOOV��HIIRUWV�RU�ZRUNLQJ�FRQGLWLRQV�DVVRFLDWHG�ZLWK�WKLV�MRE��,W�LV�
�LQWHQGHG�WR�EH�DQ�DFFXUDWH�UHIOHFWLRQ�RI�WKH�SULQFLSDO�MRE�HOHPHQWV�HVVHQWLDO�IRU�
�SHUIRUPLQJ�WKH�MRE��



�7+(�%,5&+(6�$&$'(0<�2)�$&$'(0,&6�	�$57�
�'($1�2)�23(5$7,216�±�-2%�'(6&5,37,21�

�7KH�'HDQ�RI�2SHUDWLRQV�DW�7KH�%LUFKHV�$FDGHP\��XQGHU�WKH�JXLGHOLQHV�VHW�IRUWK�LQ�RXU�
�FKDUWHU��ZLOO�UHSRUW�WR�WKH�'HDQ�RI�6FKRRO�DQG�LV�UHVSRQVLEOH�IRU�WKH�DUHDV�RI��
�Ɣ� �)LQDQFH�
�Ɣ� �3HUVRQQHO�DQG�$GPLQLVWUDWLYH�
�Ɣ� �*UDQWV�$GPLQLVWUDWRU�

�'HILQLWLRQ��
�7R�SODQ��RUJDQL]H�DQG�GLUHFW�WKH�GHYHORSPHQW�DQG�LPSOHPHQWDWLRQ�RI�7KH�%LUFKHV�
�DFFRXQWLQJ�V\VWHP��WR�ZRUN�ZLWK�WKH�'HDQ�RI�6FKRRO�DQG�%RDUG�RI�7UXVWHHV�WR�GHYHORS�WKH�
�EXGJHW�DQG�HIIHFWLYH�XVH�RI�IXQGV��WR�VXSHUYLVH�WKH�DFFRXQWLQJ��SD\UROO��ILQDQFLQJ�DQG�
�EXGJHW�FRQWURO�DFWLYLWLHV��WR�SHUIRUP�DFFRXQWLQJ�IXQFWLRQV�LQ�DFFRUGDQFH�ZLWK�*HQHUDOO\�
�$FFHSWHG�$FFRXQWLQJ�3ULQFLSOHV��*$$3��DQG�WKH�1HZ�+DPSVKLUH�'HSDUWPHQW�RI�
�(GXFDWLRQ¶V��'2(��&KDUWHU�6FKRRO�2IILFH��DQG�WR�SHUIRUP�D�YDULHW\�RI�RWKHU�GXWLHV�
�UHODWLYH�WR�DVVLJQHG�DUHD�RI�UHVSRQVLELOLW\��

�)LQDQFH��
�3HUIRUP�%LUFKHV�$FDGHP\�DFFRXQWLQJ�IXQFWLRQV�LQ�DFFRUGDQFH�ZLWK�*HQHUDOO\�$FFHSWHG�
�$FFRXQWLQJ�3ULQFLSOHV��*$$3��DQG�WKH�1HZ�+DPSVKLUH�'HSDUWPHQW�RI�(GXFDWLRQ¶V�
��'2(��&KDUWHU�6FKRRO�2IILFH��
�Ɣ� �$GYLVH�RQ�WKH�PDQDJHPHQW�RI�WKH�ILQDQFLDO�DIIDLUV�RI�WKH�VFKRRO��
�Ɣ� �6XSHUYLVHV�WKH�FROOHFWLRQ��VDIHNHHSLQJ�DQG�GLVWULEXWLRQ�RI�DOO�IXQGV��
�Ɣ� �:RUNV�ZLWK�WKH�+HDG�RI�6FKRRO�DQG�%RDUG�RI�7UXVWHHV�LQ�SUHSDULQJ�DQG�
�LPSOHPHQWLQJ�WKH�EXGJHW��
�Ɣ� �0DLQWHQDQFH�RI�DOO�EDQN�DFFRXQWV��EDQN�GHSRVLWV�DQG�EDQN�WUDQVDFWLRQV��
�Ɣ� �5HVSRQVLEOH�IRU�SD\UROO�UHFRUG�NHHSLQJ�DQG�SUHSDUDWLRQ��
�Ɣ� �2YHUVHH�FDVK�GLVEXUVHPHQWV��FDVK�UHFHLSWV��DFFRXQWV�SD\DEOH��DFFRXQWV�UHFHLYDEOH�
�DQG�MRXUQDO�HQWULHV�IRU�DGMXVWPHQWV�WR�WKH�JHQHUDO�OHGJHU��
�Ɣ� �3UHSDUHV�DQG�LVVXHV�UHSRUWV�IRU�WKH�+HDG�RI�6FKRRO�DQG�%RDUG�RI�7UXVWHHV�
�FRQFHUQLQJ�WKH�VWDWXV�RI�EXGJHWDU\�DFFRXQWV��
�Ɣ� �3UHSDUHV�DFFXUDWH�FDVK�IORZ�UHSRUWV�DQG�SURMHFWLRQV�DV�QHHGHG��
�Ɣ� �3URYLGH�DOO�QHFHVVDU\�GRFXPHQWDWLRQ�IRU�DQG�RYHUVHH�VXFFHVVIXO�RQ�WLPH�
�FRPSOHWLRQ�RI�WKH�DQQXDO�DXGLW�DQG�WKH�'2(�����
�Ɣ� �0RQLWRU�DOO�SURFXUHPHQW�DFWLYLWLHV��EX\LQJ��SXUFKDVLQJ��OHDVLQJ�RU�RWKHUZLVH�
�DFTXLULQJ�VXSSOLHV�DQG�VHUYLFHV�DQG�DOO�RI�WKH�IXQFWLRQV�WKDW�SHUWDLQ�WR�VXFK�DFTXLVLWLRQV��
�Ɣ� �$GYLVH�RQ�DOO�ELQGLQJ�DJUHHPHQWV��LQFOXGLQJ�OHDVH��HTXLSPHQW�UHQWDO�DJUHHPHQWV��
�DQG�SHUVRQQHO�FRQWUDFWV��
�Ɣ� �5HVSRQVLEOH�IRU�LQYHQWRU\�RI�IL[HG�DVVHWV��
�Ɣ� �$GYLVHV�RQ�WKH�GD\�WR�GD\�ILVFDO�DQG�EXVLQHVV�RSHUDWLRQV�RI�WKH�VFKRRO��
�Ɣ� �(QVXUH�WKH�VHFXULW\�RI�FRPSXWHU�V\VWHPV�DW�WKH�VFKRRO��
�Ɣ� �(QVXUH�WKH�DFFXUDF\�RI�JUDQW�UHFHLSWV�DQG�H[SHQGLWXUHV�DQG�ILQDQFLDO�UHSRUWLQJ�
�UHTXLUHPHQWV��0DNHV�PRQWKO\�UHTXHVWV�RI�JUDQW�IXQGV�DQG�NHHSV�SURSHU�KLVWRULFDO�UHFRUGV��
�Ɣ� �3HUIRUP�UHODWHG�GXWLHV�DQG�UHVSRQVLELOLWLHV�DV�UHTXLUHG��

�3HUVRQQHO�DQG�$GPLQLVWUDWLYH��



�3HUVRQQHO��
�*XLGHV�DQG�DVVLVWV�ZLWK�FRPSHQVDWLRQ�DGPLQLVWUDWLRQ�IXQFWLRQV�LQFOXGLQJ�FDOFXODWLRQ�RI�
�SURSRVHG�VDODULHV��SURFHVVLQJ�RI�SD\UROO�GRFXPHQWV��SUHSDUDWLRQ�RI�YDULRXV�SHUVRQQHO�
�IRUPV�LQ�FRPSOLDQFH�ZLWK�7KH�%LUFKHV�SROLFLHV�DQG�SURFHGXUHV��SUHSDULQJ�DQQXDO�VDODU\�
�EXGJHWV�DQG�SURFHVVLQJ�RI�ILVFDO�\HDU�VDODU\�XSGDWHV��
�Ɣ� �2YHUVHHV�WKH�GHYHORSPHQW�DQG�PDLQWHQDQFH�RI�FRQILGHQWLDO�SHUVRQQHO�DQG�
�DVVRFLDWHG�ILOHV��GRFXPHQWV��DQG�RU�GDWDEDVHV��
�Ɣ� �6HUYHV�DV�FRQWDFW�IRU�VFKRRO�LQVXUDQFH��HPSOR\HH�PHGLFDO�DQG�GHQWDO��OLIH�DQG�
�GLVDELOLW\��1HZ�+DPSVKLUH�7HDFKHUV¶�5HWLUHPHQW�%RDUG�DQG�HQVXUHV�DOO�DFFRXQWV�DUH�NHSW�
�FXUUHQW��
�Ɣ� �2YHUVHHV�WKH�SURFHVVLQJ�DQG�NHHSLQJ�RI�UHFRUGV�IRU�EHQHILWV�SURJUDPV��
�Ɣ� �(YDOXDWHV��UHFRPPHQGV��FRQWUDFWV�IRU��DQG�PRQLWRUV�HPSOR\HH�EHQHILWV�DQG�KXPDQ�
�UHVRXUFH�SURJUDPV��LQVXUDQFH��UHWLUHPHQW��HWF��DQG�WKH�IDFLOLWLHV�LQVXUDQFH�QHHGV��

�$GPLQLVWUDWLYH��
�Ɣ� �$VVLVWV�WKH�'HDQ�RI�6FKRRO�LQ�RYHUVHHLQJ�WKH�VFKRRO�IDFLOLWLHV�LQFOXGLQJ�FXVWRGLDO�
�VHUYLFHV��VDIHW\�LVVXHV��PDLQWHQDQFH��DQG�UHODWLRQVKLSV�ZLWK�WKLUG�SDUW\�FRQWUDFWRUV�WR�
�PDLQWDLQ�DQG�LPSURYH�WKH�IDFLOLW\��
�Ɣ� �$GYLVH�'HDQ�RI�6FKRRO�LQ�WKH�FUHDWLRQ�RI�HIILFLHQW�PDQDJHPHQW�V\VWHPV��

�7KLV�MRE�GHVFULSWLRQ�LV�QRW�LQWHQGHG��DQG�VKRXOG�QRW�EH�FRQVWUXHG��WR�EH�DQ�H[KDXVWLYH�OLVW�
�RI�DOO�UHVSRQVLELOLWLHV��VNLOOV��HIIRUWV�RU�ZRUNLQJ�FRQGLWLRQV�DVVRFLDWHG�ZLWK�WKLV�MRE��,W�LV�
�LQWHQGHG�WR�EH�DQ�DFFXUDWH�UHIOHFWLRQ�RI�WKH�SULQFLSDO�MRE�HOHPHQWV�HVVHQWLDO�IRU�
�SHUIRUPLQJ�WKH�MRE��



�6WXGHQW�6HUYLFHV�&RRUGLQDWRU�

�4XDOLILFDWLRQV��
�7KLV�6WXGHQW�6HUYLFHV�&RRUGLQDWRU��PXVW�EH�FHUWLILHG�LQ�6SHFLDO�(GXFDWLRQ�LQ�1HZ�
�+DPSVKLUH�DQG�ZLOO�EH�FRPPLWWHG�WR�SURMHFW�EDVHG�OHDUQLQJ��VWDQGDUGV�EDVHG�FXUULFXOXP��
�DQG�LQQRYDWLYH�DSSURDFKHV�LQ�HGXFDWLRQ��7KH�FDQGLGDWH�PXVW�EH�D�WHDP�SOD\HU��GHGLFDWHG�
�WR�WKH�VXFFHVV�RI�WKH�VWXGHQWV��DQG�WR�WKH�VXFFHVVIXO�JURZWK�RI�WKH�VFKRRO��

�6SHFLDO�(GXFDWLRQ��
�Ɣ� �6HUYH�DV�D�OLDLVRQ�ZLWK�HDFK�GLVWULFW��FROODERUDWH�ZLWK�FRQWUDFWRUV�IURP�HDFK�
�GLVWULFW��6FKHGXOH�DQG�DWWHQG�DOO�VSHFLDO�HGXFDWLRQ�����PHHWLQJV��
�Ɣ� �:RUN�ZLWK�WHDFKHUV�DQG�SDUHQWV�WR�FROOHFW�GDWD�DQG�QDYLJDWH�WKH�VSHFLDO�HGXFDWLRQ�
�SURFHVV�����SURFHVV��
�Ɣ� �2YHUVHHLQJ��DQG�VFKHGXOLQJ�RI�FRQWUDFWRUV��
�Ɣ� �,Q�FROODERUDWLRQ�ZLWK�WKH�VSHFLDO�HGXFDWLRQ�FRQWUDFWRUV��ZRUN�ZLWK�WHDFKHUV�WR�
�HQVXUH�DFFRPPRGDWLRQV�DUH�LQ�SODFH�IRU�VWXGHQWV��

�6WXGHQW�:HOOQHVV��
�Ɣ� �8VLQJ�WKH�H[LVWLQJ�6WXGHQW�ZHOOQHVV�FXUULFXOXP��VXSSRUW�WHDFKHUV�WR�LPSOHPHQW�LQ�
�WKH�FODVVURRPV���PLQGIXOQHVV��VRFLDO�HPRWLRQDO�LQWHOOLJHQFH��DQG�GHYHORSLQJ�D�JURZWK�
�PLQGVHW���
�Ɣ� �6XSSRUW�VWXGHQWV�VRFLDO�HPRWLRQDO�JURZWK�E\�PHHWLQJ�ZLWK�VWXGHQWV�RQH�RQ�RQH�RU�
�LQ�VPDOO�JURXSV��
�Ɣ� �:RUN�ZLWK�PLGGOH�VFKRRO�VWXGHQWV�RQ�VWXG\�VNLOOV��H[HFXWLYH�IXQFWLRQLQJ�VNLOOV�DQG�
�DGYLVRU\�WRSLFV��
�Ɣ� �:RUN�ZLWK�WKH�ZKROH�VFKRRO�SRSXODWLRQ�WR�H[SODLQ�VWXGHQW�EHKDYLRUDO�
�H[SHFWDWLRQV��GLJLWDO�FLWL]HQVKLS�DQG�HQVXUH�WKDW�GLVFLSOLQH�LVVXHV�UHVXOW�LQ�SRVLWLYH�
�EHKDYLRUDO�RXWFRPHV��
�Ɣ� �$FW�DV�WKH�VFKRROV�+RPHOHVV�/LDLVRQ�
�Ɣ� �3DUWLFLSDWH�LQ�WKH�6FKRRO�ZLGH�+RXVH�LQLWLDWLYH�

�5HDGLQJ�DQG�0DWK�,QWHUYHQWLRQ��
�Ɣ� �&RRUGLQDWH�ZLWK�57,�SURYLGHUV��WHDFKHUV�DQG�'HDQ�RI�6FKRRO�WR�SDUWLFLSDWH�LQ�667�
�PHHWLQJV�DQG�SURYLGH�VXSSRUW�WR�WHDFKHUV�WR�LPSURYH�WKH�TXDOLW\�RI�WKH�JHQHUDO�HGXFDWLRQ�
�SURJUDP�DQG�UHGXFH�WKH�XQGHUDFKLHYHPHQW�RI�VWXGHQWV��

�2WKHU��
�Ɣ� �$Q\�RWKHU�GXWLHV�WKDW�PD\�EH�DVVLJQHG�E\�WKH�'HDQ�RI�6FKRRO�

�6RPH�RWKHU�DVSHFWV�RI�SURJUDP�HQULFKPHQW�PDWFKHG�ZLWK�WKH�FRRUGLQDWRU
V�LQWHUHVWV�DQG�
�H[SHUWLVH��6RPH�H[DPSOHV�PLJKW�EH��
�Ɣ� �8'/�
�Ɣ� �+LJK�6FKRRO�WUDQVLWLRQ�
�Ɣ� �6FKRRO�ZLGH�/LWHUDWXUH�LQLWLDWLYH�
�Ɣ� �3RGFDVWLQJ�
�Ɣ� �&RRUGLQDWLQJ�+HDOWK�DQG�:HOOQHVV�&ODVV�IRU��WK�DQG��WK�JUDGHUV�LQ�FROODERUDWLRQ�
�ZLWK�6FKRRO�1XUVH�DQG�&ODVVURRP�7HDFKHUV�



�$SSHQGL[�+��+RPH�6FKRRO�&RPSDFW�

�7KH�%LUFKHV�$FDGHP\�RI�$FDGHPLFV�	�$UW�

�+RPH�6FKRRO�&RPSDFW�

�:H�DUH�YHU\�KDSS\�WKDW�\RX�DUH�FRQVLGHULQJ�EHFRPLQJ�SDUW�RI�7KH�%LUFKHV�$FDGHP\��:KLOH�D�
�FKDUWHU�VFKRRO�LV�D�SXEOLF�VFKRRO��WKHUH�DUH�ZD\V�LQ�ZKLFK�LW�GLIIHUV�ZKLFK�ZH�ZRXOG�OLNH�WR�KLJKOLJKW��
�<RXU�FKLOG¶V�HGXFDWLRQ�LV�RI�XWPRVW�LPSRUWDQFH�WR�ERWK�\RX�DQG�XV�DQG�VR�ZH�ZDQW�WR�PDNH�VXUH�WKDW�ZH�
�KDYH�D�FRPPRQ�XQGHUVWDQGLQJ�RI�7KH�%LUFKHV�$FDGHP\��$�3XEOLF�&KDUWHU�6FKRRO��:H�SOHGJH�RXU�
�0LVVLRQ�DQG�&RUH�9DOXHV��:H�DVN�\RXU�XQGHUVWDQGLQJ�RI�WKH�IROORZLQJ�LQ�UHDFKLQJ�RXU�JRDOV�LQ�RUGHU�IRU�
�WKH�VFKRRO�WR�EH�VXFFHVVIXO��

�ı� �,�XQGHUVWDQG�WKDW�WKH�FRQQHFWLRQ�EHWZHHQ�KRPH�DQG�VFKRRO�LV�YLWDO�WR�P\�FKLOG¶V�VXFFHVV��,�ZLOO�
�KHOS�P\�FKLOG�ZLWK�KRPHZRUN��FRPPXQLFDWH�ZLWK�WKH�VFKRRO�DQG�VWDII��DWWHQG�FRQIHUHQFHV�DQG�DV�PDQ\�
�VFKRRO�IXQFWLRQV�DV�SRVVLEOH�DQG�VXSSRUW�P\�FKLOG¶V�HGXFDWLRQ�LQ�DQ\�ZD\�WKDW�,�FDQ��

�ı� �,�XQGHUVWDQG�WKDW�WKH�IXQGUDLVLQJ�JRDO�RI�WKH�VFKRRO�LV�EHWZHHQ�������������SHU�\HDU��7KH�%LUFKHV�
�$FDGHP\�LV�D�SXEOLF�VFKRRO��WKHUH�LV�QR�WXLWLRQ�UHTXLUHG�WR�DWWHQG�7KH�%LUFKHV��+RZHYHU��DV�D�FKDUWHU�
�VFKRRO��7KH�%LUFKHV�UHFHLYHV�DSSUR[LPDWHO\�RQO\�����RI�WKH�VWDWH�IXQGLQJ�WKDW�RWKHU�SXEOLF�VFKRROV�
�UHFHLYH��)RU�WKLV�UHDVRQ��WKHUH�LV�D�VXEVWDQWLDO�IXQGUDLVLQJ�HIIRUW�UHTXLUHG�MXVW�WR�SD\�RXU�RSHUDWLQJ�FRVWV�
�LQFOXGLQJ�D�\HDUO\�DUW�IHH�DQG�DQQXDO�IXQG�GULYH��:KLOH�,�QHHG�QRW�SDUWLFLSDWH�LQ�DOO�RI�WKHVH�IXQGUDLVHUV��LW�
�LV�LPSRUWDQW�WR�NQRZ�WKDW�KHOSLQJ�WKH�VFKRRO�PRQHWDULO\�LQ�ZKDWHYHU�ZD\�,�FDQ�LV�SDUW�RI�SDUWLFLSDWLQJ�LQ�D�
�FKDUWHU�VFKRRO��

�ı� �,�XQGHUVWDQG�WKDW�7KH�%LUFKHV�$FDGHP\�DVNV�D�FRPPLWPHQW�RI�WZHQW\�YROXQWHHU�KRXUV�SHU�IDPLO\�
�SHU�\HDU��%HFDXVH�RI�WKH�IXQGLQJ�IRUPXOD�IRU�1HZ�+DPSVKLUH�FKDUWHU�VFKRROV��7KH�%LUFKHV�$FDGHP\�GRHV�
�QRW�KDYH�WKH�SHUVRQQHO�RU�VXSSRUW�WKDW�D�PRUH�WUDGLWLRQDO�SXEOLF�VFKRRO�KDV��,Q�DGGLWLRQ��LW�LV�SDUW�RI�RXU�
�PLVVLRQ�WKDW�ZH�DUH�D�OHDUQLQJ��FRPPXQLW\����3DUW�RI��\RXU�FKLOG¶V�VXFFHVV�ZLOO�FRPH�IURP�\RXU�LQYROYHPHQW��
�7KLV�LQYROYHPHQW�FDQ�WDNH�PDQ\�IRUPV�DQG�ZH�ZLOO�ZRUN�WRJHWKHU�WR�ILQG�ZD\V�LQ�ZKLFK�\RX�FDQ�
�SDUWLFLSDWH��

�ı� �,�XQGHUVWDQG�WKDW�7KH�%LUFKHV�$FDGHP\�IROORZV�WKH�&RPPRQ�&RUH�VWDQGDUGV�ZLWK�WKH�DUWV�XVHG�
�WR�VXSSRUW�OHDUQLQJ�LQ�WKH�PDMRU�VXEMHFW�DUHDV��7KH�%LUFKHV�$FDGHP\�SDUWLFLSDWHV�LQ�PDQGDWHG�VWDWH�
�WHVWLQJ�DQG�SHUIRUPV�LWV�RZQ�DVVHVVPHQWV�DV�ZHOO�DV�D�PHDQV�WR�GRFXPHQW�JURZWK��:KHQ�PDNLQJ�
�LQVWUXFWLRQDO�GHFLVLRQ�UHJDUGLQJ�VWXGHQWV��VXFK�DV�D�SODFHPHQW�LQ�DQ�DGYDQFHG�PDWK�FODVV��ZH�WDNH�LQWR�
�DFFRXQW�WKH�ZKROH�VWXGHQW�ZKLFK�LQFXGHV�EXW�LV�QRW�OLPLWHG�WR�WKH�VRFLDO�DQG�HPRWLRQDO�QHHGV�RI�WKH�
�VWXGHQW��

�ı� �,�XQGHUVWDQG�WKDW�,�VKRXOG�PDNH�DW�OHDVW�D�RQH�\HDU�FRPPLWPHQW�WR�WKH�VFKRRO�7KH�%LUFKHV�LV�D�
�FKRLFH�DQG�WKLV�FKRLFH�ZRUNV�ZHOO�IRU�VRPH�VWXGHQWV�DQG�PD\�QRW�EH�D�PDWFK�IRU�RWKHUV��2OGHU��DQG�HYHQ�
�\RXQJHU�VWXGHQWV��PD\�PLVV�RWKHU�IULHQGV��6RPHWLPHV��ZKHQ�OHDUQLQJ�JHWV�GLIILFXOW��VWXGHQWV�PD\�ZDQW�WR�
�FKDQJH�VFKRROV��7KLV�LV�DOZD\V�DQ�RSWLRQ��EXW�PDNLQJ�DW�OHDVW�D�\HDU¶V�FRPPLWPHQW�DQG�VWLFNLQJ�ZLWK�LW�
�DQG�GHFUHDVLQJ�WKH�QXPEHU�RI�VFKRRO�WUDQVLWLRQV�DQG�WKH�UHVXOWLQJ�FXUULFXODU�ORVV�LV�LPSRUWDQW�WR�WKH�
�HGXFDWLRQ�DQG�GHYHORSPHQW�RI�WKH�FKLOG��

�ı� �,�XQGHUVWDQG�WKDW�DOO�VWXGHQWV�DW�7KH�%LUFKHV�ZLOO�SOD\�D�PXVLFDO�LQVWUXPHQW�ZLWK�D�YDULHW\�RI�
�FKRLFHV�DYDLODEOH�WR�WKH�VWXGHQWV�DV�WKH\�JHW�ROGHU��,W�LV�WKH�SDUHQW¶V�UHVSRQVLELOLW\�WR�UHQW�RU�SXUFKDVH�WKH�
�LQVWUXPHQW�DQG�PXVLF�OHVVRQV�WDNH�SODFH�DW�VRPH�SRLQW�GXULQJ�WKH�VFKRRO�GD\��VRPHWLPH�QHFHVVLWDWLQJ�
�PLVVLQJ�WKLUW\�PLQXWHV�RI�RQH�VXEMHFW�HDFK�ZHHN��)RU�VRPH�VWXGHQWV�XQGHU�VRPH�FLUFXPVWDQFHV��YRLFH�FDQ�
�EH�DQ�LQVWUXPHQW�RI�FKRLFH��3HUIRUPDQFHV�DQG�FRQFHUWV�WKDW�RIWHQ�WDNH�SODFH�RXW�RI�VFKRRO�KRXUV�DUH�D�



�UHTXLUHG�SDUW�RI�WKH�PXVLF�SURJUDP��,�XQGHUVWDQG�WKDW�XWLOL]DWLRQ�RI�WHFKQRORJ\�DV�D�OHDUQLQJ�WRRO�LV�YHU\�
�LPSRUWDQW�IRU�RXU�WZHQW\�ILUVW�FHQWXU\�VWXGHQWV��:KLOH�WKH�VFKRRO�SURYLGHV�PXFK�RI�WKLV�WHFKQRORJ\�LQ�WKH�
�IRUP�RI�VPDUWERDUGV��ODSWRSV��GHVN�WRS�FRPSXWHUV�DQG�L3DGV��ZH�DVN�WKDW�DOO�VWXGHQWV�HQWHULQJ�*UDGH���
�SXUFKDVH�WKHLU�RZQ�L3DG�WR�EH�XWLOL]HG�WKURXJK�*UDGH���DW�7KH�%LUFKHV�$FDGHP\��

�ı� �,�XQGHUVWDQG�WKDW�7KH�%LUFKHV�$FDGHP\�LV�D�SXEOLF�VFKRRO�DQG�RXU�HQUROOPHQW�LV�RSHQ�DQG�
�GHWHUPLQHG�E\�ORWWHU\��6WXGHQWV�RQ�,QGLYLGXDO�(GXFDWLRQ�3ODQV�DUH�DFFHSWHG�ZKHQ�LW�LV�GHWHUPLQHG�E\�WKH�
�VSHFLDO�HGXFDWLRQ�WHDP�WKDW�7KH�%LUFKHV�LV�D�ILW�IRU�WKHLU�QHHGV��:H�VWULYH�WR�PHHW�WKH�LQGLYLGXDO�QHHGV�RI�
�DOO�VWXGHQWV��+RZHYHU��DV�D�SXEOLF�VFKRRO��ZH�DUH�ERXQG�E\�WKH�VDPH�GLVFLSOLQH�SROLFLHV�WKDW�DUH�PDQGDWHG�
�E\�ODZ�IRU�DOO�SXEOLF�VFKRROV��

�3DUHQW¶V�6LJQDWXUH��

�'DWH��
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�$SSHQGL[�-��/HWWHUV�RI�6XSSRUW�

�-HQQLIHU�0DGGHQ�
�����1RWUH�'DPH�$YH�
�0DQFKHVWHU��1+�������

�$SULO����������

�1HZ�+DPSVKLUH�'HSDUWPHQW�RI�(GXFDWLRQ�
�&RQFRUG��1+��������

�7R�:KRP�,W�0D\�&RQFHUQ��
�8SRQ�UHIOHFWLQJ�RQ�P\�VRQ¶V�DFDGHPLF�H[SHULHQFH��,�FDQ¶W�KHOS�EXW�WKLQN�RI�WKH�URDG�WKDW�OHDG�XV�
�WR�%LUFKHV�$FDGHP\��0\�VRQ��&DPHURQ��LV�YHU\�EULJKW��$Q�DYLG�LQGHSHQGHQW�UHDGHU�VLQFH�KH�ZDV�
�IRXU�\HDUV�ROG��:KHQ�KH�EHJDQ�NLQGHUJDUWHQ�LQ�D�ORFDO�SXEOLF�VFKRRO��WKH�WHDFKHU�UHFRJQL]HG�WKLV�
�DQG�LQ�IDFW�VDLG�WKDW�VKH�KDG�QHYHU�EHIRUH�KDG�D�VWXGHQW�UHDGLQJ�DW�KLV�OHYHO��6KH�WKHQ�LQIRUPHG�
�PH�WKDW�HDFK�VWXGHQW¶V�UHDGLQJ�OHYHO�FRUUHVSRQGV�ZLWK�D�OHWWHU��6KH�GLGQ¶W�NQRZ�&DPHURQ¶V�DFWXDO�
�UHDGLQJ�OHYHO�EHFDXVH�WKH�VFKRRO�ZRXOGQ¶W�DOORZ�KHU�WR�WHVW�KLP�EH\RQG�D�FHUWDLQ�OHWWHU��7KLV�ZDV�
�XQVHWWOLQJ�WR�PH��+RZ�ZDV�KH�VXSSRVHG�WR�EH�DSSURSULDWHO\�FKDOOHQJHG"�
�7KURXJKRXW�WKH�VFKRRO�\HDU��YHU\�OLWWOH�ZRUN�FDPH�KRPH��QRW�HYHQ�DUWZRUN�DQG�RQ�QXPHURXV�
�RFFDVLRQV�&DPHURQ�H[SUHVVHG�WKDW�KH�IHOW�ERUHG�DW�VFKRRO�EHFDXVH�KH�ZDV�QRW�OHDUQLQJ�QHZ�
�WKLQJV��8OWLPDWHO\��P\�KXVEDQG�DQG�,�GHFLGHG�WR�HQUROO�&DP�LQ�WKH�ORWWHU\�DW�%LUFKHV�$FDGHP\�
�DQG�ZH�MRLQHG�WKH�FRPPXQLW\�DV�KH�HQWHUHG�ILUVW�JUDGH��:KDW�D�GLIIHUHQW�H[SHULHQFH��
�:LWKLQ�WZR�ZHHNV�RI�VWDUWLQJ�VFKRRO��WKH�WHDFKHUV�XQGHUVWRRG�KLV�VWUHQJWKV�DQG�ZHDNQHVVHV��+H�
�ZDV�SODFHG�LQ�VHFRQG�JUDGH�PDWK�DQG�DQ�DSSURSULDWH�UHDGLQJ�JURXS��,�DP�DPD]HG�HYHU\GD\�E\�WKH�
�VFKRROV�DELOLW\�WR�GLIIHUHQWLDWH�OHDUQLQJ�WR�PHHW�LQGLYLGXDO�QHHGV�LQ�D�KDQGV�RQ�ZD\��(DFK�VWXGHQW�
�WUXO\�KDV�WKH�RSSRUWXQLW\�WR�VKLQH��:KHQ�\RX�ZDON�LQWR�D�FODVVURRP��\RX�VHH�DFWLYH��HQJDJHG�
�OHDUQHUV�DQG�SKHQRPHQDO�WHDFKHUV�ZKR�JR�DERYH�DQG�EH\RQG�WR�FUHDWH�D�FXUULFXOXP�WKDW�HQVXUHV�
�OHDUQLQJ�LV�DFKLHYHG�DQG�VXSSRUWHG�WKURXJK�WKH�DUWV��6WXGHQWV�GR�QRW�MXVW�OHDUQ��WKH\�H[SHULHQFH��
�)RU�H[DPSOH��ZKHQ�WKH�ILUVW�VHFRQG�JUDGH�FODVV�OHDUQV�DERXW�FRPPXQLW\��WKH\�WDNH�LW�WR�WKH�QH[W�
�OHYHO�E\�EXLOGLQJ�DQ�DFWXDO�FRPPXQLW\�ZLWK�VFXOSWXUHV�PDGH�IURP�UHF\FODEOH�PDWHULDOV��
�7KH�KDOOZD\V�DUH�DOZD\V�OLQHG�ZLWK�DPD]LQJ�DUWZRUN�WKDW�UHIOHFW�SURJUHVV�DQG�JURZWK��7KH�PXVLF�
�SURJUDP�DOORZV�VWXGHQWV�WR�H[SHULHQFH�FXOWXUH�DQG�HQFRXUDJHV�LQGLYLGXDOLW\��,�WUXO\�FDQQRW�VD\�
�HQRXJK�DERXW�KRZ�DPD]LQJ�7KH�%LUFKHV�LV��,W�LV�D�VWURQJ�FRPPXQLW\�ZLWK�DPD]LQJ�OHDGHUV��
�HGXFDWRUV��SDUHQWV�DQG�IDPLOLHV�WKDW�FRQWLQXH�WR�LPSUHVV�PH�HYHU\�GD\��8OWLPDWHO\��P\�VRQ�
�WKULYHV�LQ�WKLV�VFKRRO�HQYLURQPHQW�DQG�VHHLQJ�WKH�VSDUN�LQ�KLP�HDFK�GD\�DV�KH�WDONV�DERXW�
�HYHU\WKLQJ�WKDW�KDSSHQHG�DQG�WKLQJV�KH�OHDUQHG�DERXW�LV�WKH�XOWLPDWH�UHZDUG��
�7KDQN�\RX�IRU�WDNLQJ�WKH�WLPH�WR�UHDG�DERXW�RXU�H[SHULHQFH��

�-HQQLIHU�0DGGHQ�
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Troy and Donna Wells 

46 Partridge Road 
Windham, NH 03087 
(603)437-8447 
bostoncart1.tgmail.com 

8th April 2017 

NH Department of Education Charter 

To whom it may concern, 

We are writing to support Birches Academy of Academics and Art in their bid 

for charter renewal. We have been a part of the Birches community since 

2014. Our children have flourished academically and socially in the learning 

environment that Birches provides. 

Project-based learning really connects to both of my children, especially my 

daughter, Carly. While studying economics in social studies, Carly and her 

friends were inspired to start a business with the purpose of raising money for 

their school. They had the full support or our wonderful Head or School and 

their teacher. This support includes letting them set up an area to display 

their goods (bookmarks. origami and drawings) in the school store, allowing 

them to speak at our weekly school-wide assembly to promote their ousiness, 

and helping them work through disagreements related lo running a business. 

This is an experience I am sure she would not get at a traditional public school 

and she has learned many life lessons along the way. 

Our first-grader, Trevor, is learning second grade math as this is the level he is 

capable of. The teachers at Birches are skmed al determining each child's 

ability and guide students in determining personal learning goals so that 

everyone is working to their fullest potential. I am so grateful that Carly, 

Trevor and other children in New Hampshire have these unique educational 

opportuntt.ies. The Birches Academy of Academics and Arts is truly an asset to 

our state. 

Sincerely, 

Troy and Donna Wells 
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EXECUTIVE SUMMARY 
Office of Chartered Public Schools 

The Birches Chartered Public School 
Request 

A. ACTION NEEDED

A vote is needed by the State Board of Education to approve the charter renewal request
from The Birches Chartered Public School(CPS).

B. RATIONALE FOR ACTION

RSA 194-B gives the State Board of Education the authority to approve or deny the
renewal of a charter schools charter.

C. EFFECTS OF THIS ACTION

A renewal of the charter will allow The Birches CPS to continue to operate as a
chartered public school in the state of New Hampshire until their next renewal in 2027.

D. POSSIBLE MOTION

I move that the State Board of Education approve the renewal of The Birches Chartered
Public School’s charter.

OR:

I move that the State Board of Education
(indicate some other action) 

VI, A ~ 2



�,QWURGXFWLRQ��
 Dear New Hampshire Board of Education/Charter Renewal Committee, 

 I am proud and pleased to come before you with our 10  th  year charter renewal. The 
 Birches Academy was founded in 2012 and opened its doors on September 4  th  , 2012 with 
 88 students in 4 classes and a staff of 14. Today we have 225 students with 10 
 classrooms and a staff of 41. There is clearly still a need in southern New Hampshire that 
 The Birches Academy of Academics and Art is serving well! Aside from adding staff since 
 the approval of our five-year charter renewal, I would like to highlight the other changes 
 that have been made. 

 When our five-year charter renewal was approved, we were focused heavily on improving 
 our Arts Integration. While this remains an important part of what we do, and our teachers 
 work closely to ensure that this remains a priority, we have also been focused on 
 expanding our programs to focus on Science, Technology, Engineering, the Arts, and 
 Mathematics as we move toward a STEAM inclusive curriculum. 

 Our technology goals were accelerated by necessity during the pandemic, and we 
 worked hard to ensure that our use of technology was meaningful and gave the students 
 greater access to their education. We began meeting in professional learning 
 communities (PLCs) and utilizing the methodology found in the SAMR model  (Terada, 
 2020) to maximize the impact of technology. We have increased our one to one 
 computing to include grades three, four and five. In middle school we continue to employ 
 a bring your own device (BYOD) strategy, but we have Apple laptops and Chromebooks 
 available for students who do not have a device of their own. 

 Teachers work in their PLCs to share their expertise with each other. This has led to the 
 inclusion of a Universal Design for Learning (UDL, 2021) philosophy, and it is helping 
 flipped classroom techniques spread throughout our school. In addition, we have created 
 a Makerspace where students and teachers can explore different technologies such as 
 Raspberry Pi microcomputers, 3D printing, Legos, and littleBits STEM kits. We were able 
 to send a teacher to be trained as a coding instructor, and we also started a robotics club, 
 although this is currently on hold due to constraints put on the school and in-person 
 gatherings by the pandemic. 

 Another way we work to leverage staff expertise is by employing a train-the-trainer 
 methodology. With UDL, for example, we sent a team of teachers to be trained and then 
 they returned to lead staff development groups. In the last five years we also developed 
 trainers for Crisis Prevention Institute’s (CPI) de-escalation and physical intervention, 
 CPR and First-Aid, FEMA incident command system, and have four staff members 
 signed up to attend the Regulated Classroom training offered by the state of New 
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 Hampshire (  Read-Daniels) .  Two of the attendees will also be working on our social 
 emotional curriculum revamp over the summer to ensure that all of our programs work 
 together for the maximum benefit to the students. 

 We also had several teachers at the elementary level research different explicit reading 
 programs to supplement their instruction and try examples before the team finally settled 
 on Bookworms which is based on the Science of Reading. This was in response to test 
 data and observations by the elementary teachers and the Response to Intervention 
 (RTI) teacher. As a team they decided that this area of focus was the most apt to have 
 class-wide impact and enable the students to acquire the tools they needed to move 
 forward successfully. This example also illustrates the openness of our teachers, in that 
 their reaction to large numbers of students needing intervention was not to blame the 
 students but rather to alter their instruction. 

 We have rented space at 419 S. Broadway in Salem for the last ten years, but there are 
 specific references in our charter to an actual, physical space. Our building committee is 
 working actively to find our forever home, but the pandemic, along with other market 
 factors, has contributed to making buying at this time difficult. Because of this, we have 
 had to sign an extension on our lease for an additional three years. 

 We continue to follow a curriculum which is centered around the Common Core 
 Academic Standards and the Next Generation Science Standards to inform our Science 
 curriculum. We also utilize other programs to address areas of concern within the school 
 and several formative and summative assessment programs to generate the data 
 necessary to determine our school-wide needs. 

 We have highlighted many important factors of attending The Birches Academy in a 
 Home/School Compact that is given to interested parents upon visiting a Spotlight Tour 
 and when enrolling in our school. Parental involvement and commitment is important to 
 building a strong learning community so we want to communicate all aspects of The 
 Birches Academy to incoming families before they make a decision to commit . This is 
i ncluded in Appendix H of our charter. 

 Our evolving needs have determined the creation of administrative positions and 
 structure. We currently have a Dean of School, a Dean of Operations, a Student Services 
 Coordinator, a Human Resources and Operations Assistant, a Donor Relations and Event 
 Coordinator, and an Administrative Assistant. Additionally, we have added a full-time 
 nurse to our staff. 

 Our Birches Board of Trustees is a strong factor in helping lead The Birches Academy 
 with policies and oversight. At the beginning of the 2017-2018 school year, the Board of 
 Trustees contracted a consultant to lead Board training and help the Board to prepare for 
 a Capital Campaign for our new building. The consultant led several retreats and planning 
 sessions which enabled the Board to improve its recruiting and onboarding policies. The 
 consultant also helped the Board to generate a schedule with the Dean of School to 
 review and add policies; this process is ongoing. 

 These are some of the changes between our first charter renewal and this charter 
 renewal. These changes were made in order to continue our pursuit of the strong initial 
 vision for The Birches Academy of Academics and Arts: A Chartered Public Charter. 
 Although we seek to make use of new tools, it is our initial vision that continues to guide 
 us today. 

 Sincerely, 

Christopher Smith 
 Dean of School 
 The Birches Academy of Academics and Art 



New Hampshire Department of Education 
Office of Chartered Public Schools 

Chartered Public School 5 Year Renewal Rcuort 

A chartered public school may be renewed for n period of 5 years in accordance with RSA 
193-B:3, X. The board of trustees of a charter school shall make an application for renewal 
to the state board no later than one year before the original charter is set to expire. 

Name of Chartered Public School: TI1e Birches Academy of Academics and Art 

Name of School Director: Christopher Smith 

Street Address: 419 South Broadway 

Tol'\11: Salem, NH 

Email: chrissmith@birchesacademy.org 

Phone Number: (603) 45•6399 

This Renewal Report is hereby filed with the New Hampshire Department of Education, Bureau 
of Educational Opportunities, Office of Chartered Public Schools. This report is a representation 
of the chartered public schools current academic and programmatic progress, fiscal stability, and 
future growth projections in fulfillment of the requirements of Ed 318.13. In addition to the 
information submitted within this template, the state board shall receive a copy of the school's 
current iReport state report card which is publicly available on the iPlatform system' as well as a 
copy of the chartered public schools most recent Annual Report filed with the Department. 

As a component of the renewal process, the chartered public school must post an invitation for 
written comment. Please submit a copy of the invitation as well as any written comments 
received by the school during the invitation period. 

By signing below, I certify that the information contained within this template is true and 
accurate to the best of my knowledge, and request that the State Board of Education renew the 
chartered public school's charter for a period of 5 years. 

Date: 

Signature of the Chairman of the Board of Trustees 

Chartered Public School Renewal Template 

1 __ ...,h.:.:att,..es=:{ .... [ww=w:.:,·.::,:ed""'u""ca.,.ti~on~.n~h:.:.c•&i:::o~vf~w~ho-,i.;.we:e::-aiure::J/~du.lYlwsl~on:.i;:-o!L!f:5-e~dui:Uc:!latl20r!:j•at!.!;n!2d•:ga!Jinamlvt~jc-!.!!re~so~u!!:!rc~es~/!E!iPE!laS!!tf91Zrrmm. 
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New Hampshire Department of Education 
Office of Chartered Public Schools 

What is the primary mission and vision of your chartered public school? 

Educational mission 

As a K-8 Chartered Public School, The Mission of the Birches Academy is to cultivate a learning 

community that promotes excellence in core academics and the arts while valuing the individual qualities 

and strengths of each child. 

The mission of The Birches Academy of Academics and Art is to provide a top quality elementary and 
middle school education through the lens of arts integration. Through our staff and curriculum, we offer 
an environment that embraces the natural diversity of learning styles and supports the social, emotional 
and physical needs of our students. 

There are seven fundamental aspects of our mission. 

1. Provide a rigorous core academic program through integrated curriculum projects. 

2. Cultivate the individual qualities and strengths of each student. 

3. Train students to use artistic processes for academic learning. 

4. Offer comprehensive multidisciplinary enrichment programs allowing new ways of thinking, behaving 
and learning. 

5. Support student achievement by creating an inclusive community that actively engages parents, 
teachers and students in the learning process. 

6. Promote character development and good citizenship by involvement in student government and 
whole-school meetings. 

7. Incorporate the use of technology to expose students to applications used in higher education and 
real-world scenarios. 

Proposed Revisions 

The mission of The Birches Academy is to provide a learning community that supports 
excellence in core academics and the arts while cultivating the individual qualities and 
strengths of each child. There are eight fundamental aspects of our mission. 

l. Provide a rigorous core academic program through integrated curriculum projects 
(STEAM). 
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2. Cultivate the individual qualities and strengths of each student. 
3. Train students to use artistic processes for academic learning. 
4. Utilize the scientific method and technology best-practices to guide student 

inquiry, dialogue and critical thinking. 
5. Offer comprehensive multidisciplinary enrichment programs allowing new ways 

of thinking, behaving and learning. 
6. Support student achievement by creating an inclusive community that actively 

engages parents, teachers and students in the learning process. 
7. Promote character development and good citizenship. 
8. Incorporate the use of technology in teaching. 

Explanation for changes: 

We are looking to add a STEAM focus to our charter because we are already doing the 
work and would like to ensure that we are able to maintain our focus as well as spread the 
word to people that we are a viable candidate when they are in search of a STEAM school 
for their child. 

(see appendix A for a more detailed description of proposed mission changes) 

In the following box, please describe the progress your school has made towards its academic goals: 

The Birches Academy consistently outperforms the state average on the State Assessment Tests, and we 
continue to identify areas where we can improve and any areas where we notice a gap between groups 
of students. This has led us historically to shift Math programs and, more recently, to adapt our reading 
curriculum. Please see Appendix B for data. 

When our assessment scores indicated that our students were struggling with reading fluency and 

accuracy, we started using the Fundations program in grades K-3. We arrived at this program because it 

is based on the Wilson Reading System (Wilson) and would not only address our struggling learners but 
also strengthen the foundational skills of our more accomplished students. 

While our initial results from Fundations showed some growth, there still seemed to be a gap in 

phonemic segmentation, leading us to add the Heggerty program to bolster Fundations. We decided to 

augment rather than replace Fundations because we noticed that having a common vocabulary among 

teachers when talking about reading was very helpful for our staff during their continued training, as well 
as during our discussions with students about the reading strategies they use. Heggerty is still in the 
early stages of implementation, so we have limited data at this time. Anecdotally, our teachers feel that 

it is helping the students recognize patterns and group sounds appropriately. When we have more data 
to look at we will make a better informed decision to continue with the Heggerty program or to begin 

researching a different tool. 

In grades four and five, which do not traditionally use Fundations, we also made changes to address the 
gaps uncovered by our assessments. We began using the Bookworms program which also works to 
increase vocabulary acquisition by helping to build and maintain foundational skills. While we saw very 
encouraging results in our students' writing with this program, we were still seeing gaps in phonics and 
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decoding skills. We are currently researching programs to supplement the Bookworms program to address 
phonics explicitly at the fourth and fifth grade levels. 

For our middle school, our approach is a much more individualized program with teachers assigning extra 
work to students who require it to address areas of need. The middle school teachers may also assign 
whole-group activities which address areas of shared deficit throughout a class or grade. The shift to a 
vocabulary focus in middle school also has the teacher assigning students Latin and Greek root word 
work to increase their understanding of how language is constructed. 

In the following box, please describe the progress your school has made towards its programmatic 
goals: 

The two main areas of programmatic focus since our Charter renewal have been concerned with areas for 
potential academic growth and the ever-increasing need for social-emotional learning opportunities for 
our students. Both of these areas were made more difficult by the pandemic, but fortunately some of the 
programs we had started prior helped us to minimize learning loss and emotional isolation of our students 
during times ofremote and hybrid instruction. Several of our academic adjustments are explained in other 
parts of this document in detail. 

To meet the social-emotional needs of our students, we have made several modifications to our 
programming and continue to make improvements. One initiative that has had a major impact on our 
students is the creation of a House system. This forms the backbone of a modified positive behavioral 
interventions and supports (PBIS) framework by providing a vehicle to deliver instruction on appropriate 
prosocial behaviors to all the students in the school. At House meetings we demonstrate, practice and 
assess understanding of the specific prosocial behavior being focused on, and, because we have all grades 
(K-8) represented at House meetings, it offers a further opportunity for the older students to model 
positive behaviors to our younger students. We reinforce the targeted behaviors through the use of our 
peer leaders program and mentoring opportunities. We are also able to leverage the House system to 
create social capital for students who may find it difficult to navigate social situations. 

Another component of our programming that helps us address student social-emotional needs is our 
all-school weekly meeting. At this meeting student groups take turns running the meeting and 
demonstrating areas of learning to their peers. At the end of each month, students are called up and 
recognized for demonstrating the trait of the month. These positive, prosocial traits are introduced at the 
first all-school meeting of the month, with examples that explain how each can strengthen individual 
character and the community as a whole. In between the first and last monthly meeting, we have added a 
weekly shout out to recognize a few students for demonstrating yet another identified prosocial trait. This 
reinforcement of prosocial activities and behaviors is the foundation of our social-emotional programming 
and is supported by other initiatives such as social groups for students who need to practice socialization 
or class rewards to recognize and reinforce appropriate behaviors. 

In the following box, please describe the progress your school has made towards its organizational 
goals: 

One of our goals which came from our work with our strategic planning committee was to increase 
teacher expertise and capacity. We achieved some initial success before the full force of the program 
could be executed due to the pandemic, and more importantly, the work we had already done in this area 
proved to be a great help allowing us to more easily pivot during COVID. We sent a team of teachers to 
be trained in Universal Design for Learning (UDL); this team brought back the information and acted as 
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experts to lead staff development and facilitate instructional rounds at our school. We also sent staff 
members to be trained in Crisis Prevention lnstitute's (CPI) nonviolent intervention strategies and 
CPR/First Aid. In tum, this group offered training to additional staff members at a minimal additional 
cost to the school. Now that in-person training has begun to open back up, we have resumed this 
approach. Our third grade teacher, music teacher and art teacher attended a training on Arts Integration 
together and were able to generate great ideas for our school, such as an additional Kindergarten art class 
where the focus would return to tactile art. This will be rolled out next year. We have also scheduled a 
re-training for a staff expert in CPI for later this year. 

A second organizational goal, to acquire a building for our school, had to be put on hold. We were deep in 
the planning stages of our capital campaign when the pandemic hit, which also impacted the real estate 
market. These along with other factors made it necessary for us to put this goal on hold. There is still 
much work being done in the background, and it is hoped that this additional planning period will actually 
help to strengthen our campaign when we launch it. 

The third and fourth organizational goals are linked together: to increase technology use in the classroom 
where appropriate and to increase our reputation as a technologically innovative school. The pandemic 
was actually very helpful with increasing technology use in the classroom because our pivot to remote 
and then hybrid instruction necessitated the use of technology in the classroom in order to continue to 
provide solid instruction to our at-home students. Our teachers met in Professional Learning Communities 
(PLCs) and worked together to find solutions to specific delivery problems having to do with instruction. 
Several teachers approached the same problem in different ways and we allowed them the leeway to try 
options and find what worked best for each of them. The teachers then came back together and taught 
each other how to use technology in ways they hadn't considered. 

We were somewhat limited by the pandemic with regard to our ability to get the word out about our being 
a technologically innovative school. On the one hand, we gained some measure of notoriety through word 
of mouth as the pandemic wore on and our teachers were able to keep close to their instructional pacing 
goals while we heard from several sources that other schools were struggling more. We heard from many 
parents about how much they appreciated our ability to utilize technology effectively. We've also had 
many people come onto our waiting list who commented that they'd heard positive stories about how we 
delivered instruction using technology during the pandemic. The inability to have visitors to the school, 
and the necessity of canceling our robotics program when we couldn't meet in person did hamper our 
efforts to move forward with initiatives better suited to a public-facing demonstration of technology use, 
but we are hopeful that we can begin to focus again on this goal. 

What is the anticipated enrollment for the school over the next 3 school years: 

Year 1 Year 2 Year 3 

250 260 270 

Are there any changes to the curriculum and/or instruction of the school as a result of anticipated 
growth? 

The addition of 25 students to our school should not have a great impact on instruction of programming. 
Because our middle school students switch between classes, there is room for additional students without 
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needing to exceed the average 25 students per class goal. Although our waiting list dipped during the 
pandemic with many people moving out of the area or choosing to home-school their children, we have 
since recovered and our waiting list is again consistently well above 200 students. 

There are several reasons why we hope to increase our enrollment by 25 students, but two stand out above 
the others. 

The first reason is that the addition of 25 students will allow us to increase our revenue without a 
significant cost. We will not have to add any teachers to accommodate the addition of these students, and 
the space we have available at the school is sufficient to absorb them. 

The second reason, and the more compelling, is that we have had families leave for a period of time for a 
variety of reasons but then want to return. There are students who do very well at our school and who fit 
in very well with their peers but when they move to another school they can struggle to find their place. 
When the parents realize that they have made a mistake and try to come back, they end up on the bottom 
of our waiting list since, even though we want to take that student back, we have already filled their spot. 
Because The waiting list is spread out across the grades, opening our school to 25 more students means 
more kids in an environment where they can thrive. Since it would take us time to do a necessary fit-up of 
a new space before adding any students beyond the 25 already mentioned, we would not at this time look 
to increase our enrollment beyond that number for the next three years. 

Describe the current state of the school's curricular program: 

The Birches Academy works to meet or exceed state standards and meet all students where they are. 
While our work to meet students where they are did not falter during the pandemic, the speed at which 
new tools and programs were discarded in favor of others made it a challenge to document all of the 
changes. The following gives an overview of curriculum objectives in core content areas and highlights 
some of the ways in which we tried to meet kids where they are. 

This summer we will be working to update our major curriculum documents to better reflect the current 
state of instruction, but all curriculum continues to be based on established standards, including Common 
Core State Standards, the Next Generation Science Standards, and the NH Social Studies Frameworks, 
and has course objectives that are rigorous and challenge all students. Please see appendix C for an 
example of The Birches Academy writing ICAN statements and appendix D for an example of a 
parent-friendly curriculum example of Grade I &2 curriculum. The next paragraph will illustrate how we 
addressed specific areas of concern at different levels and progressed to where we currently are. 

During the 16/17 through 18/19 years, we utilized VLACS in our middle school to address students who 
were advanced in Mathematics so that they could have access to higher order content, including Algebra 
and Geometry. Starting in the 19/20 school year we upgraded our Math program and hired a Middle 
School Math teacher who could teach Algebra; in the 21/22 year we even had a student who was able to 
advance to Algebra 2. We have continued with our expanded offerings in Middle School and will be 
doing so for the foreseeable future. Data is also looked at differently now. We used to track Math as a 
school, as was appropriate when it was our focus, but as our program grew and teachers became more 
adept at utilizing data to target instruction where additional help was needed, it made better sense to spin 
the Middle School Math data off and have the Elementary school begin to track all of its data together to 
determine what the next appropriate target should be. See appendix E for a snapshot from an example 
data tracking sheet. 
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While the staff and leadership team continue to meet biweekly to discuss issues facing the school and 
ideas about how to improve instruction, we also have team-level meetings where the focus on 
improvement is more localized and tracks data over a shorter period of time. For instance, when the 
Elementary School met and identified skills that were lacking in the fourth and fifth grade, they instituted 
a program to address sentence structure explicitly. The new writing program (Bookworms) 2 was 
implemented at the beginning of the 2 l /22 school year and the teachers are already seeing benefits as they 
move toward paragraph making in the second grade. This mirrors an earlier switch in the school to the use 
of Fundations, which teaches explicit reading and spelling. This was prompted not by a school-wide 
identified problem but rather by a problem identified in a subset of readers who struggle. Utilizing our 
UDL methodology, we offered the programs to all students of the developmentally appropriate grade 
level, and have seen great gains not only in the State assessment scores but also in the classroom 
formative assessments as well. Our Kindergarten and fifth grade classrooms also piloted a new Math 
program, but after meeting with their peers and seeing the newer version of the Math program we had 
been using, they decided to stay with that. This demonstrates a thoughtfulness in the adoption of 
educational materials and a research-mined decision process with regard to curriculum choice. Also, it 
demonstrates that while the Elementary school has shifted its focus, it has not done so at the expense of 
our work in the area of Math. In fact, with the new focus on language-based problems in Math, the shift 
of focus to language acquisition and mastery dovetails perfectly. 

In Middle School, the teachers in Social Studies and Science have developed interactive notebooks which 
make it easier to meet students where they are by offering the teacher the opportunity to add or subtract 
information, or alter its format, when a student is thriving or struggling. At the Middle School level, 
in-class formative assessments are utilized to check in with the level of attainment with material. There is 
also a heavy emphasis put on students advocating for themselves when they are having a hard time with 
the work or when they are thriving and seeking more challenging work. This opportunity for students to 
have agency in their education makes the students partners in their education. 

The Birches Academy highly values principles such as those of Next Generation Learning. Students are 
engaged in cross curricular projects that provide real life, student-centered learning experiences and the 
opportunity for authentic performance based assessment. At times, learning incorporates community 
members and professionals to create learning studio experiences. Multi-aged classrooms promote both 
self-directed learning and cooperative learning. Teachers serve as facilitators who scaffold learning 
experiences and provide support while the students engage and take ownership of their learning. 
Ultimately, The Birches Academy students are building a strong foundation for life, work and citizenship 
in the 21 st Century. 

Arts are integrated and this inclusive approach naturally embeds the processes of critical thinking, 
creative solutions, and goal attainment. Research has shown that when school curricula are integrated 
through the arts, students gain not only academically, but also improve their self-concepts and 
self-confidence. Creativity and the artistic process is modeled and emphasized. Arts include: 

• Visual Arts: drawing, painting, sculpture modeling, and exposure to varied and quality supplies 

• Performance Art: drama is woven into curricular areas; students have opportunities to learn, 
practice, and perform theatrical presentations including original works 

2 https://openupresources.org/ela-curriculum/bookworms-k-5-reading-writing-curriculum/ 
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• Music: learning rhythm, keeping time, reading music, and exposure to and instruction in musical 
instruments and chorus, and opportunities for performance 

Our curriculum is designed to develop knowledge and skills in reading, spelling, writing, mathematics, 
history, geography, social studies, and science. Foreign language, technology, health content, and other 
enrichment programs are woven into the core academic program. The arts will be emphasized through a 
comprehensive, multi- disciplinary arts program beyond core academic instructional time, as well as 
through integrated curriculum projects. Learning through experience will be emphasized as well as being 
student centered. Additionally, there is a focus on real world learning and problem resolution. The 
curriculum weaves together language arts, math, and science where possible. 

Describe the current state of the school's technology and digital infrastructure: 

We are currently one to one with Chromebooks in grades 3-5. Our middle school is currently using a 
bring your own devices program, but we also have Chromebooks to lend students who do not have a 
device of their own. In Kindergarten through second grade we utilize I pads instead of Chromebooks since 
they are better suited to the programs used at those levels and the interface lends itself more easily to 
pictures in some instances replacing words. 

Each teacher has a school-provided device with most teachers using an Apple product. There are also PCs 
and Chromebooks in rotation as the teachers sometimes find it easier to work on the same platforms that 
the students are using. 

We recently updated our firewall and internet service to allow for greater bandwidth and security, as we 
have a more robust online presence as a school now. Our webpage is maintained by us, so we are able to 
make changes and additions quickly. We also have a parent volunteer who works to provide pictures and 
small stories to feed to our Outreach representative from the Board, who decide how best to present the 
information on our social media platforms. We actively use Instagram and Facebook, and we are working 
to expand our social media presence in the coming years. 

Describe the efforts the school has made to disseminate best practices, including working with other 
local schools and districts: 

The Birches Academy is a member of the Charter School Association. We attend its meetings and send 
several attendees to the Charter School Day events when they take place in person. We have hosted 
educational interns and student teachers. We invite the special educator who works with our students to 
our staff development opportunities and have met several times with the leadership of the Salem school 
district, the Windham Academy Charter School and the Granite State Arts Academy individually to talk 
about local issues. 

Previous to the pandemic, we hosted Instructional rounds at our school as part of our work with UDL. 
This activity had representatives from our school and other schools visit several of our classrooms to 
examine specific aspects of our instructional practices. The feedback not only helps to disseminate our 
best practices to other schools, but also offers us an opportunity to improve our practices. 
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Describe current parent involvement efforts and future plans for increased parent involvement: 

One positive aspect of the pandemic has been that many parents and other community members have 
expressed a willingness and desire to be of even more service to the school. We have been able to grow 
our pool of designated volunteers 3 to 11 parents, and we were able to leverage this increase in stakeholder 
involvement not only to bolster our staffing numbers during times when several of our teachers were out 
due to COVID but also to be able to educate those community members about how we are working to 
fulfill our mission. These designated volunteers in turn were able to carry the message to others in our 
community. We also employ in-person and online meetings with parents where they are encouraged to 
bring any questions or concerns they have and engage in a discourse without fear of being censored. We 
also deployed surveys to solicit feedback from families about their experiences at The Birches Academy. 
Please see appendix F for parent responses and letters. 

Prior to the pandemic, we had begun to redouble our efforts to engage the community with events like our 
first all-school barbecue which was well attended and spoken of highly by our families. We also had taken 
an all-school trip to Canobie Lake Park and utilized many parent volunteers as chaperones. Now that we 
are returning to a pre-pandemic model, we are hopeful that we can also return to these types of all-school 
activities. This year we will, for example, be returning to our practice of Field Day where each House 
competes in games and contests for the championship. Parents and community members are encouraged 
to join us for this day and to run different activities. 

Utilizing our designated volunteers as chaperones, picture takers and substitutes is only part of what 
happens with the program. Really, these parents become de facto community ambassadors who can help 
us to recruit more parents. It has been our experience that the more involved the parents are the more we 
can accomplish as a school. Parental involvement at all levels fosters open communication and 
understanding. 

As another example, we have parents who come in to lead after school enrichment programs such as 
sewing and chess. Once parents become involved and see that they are really a welcomed addition to the 
school team, it tends to encourage them to be an even greater part of our extended team. (Note: all parents 
who lead after school activities must be part of our designated volunteers program.) 

Describe past fund raising efforts since the last renewal and results of fund raising to date: 

Because New Hampshire Charter Schools are underfunded, schools must rely on fundraising from parents 
and the local community at large to help keep the schools sustainable. The Birches Academy has a 
Foundation that sits alongside it as the fundraising arm of the school, with a separate board that sets the 
schedule for fundraisers. Traditionally we hold the following events annually: 

• Fill Your Cup: a family friendly event with entertainment, auctions, raffles and games 
• Annual Appeal: a campaign for cash donations supporting the school 
• Friends of The Birches Events: year-round activities including catalog sales, bake sales, rewards 

shopping, clothing drives, etc. 

3 Designated volunteers are vetted and have to get fingerprint clearance. 
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The Foundation traditionally raises $80,000 annually to support the school. Because of propper fiscal 
management, The Foundation of Birches Academy has been able to retain over $500,000 for the future 
sustainability of The Birches Academy. While this is a substantial amount of savings, the cost of doing 
business has also risen at a pace that is not keeping up with the increase in funding or fundraising. It will 
be the mission of both the Foundation and The Birches Academy community to work in partnership to 
make fundraising a focus in coming years. 

What are the school's plans for future fundraising efforts and goals? 

As The Birches Academy enters the next phase of its charter, The Foundation and The Birches Academy 
Board of Trustees are working together on a capital campaign to help find a permanent home for the 
school. The Foundation is adding an Annual Day of Giving each spring that will coincide with the annual 
end of year concert and family event. The Foundation will continue with its commitment to building our 
community through smaller Friends of The Birches events, as a way to bring families and the outside 
community together to help not only raise much needed funds, but continue to have a strong impact on 
the local community. 

The Birches Academy also runs a robust Before and After Care Program as well as enrichment programs 
and clubs. These programs generate income which helps offset operating expenses. We hope to expand 
these opportunities in the future. 

What specific plans does the school have in place to ensure continued sustainability? 

While we continue to work with our legislators on a much needed increase in funding opportunities, we 
are also taking internal steps to ensure continued sustainability. The first step toward continued 
sustainability is continuing our historically successful fundraising efforts overseen by the Foundation. As 
noted above, the Foundation has done an amazing job of fundraising to date, cultivating a solid base of 
supporters that remain loyal to the school and its mission beyond the tenure of individual students. 

The second step is the procurement of our own building space. Although there will still be costs 
associated with upkeep and maintenance of our new building, with continued fundraising and continued 
fiscal responsibility we will be able to lessen the monthly amount we pay. We will aim to pay off the 
mortgage on a new building versus paying an exorbitant rent that subsidizes someone else's mortgage. 

The final step toward continued sustainability is our focus on staff development and retention. By 
continuing to employ a "train-the-trainer" model in staff development, we are able to offer a top-tier staff 
development program to our employees while at the same time allowing them to pursue their areas of 
interest. This coupled with our efforts at staff retention, such as the addition of an employee 40 I k match, 
will allow us to hold on to the experts we are training. 
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Charter Schools are required to submit to the Department of Education a completed budget for the 
upcoming fiscal year. When submitting this renewal report, the school must attach and include a 
copy of the budget for the upcoming fiscal year. Please use the Department chartered public school 
budget template. 
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The mission of The Birches Academy is to provide a learning community that supports 
excellence in core academics and the arts while cultivating the individual qualities and 
strengths of each child. There are eight fundamental aspects of our mission. 

1. Provide a rigorous core academic program through integrated curriculum projects. 
a. The Birches Academy will provide rich curricula in reading, spelling, 

writing, social studies, mathematics, and science with a focus on skill 
development and application. There will be an emphasis on the use of 
projects that make connections between academic subject areas and the 
arts. There will also be an emphasis on the inclusion of STEAM in the 
curriculum. The core curriculum program will receive no less than 60% of 
time available. 

2. Cultivate the individual qualities and strengths of each student. 
a. The Birches Academy will strive to meet the individual needs of each 

child. A Personal Learning Goal (PLG) will be created for each child 
taking into consideration the individual child. The PLG will be created by 
the teacher with input from parents/guardians and students which 
increases as students grow older. An individual portfolio compiled by each 
student under teacher direction will show progress in learning. This 
portfolio will include at least one metacognitive analysis per year which 
addresses questions such as "How did my prior knowledge affect my work 
on this assignment?" 

3. Train students to use artistic processes for academic learning. 
a. The Birches Academy will develop critical thinking skills in students 

regarding all their work through increased ownership and an emphasis on 
process and arts in the classroom. Through various forms of artistic 
expression, students will be encouraged to express themselves creatively. 

4. Utilize the scientific method and technology best-practices to guide student 
inquiry, dialogue and critical thinking. 

a. Students will be taught to use technology to take control of their learning 
including offering them greater access to their education and supporting 
their executive functioning. Students will be provided with opportunities 
to understand and implement the scientific method both in the classical 
sense and also in contemporary applications such as rapid prototyping. 
The goal will be to give them opportunities, and exposure to firsthand 
experience with applications used in higher education and real world 
scenarios. 

5. Offer comprehensive multidisciplinary enrichment programs allowing new ways 
of thinking, behaving and learning. 

a. The Birches Academy will provide after school enrichment programs that 
may include visual arts, movement, dance, theater, music, and foreign 
language allowing students to explore new ways of thinking, behaving, 
and learning. 

6. Support student achievement by creating an inclusive community that actively 
engages parents, teachers and students in the learning process. 

a. The Birches Academy will create a learning community that actively 
engages parents in significant and substantial ways both inside and outside 
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the classroom so that they become learning partners with students and 
teachers. 

7. Promote character development and good citizenship. 
a. The Birches Academy will promote sound character development by 

helping students relate and communicate with others, develop leadership 
skills and understand their individual rights and those of others in a 
respectful environment. Students will participate in forming the policies 
and procedures that affect them. All students will be given the opportunity 
to become involved in whole school meetings, and each student and staff 
member will be assigned membership in one of the Houses. All-school 
meetings will occur weekly and House meetings will occur once a month. 
House meetings will be structured so that each meeting has a theme which 
can be altered to address school-wide issues as they arise and offer older 
students an opportunity to mentor their younger counterparts. The House 
system can also function as a peer leader program when appropriate. 
House points can also be awarded by adults in the school community to 
support pro-social behaviors and create social capital for students who 
may struggle socially.Peer Leaders House system 

8. Incorporate the use of technology in teaching. 
a. The Birches Academy will use technology and technology platforms as a 

teaching tool wherever possible. The Birches Academy will ensure, 
through staff development, Professional Learning Communities(PLCs), 
and supervision, that teachers have access to new educational technologies 
and opportunities to train with them. Teachers will receive support as they 
transition in their technology integration through the SAMR model. 
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The Birches Writin_g Cans 

Seeds Can ... Seedlings Can ... Sprouts Can ... Saplings Can ... 

Write one sentence Write a 5 sentence Indent and write 2 Write a 3/5 
with a capital letter paragraph on one paragraphs with 5 paragraph essay with 

and period topic sentences support 

Have an illustration Add adjectives and Underline book titles Use commas and 
and sentence on the voice to work and capitalize all apostrophes 

same topic proper nouns 

Use transitional Write pieces with a Add silver dollar Use silver dollar 
words (first, then, lead verbs adverbs and 
next, finally) for figurative language 

procedural writing 

Write a personal Use resources to Edit and revise 
narrative on topic correct spelling writing pieces 
with a beginning, 
middle, and end 

Write a biography Write a variety of 
report sentence types with 

varied beginnings 

New Hampshire Department of Education 
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Leaves Can ... Trees Can ... 

Write a 5 Use 
paragraph essay conjunctions 

with an and commas to 
introduction and combine 

conclusion sentences 
correctly 

Use past, Use all forms of 
present, and punctuation, 
future tenses including 

correctly semi-colons and 
colons 

Show subject/verb Use 
agreement prepositional 

and infinitive 
phrases 

correctly 

Show pronoun/ Write 
antecedent compound and 
agreement complex 

sentences with 
no run-ons or 

fragments 

Use transitional Use subordinating 
words and clauses correctly 

phrases to create 
fluid 
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Write an 
argumentative piece 
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paragraphs 

Use content Write a lab report 
vocabulary correctly 

Write an expository Write a 
essay compare/contrast 

essay 

Write a research 
paper 
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Appendix D 

The mission of The Birches Academy is to cultivate a learning community 
that promotes excellence in core academics and the arts while valuing 
the individual qualities and strengths of each ch,la'. 

Grade 1 and 2 at a Glance 

ENGLISH LANGVAGE ARTS 
The language arts curriculum is aligned to the ELA Common Core (http:/ /www.corestondords.org/ELA-Literncy/), which outlines 
grade-level expectations in the form of standards. The grade-specific standards are categorized as reading, writing. language 
& speaking and listening. Students engage in o variety of activities white building language arts skills through an arts integration 
approach to learning. 

The teachers at Birches Academy utilize a variety of instructional resources and strategies to meet the needs of alt learners. 
The instructional resources include the Six Traits of Writing, Benchmark's Writers Workshop and the Fountas & Pinnell leveled 
Literacy Intervention System. The strategies include mini-lessons. small group instruction, independent reading. a guided 
reading program and the six traits writing process. Students enrolled at Birches Academy of Academics and Art can expect to 
progress through the grades white developing proficiency in <ill four areas of the Common Core. 

Overview of Expectations 
Year A and Year B 

• Understand basic sentence structure 
• Recognize syllables and differentiate between long and short vowel sounds. 
• Decode one-syllable, two syllable and irregularly spe:lle:d words. 
• Read with accuracy and fluency. 
• Describe the characters and setting in a story. 
• Learn to write using descrip1ive words and demonstrate crea'tivity through The arts. 
• Print upper and lower case letters. 
• Understand basic rules of grammar. 
• Determine when to use a comma, period or question mark. 
• Engage. in a teacher guided writing project. 
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The mathematics curriculum is oligne.d to the Mathe.motics Common Core {http://www.corestandards.org/Moth/) with a focus on 
concept development, big ideas and essentials of understanding. The MathemaTics Common Core is comprised of strands and 
specific grade-level standards that define what students should know and be able to do. The grade land 2 strands include 
operations & algebraic thinking. numbers & operations in base ten, measurement & data, and geometry. The instructional 
r"'esource in grades 1 through grade 6 is Pearson En Vision Math. 

Teachers combine instruction with hands-on activities where students begin to develop a conceptual understanding of 
foundational mathematics. learn basic computational skills, engage in practice and apply knowledge to solve problems. The 
instructional approach allows for the daily reinforcement of basic skills as students gain a greater understanding of each strand 
and demonstrate proficiency in grade-level expectations. Based on assessment, student may engage in advanced mathematical 
studies consistent with the learning progression. 

Overview of Expectation~ 
Grade 1 

• Solve problems using addition and subtraction. 
• Count up to 20. 
• Use place value. 
• Be able to tell time. 
• Use a ruler to measure length. 
• Recognize geometric shapes. 

+ 
7 X 4 = 

SCIENCE 

Grade 2 
• Solve problems using multiplication. 
• Use place value when adding and subtracting. 
• Understand the units of measure. 
• Learn about money and making change. 

$$$$$ 

The science curriculum is aligned to the Next Generation of Science Standards (http:/ /www.nextgenscience.org/next
generation-science-standards). a framework for K-12 Science education developed through a collaborative process. The 
framework is comprised of three disciplinary areas including physical science, life science, and Earth and space science where 
instruction is guided by grade-level performance expectations. A fourth area-engineering, technology and applications of 
science-identifies performance expectation by grade span. 

The focus of study in grades l and 2 is the Earth, its structure and landforms. biomes and ecosystems. Students gain a 
perception of the world around them where knowledge and understanding become the underpinnings for socially responsible and 
caring young adults. Science instruction combines classroom discussion, hands-on activities, experiments and research. The 
science instructional resource, Pearson Interactive Science, provides for a blended learning experience and features write-m 
student modules along with an e-learning digital path. 

_Qvervie~ .. <:!.f Expectatic>,n:;; 
Year A 
Physical Science 

• Study about waves and how vibrations can make sounds. 
• Explore lights and lighted objects. 
• Investigate the use of sound and light for communications. 

Life Science 
• Identify the needs of plants and animals for survival. 
• Explain why offspring do not look exactly like their parents. 

Earth and Space Science 
• Use observations of the sun, moon and stars. 
• Understand that daylight hours depend on time of year. 

Year B 
Physical Science 

Identify the characteristics of different mate.rials. 
• Assemble and disassemble objects. 
• Understand that changes may or may not be reversible. 

Life Science 
• Understand that plants need sunlight and water to grow. 
• Demonstrate how animals help in the pollination of a plant. 
• Observe and compare different animals and the habitat. 

Ear·th and Space Science 
• Describe how wind or water can change the shape of the 

Earth's surface. 
• Identify the different forms of water storage on Earth. 

Engineering Design 
• Identify and describe a solution to a problem. 
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socrAL STUDrEs 
The social studies curriculum is aligned to the New Hampshire State Curriculum Framework for Social Studies 
(httn·//W\'\'W,educatiun,nh-J'nv/instrnction/cu1Ticu\11m/sorh:t1 studicsblorumcnts/framcworks ndt). The Framework is divided in'to five 
content strands including civics. economics. geography. New Hampshire and United States history. world history and 
contemporary issues. Instruction combines classroom discussion, project-based learning, current topics in history and research. 

Q"~rvi",\'1 <1f Exp_~c1g,Jions 
Year A 

Civics and Government 
• Compare the rules of the classroom to those of the US 

government. 
Economics 

Year B 

Civics and Gover·nment 
• Examine the roles and responsibilities 

of family, school and community members. 

Economics 
• Identify the characteristics of money. 

• Define goods. services. producers and consumers. • Understand the need and benefit of banks and banking. 

• Identify the steps and materials needed to make a product. 
• Define resources and survival needs of the early settlers. 

Geography 
• Learn to use maps and globes. 

Geography 
• Understand that the world is mode up of different 

countries. 
• Investigate:, and identify, rural, urban and suburban 

populations. • Describe the seasons in New Hampshire. 
• Identify the seven continents. major oceans and various 

biomes on Earth. 

• Describe essential resources-food, water and shelter. 

• Understand the characteristics of an ecosystem. and 
identify different ecosystems. 

US and NH History 
• Explore the various national and New Hampshire 

celebrations. monuments and symbols. 
• Discuss how the lives of women and children have changed 

over time. 

Musrc 

US and NH History 
• Understand that the economy is driven by farming, 

manufacturing and retail. 
• Explain how different peoples have influenced US 

life. 

World History 
• Discuss the social and political systems of various 

countries in the world. 
• Describe the song and dance of different cultures. 

The music program is designed to instill a love of music and en introduction to the art of music. Students explore music through 
listening, moving to rhythms and singing a variety of songs. Beginning music theory introduces students to basic melody and 
music notations. Students attend general music twice per week and engage in a variety of performances. Teachers collaborate, 
ensuring that students have every opportunity to express thoughts and ideas through music and the arts. 

Overview of Expectntions 
• Develop a singing voice with a varied repertoire of music, singing alone and with others. 
• Explore the vocabulary of mus,c and understand basic concepts. 
• Learn to read music and write using standard notation to create basic melodic and rhythmic routines. 
• Explore and learn to play percussion instruments-rain sticks, maraca. wood blocks and Orff instruments. 
• Listen to the music of an orchestra, and identify the instruments that create the various sounds. 

o Learn about kinesthetic and movement to music. 

PHYSICAL EDVCATION 

DO 
RE 

Students participate in age appropriate, safe and effective physical activities based on the New Hampshire K-12 Physical 
Education Curriculum Guidelines. The program encourages students to perform a variety of physical activities that focus on 
building motor skills and the qualities of movement. A pre and post "Pacer" assessment is conducted to determine: 
cardiovascular endurance. This assessment demonstrates student growth and indicates what students need to improve on 
and/or maintain for physical health and well-being 

The. content ha$ been Cl;rated frorn the Comrnon Core EL.II ond Mcrth. Ne.xt Generation Science. Stondords 
(NGSS). end the K-12 NH Social Studies Curriculum Framework (Juiy 2014). 

MI 
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6/28/22, 5:05 PM Constant Contact 

YOUR 
FfEDBACI( ✓' 
MATTERS! 

Hello families! 

The outreach committee of the Birches Board of Trustees has created a 
.s_hort survey on communications preferences, as well as asking for any 
input you'd like to share to be used in school promotions orin our 10-
year charter renewal application. All questions are optional. Your 
feedback by Wednesday April 22nd is valued and appreciated! 

Take the survey 

The Birches Academy of Academics and Art I 419 South Broadway, Salem, NH 03079 

Unsubscribe {reciQient's email}_ 

!J.Rdate Profile I Constant Contact Data Notice 

Sent by chrissmith@birchesacademy.org powered by 

https://app.constantcontact.com/pages/campaigns/view/Iist 

@• Constant 
Contact 

Try erna1I rnarketing for fn,e t.od,1y1 

1/1 



6/28/22, 5:07 PM Birches parent survey, April 2022 

Birches parent survey, April 2022 
The Outreach committee for the Board of Trustees has some questions for you about 
communication preferences as well as assessing your interest in sharing your Birches 
story in school promotions as well as in our 10-year charter renewal application. All 
questions below are optional. Survey closes Friday, April 22. 

~ jessicaw@birchesacademy.org (not shared) Switch account 

Which social network do you use/favor? 

0 I use both Facebook and lnstagram, but use Facebook more 

0 I use both Facebook and lnstagram, but use lnstagram more 

0 I use Facebook and lnstagram equally 

0 I only use Facebook 

0 I only use lnstagram 

0 I use neither Facebook nor lnstagram 

0 Other: 

Do you read the Birches weekly bulletin? 

0 Always 

0 Occasionally 

0 Never 

https://docs .google.com/forms/d/e/ I FA I pQLSe U gtbhMhs3 _ Tbuw UX6L15KExF71 Uq UOgL26ojmx yg9KeFMT g/viewform 112 



6/28/22, 5:07 PM Birches parent survey, April 2022 

Do you visit the Birches website? 

0 Often 

0 Occasionally 

0 Never 

Is there website content you'd like added? 

Your answer 

We are looking for quotes to use from parents and students on the website and in 

social media as well as in our 10-year charter renewal application. If you would like 

to share please add it below - it can be anonomous or credited if you'd like to add 

your name. This is not a required field! Anything provided here may be used. 

Comments can include: what you/your student love about the Birches, how Birches 

has made a difference in your child, a specific memory or project that impacted 

you, a story about a teacher who made a difference, etc. 

Your answer 

Submit Clear form 

Never submit passwords through Google Forms. 

This form was created inside of The Birches Academy. ReQort Abuse 

Google Forms 

.. 
https://docs.google .com/forms/die/ I FAipQLSe U gtbhMhs3 _ Tbuw UX6Ll5KExF71 Uq UOgL26ojmxyg9KeFMT g/viewform 2/2 



We are looking for quotes to use from parents and students on the website and in social 
media as well as in our 10-year charter renewal application. If you would like to share 
please add it below - it can be anonomous or credited if you'd like to add your name. This 
is not a required field! Anything provided here may be used. Comments can include: what 
you/your student love about the Birches, how Birches has made a difference in your child, 

Which social network do Do you read the Birches Do you visit the Birches Is there website content a specific memory or project that impacted you, a story about a teacher who made a 
you use/favor? weekly bulletin? website? you'd like added? difference, etc. 

I use both Facebook and 
lnstagram, but use . 
Facebook more Always Occasionally 

I only use Facebook Always Occasionally 

I use both Facebook and 
lnstagram, but use 
Facebook more Always Occasionally 

I only use Facebook Always Occasionally 

I use Facebook and 
lnstagram equally Always Never 

I use neither Facebook 
nor lnstagram Always Occasionally 

I use both Facebook and 
lnstagram, but use 
Facebook more Always Occasionally 

I use both Facebook and The teachers at Birches seem to find ways to get reluctant learners (my son!) excited 
lnstagram, but use about learning! My son has made so much progress academically and socially since 
Facebook more Always Occasionally joining this school and we are so grateful! 

Bonnie Sisson - Mimi to Greysen Alexa. I love how Birches is so inclusive in all of their 
efforts. Many of the students have proud grandparents - and I am one - so it is very 
meaningful when I am invited to events, to volunteer, share an experience or to donate. 

I only use Facebook Always Often Birches makes it about the entire family and not just who attends. Thank you. 

I only use Facebook Always Never 

I only use Facebook Always Occasionally 

I only use Facebook Always Occasionally 

I use both Facebook and 
lnstagram, but use 
Facebook more Always Occasionally 

I use Facebook but 
prefer email Always Occasionally 

I only use Facebook Always Occasionally 

I use both Facebook and 
lnstagram, but use 
lnstagram more Occasionally Occasionally 

I only use Facebook Always Occasionally 

I use both Facebook and 
lnstagram, but use 
Facebook more Always Occasionally 

I only use Facebook Always Occasionally 

I only use Facebook Always Occasionally 



We are looking for quotes to use from parents and students on the website and in social 
media as well as in our 10-year charter renewal application. If you would like to share 
please add it below - it can be anonomous or credited if you'd like to add your name. This 
is not a required field! Anything provided here may be used. Comments can include: what 
you/your student love about the Birches, how Birches has made a difference in your child, 

Which social network do Do you read the Birches Do you visit the Birches Is there website content a specific memory or project that impacted you, a story about a teacher who made a 
you use/favor? weekly bulletin? website? you'd like added? difference, etc. 

I only use Facebook Always Never 

I use both Facebook and 
lnstagram, but use 
Facebook more Always Occasionally 

I use neither Facebook 
nor lnstagram Always Occasionally Kids's Club information Anonymous 

I use both Facebook and 
lnstagram, but use 
Facebook more Always Occasionally 

I use Facebook and 
lnstagram equally Always Never 

I only use lnstagram Occasionally Occasionally 

I only use Facebook Always Often 

I use Facebook and 
lnstagram equally Always Often 

I use both Facebook and 
lnstagram, but use 
Facebook more Always Never Up 

I only use Facebook Always Never 

My 4th grader has been at Birches for a year now and we couldn't be happier. She was 
never a child who enjoyed school, let alone was excited to attend daily. After joining 
Birches, my child's whole idea of school transformed. She now loves school, loves to be at 

I use both Facebook and school, and is sad when she cannot attend due to needing a sick day. I have never seen 
lnstagram, but use my child so happy and I honestly believe that it's because we transferred her to the Birches 
Facebook more Occasionally Occasionally Academy. 

I only use Facebook Always Occasionally 

I only use Facebook Always Never 

I only use Facebook Always Occasionally 

What we love about birches is the community feel. The support is fantastic, Mr smith 
Rocks! Favorite memory is having Mrs Baldinado for my sons teacher, she gave him so 

I only use Facebook Always Never much confidence and brought so much joy out in my son. 

I use neither Facebook 
nor lnstagram Always Occasionally 

I only use Facebook Always Occasionally 

I use both Facebook and 
lnstagram, but use 
Facebook more Always Occasionally 

I use Facebook and 
lnstagram equally Always Occasionally 



We are looking for quotes to use from parents and students on the website and in social 
media as well as in our 10-year charter renewal application. If you would like to share 
please add it below - it can be anonomous or credited if you'd like to add your name. This 
is not a required field! Anything provided here may be used. Comments can include: what 
you/your student love about the Birches, how Birches has made a difference in your child, 

Which social network do Do you read the Birches Do you visit the Birches Is there website content a specific memory or project that impacted you, a story about a teacher who made a 
you use/favor? weekly bulletin? website? you'd like added? difference, etc. 

My daughter who has graduated and moved on to high school with some other Birches 
graduates came home from school one day and stated that "mom Birches kids are just 
nice kids" 
When I inquired a little more about this observation the response I got was " Birches kids 
are smart, motivated, love to learn, respectful and are just kind to people". 
This spoke volumes to me!! 
Birches Academy not only prepares students academically, it produces well rounded 
thoughtful, kind people that can continue on their journey to make successful choices and 
lives for themselves. 
Thank you Birches for the wonderful work that you do. The seeds that you plant with every 
child create roots and branches that have far reaching effects. Your graduates are 
thriving!! 

I use Facebook and 
lnstagram equally Always Often 

I use Facebook and 
lnstagram equally Occasionally Never 

The Birches community has become like a second family for our children, with the way 
I use Facebook and they nurture and value each individual child and what they bring to the world. Our only 
lnstagram equally Always Occasionally regret is that we didn't know about it sooner. 

I only use Facebook Always Occasionally 

I use neither Facebook 
nor lnstagram Always Occasionally 

I use both Facebook and 
lnstagram, but use 
Facebook more Always Occasionally 

Both of my boys, 1st and 2nd grade, love going to school! They both feel welcome and 
safe at The Birches and say they have best teachers.The Birches Academy has created 

I only use Facebook Always Occasionally an amazing community where students can grow to be their best selves. 

I use both Facebook and 
lnstagram, but use 
Facebook more Always Occasionally 

I use neither Facebook 
nor lnstagram Occasionally Occasionally 

Having this school is amazing, I love the art, music, and public speaking they have 
implement in the curriculum!!! The staff is amazing! So sad to hear how schools are cutting 

I only use Facebook Always Occasionally all these important classes in a child's life. 

I use both Facebook and 
lnstagram, but use 
lnstagram more Always Occasionally 

I use both Facebook and 
lnstagram, but use 
Facebook more Always Often 



We are looking for quotes to use from parents and students on the website and in social 
media as well as in our 10-year charter renewal application. If you would like to share 
please add it below - it can be anonomous or credited if you'd like to add your name. This 
is not a required field! Anything provided here may be used. Comments can include: what 
you/your student love about the Birches, how Birches has made a difference in your child, 

Which social network do Do you read the Birches Do you visit the Birches Is there website content a specific memory or project that impacted you, a story about a teacher who made a 
you use/favor? weekly bulletin? website? you'd like added? difference, etc. 

During our years at the Birches there are many wonderful memories involving our 
teachers. We had the excitement of being the first students in the beautiful kindergarten 
with Mrs. Simard. Mrs. Cox made sure math facts were learned "happy snappy" and 
laughed along with us. Third grade brought weaving, juggling and treasured written work. 
Mrs. Baldonado became a trusted friend and instilled confidence while challenging her 
students. Middle school has been a time of growth, both academically and emotionally, 

I use both Facebook and and a true love of learning has developed. Mr. Smith has become someone my oldest son 
lnstagram, but use considers a friend and a person he can turn to for advice or a listening ear. We are so 
Facebook more Always Occasionally lucky to have so many wonderful experiences at The Birches. 

I use Facebook and 
lnstagram equally Always Occasionally 

My daughter started with the first kindergarten class and we have never regretted it. She 
has always had much more art and music than her friends in other schools. The kids are 
well mannered and polite and the adults are nurturing and attentive of all the students, not 
only those in their classes. Now my daughter's middle school experience is free from the 
drama and hazing kids from other schools are reporting. My child is blossoming in 

Only use Facebook Birches, where she feels accepted and respected as an important contributor to the 
occasionally Always Occasionally Birches commuity. 

I only use Facebook Always Occasionally 

I only use Facebook Always Never 

more updated 
information on staff and 

I only use lnstagram Always Often happenings . 

I use both Facebook and 
lnstagram, but use 
lnstagram more Occasionally Never 

I use both Facebook and 
lnstagram, but use 
Facebook more Occasionally Never 

I use neither Facebook 
nor lnstagram Always Occasionally 

I only use Facebook Occasionally Occasionally 



We are looking for quotes to use from parents and students on the website and in social 
media as well as in our 10-year charter renewal application. If you would like to share 
please add it below - it can be anonomous or credited if you'd like to add your name. This 
is not a required field! Anything provided here may be used. Comments can include: what 
you/your student love about the Birches, how Birches has made a difference in your child, 

Which social network do Do you read the Birches Do you visit the Birches Is there website content a specific memory or project that impacted you, a story about a teacher who made a 
you use/favor? weekly bulletin? website? you'd like added? difference, etc. 

Birches Academy made a huge difference to our childrens' lives, both academically and 
socially. We recognized that our children would do better in a smaller, educationally 
focused environment with an understanding that the arts played a key role in brain growth 
in children. The teachers and staff have created an exceptional educational and arts 
focused school for NH children and ii was a perfect fit for each of our three different 
learners. The small size of the school enables the highly committed teachers and staff to 
really get to know each child and to be on top of behaviors, both concerning and positive. 
The experience at the Birches Academy helped shape our childrens' true and deep love of 
learning and the environment helped them want to strive, succeed and be happy in life. 
When their friends in high school lament over their middle school experiences and talk 

I use both Facebook and about "just surviving it", my kids puzzle because each of them loved their experience in 
lnstagram, but use elementary and in middle school. Caring, bright, well educated and passionate staff 
Facebook more Always Occasionally equaled an exceptional opportunity for my children. 

I use neither Facebook 
nor lnstagram Always Never 



Christine Lehoullier 

129 Rand Drive 

Chester, NH 03036 

603-264-9261 

February 16, 2022 

The Birches Academy of Academics & Art 

419 S. Broadway 

Salem, NH 03038 

Phone: 603-458-6399 Fax: 603: 458-7071 

To Whom It May Concern, 

It is my great pleasure to strongly recommend The Birches Academy of Academics & Art for charter 
renewal! 

Both my daughters, Kylie and Emma attend The Birches Academy. When Kylie started struggling in 
school in second grade a friend recommended applying to The Birches Academy and she was 
admitted not long after third grade started. We were amazed not only to find out that she was 
about a grade lower in her reading level than she could have been, but how efficient and caring the 
teachers were about setting up the necessary tools for Kylie to become successful in reaching all her 
academic goals, not just reading fluency. 

We are proud to see how well she has blossomed into a well-rounded and motivated student who is 
a confident high honors sixth grader and who never wants to miss a day of school! Our youngest 
daughter, Emma, is also receiving lots of positive reinforcement in second grade. We are so thrilled 
with the level of communication, willingness to adapt and the school's family-like atmosphere. I 
know that I can I reach out to the teachers and staff if I have a question and they can reach out to 
me and that we can work together to work toward Emma's behavioral and academic goals. This is a 
GEM of a school! These teachers create an amazing atmosphere for the students that promotes 
unity and working together using those problem-solving skills that are so important to build 
resilience in today's world. 

Throughout the pandemic, not only has the school nurtured one another and the community; The 
Birches hasn't missed a step academically, keeping it's students on track with their academic goals 
but also holistically by emphasizing an importance on their mental and physical health. As I recently 
summed up in a note to the staff, "The Birches Academy staff really knows how to "Bring It" every 
day and for that we are grateful!" 

Sincerely, 

Christine Lehoullier 

~ LdD~ 



The Birches Academy of Academics & Art 

419 5. Broadway 

Salem, NH 03038 

Phone: 603-458-6399 Fax: 603: 458-7071 

February 16, 2022 

Page 2 

Sincerely, 

Christine Lehoullier 

[Grab your reader's 

attention with a great quote 



To Whom It May Concern, 

We wanted to reach out in support of Birches Academy. We have two 
children currently attending in 1st and 6th grade. Birches Academy is 
an amazing charter school because of its foundation of engaging 
teachers, supportive administrative staff and parental & community 
involvement. 

We find value in everything that Birches stands for. We appreciate the 
weekly community time of bringing all the kids together through the 
tree groups/Harry Potter theme. It builds camaraderie through all the 
grades. The younger students feel connected and supported by the older 
children, while the older children get to be mentors. 

We fell in love with the school from the moment Mrs. Leblanc, the 
administrative assistant, toured us around. She is the heart of the 
school and cares about every child. We knew our children would be in 
great hands with her knowledge, care and support. While walking us 
around the school, she held so much pride and joy in sharing every 
detail about the school, curriculum, programs, teachers, students and 
overall community. We knew then that Birches was the right option for 
our children. 

Birches has a strong focus on the arts and music programs. The art 
teacher, Mrs. Hawkes, is a talented artist that shares her love of art 
in a way that has our children continually developing. Both children 
are always excited for art days. Mrs. Hawkes is creative with the 
classroom; our children love talking about which work tables they sit 
at, as they are named after famous artists. She has reward systems for 
children to earn open studio time, which is where their creativity 
really flows and their raw talent is expressed in each piece. And then 
we get emailed photos when a project is finished and we can see their 
beautiful works of art. Then, the music program, taught by Mr. Jones, 
has us blown away. Both my children come home singing and playing 
music after each class. Mr. Jones uses fun interactive activities to 
engage every child. He uses many different outlets so they can find 
what style, instrument, vocals inspire them. Mr. Jones even offers 
lessons after school; our children are reading music and playing the 
piano. And he even invites the parents in to view a music class and 
share in their learning. 

Each and every teacher at Birches has a heart of gold and works to 
lift the children to their highest potential. Mrs. Simard is one of 
the teachers that holds a special place in our hearts. She is an 
amazing kindergarten teacher, from her classroom management to 
engaging hands-on lessons. It's always hard sending your child off to 
school for the first time and her level of communication is top notch 
to put parents at ease. She would send photos throughout the day and 
check in with emails and updates. The fifth grade teacher, Mrs. 
Baldonado, is another teacher who goes above and beyond. She would 
reach every different learning style with her teaching. Some examples 
of her 'out of the box' lessons were playing a mystery game for a 
forensic lesson, building your own winter resort math project and 



dissecting owl pellets for science. As far as middle school, we are 
beyond content for our child's experience. She comes home happy every 
day, learning to switch teachers for each class, taking midterms, 
having public speaking opportunities, and overall, we feel she will be 
well prepared for high school. 

Birches has incredible extracurricular programs to assist with 
providing a well rounded student. We are pleased with all of the 
options to choose from: homework clubs, kindness club, sewing club, 
skateboarding clubs, morning 'news' crew announcers and skiing clubs. 
There are endless opportunities for every child. 

We are truly grateful for the educational, social and emotional 
support that comes from attending Birches Academy. We look forward to 
seeing our children continue to grow with this community. 

Sincerely, 
Nick & Melissa Hall 



February 3, 2022 

TO: NH Department of Education 

FROM: Pamela Sarantis 

RE: The Birches Academy of Academics and Art Charter Renewal 

I am writing this letter in support of the charter renewal for The Birches Academy. My family 
has been a part of this school since 2018 when my two children entered in 3rd and 7th grade. 

We were looking for a school that would work for my youngest child who has learning 
challenges. Birches is that school. The arts integrated focus allows for so much hands-on and 
visual learning, which is the way both of my kids learn best. My youngest son is now in 6th 
grade at the school and is thriving in all areas. My oldest child graduated from Birches in 2020 
and was accepted at a prep school out of state where he is thriving. The experience that he 
had at Birches fully prepared him and let him move ahead of others in his grade for high school. 
The Birches truly meet kids where they are at, it's not a one-size-fits-all approach. The talented 
teachers and staff have been supportive and have navigated the pandemic in a way that my 
kids never missed a beat! 

Aside from the academics, The Birches Academy has helped both of my children develop good 
character. I have seen them grow from awkward, timid kids into confident and respected 
members of the school community. They have learned to become leaders in some areas and 
how to work as a team. 

The type of environment you find at The Birches is unlike any other. I highly support the 
renewal of the Charter so that kids in its service area can continue to take advantage of the 
unique opportunities that only the Birches can provide. 

Thank you for your consideration! 

Sincerely, 

Pamela Sarantis 
Parent 



We currently have 2 students enrolled, Quinn and Jack, and look forward to Rory starting kindergarten in the Fall of 
2022. 

When we chose the Birches, our original intention was for kindergarten only as this was the only full day option 
available to us. We quickly saw how much care and camaraderie that the staff and school showed the students and 
family. The level of engagement and communication throughout that first school year solidified our choice to continue 
at the birches for Quinn and enroll Jack. 

I love the fact that the kids have multiple specials per week, art/music/foreign language/ physical education, along 
side their core curriculum. When we ask the kids about their day, the level of excitement shared from the specials is 
something that cannot be matched. 

The Birches Academy feels like an extension of family throughout the friendships our children have made, and 
through the friendships we have made with other parents. 

If there are families who are contemplating sending their children to the Birches, I would be more than happy to 
connect with them and share our reasons for choosing the Birches Academy for our children. 

Regards, 

John Macleod 



RE: The Birches Academy of Academics and Art Charter Renewal 

02/10/2022 

NH Department of Education, 

My wife Denise and I were made aware that The Birches Academy was going to be renewing their 

charter through the State of NH. We have four (4) children who have been or have graduated from The 

Birches Academy. Currently we have one (1) in 6th grade. We have been a part of the school for 9 years 

and in strong support of their charter being renewed. Our boys were extremely prepared for high school 

and couldn't have had a better choice for education. 

Sincerely, 

Michael & Denise Gendreau 

9 Harley Road 

Pelham, NH 03076 

(978) 764-0309 



Charter School Name 

Instruction 

New Hampshire State Department of Education 
Office of School Finance 

101 Pleasant Street, Concord NH, 03301-3860 

2022-2023 Charter School BudHet 

!ademy of Academics and Art: A Public! District #J 
Budgeted Expenditures 

Acct No l Total Elementary [ 

1000-1999 I xxxxxx1 xxxxxx[ 
Middle; High 

XXXXXXj xxxxxx 
Regular Programs i 1100-1199 1,066,769.07 i 1.066.769.07\ o.ooj o.oc 
Special Programs i 1200-1299 49,000.00 T 49.ooo.ooj o.ooT o.oc 
Vocational Programs [ 1300-1399 0.00 i o.ooj o.ooj o.oc 
oooooonuoo ........................................................................ •••••• .) ••o•uo,uonoo••••••••• 00 ••••••--•• 00 •• ••••• .. • .. •••• .. ••••• .. •••• .. • .. •• .. ••••••••• .... ••••• .. •• .. •• .. •• .. •• .. ••• ....... ),,oouoou,,oo,,,u,nooooouoo,,ooon•oo - ••••• .. •• .. • .. •••••• .. •••n•n•• 

Other Programs i 1400-1499 0.00 i - 0.00( - o.oo( o.oc 
Non-Public Programs i 1500-1599 0.00( XXXXXX [ XXXXXX i XXXXXX 
.............................................................................................................................................................................. ❖••···································.····································>···································· 

Adult & Community Programs 1 1600-1699 oooj XXXXXXi XXXXXX[ XXXXXX 
Community/Jr Coll Ed. Programs i 1700-1799 o.ooj XXXXXX i XXXXXX [ XXXXXX 
••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• .. .)••••••••••••••••••••••••••••••••••••••••••••••••••••••• .. ••••••••••••••••••••••••••••••••• .. ••••••••••••••••••••••••••••c}•••••••••••••••••••••••••••••••••••••••u••••••••••••••n••--••••••••u•n• 

Community Service Programs t 1800-189~ _ __ _ o.ooL )()(_)(_)()()(j xxxxxx i xxxxxx 

Support Services 1 2000-2999 XXXXXX[ xxxxxxi XXXXXXi xxxxxx ............................................................................................ '\)o••······--··--········· .. ··············· ................................................................................. 4-......................................................... ................... . 

Student Support Services [ 2000-2199 500.00 [ 500.00j i 0.OC 
Instructional Staff Services [ 2200-2299 0.00 i o.ooj 1 o.oc 

...... u ................................................................................... l .................................................................................. 1 ........ -........................... l ..................................... r ................................... . 
General Administration [ XXXXXX i XXXXXX i XXXXXX i XXXXXX 
Collective Bargaining [ 0000-0000 0.001 0.00 [ 0.001 0.00 

School Board Contingency i 2310 / 840 o.ooj XXXXXX [ XXXXXX [ XXXXXX 
Other School Board 1 2310-2319 0.00( o.ooj o.oo( o.oc 

: : : 
Execuive Administration l XXXXXX [ XXXXXX i XXXXXX [ XXXXXX 
ManagementServices j 2320/310 0.00( 0.00j i 0.OC 
All Other Administration [ 2320-2399 520,519.00 i 520.519.00; i 0.OC 

, ................................................................................................................................................................................ .,. ........................................................................... .,. .................................... , 

School Admin Services i 2400-2499 0.001 [ l 0.OC 
Business i 2500-2599 0.001 1 1 0.OC ........................................................................................... .,-................................................................................... · ..................................... .;. ..................................... · .................................... . 
Operation & Main!. Of Plant i 2600-2699 378,000.001 378.000.00( 1 o.oc 

··~~~::~· ~:~~::srt Central/ ·other································l········ ~~~~~~~~~········+······························· ~:~~ t ................................... ··1· .... -............................ t··· ........................... ~:: 

: ; 
Non-Instructional. Services ................................. ~ ................................................................ XXXXXX [--............... XXXXXX~- ................ XXXXXXl._ ............... XXXXXX 
Food Service Operations 1 3100 0.00 i 0.OOj 0.OOj 0.OC 
Enterprise Operations [ 3200 0.00 i o.ooi o.ooj o.oc 

...................... ••••••••••• .. •••••••••••••••••••••• .. •••••••••••••••••••••• .. ••••••••'\)o•••••••••••••••••••••••••••••••••••u••• •••••••••• .. •• .. ••••••••••••••••••••••••••••••u•••••••••••••••••••••• .. •••••••••~••••••••••••••••••••••••••• .. •••••••• .. ••••••••••••••••••••••••••••••••••••• 

Facilities, Acquisitions, Construction [ XXXXXX i XXXXXX [ XXXXXX i XXXXXX 
Site Acquisition i 4100 O.OOi o.ooj 0.OOj ooc 
Sitelmprovement ___ j ___ 4200 _________ o.ooi i i o.oc 
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Charter School Name 

New Hampshire State Department of Education 
Office of School Finance 

101 Pleasant Street, Concord NH, 03301-3860 

2022-2023 Charter School Budget 

lademy of Academics and Art: A Public I District #I 
Budgeted Expenditures 

Acct No I Total ; Elementary i Middle j High 
Architectural/Engineering i 4300 0.00 i oooj o.ooj o.oo 
Educational Specification Develop i 4400 0.001 000; oooj o.oo 
n••••••••••••••••••••••••••••••••••••••••••u••••••••••• .. ••••••••••••••••••oo••••••••••••-}••••••••••••••••u••••••••• .. ••••••••••• •••••••••••••••••••••••••••&&•••••••••••••• .. •••••••••••••••••• • ••••••n••••••••-}••••••••••••••••••••••••••••••• .. ••••••--••••••••••••••••••••••••••uoooo•• 

Building Acquisition/Constr. 4500 0.001 o.ooj o.ooj o.oo 
Building Improvement Services 4600 0.00 l 1 l 0.00 
Other Facilities Acq. And Serv. 4900 O.OOj 1 i 0.00 
Other Outlays 5000-5999 XXXXXX i XXXXXX l XXXXXX l XXXXXX 
Debt Service - Principal 511 0 o.ooi XXXXXX 1 XXXXXX i XXXXXX 
Debt Service - Interest 5120 o.ooj XXXXXXj XXXXXXl XXXXXX 

To. Food. Service ............................................................ 1 ........ 5220-5221.. ............................................ 0.001 .................. xxxxxx L ................ xxxxxx i .................. xxxxxx 
To Other Special Revenue j 5222-5229 _ o.ooj XXXXXX i XXXXXX l XXXXXX 
To Capital Projects 1 5230-5239 o.ooj XXXXXX i XXXXXX l XXXXXX 

, ................................................................................................................................................................................ ) ........................................................................... .,. ................................... . 
To Capital Reserve i 5251 o.ooj XXXXXX i XXXXXX l XXXXXX 
To Expendable Trust 1 5252 o.ooj XXXXXX l XXXXXX 1 XXXXXX ........................................................................................... "?' .......................................................................................................................... >·--· .. ··--··"· ........................................................... . 
To Non-expendable Trust ; 5253 0.OOi XXXXXX 1 XXXXXX l XXXXXX 
To Fiduciary Funds j 5254 0.OOi XXXXXX j XXXXXX l XXXXXX 
To Charter Schools 1 5310 o ooj XXXXXX 1 XXXXXX l XXXXXX 
To Other Agencies 1 5390 o.ool XXXXXX l XXXXXX l XXXXXX ................................................................................................................................................................................ : ............................................................................ : .................................... : 
Supplemntal Appropriation 1 - 0.00( XXXXXX j XXXXXX l XXXXXX 
Deficit Appropriation 1 - 0.00 \ XXXXXX 1 XXXXXX l XXXXXX 

IJot.Jl,I Bu,dgete,d t;xeense,s :J ....................................... 1 .............. ~.!Q1.11.?..~~.:~.!.J .. ~.~ .... ~ ... ~.t~!?I~:.Qff ............... ~ ....... ~.A~.L .......................... Q:.Q.9. . : . . 
Budgeted Revenue 

........................................................................................... l. .......... Acct No .......... 1 ................ Total ................ 1 ............................ •• ....... 1 ..................................... 1 .................................... . 
Revenue i. _XXXXX ........... ~-····· XXXXXXi ··~- .. XXXXXXj XXXXXX\ XXXXXX 
loca!Reveoue i 1111-1990 96,621.ool xxxxxx1 xxxxxx1 xxxxxx 

........................................................ u ............................................................. u ..................................................... ,~ ........................................................................... ), ..................................... , 

Tuition from NH LEA (Regular Program) l 1321 j XXXXXX 1 XXXXXX j XXXXXX 
Tuiltion From NH LEA (Special Program) l 1322 i 1 1 ........................................................................................... .:, ......................................................................................................................... -,. .......................................................................... . 
Tuiltion From NH LEA (Vocational Program) L 1323 ...... ··-··· J __ ... -·· . _j l 
Other Tuition (Individuals/Outside LEAs/Other) 1 1310/1330/1340 a.ooo.ooj • XXXXXX l XXXXXX 1 XXXXXX 
.................................................................................................................................................................................. 4-........................................................................... 4-.................................... . 

Transportation Fees i 1400 o.ooj XXXXXX l XXXXXX i XXXXXX 
Other Local Revenue (e.g. contributions) \ 1500-1990 88,621 ooj XXXXXX i XXXXXX i XXXXXX 

state Revenue 31 U-39_00 1,832,791.00 l xxxxxx XXXXXXl xxxxxx 

Adequacy State Revenue 3111 1,792, 791.00f xxxxxx XXXXXXj xxxxxx 
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New Hampshire State Department of Education 
Office of School Finance 

101 Pleasant Street, Concord NH, 03301-3860 

2022-2023 Charter School Budget 

Charter School Name lademy of Academics and Art: A PublicJ District #I 
Budgeted Expenditures 

Acct No I Total 1 Elementary i Middle j High 

Lease Aid State Revenue '. _ ~ 1 ~-~-------__ ! 40,000'._cl<t_ ___ ____ _ _____ ; 
Other State Revenue l 3112-3900 l XXXXXX l XXXXXX l XXXXXX 
·::::::::::::::::::::::::::::::::.·:::::::.·:::::::::::::::::::::::::::::::.·:::::::::::.·:::::*·::::::::::::::::::::::::::::::::::::::: ::::::::::::::::::::::::::::::::::::::::::.;:.-::::::::.·:::::::::::::::::::::::.•;❖ •;::::::.·:::::::::::::::::.·:::::::::.~:::::: .............. .-.-::::.·:::.·:::::::::.·::.1 
Federal Revenue l 4100 - 4595 84,000.001 XXXXXX i XXXXXX l XXXXXX 
Title 1 l 4520 10,omool XXXXXX i XXXXXX 1 XXXXXX 

•••••••••••••••••••••uon••••••••••••••••••••••••••••••••••u• .. uo,o•••••••••••••••••••••O:-•••••••••••••••••••••••••••••• .. •• .. • .. • .. •••••••• .. •••• ............. •••••••••• .... • ..................................... ,) .... ••••••• .. •••••• .. ••••••• .. •• .. •••• .. ••••••••"•••••• .. ••••••••••••••••• 

All Other Title Grants Excluding Title 1 i 4530 14,000.00j XXXXXX i XXXXXX l XXXXXX 
Federal CSP Start-up Grant i 4590 oooj XXXXXX l XXXXXX i XXXXXX 

............................................................................................................................................................................... 4 .......................................................................... > ................................... . 

ESSER ! 4595 60,000.00j xxxxxx l xxxxxx j xxxxxx 
Other Federal Revenue i i i l 
........................................................................................... 1 ______ ............................ ___ ··_ ··----··--·-~···~··---~-··~------··----·- ........... ________ t ..................................... : ................................... .. 

. Other.Revenw\ ............................................................. ! ....... 51.10. -. 5600 ..... .. i XXXXXXi XXXXXX! XXXXXX 
L __ ·~· __ • ___ : __ ._ .. ______ ·_ t • • 

Total Budgeted Revenue l 2,013,412.00! 

Suq~lus Statement 
Starting Bl ance 10,000.00 

Estimated Revenue 2,013,412.00 

Estimated Expenditures -2,014,788.07 

Operational Balance Surplus/ (Deficit) -1,376.07 

Ending_ Balance 8,623.93 
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Department of Education 

New Hampshire Department of Education 
Bureau of Educational Opp011unities 
Office of Chartered Public Schools 

10 I Pleasant Street 
Concord, NH 03301 

Phone (603) 271-6813 

2020-2021 CHARTERED PUBLIC SCHOOL ANNUAL PROGRESS REPORT 

INTRODUCTION 

The Chartered Public School Annual Report is hereby presented in conformance with RSA 194-8: I 0 
and New Hampshire Department of Education (NH DOE) Administrative Rules Ed 318.16. The filing 
of this report is an annual requirement of each chartered public school. For more information, visit 
the website for the NH DOE Office of Chartered Public Schools or contact the office at (603) 271-
6813. 

Each chartered public school is required to submit the report by August 31 for the preceding school 
year, completed with all signatures, to the NHDOE. The report must be submitted as an electronic 
copy and sent to Jane Waterhouse at Jane. Waterhouse@doe.nh.gov. 

SCHOOL INFORMATION 

Name of school as registered with the NH Secretary of State: The Birches Academy of Academics 

and Art-A Public Charter School 

Primary street address of school: 419 South Broadway Salem, NH 03079 

Mailing address of school: 419 South Broadway Salem, NH 03079 

Telephone number: 603-458-6399 

Grade levels taught: K-8 

Total enrollment for last school year: 225 

HEAD OF SCHOOL 

Name: Christopher Smith 

Title: Dean of School 

Email: chrissmith@birchesacademy.org 

Telephone number: 603-458-6399 

PRIMARY CONT ACT AUTHORIZED TO REPRESENT THE SCHOOL 

Name: Christopher Smith 

Title: Dean of School 

Email: chrissmith@birchesacademy.org 

Telephone number: 603-458-6399 

Charter School Annual Report, Updated May 18, 2020, Page 1 of 7 
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Department of Education 

SCHOOL MISSION 

Provide a statement explaining how the school is meeting the goals of its mission statement: 

Despite the challenges presented to us during a year of instruction in a pandemic, the Birches Academy of 
Academics and Art was able to remain true to its mission of providing a "top quality elementary and middle 
school education through the lens of arts integration." This was accomplished in several ways embracing both 
the "seven fundamental aspects of our mission" as well as by "offering an environment that embraces the natural 
diversity of learning styles and supports the social, emotional and physical needs of our students through our 
staff and curriculum. 

Throughout the year, our art teacher continued to collaborate with our teachers integrating art into their lessons. 
For example, beginning in our remote period and extending into the hybrid model, students in middle school 
English class worked with their teacher, as well as with the art teacher, to create reconstructions of the annex 
occupied by Anne Frank and her family during their time in hiding. This project touched on several of our core 
aspects most notably the third. By utilizing the artistic process to recreate the annex at a time when the students 
themselves were persevering in a time of isolation and reading Anne Frank's story this group of children formed 
a connection with the material that wil I stay with them well into the future. 

For families who chose to remain remote throughout the year, we also made materials available to their student. 
In addition to sending home any needed technology, we sent art bags home that our art teacher had assembled 
which, coupled with the on line instructions, allowed the children to create projects at home. We also ran gym 
class contests and groups through our closed Facebook group and Google Classroom, which helped keep our 
community connected and working together. Teachers assigned groups comprised of at-home students and in
class students to foster that community also because we believe as a school that together we are more than the 
sum of our parts. 

While whole-school, in-person meetings were put on hold out of necessity, through the use of technology the 
school retained its community feel. Both in-person and remote students contributed material to the on line 
version of Forest Forum, our weekly all school meeting, and the finished product was played simultaneously 
throughout the school at its normal time. Many students were able to use Forest Forum as a vehicle to continue 
to suppoti their peers, even when their peers were in a different educational setting. In order to facilitate this, 
teachers would often group in-person students with remote students for project work. 

The teachers showed a dedication to their students and were able to offer information to them in a variety of 
digital formats as well as by presenting them with in-person materials and instruction when possible. Even 
during times of remote instruction there were exceptions made for students who were not successful at accessing 
their education electronically. These students were invited to the school and in many cases received one on one 
help to ensure that they did not fall behind their peers. 

REQUIRED ATTACHMENTS 

In the following section, please check offal/ of the following required items, which must be attached 
to this report. 
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Items: Response 

What is the current attendance rate 

of pupi Is enrolled at the school, as 
97% 

reflected in the school's average 

daily membership? 

What was the total number of 

pupils enrolled at the school during 225 

the previous school year? 

Provide the total percentage of 

pupils who were promoted to the 
99.5 

next grade level or graduated from 

high school. 

What was the total participation 

rate of students at the chattered 

public school in the statewide 97 

assessment system for the previous 

school year? 

Does the chartered public school 
provide services to al I resident 

pupils in grades where the Not applicable 

chartered public school is the only 

available public school? 

Describe the processes and 
Students are not asked about their JEP/504 status until after they have 

been accepted at the Birches. We then work closely with several districts 
procedures the chartered public 

to ensure that students receive their services, and we provide space in our 
school has taken to ensure that it 

complies with non-discrimination 
building if the sending districts want to deliver the services in our 

laws as outlined in RSA 194-B:8 
building. We currently house a special educator who contracts with many 

(1) 
of the sending districts to our school. We provide 504 plans with students 

who qualify and have a person on staff who administers them. 

Describe the transportation services The town of Salem offers transportation to students who reside in Salem 

available to students, if any. and choose to attend our school. We do not offer transportation. 

Provide a description of the 
The Birches Academy doesn't offer any community services on site, but 

we work with many community groups. !fa student has a need or 
community services available at the 

demonstrates an issue that necessitates outside community involvement, 
chartered public school site. 

we would refer them or their parents to the appropriate resource. 

SAFETY AND FACILITIES REPORTING 

Items: Completed? Comments 
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Department of Education 

Items: Attached? Comments 

School calendar, including hours of 
1:8:1 Yes 0 No Click or tap here to enter text 

operation 

A financial statement setting forth 

the revenue and expenditures for 1:8:1 Yes 0 No Click or tap here to enter text. 
the year just ended 

A balance sheet setting fotth the 

chatter school's assets, liabilities 1:8:1 Yes □ No Click or tap here to enter text, 

and fund balances or equities 

A projection of income and 

expenses for the upcoming school 1:8:1 Yes □ No Click or tap here to enter text. 
year 

BOARD OF TRUSTEES 

Please answer the following questions with as much detail as necessary to ji,lly satisfy each question: 

Items: Attached? Comments 

Have there been any changes in the 

membership of the Board of 
1:8:1 Yes □ No Pamela Saran tis joined the board. 

Trustees since the last annual 

report? If so, explain. 

Have there been any changes to the 

Trustee's methods of operations 
1:8:1 Yes □ No 

Board meetings were conducted remotely. They 
since the last annual report? If so, have returned to in-person now. 
explain. 

Have there been any changes to the 
Trustee's by-laws since the last 0 Yes 1:8:1 No 
annual repott? If so, explain. 

Have there been any recusals made 

by a member of the Board of 
0 Yes 1:8:1 No Click or tap here to enter text. 

Trustees under RSA 194-8:5, VII? 

If so, explain. 

STUDENT ENROLLMENT AND RELATED SERVICES 

Please answer the following questions with as much detail as necessary to fitlly satisfy each question: 
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Does the chartered public school 

have a current, approved Certificate 0 Yes □ No Click or tap here to enter text 

of Occupancy? 

What is the date of the most recent 9/1/2021 Click or tap here to enter text 
Fire Inspection Ce1tificate? 

What is the date of the most recent 9/1/2017 Click or tap here to enter text 
Health Inspection? 

What is the date of the most recent 7/1/2021 
Insurance Certificate? 

What is the date of the most recent 8/1/2019 Click or tap here to enter text 
lead test, if applicable? 

What is the date of the most recent 
Click or tap to enter a 

Asbestos Inspection Report, if Not applicable 
date 

applicable? 

Has the chartered public school 

completed the Restraint and 
0 Yes □ No Click or tap here to enter text. 

Seclusion reporting required under 

RSA 126-U:7? 

Has the chartered public school 

completed the required reporting of 

substantiated incidents of bullying 0 Yes □ No Click or tap here to enter text. 

or cyberbullying as required under 

RSA 193-F:6? 

ACADEMIC GOALS 

In the following section, provide a thorough discussion of the chartered public school's progress 

toward meeting the academic goals of the school. Any references to data, charts. etc. should be 

attached as addendums to this report: 
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Click or tap here to enter text 
The Birches Academy worked hard to continue to meet our students' academic needs through the pandemic. We 
do not have data from the NH SAS for 2019/2020 because the test was not given, but we compare our results 
here from the 2018/2019 year with the 2020/2021 year data. Appendix A shows an overview of student data 
showing overall proficiency on the SAS of 71 % in Mathematics, 71 % percent in ELA, and 59% in Science. This 
is compared to Appendix B which shows the data broken out by grade but yields overall school proficiency rates 
of7 I% in Mathematics, 66% in ELA/Reading, and 4 7% in Science. 
This data demonstrates, through a pandemic year followed by a mixed-model year that Mathematics remained 
near the same level while English and Science both improved. 
The Birches Academy continued to offer Algebra to students who had advance to that level. Our teachers met in 
professional learning groups throughout the year and our elementary teachers focused on writing. This focus 
was determined by working through data and finding that this was an area of struggle for our students. Further 
conversation resulted in the focus only on writing because we determined that it was interwoven through all 
other subjects and that a~er we had addressed this issue, we could better identify other areas of weakness if any 
still existed. Through their research the elementary teachers identified a supplemental program which they have 
adapted to address writing in a more directive manner than previously; teachers are utilizing the current writing 
curriculum, the Fundations program and also supplemental materials that teachers have adopted from the Open 
Educational Resources(OER) website. 

NON-ACADEMIC GOALS 

In the following section, provide a thorough discussion of the chartered public schools progress 
toward meeting any and all non-academic goals as enumerated by the authorized charter. Any 
references to data, charts, etc. should be attached as addendums to this report: 

Click or tap here to enter text 
During this past pandemic year, we leaned heavily on technology to meet the non-academic goals of our charter. 
We addressed the use of artistic processes for academic learning both using technology and using analog 
processes which were shared utilizing technology. For example, middle school students read "The Diary of 
Anne Frank" because the teacher realized that the isolation necessitated by Covid would allow the students to 
connect to the material in a way that hasn't really been possible in recent years. Students then, first at home and 
later in person, created dioramas of the annex where the Frank family lived during their time in hiding. When 
the students returned, they used duct tape to create a scale representation in the common area of a scale model of 
the annex. The pandemic created a stronger opportunity to involve families in the work of our students and 
helped to foster the community involvement talked about in our charter. Tea with Mr. Smith and open 
committees are two of the tools we used this past year that we will keep going after the pandemic as well. 
Although we were not able to come together in our whole-school celebrations this year in person, we continued 
our tradition by having each class take a week and create a presentation that we incorporated into the online 
version of our "Forest Forum." This presentation was then broadcast to the school and all students got to see it. 
This allowed our students to be able to continue sharing their individual strengths and qualities with their peers. 
When we were able to get most of the students back into the building in person we were also able to some of our 
afterschool clubs going. 

SIGNATURES 

We, the undersigned, do hereby ce1tify that the information presented in this Chartered Public School 
Annual Report is true and accurate to the best of our knowledge. 
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Printed Name of Authorized Representative Title 

Signature of Authorized Representative Date 

Printed Name of Chairman of Board of Trustees 

Date 
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Reporting

Performance Distribution, By Test Group: The Birches Academy of Academics - Art A Public Charter Sch, 2020-2021

Filtered By Test Reasons: All Test Reasons Sorted By: Date Last Taken

Grades Tested: 3, 4, 5, 6, 7, 8

Tests Taken: 148 Date Last Taken: 06/04/2021

Percent
Count

Grades Tested: 5, 8

Tests Taken: 54 Date Last Taken: 05/28/2021

Percent
Count

Grades Tested: 3, 4, 5, 6, 7, 8

Tests Taken: 145 Date Last Taken: 05/28/2021

Percent
Count

SAS Summative Mathematics

6%
9

24%
35

26%
38

45%
66

SAS Summative Science

26%
14

15%
8

50%
27

9%
5

SAS Summative ELA

10%
15

19%
28

45%
65

26%
37

New Hampshire 

Department of Education 



1
2
3
4
5

6

21-22 Budget- 
Updated June 

21
7 Revenue
8    4000 Contributed Support 0.00  

9       1951 Services provided to other LEA 25,000.00  

10       4010 Indiv/Business Conributions 0.00  

11       4071 Student Annual Art Fee 12,231.00  

12       4190 Field Trip Payments 3,000.00  

13       4195 Middle School Trip Payments 0.00  

14       4200 Before/After Care Income 47,000.00  

15       4210 Enrichment Income 2,500.00  

16       4220 Summer camp 0.00  

17       4302 SPSFR 0.00  

18       4510 Local Revenue 0.00  

19          4511 Tution-Individuals 0.00  

20       Total 4510 Local Revenue $                     0.00  

21       4531 Equitable Aid 1,658,842.00  

22       4533 Lease Aid 40,000.00  

23    Total 4000 Contributed Support $       1,788,573.00  

24    4306 Title Grants 0.00  

25 (ESSER/CARES)-COVID-19 Relief 110,959.75  

26 Title 1 a 10,225.00  

27 Title II a 4,876.00  

28 Title IV a 10,000.00  

29 total Federal Grants 136,060.75  

30    4311 Merchant Fee 200.00  

31    4312 Interest Earned 200.00  

32 Total Revenue $       1,925,033.75  

33 Gross Profit $       1,925,033.75  

34 Expenditures
35    1100000 Instructional Program  

36       1100112 Salaries, Teachers 478,723.45  

37       1100113 Salaries, Instructor 227,432.60  

38       1100115 Salaries, Teaching Asst. 223,458.56  

39       1100119 Substitute Teaching 15,000.00  

40       1100120 FFCRA EE Pay 0.00  

41       1100260 Workers Compensation 3,800.00  

42       1100270 Benefits Program- ALL EE'S 65,000.00  

43       1100280 Voluntary Benefits (dental etc) 0.00  

44       1100585 Professional Development 1,500.00  

45       1100588 Title Grants 0.00  

46          1100590 Title I a 1,225.00  

Total

The Birches Academy of Academics and Art
Approved Budget

July 2021 - June 2022



47          1100592 Title 1  Salaries 9,000.00  

48 Title II a 4,876.00  

49 Title IV a 10,000.00  

50       Total 1100588 Title Grants $            25,101.00  

51       1100611 Art Supplies 12,000.00  

52       1100612 Music Supplies 500.00  

53       1100640 Textbooks and Workbooks 11,000.00  

54       1100650 Computer Software, Licenses 8,000.00  

55       1100733 Furniture and Equiptment 500.00  

56    Total 1100000 Instructional Program $       1,072,015.61  

57    2100000 Student Support Services 0.00  

58       2122370 Testing/Appraisal Services 1,900.00  

59    Total 2100000 Student Support Services $              1,900.00  

60    2130000 Health Expenses 0.00  

61       2134610 Health Supplies 500.00  

62    Total 2130000 Health Expenses $                 500.00  

63    2300000 Administration 0.00  

64       2300009 Payroll Fee 7,900.00  

65       2300117 Salary, Enrichement 2,500.00  

66       2300119 Summer Camp Expense/Salary 0.00  

67       2300220 Employer Taxes- Administration 101,335.60  

68       2300221 Salary, Admin Positions Other 329,212.75  

69       2300222 Enrichment Expense/Salary 500.00  

70       2300223 Services Provided, Salary 25,000.00  

71       2300224 Night Owl Expense 2,000.00  

72       2300225 Employee Health Ded 5,480.95  

73       2300390 Contracted Services 500.00  

74       2300534 Postage 500.00  

75       2300540 Advertising-Marketing 3,000.00  

76       2300545 Field Trip Expense 7,500.00  

77       2300550 Printing 15,000.00  

78       2300615 Office Supplies 13,000.00  

79       2300810 Dues and Fees 12,000.00  

80          2300812 Merchant Fee 500.00  

81       Total 2300810 Dues and Fees $            12,500.00  

82       2300811 Room Rental Fee 5,000.00  

83       2300908 Other Expense 250.00  

84       2317390 Audit 6,500.00  

85       2318395 Legal Services 5,000.00  

86    Total 2300000 Administration $          542,679.30  

87    2600000 Oper. & Maint. of Facility  

88       2600390 Cleaning 38,000.00  

89       2600391 COVID-19 Expenses 10,000.00  

90          2600392 Covid 19 Payroll 0.00  

91       Total 2600391 COVID-19 Expenses $            10,000.00  

92       2600395 Waste Management 4,800.00  

93       2600430 Building Repairs 10,000.00  



94       2600520 Property Insurance 11,400.00  

95       2600530 Telephone 4,500.00  

96       2600610 Building and Grounds Supplies 1,000.00  

97       2600622 Electric 22,000.00  

98       2600624 Gas 8,000.00  

99       2620441 Rent 284,901.00  

100    Total 2600000 Oper. & Maint. of Facility $          394,601.00  

101 Total Expenditures $       2,011,695.91  

102 Net Operating Revenue ($86,662.16)
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The Birches Academy of Academics and Art
Statement of Cash Flows

July 2020 - June 2021

  Wednesday, July 7, 2021 01:09 PM GMT-04:00   1/1

TOTAL

OPERATING ACTIVITIES

Net Revenue -146,196.39

Adjustments to reconcile Net Revenue to Net Cash provided by operations:

20001 Accounts Payable 13,977.18

20000 Accounts Payable-Auditor -1,400.00

Total Adjustments to reconcile Net Revenue to Net Cash provided by operations: 12,577.18

Net cash provided by operating activities $ -133,619.21

NET CASH INCREASE FOR PERIOD $ -133,619.21

Cash at beginning of period 383,194.34

CASH AT END OF PERIOD $249,575.13



The Birches Academy of Academics and Art
Budget vs. Actuals: 2020-2021 Budget - FY21 P&L

July 2020 - June 2021

Cash Basis  Tuesday, July 13, 2021 02:46 PM GMT-04:00   1/3

TOTAL

ACTUAL BUDGET OVER BUDGET % OF BUDGET

Revenue

4000 Contributed Support

1951 Services provided to other LEA 29,019.33 29,019.33

4010 Indiv/Business Conributions 2,690.59 2,690.59

4013 Yearbook 2,469.00 2,469.00

4071 Student Annual Art Supply Fee 11,838.94 12,321.00 -482.06 96.09 %

4190 Field Trip Payments 8,794.72 6,500.00 2,294.72 135.30 %

4200 Before/After Care Income 2,822.69 47,000.00 -44,177.31 6.01 %

4210 Enrichment Income 3,376.00 10,000.00 -6,624.00 33.76 %

4220 Summer camp 5,000.00 -5,000.00

4302 SPSFR 64,231.26 64,231.26 0.00 100.00 %

4303 CARES Act 6,539.92 6,539.92

4511 Tution-Individuals 8,020.00 8,020.00

4531 Equitable Aid 1,650,395.21 1,625,085.00 25,310.21 101.56 %

4533 Lease Aid 30,000.00 20,000.00 10,000.00 150.00 %

Total 4000 Contributed Support 1,820,197.66 1,790,137.26 30,060.40 101.68 %

4306 Title Grants 22,864.00 -22,864.00

4305 Title IIA 4,179.00 4,179.00

4307 Title IVA 10,241.00 10,241.00

4308 Title IA 8,881.41 8,881.41

Total 4306 Title Grants 23,301.41 22,864.00 437.41 101.91 %

4311 Merchant Fee 274.07 274.07

4312 Interest Earned 290.73 290.73

Total Revenue $1,844,063.87 $1,813,001.26 $31,062.61 101.71 %

GROSS PROFIT $1,844,063.87 $1,813,001.26 $31,062.61 101.71 %

Expenditures

1100000 Instructional Program

1100112 Salaries, Teachers 467,962.38 466,243.00 1,719.38 100.37 %

1100113 Salaries, Instructor 168,447.11 152,737.00 15,710.11 110.29 %

1100115 Salaries, Teaching Asst. 175,599.92 188,800.00 -13,200.08 93.01 %

1100119 Substitute Teaching 11,788.19 12,500.00 -711.81 94.31 %

1100120 FFCRA EE Pay 3,847.07 3,847.07

1100123 ARA Refief 0.00 0.00

1100260 Workers Compensation 3,758.00 4,500.00 -742.00 83.51 %

1100270 Benefits Program- ALL EE'S 64,406.85 65,000.00 -593.15 99.09 %

1100280 Voluntary Benefits (dental etc) 4,088.71 4,088.71

1100585 Professional Development 494.94 500.00 -5.06 98.99 %

1100588 Title Grants 15,564.00 22,864.00 -7,300.00 68.07 %

1100590 Title I a 1,882.18 1,882.18

1100591 Title II a 3,079.08 3,079.08

1100592 Title 1  Salaries 5,417.50 5,417.50

Total 1100588 Title Grants 25,942.76 22,864.00 3,078.76 113.47 %



The Birches Academy of Academics and Art
Budget vs. Actuals: 2020-2021 Budget - FY21 P&L

July 2020 - June 2021

Cash Basis  Tuesday, July 13, 2021 02:46 PM GMT-04:00   2/3

TOTAL

ACTUAL BUDGET OVER BUDGET % OF BUDGET

1100611 Art Supplies 7,516.04 9,000.00 -1,483.96 83.51 %

1100612 Music Supplies 1,088.43 1,000.00 88.43 108.84 %

1100614 Yearbook expense 2,480.00 2,480.00

1100640 Textbooks and Workbooks 9,802.34 9,000.00 802.34 108.91 %

1100650 Computer Software, Licenses 5,721.86 9,000.00 -3,278.14 63.58 %

1100733 Furniture and Equiptment 325.84 1,500.00 -1,174.16 21.72 %

Total 1100000 Instructional Program 953,270.44 942,644.00 10,626.44 101.13 %

2100000 Student Support Services

2122370 Testing/Appraisal Services 218.00 1,900.00 -1,682.00 11.47 %

Total 2100000 Student Support Services 218.00 1,900.00 -1,682.00 11.47 %

2130000 Health Expenses

2134610 Health Supplies 142.73 50.00 92.73 285.46 %

Total 2130000 Health Expenses 142.73 50.00 92.73 285.46 %

2300000 Administration

2300009 Payroll Fee 11,362.40 6,800.00 4,562.40 167.09 %

2300116 Salary, Before/After Care 3,234.61 3,234.61

2300117 Salary, Enrichement 4,875.00 4,875.00

2300119 Summer Camp Expense/Salary 4,440.00 -4,440.00

2300220 Employer Taxes- Administration 94,818.46 95,426.00 -607.54 99.36 %

2300221 Salary, Admin Positions Other 313,896.79 377,640.00 -63,743.21 83.12 %

2300222 Enrichment Expense 52.00 1,500.00 -1,448.00 3.47 %

2300223 Services Provided, Salary 35,418.37 35,418.37

2300224 Night Owl Expense 948.00 948.00

2300390 Contracted Services 299.50 500.00 -200.50 59.90 %

2300534 Postage 337.05 500.00 -162.95 67.41 %

2300540 Advertising-Marketing 1,037.23 3,000.00 -1,962.77 34.57 %

2300545 Field Trip Expense 12,676.64 7,000.00 5,676.64 181.09 %

2300550 Printing 17,059.01 16,500.00 559.01 103.39 %

2300615 Office Supplies 12,832.21 16,000.00 -3,167.79 80.20 %

2300810 Dues and Fees 12,701.99 12,000.00 701.99 105.85 %

2300812 Merchant Fee 1,406.04 1,406.04

Total 2300810 Dues and Fees 14,108.03 12,000.00 2,108.03 117.57 %

2300811 Room Rental Fee 450.00 2,500.00 -2,050.00 18.00 %

2300908 Other Expense 250.00 -250.00

2317390 Audit 4,500.00 6,500.00 -2,000.00 69.23 %

2318395 Legal Services 8,077.50 5,000.00 3,077.50 161.55 %

Total 2300000 Administration 535,982.80 555,556.00 -19,573.20 96.48 %

2600000 Oper. & Maint. of Facility

2600390 Cleaning 28,425.00 35,000.00 -6,575.00 81.21 %

2600391 COVID-19 Expenses 50,575.26 73,486.22 -22,910.96 68.82 %

2600392 Covid 19 Payroll 42,757.56 42,757.56

Total 2600391 COVID-19 Expenses 93,332.82 73,486.22 19,846.60 127.01 %



The Birches Academy of Academics and Art
Budget vs. Actuals: 2020-2021 Budget - FY21 P&L

July 2020 - June 2021

Cash Basis  Tuesday, July 13, 2021 02:46 PM GMT-04:00   3/3

TOTAL

ACTUAL BUDGET OVER BUDGET % OF BUDGET

2600395 Waste Management 3,829.96 4,800.00 -970.04 79.79 %

2600430 Building Repairs 9,364.75 5,000.00 4,364.75 187.30 %

2600520 Property Insurance 10,393.35 9,700.00 693.35 107.15 %

2600530 Telephone 4,414.82 4,500.00 -85.18 98.11 %

2600610 Building and Grounds Supplies 790.94 1,000.00 -209.06 79.09 %

2600622 Electric 19,368.64 20,400.00 -1,031.36 94.94 %

2600624 Gas 7,488.85 4,000.00 3,488.85 187.22 %

2620441 Rent 309,112.98 284,901.00 24,211.98 108.50 %

Total 2600000 Oper. & Maint. of Facility 486,522.11 442,787.22 43,734.89 109.88 %

Unapplied Cash Bill Payment Expenditure 0.00 0.00

Total Expenditures $1,976,136.08 $1,942,937.22 $33,198.86 101.71 %

NET OPERATING REVENUE $ -132,072.21 $ -129,935.96 $ -2,136.25 101.64 %

NET REVENUE $ -132,072.21 $ -129,935.96 $ -2,136.25 101.64 %



   The Birches Academy of Academics - Art A Public Cha..

2019 2020 2021

Achievement Rating

English Language Proficiency Rating

Growth Rating

Equity Rating

College and Career Readiness Rating

Graduation Rate Rating N/A

N/A

N/A

N/A

N/A

N/A

*COVID

*COVID

*COVID

*COVID

*COVID

*COVID

*N*N

33

2

2

Federal Accountability Indicators (1 - Low | 4 - High)

Additional Targeted Support as determined in 2018

Entity ID
731-29055

Grades Served
K 1-8

Dean of School
Christopher   Smith

District Name
The Birches Academy of Academics & Art A Public
Charter Sch

*COVID

*N

<10%

>90%

N/A

NA

419 South Broadway 2nd Floor Salem, NH 03079-4323 | 603-458-6399

New Hampshire Department of Education | 101 Pleasant Street, Concord NH 03301 | (603) 271-2778  | Website: http://www.education.nh.gov/

Total Student Enrollment

225

2019 2020 2021

222 225 225

Female
49.33%

Male
50.67%

Economically Disadvantaged

English Language Learners

Homeless

Migrant

Military Connected

Students in Foster Care

Students with Disabilities 15.11%

<10%

<10%

N/A

N/A

*N

*N

Student Population Breakdown

American Indian or Alaskan

Asian or Pacific Islander

Black or African American

Hispanic or Latino

Multiple Races

White 85.33%

<10%

<10%

N/A

*N

*N

Population by Race / Ethnicity

2019 2020 2021

A
ch
ie
ve
m
en
t

DLM Participation - ELA
DLM Participation - Math
ELA Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

ELA Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

English Language Proficiency (ACCESS test)
First Year Exemption - ELA
First Year Exemption - Math
Math Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Science Participation Rate
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Science Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

A
ca
de
m
ic
 G
ro
w
th

ELA Growth
Grade Grade 4

Grade 5
Grade 6
Grade 7
Grade 8

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Growth
Grade Grade 4

Grade 5
Grade 6
Grade 7
Grade 8

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

St
ud
en
t 
En
vi
ro
nm
en
t

Average Class Size
Expulsion Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

In School Suspension Rate
By Day 1-5 Days

6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Incidents of Violence
Out of School Suspension Rate

By Day 1-5 Days
6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Ed
uc
at
or

Pr
ofi
le
s Average Teacher Salary

Classes by Educators Certified in the Subject
Classes by Educators on an Intern Path
Classes by Experienced Educators

Fi
na
nc
e Cost Per Pupil

Total Expenditures
Expenditure TypeFederal Sources
Revenue Type State & Local Sources

ES
SA

Achievement Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

College and Career Readiness Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

English Language Proficiency Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

Equity Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

Graduation Rate Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

Growth Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

Pr
ofi
le

Population By Gender Sex Female
Male

Population By Race/Ethnicity Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Population By Subgroup Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Total Student Enrollment

*COVID 0.00%0.00%
*COVID 0.00%0.00%
*COVID98% 96%

N/AN/A

*N

*N
*N

*N
*N
*N
*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

98% 97%

92%

*COVID
*COVID

98% 97%
97% 94%

N/A

N/A
N/A

N/A
N/A
N/A
N/A

*N

*N
*N

*N
*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

88%88%
*COVID 72% (vs 64)68% (vs 60)

*COVID
*COVID
*COVID
*COVID

45%44%
26%24%

20% 18%
12% 10%

N/AN/A *COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID88%

84%79%

74%

72%
70%

70%

64%

59%

57%
57%
55%

Performance Indicators by Subgroupings
*Achievement Metrics Compared vs. Targets
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2019 2020 2021

Achievement Rating

English Language Proficiency Rating

Growth Rating

Equity Rating

College and Career Readiness Rating

Graduation Rate Rating

Federal Accountability Indicators (1 - Low | 4 - High)

*COVID

*N

<10%

>90%

N/A

NA

New Hampshire Department of Education | 101 Pleasant Street, Concord NH 03301 | (603) 271-2778  | Website: http://www.education.nh.gov/

Economically Disadvantaged

English Language Learners

Homeless

Migrant

Military Connected

Students in Foster Care

Students with Disabilities

Student Population Breakdown

American Indian or Alaskan

Asian or Pacific Islander

Black or African American

Hispanic or Latino

Multiple Races

White

Population by Race / Ethnicity

2019 2020 2021

A
ch
ie
ve
m
en
t

DLM Participation - ELA
DLM Participation - Math
ELA Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

ELA Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

English Language Proficiency (ACCESS test)
First Year Exemption - ELA
First Year Exemption - Math
Math Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Science Participation Rate
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Science Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

A
ca
de
m
ic
 G
ro
w
th

ELA Growth
Grade Grade 4

Grade 5
Grade 6
Grade 7
Grade 8

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Growth
Grade Grade 4

Grade 5
Grade 6
Grade 7
Grade 8

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

St
ud
en
t 
En
vi
ro
nm
en
t

Average Class Size
Expulsion Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

In School Suspension Rate
By Day 1-5 Days

6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Incidents of Violence
Out of School Suspension Rate

By Day 1-5 Days
6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Ed
uc
at
or

Pr
ofi
le
s Average Teacher Salary

Classes by Educators Certified in the Subject
Classes by Educators on an Intern Path
Classes by Experienced Educators

Fi
na
nc
e Cost Per Pupil

Total Expenditures
Expenditure TypeFederal Sources
Revenue Type State & Local Sources

ES
SA

Achievement Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

College and Career Readiness Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

English Language Proficiency Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

Equity Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

Graduation Rate Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

Growth Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

Pr
ofi
le

Population By Gender Sex Female
Male

Population By Race/Ethnicity Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Population By Subgroup Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Total Student Enrollment

N/AN/A *COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID88%

84%79%

74%

72%
70%

70%

64%

59%

57%
57%
55%

N/A (vs 60)N/A (vs 53)

>90% (vs 50)
*N (vs 71)

*N (vs 44)
*N (vs 72)

*N (vs 63)
*N (vs 42)
*N (vs 37)
*N (vs 72)

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

69% (vs 71)66% (vs 64)

*COVID
*COVID 78%72%

66%63%

N/A

N/A
N/A

N/A
N/A
N/A
N/A

*N (vs 39)
*N (vs 47)

*N (vs 32)
*N (vs 40)

*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

25% (vs 22) 24% (vs 28)
*N (vs 50)*N (vs 43) *COVID
N/AN/A *COVID
N/AN/A *COVID

*COVID 98%97%
N/AN/A

*N

*N
*N

*N
*N
*N
*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

100%

98%97%

*COVID
*COVID

99%98%
97%96%

N/A

N/A
N/A

N/A
N/A
N/A
N/A

*N

*N
*N

*N
*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

96%88%
*COVID74% (vs 49) 71% (vs 51)

<10%

*COVID
*COVID
*COVID
*COVID

49% 46%
25%24%
23%14%

13%

N/AN/A

>90%>90%

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

84%

77%

74%73%
70% 68%

64%59%
48%

45%

N/A (vs 41)N/A (vs 37)

*N (vs 52)

*N (vs 28)
*N (vs 67)

*N (vs 48)
*N (vs 31)
*N (vs 25)
*N (vs 67)

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

75% (vs 35)

73% (vs 51) 70% (vs 54)

*COVID
*COVID

76% 72%
71% 69%

N/A

N/A
N/A

N/A
N/A
N/A
N/A

*N (vs 25)
*N (vs 32)

*N (vs 22)
*N (vs 29)

*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

30% (vs 19)25% (vs 16)
*COVID 96%93%

N/A

N/A

N/A

N/A

N/A

*N

*N

*N
*N

*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

96%92%

*COVID
*COVID

96%
96%

94%
93%

N/A
N/A
N/A
N/A

N/A
N/A
N/A
N/A

*N

*N
*N

*N

*N
*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

Performance Indicators by Subgroupings
*Achievement Metrics Compared vs. Targets

Report Card Year: 2021

DOWNLOAD PDF

Select Year



2019 2020 2021

Achievement Rating

English Language Proficiency Rating

Growth Rating

Equity Rating

College and Career Readiness Rating

Graduation Rate Rating

Federal Accountability Indicators (1 - Low | 4 - High)

*COVID

*N

<10%

>90%

N/A

NA
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Economically Disadvantaged

English Language Learners

Homeless

Migrant

Military Connected

Students in Foster Care

Students with Disabilities

Student Population Breakdown

American Indian or Alaskan

Asian or Pacific Islander

Black or African American

Hispanic or Latino

Multiple Races

White

Population by Race / Ethnicity

2019 2020 2021

A
ch
ie
ve
m
en
t

DLM Participation - ELA
DLM Participation - Math
ELA Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

ELA Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

English Language Proficiency (ACCESS test)
First Year Exemption - ELA
First Year Exemption - Math
Math Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Science Participation Rate
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Science Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

A
ca
de
m
ic
 G
ro
w
th

ELA Growth
Grade Grade 4

Grade 5
Grade 6
Grade 7
Grade 8

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Growth
Grade Grade 4

Grade 5
Grade 6
Grade 7
Grade 8

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

St
ud
en
t 
En
vi
ro
nm
en
t

Average Class Size
Expulsion Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

In School Suspension Rate
By Day 1-5 Days

6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Incidents of Violence
Out of School Suspension Rate

By Day 1-5 Days
6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Ed
uc
at
or

Pr
ofi
le
s Average Teacher Salary

Classes by Educators Certified in the Subject
Classes by Educators on an Intern Path
Classes by Experienced Educators

Fi
na
nc
e Cost Per Pupil

Total Expenditures
Expenditure TypeFederal Sources
Revenue Type State & Local Sources

ES
SA

Achievement Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

College and Career Readiness Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

English Language Proficiency Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

Equity Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

Graduation Rate Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

Growth Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

Pr
ofi
le

Population By Gender Sex Female
Male

Population By Race/Ethnicity Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Population By Subgroup Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Total Student Enrollment

N/A
N/A
N/A
N/A

N/A
N/A
N/A
N/A

*N

*N
*N

*N

*N
*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

*COVID 63%48%

*COVID
*COVID
*COVID
*COVID

53%
30%

27%
23%

20%

18%
16%

10%

N/A

N/A
N/A

N/A
N/A

N/A

N/A
N/A

N/A
N/A

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

67%

60%57%

36%

N/A

N/A

N/A

N/A

N/A

*N

*N

*N
*N

*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

65%51%

*COVID
*COVID 69%

58% 57%
41%

N/A
N/A
N/A
N/A

N/A
N/A
N/A
N/A

*N

*N
*N

*N

*N
*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

*COVID*COVID45

*COVID
*COVID
*COVID
*COVID
*COVID

*COVID
*COVID
*COVID
*COVID
*COVID

57

43
43
41

41

N/AN/A

*N
*N
*N
*N

*COVID
*COVID
*COVID
*COVID
*COVID

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

45

*COVID
*COVID

*COVID
*COVID46

43

N/A

N/A
N/A

N/A
N/A
N/A
N/A
*N
*N

*COVID

*COVID

*COVID
*COVID

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

35
*COVID*COVID55

*COVID
*COVID
*COVID
*COVID
*COVID

*COVID
*COVID
*COVID
*COVID
*COVID

68
61
59

46
36

N/AN/A

*N
*N
*N
*N

*COVID
*COVID
*COVID
*COVID
*COVID

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

54

*COVID
*COVID

*COVID
*COVID56

53

N/A

N/A
N/A

N/A
N/A
N/A
N/A
*N
*N

*COVID

*COVID

*COVID
*COVID

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

39
25.125.024.6
0.00%0.00%0.00%
N/AN/AN/A
0.00%0.00%0.00%

Performance Indicators by Subgroupings
*Achievement Metrics Compared vs. Targets

Report Card Year: 2021

DOWNLOAD PDF

Select Year



2019 2020 2021

Achievement Rating

English Language Proficiency Rating

Growth Rating

Equity Rating

College and Career Readiness Rating

Graduation Rate Rating

Federal Accountability Indicators (1 - Low | 4 - High)

*COVID

*N

<10%

>90%

N/A

NA
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Economically Disadvantaged

English Language Learners

Homeless

Migrant

Military Connected

Students in Foster Care

Students with Disabilities

Student Population Breakdown

American Indian or Alaskan

Asian or Pacific Islander

Black or African American

Hispanic or Latino

Multiple Races

White

Population by Race / Ethnicity

2019 2020 2021

A
ch
ie
ve
m
en
t

DLM Participation - ELA
DLM Participation - Math
ELA Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

ELA Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

English Language Proficiency (ACCESS test)
First Year Exemption - ELA
First Year Exemption - Math
Math Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Science Participation Rate
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Science Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

A
ca
de
m
ic
 G
ro
w
th

ELA Growth
Grade Grade 4

Grade 5
Grade 6
Grade 7
Grade 8

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Growth
Grade Grade 4

Grade 5
Grade 6
Grade 7
Grade 8

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

St
ud
en
t 
En
vi
ro
nm
en
t

Average Class Size
Expulsion Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

In School Suspension Rate
By Day 1-5 Days

6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Incidents of Violence
Out of School Suspension Rate

By Day 1-5 Days
6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Ed
uc
at
or

Pr
ofi
le
s Average Teacher Salary

Classes by Educators Certified in the Subject
Classes by Educators on an Intern Path
Classes by Experienced Educators

Fi
na
nc
e Cost Per Pupil

Total Expenditures
Expenditure TypeFederal Sources
Revenue Type State & Local Sources

ES
SA

Achievement Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

College and Career Readiness Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

English Language Proficiency Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

Equity Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

Graduation Rate Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

Growth Rating
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantaged
English Language Learners
Students with Disabilities

Pr
ofi
le

Population By Gender Sex Female
Male

Population By Race/Ethnicity Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Population By Subgroup Student Group Economically Disadvantaged
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Total Student Enrollment

N/AN/AN/A

*N

*N

*N

*N

*N

*N

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

N/A
N/A

N/A

N/A
N/A

N/A

N/A
N/A

*N
*N

*N

*N*N

0.00%

0.00%

0.00%

0.00%
0.00%

0.00%

0.00%
0.00%

1.92% 0.90% 0.00%
100.00%100.00%

0.00%
0.00%
0.00%

0.00%
0.00%

0.00%
0.00%

N/AN/AN/A

*N

*N

*N

*N

*N

*N
9.09%

1.12% 1.07% 0.00%

0.00%

0.00%

0.00%

0.00%0.00%

N/A
N/A

N/A

N/A
N/A

N/A

N/A
N/A

*N
*N

*N

*N*N

4.55% 0.00%

0.00%

0.00%

0.00%
0.00%

0.00%
0.00%

4 11
1.81%0.96% 0.00%
100.00%100.00%

0.00%
0.00%
0.00%

0.00%
0.00%

0.00%
0.00%

N/AN/AN/A

*N

*N

*N

*N

*N

*N
9.09%

2.14%0.56% 0.00%

0.00%

0.00%

0.00%

0.00%0.00%

N/A
N/A

N/A

N/A
N/A

N/A

N/A
N/A

*N
*N

*N

*N*N

4.55% 4.17% 0.00%

0.00%
0.00%
0.00%

0.00%
0.00%

$47,203$46,188$45,857
100.00% 85.00%0.00%

0.00%0.00%0.00%
94.12%78.95%60.78%

N/A $8,169 $7,275
N/A $1,835,691 $1,630,643
N/A $94,072$9,255
N/A $1,826,436 $1,536,570

*COVID 33
N/AN/AN/A

*N

*N
*N

*N
*N
*N
*N

*COVID
*COVID
*COVID
*COVID
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Chartered Public School 5-Year Renewal  
Summary Report  
 

School Name: The Birches Academy of Academics and Art Chartered Public 
School 

Evaluation Team:  Tal Bayer 

 Board Meeting Date:  7/14/2022 

Commissioner Recommendation:  Choose an item. 
Commissioner Notes:  

(optional) Click or tap here to enter text. 

 

Part 1: Renewal Application Review 
A review of the renewal application package prepared in accordance with the requirements of Ed 318.13 
and Ed 318.14 was performed by the evaluation team. The findings of this review are summarized in this 
report. The application package is attached to this summary report.   

Evaluation Team Rating: Meeting Expectations 
Areas of strength in application:  
Enrollment has been consistently stable from 220-225 with a sizeable waitlist after lottery 
85% Certified educators 
94% Experienced educators, higher than state average 
Staffing turnover is very low, less than 5% 
School environment very positive and welcoming. Evidenced by minimal suspensions (in or out school) 
Schools assessment proficiency scores in ELA, Math and Science are substantially above state averages 
at every grade level. In many cases almost double the state average 
School has created a sustainable organization through fiscal responsibility over its life 
Board is sizeable 13 members with diverse set of skills and expertise amongst its membership(business 
management, marketing, financial, facilities, property management, real estate, legal, project 
management, education and SPED) 
Many Board members are current or former parents 
Board tenure is stable with minimal turnover  
School leadership has been consistent. With school for 10 years and 4 years 
School board and school leadership have an eff  
  
  
 
Areas for school improvement:  

None Noted 

Areas of concern: 

None noted 
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Part 2: On-Site Visit 
An on-site visit was conducted per Ed 318.14(a)(1), which is summarized below. The on-site visit includes 
a review of facilities, discussion of compliance items, review of application evidence, and discussion of 
iReport data.  

Evaluation Team Rating: Meeting Expectations 
Visit Highlights:  
School culture- evident upon entering the school. Staff, students and parents care about the school and 
community. Students seem to be genuinely interested in and invested in their education. School does 
an amazing job with creating a warm and vibrant space for students to learn and grow in.  
School staff- Teachers work collaboratively and in coordination with school administration. Teachers 
have a voice in hiring, curriculum and schedules.  
Parents- Outstanding parent turnout for the team visit (25 parents), which far exceeds the normal 
turnout of 3-5. Parents are heavily invested in school and have numerous opportunities for 
engagement and are some of the schools biggest champions.  
    
Areas for school improvement:  
None noted 
 
Areas of concern: 

None noted 

Part 3: Compliance and Reporting 
This section provides an overview of the school’s level of compliance with NHEd reporting, statutory, and 
regulatory requirements. Areas reviewed include policies, procedures, website/marketing materials, 
submission records for budgets, annual reports, DOE-25, fiscal audits, etc.  

Level of Compliance: Meeting Expectations 

Consistency/Timeliness of Reporting: Meeting Expectations 
Compliance and Reporting Overview:  

School is consistently on time and in compliance with reporting 

Areas for school improvement:  

None noted 

Areas of concern: 

None noted 
 

Part 4: Evaluation Team Impressions 
The evaluation team has provided this overall summary of their findings for the Commissioner and State 
Board of Education’s review and consideration.  

I 
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Birches Academy CPS represents a wonderful educational option for students in the state of NH. Their 
approach has shown great success on the academic front and has created strong demand for 
enrollment slots that far outstrips their current enrollment capacity. They have created a fiscally 
responsible and sustainable organization that is a model for replication. The evaluation team strongly 
feels that this school is “Meeting Expectations.”    
 

 

Evaluation Team Ratings Explained: 

Meeting Expectations 

All sections and requirements were completed and addressed. Evidence 
provided supports compliance and positive trends in growth and 
development of school and students. School has plans developed for 
continued development and is cooperative and timely in submissions.  

Partially Meeting Expectations 

All sections and requirements were completed and addressed. Evidence 
provided suggests some negative trends in growth and/or development of 
school and students. School has been directed to develop plans for 
improvement. School may not be completely cooperative or timely in 
submissions. 

Not Meeting Expectations 

Evidence provided suggests a number of consistent, negative trends in 
growth and/or development of school and students. Other areas of 
concern may exist with school environment, budget, etc. School has been 
directed to develop plans for improvement. School may not be completely 
cooperative or timely in submissions. 

 



7/15/2022 

EXECUTIVE SUMMARY 
Office of Chartered Public Schools 

LEAF Chartered Public School Request 

A. ACTION NEEDED

A vote is needed by the State Board of Education to approve the charter renewal request
from LEAF Chartered Public School(CPS).

B. RATIONALE FOR ACTION

RSA 194-B gives the State Board of Education the authority to approve or deny the
renewal of a charter schools charter.

C. EFFECTS OF THIS ACTION

A renewal of the charter will allow LEAF CPS to continue to operate as a chartered
public school in the state of New Hampshire until their next renewal in 2027.

D. POSSIBLE MOTION

I move that the State Board of Education approve the renewal of LEAF Chartered Public
School’s charter.

OR:

I move that the State Board of Education
(indicate some other action) 

VI, A ~ 3



 

 

 

 

5 Year Charter School Renewal Application 

Submitted April 14, 2022 
 

LEAF CHARTER SCHOOL 



New Hampshire Department of Education 
Office of Chartered Public Schools 

Chartered Public School 5 Year Renewal Report 

A chartered public school may be renewed for a period of 5 years in accordance with RSA 193-B:3, 
X. The board of trustees of a charter school shall make an application for renewal to the state 

board no later than one year before the original charter is set to expire.

Name of Chartered Public School: LEAF CHARTER SCHOOL 

Name of School Director: Dakota Benedetto 

Street Address: 6A Baine Road 

Town: Alstead

Email: dbenedetto@leafschoolnh.org  

Phone Number: (603) 352-1829 

This Renewal Report is hereby filed with the New Hampshire Department of Education, Bureau of 
Educational Opportunities, Office of Chartered Public Schools. This report is a representation of the 

chartered public schools current academic and programmatic progress, fiscal stability, and future growth 
projections in fulfillment of the requirements of Ed 318.13. In addition to the infonnation submitted 
within this template, the state board shall receive a copy of the school's current iReport state report card 

which is publicly available on the iPlatforrn system I as well as a copy of the chartered public schools most 
recent Annual Report filed with the Department. 

As a component of the renewal process, the chartered public school must post an invitation for written 
comment. Please submit a copy of the invitation as well as any written comments received by the school 
during the invitation period. 

By signing below, I certify that the infonnation contained within this template is true and accurate to the 
best of my knowledge, and request that the State Board of Education renew the chartered public school's 
charter for a period of 5 years. 

fbtt1fhJ 0@-fal 

Date: 

Signature of the Chairman of the Board of Trustees 

1 https://www.education.nh.gov/who-we-are/division�of-educatorTand•analyticTresources/iplatform. 
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Chartered Public School Renewal Template 

The boxes below will expand with content. Please keep responses between 1-3 paragraphs and attach 
additional documentation in the form of graphs, charts, letters, etc. as appendices if necessary. 

What is the primary mission and vision of your chartered public school? 

The mission of LEAF Charter School is to provide expanded educational opportunities for all 
students, through an intellectually rigorous STEAM (Science-Technology-Engineering-Arts
Math) curriculum and strong partnerships with creative professionals. 

LEAF's vision is a community of learners inspired to create, collaborate, and contribute, both in 
and out of school settings, for their entire lives. Our name embodies the major tenets of the 
charter: 

Learning from Local Leaders 
Experiential Education 
Arts Integration & Academic Achievement 
freedom & Flexibility 

Please describe the progress your school has made towards its academic goals: 

All LEAF graduates have been accepted to an institution of higher learning and/or a job training 
program. The process of researching, visiting, and applying to various post-secondary programs 
is included in the Senior Seminar workshop. While our data is somewhat limited by small sample 
size and a short observation time, anecdotal evidence on alumni academic success is promising. 
All graduates who matriculated into a college or university program have maintained good 
academic standing and continued receipt of scholarships. Our first cohort will graduate from 
4-year university programs next year (June 2023). We intend to continue tracking alumni success 
to help improve academic outcomes for current and future LEAF students. 

Alumni are currently enrolled at Clark University, Union College, University of NH, University 
of Chicago, UMass Amherst, Colby Sawyer College, Plymouth State University, Goddard 
College, Franklin Pierce University, Keene State College, River Valley Community College, and 
Lakes Region Community College, as well as the US Army and various trade apprenticeships. 

Throughout their time at LEAF, students are assessed through teacher-designed performance 
tasks aligned with state graduation competencies. Students must attain "proficient" or 
"advanced" levels of competence in each area in order to receive credit. A new student 
information system ("TeacherEase") has recently streamlined the process of tracking the 
numerous competencies and communicating progress to parents and students. This will allow 
staff and administration to more effectively monitor student progress over time. The overall rate 
of grade-level promotion and/or graduation at LEAF for the previous four years is 96%. 
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Please describe the progress your school has made towards its programmatic goals: 

In its first year of operation, LEAF had a single full-time staff member and offered a range of 
academic and co-curricular courses, many taught by local creative professionals and a part-time 
teaching staff. Over the ensuing four years, the school has added ten full-time staff members, and 
has expanded its academic offerings accordingly. Staff have worked to increase curriculum 
integration across disciplines, through professional development, site visits to other schools with 
innovative programs, and collaborative planning time. Teaching staff have also worked to 
expand their repertoire of support strategies to help all students reach academic competence. 
More recently, LEAF joined the NH UDL (Universal Design for Learning) Network and 
developed a partnership with the office of NH Vocational Rehabilitation. 

Throughout the pandemic, and through the 2021-22 school year, LEAF has provided additional 
academic support options for all students to help mitigate the effects of school closures. The 
school provides a free, locally sourced, healthy homemade lunch every day to all students, 
socio-emotional support and peer counseling groups, and connections to wraparound services as 
needed. We offer college and career counseling to all students, including financial aid 
information sessions and other external supports for all students and families. 

All students participate in quarterly Portfolio Reviews, a student-led presentation of their work to 
their parents, teachers, and peers. Students also organize and participate in Exhibit Nights at the 
end of each semester, an immersive presentation of student work that is open to the public. 
Additionally, students prepare portfolios and other work for college & scholarship applications, 
grant applications to fund major projects, and as part of their internship or mentors hip 
placements. 

Please describe the progress your school has made towards its organizational goals: 

LEAF's small scale and innovative start-up culture has encouraged lots of creative solutions and 
community participation. Parents, students, staff, and other community members work together 
for volunteer work days, discussion potlucks, Exhibit Nights, field trips, fundraising events, and 
other endeavors. Everyone involved has contributed in many ways, from building bookshelves 
and harvesting produce to writing grants and building websites. 

The Board of Trustees has developed a Strategic Plan with the aim to increase community 
engagement, ensure optimal student outcomes, and establish long-term financial sustainability. 
Although parents, students, and other community members are still actively encouraged to get 
involved in a volunteer capacity at LEAF, big strides have been made in delegating crucial tasks 
to paid staff or qualified contractors. This has allowed teaching staff more time to focus on 
creating a rigorous and engaging curriculum. 

As the organization has grown, it continues to gain recognition in the community, which in tum 
has boosted enrollment and therefore financial stability. At the same time, staff and volunteers 
have increased pursuit of grants and other supplemental funding that have helped contribute to 
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the variety of curricular and co-curricular offerings. True financial sustainability will be the work 
of many years, with increased enrollment, fundraising efforts, and effective use of all available 
state and federal funds. 

What is the anticipated enrollment for the school over the next 3 school years: 

Year I Year2 Year 3 

I 00 students 112 students 112 students 

Arc there any changes to the curriculum and/or instruction of the school as a result of 
anticipated growth? 

No. 

Describe the current state of the school's curricular program: 

"Leaming from Local Leaders" includes a variety of opportunities for students and community 
members to learn from one another, such as school visits, tours of local businesses, job 
shadowing, and mentorships. These activities have certainly been more challenging to arrange 
throughout the pandemic, but we have made many new connections within the community, 
especially since adding a full-time "Community Connections Coordinator" in July 2020. Student 
feedback indicates that this is one of the most highly valued aspects of attending school at LEAF. 
Specifically, they value that their own teachers are active members of the community, and share 
their experiences and expertise with students. They also appreciate that, "People seem to want to 
come here and teach us, which is cool." 

"Experiential Education" builds on these community relationships, while also offering students 
the choice of pursuing interests independently. Again, while COVID has posed some serious 
challenges to this kind of educational opportunity, there have been some silver linings. When NH 
schools were forced to close their doors in the spring of 2020, LEAF staff worked to collaborate 
with families to create at-home opportunities for experiential learning. Students embarked on a 
variety of projects with the help of their families and neighbors, and frequently documented their 
work for ELO credit. Some examples include a student who designed and built a subterranean 
greenhouse at home, a group of students who participated virtually in the NH Educational 
Theatre Guild Drama Festival, and a class of students who planned meals to cook at home and 
live-streamed their "cooking shows" to the rest of the class. More recently, students have 
returned to internships and apprenticeships in a variety of fields, from automotive and 
architecture to timber framing and veterinary science. And of course, experiential learning 
continues here on campus, where students learn about ecology and chemistry through maple 
sugaring, about history and technology through a partnership with the local sawmill, and about 
nutrition and economics through gardening and meal preparation. Students indicate that they feel 
empowered by the breadth of experiential learning at LEAF, and express particular appreciation 
for the Food & Garden program. In addition, they love learning how to safely and appropriately 
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use a variety of hand- and power tools, and having those tools available for their use on school 
projects. 

"Arts Integration and Academic Achievement": Students express that they feel encouraged by 
staff to pursue their own creative ideas and interests, and that they have the opportunity to do this 
in most, if not all, of their classes. They appreciate that they have been involved in designing and 
building the ever-evolving school space, and feel that this is a unique opportunity that may not be 
available to them in other settings. Students who have taken the Project Lab course (added in the 
Fall of 2020, now a staple for first year students) indicate that it has helped with time 
management and work completion, as well as "actual creativity, the kind where your work 
doesn't look like everybody else's work." Additional feedback from alumni, parents, and college 
faculty indicates that this focus on creative work has benefited our students beyond their time at 
LEAF. Many have suggested that LEAF students, and graduates of other programs with a 
project-based approach to learning, may be more prepared for university and workplace settings 
than students whose education has been limited to a more conventional approach. 

"Freedom & Flexibility": This aspect of LEAF's philosophy has been the most challenging to 
"get right." There is an ongoing exploration and conversation - between and among students, 
staff, parents, and board members - about the most effective balance of freedom and structure. 
The ideal seems to be enough structure for students and staff to feel safe and supported, while 
also having enough freedom to explore their interests and pursue their passions in creative ways. 
Reaching this ideal is the ongoing work of the organization, and fluctuates depending on 
circumstances (such as levels of enrollment, COVID complications, experience levels of 
instructors, extenuating student needs, etc.). Some areas within this realm that students most 
appreciate include the flexibility to arrange their own schedules (to a degree) and get help from a 
variety of different staff members or other students; the opportunity and encouragement to lead 
Skills Week workshops, clubs, or other student-led activities; the long lunch hour, and the time it 
affords to socialize, catch up on work, or just generally recharge; Flexible Fridays; and the 
limited amount of homework, so that students feel more able to participate in co-curricular 
activities or personal passion projects. 

Describe the current state of the school's technology and digital infrastructure: 

In August 2017, LEAF Charter School started with a small handful of laptops and iPads for 
students and staff, with no dedicated IT support personnel. Teaching staff and students 
maintained these devices and network infrastructure. In July of 2020, a few months into the 

pandemic, a full-time IT support person was hired to administer and maintain the technology, 
network, and security resources at LEAF. This staff member also serves to assist with 

technology integration into the classroom, support remote instruction, and provide occasional 
workshops for staff and students. 

Since adding the IT support role, LEAF has made the following advances in technology and 
digital infrastructure: a firewall appliance for network monitoring as well as website and 
application filtering for CIPA compliance; additional wireless access points throughout the 
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campus; 45 additional Chrome books, bringing LEAF closer to a 1: 1 ratio for an increased 
number of students attending; improved website and social media presence for increased 
communication and engagement with stakeholders; digital administration of the SAT test and 
other assessments; new student information system (Common-Goals/ Teacher-Ease) for tracking 
attendance, competencies, and other information with online access for students and 

parents/guardians. 

Teaching staff have become substantially more comfortable and familiar with technology use. 

During the COVID pandemic many classrooms relied on the Google Suite programs including 
Google "Meet" and "Classroom" to hold classes virtually. Coming back to in-person learning, 
staff continue to use and integrate technology into classroom projects and assignments. Some 
examples of these integrated technology projects include producing movies, publishing 
magazines, computer programming and game design, website design and critique, musical 

applications, photography and animation - as just a small sample of examples. Technology use, 
availability, and capacity overall has increased and improved. LEAF support structures for 
technology related issues have grown parallel in need and it is addressed by implementing many 
of the highlights listed above. Planning for future growth, funding, and acquisition of some 
wishlist technologies is an area we will continue to work on for the next 3-5 years and beyond. 

Describe the efforts the school has made to disseminate best practices, including working 
with other local schools and districts: 

LEAF's work with local districts has so far been primarily focused on collaboration with special 
education providers. Local case managers, counselors, and other providers have been generous 
with their time and expertise, and have been enthusiastic about partnering with LEAF to support 
students. In fact, special educators and youth therapists have been some of LEAF's biggest 
advocates, after seeing how beneficial the change in environment can be for some vulnerable 
students. This partnership has been mutually beneficial, as LEAF staff acquire additional 
strategies from their collaboration with district specialists. 

As a relatively new school, LEAF has not yet made its mark on the educational community by 
more widely sharing best practices with other districts in the region. Within the next three to five 
years, as staff gain more experience with LEAF's unique curriculum and approach, the school 
will extend its efforts further afield to disseminate proven best practices. 

Describe current parent involvement efforts and future plans for increased parent 
involvement: 

Family involvement is encouraged, as articulated in LEAF's charter: The LEAF Charter School 
welcomes and encourages parent involvement at all levels. It is our belief that active parental 
participation promotes a positive school culture, increases student learning and investment, and 
helps to ensure long-term school sustainability. The School will make every effort to engage 
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parents in meaningful school-related activities, especially families from historically 
disenfranchised backgrounds. 

Some possible opportunities for parents and other family members to contribute include: 
• As members of the Board of Trustees, Parent Advisory Board, Admissions Review Panel 
• Assessing student work through Forums and the Graduation Committee 
• During the regular school schedule as an academic tutor, classroom aid, or mentor 
• Various volunteer opportunities, i.e., preparing mailings, maintaining website, sourcing 

local food options, chaperoning/transporting for field trips & external programming, etc. 
• Continued support in assisting with school readiness, ongoing grant applications, etc. 
• Leading a "Skills Intensive" workshop (offered at the beginning of each academic 

quarter, in the areas of Life Skills, Survival Skills, Study Skills, & Job Skills) 
• Sharing educational beliefs & LEAF Charter School experiences with the community 
• Recruitment of other parents & students 

While it is true that parents and other family members have been involved in all these ways and 
more, the LEAF Board of Trustees continues to seek innovative ways to further engage 
stakeholders. Throughout the 2021-22 school year, we have been crafting and revising a new 
Family Participation policy that would require some involvement on the part of every family. We 
have been through several iterations and have held open forums to discuss the issue. We hope to 
approve and implement a final version of the policy in the summer of 2022. 

Describe past fundraising efforts since the last renewal and results of fundraising to date: 

Through the efforts of the Board of Trustees and the Outreach Committee, LEAF has established 
two annual fundraising events ("In Good Taste" - a local foods celebration in the fall, and a 
"Homestead Food Festival" in the spring) and an annual fund drive. Thus far, raised funds have 
not comprised a significant portion of LEAF's annual budget (usually less than $5000 annually). 

What are the school's plans for future fundraising efforts and goals? 

The LEAF Board of Trustees and administration are currently exploring other fundraising 
options and are working to establish a separate fundraising committee. With the new committee, 
and some proposed changes at the administrative level, they hope to increase this source of 
revenue incrementally over time. 

What specific plans does the school have in place to ensure continued sustainability? 

A primary concern for organizational sustainability is to ensure that the lead administrative role 
(the Director) is sufficiently supported to be effective. Throughout the first five years, this role 
has carried teaching responsibilities as well as many administrative responsibilities. The course 
schedule and organizational structure for the 2022-23 school year has been modified to allow this 
role to be entirely administrative. This should ensure more timely and effective completion of 
administrative tasks, as well as additional time for instructional and cultural leadership, pursuit 
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of grants and other revenue sources, and other efforts necessary for the continued success of the 
organization. 

In order to increase financial sustainability, school leadership has streamlined the course 
schedule, will continue to pursue grants and increased enrollment, and will prioritize the 
elimination of debt accrued during the pandemic. 

Charter Schools are required to submit to the Department of Education a completed budget for the 
upcoming fiscal year. When submitting this renewal report, the school must attach and include a 
copy of the budget for the upcoming fiscal year. Please use the Department chartered public school 
budget template. 
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Charter School Name District #

Acct No Total Elementary Middle High
Instruction 1000-1999
Regular Programs 1100-1199 436,931.00 0.00 0.00 436,931.00

Special Programs 1200-1299 83,712.50 0.00 0.00 83,712.50

Vocational Programs 1300-1399 0.00 0.00 0.00 0.00

Other Programs 1400-1499 0.00 0.00 0.00 0.00

Non-Public Programs 1500-1599 0.00 0 0 0
Adult & Community Programs 1600-1699 0.00 0 0 0
Community/Jr Coll Ed. Programs 1700-1799 0.00 0 0 0
Community Service Programs 1800-1899 0.00 0 0 0

Support Services 2000-2999
Student Support Services 2000-2199 60,063.00 60,063.00

Instructional Staff Services 2200-2299 750.00 750.00

General Administration
Collective Bargaining 0000-0000 0.00 0.00
School Board Contingency 2310 /  840 0.00 0 0 0
Other School Board 2310-2319 0.00  0.00 0.00

Executive Administration
Management Services 2320 / 310 0.00  0.00 0.00

All Other Administration 2320-2399 0.00 0.00

School Admin Services 2400-2499 99,448.00  0.00 99,448.00

Business 2500-2599 16,100.00  0.00 16,100.00

Operation & Maint. Of Plant 2600-2699 78,374.00  0.00 78,374.00

Student Transport 2700-2799 23,000.00  0.00 23,000.00

Support Services Central/ Other 2800-2999 0.00  

Non-Instructional Services
Food Service Operations 3100 15,000.00 0.00 0.00 15,000.00

Enterprise Operations 3200 0.00 0.00 0.00 0.00

Facilities, Acquisitions, Construction
Site Acquisition 4100 0.00 0.00 0.00 0.00

Site Improvement 4200 0.00 0.00 0.00 0.00

Architectural/Engineering 4300 0.00 0.00 0.00 0.00

Educational Specification Develop 4400 0.00 0.00 0.00 0.00

Building Acquisition/Constr. 4500 0.00 0.00 0.00 0.00

Building Improvement Services 4600 0.00 0.00 0.00 0.00

Other Facilities Acq. And Serv. 4900 0.00 0.00 0.00 0.00

2022-2023 Charter School Budget

LEAF CHARTER SCHOOL 706

Budgeted Expenditures



Other Outlays 5000-5999
Debt Service - Principal 5110 27,762.00 0 0 0
Debt Service - Interest 5120 4,000.00 0 0 0
To Food Service 5220-5221 0.00 0 0 0
To Other Special Revenue 5222-5229 0.00 0 0 0
To Capital Projects 5230-5239 0.00 0 0 0
To Capital Reserve 5251 0.00 0 0 0
To Expendable Trust 5252 0.00 0 0 0
To Non-expendable Trust 5253 0.00 0 0 0
To Fiduciary Funds 5254 0.00 0 0 0
To Charter Schools 5310 0.00 0 0 0
To Other Agencies 5390 0.00 0 0 0
Supplemntal Appropriation ------ 0.00 0 0 0
Deficit Appropriation ------ 0.00 0 0 0

Total Budgeted Expenses 845,140.50 0.00 0.00 ########

Acct No Total Elementary Middle High
Revenue
Local Revenue 1111-1990 90,000.00  0.00 0.00
Tuition from NH LEA (Regular Program) 1321 0.00  0.00 0.00
Tuiltion From NH LEA (Special Program) 1322 80,000.00  0.00 0.00
Tuiltion From NH LEA (Vocational Program) 1323 0.00  0.00 0.00
Other Tuition (Individuals/Outside LEAs/Other) 1310/1330/1340 0.00  0.00 0.00
Transportation Fees 1400 0.00  0.00 0.00
Other Local Revenue (e.g. contributions) 1500-1990 10,000.00  0.00 0.00

 
State Revenue 3111-3900 754,699.00  0.00 0.00
Adequacy State Revenue 3111 729,979.00  0.00 0.00
Lease Aid State Revenue 3190 15,120.00  0.00 0.00
Other State Revenue (NHCA TUITION) 3112-3900 9,600.00  0.00 0.00

 
Federal Revenue 4100 - 4595 39,580.08  0 0
 Title 1 4520 14,081.08  0 0
 All Other Title Grants Excluding Title 1 4530 16,045.00  0 0
 Federal CSP Start-up Grant 4590 0.00  0 0
 ESSER 4595 0.00 0 0 0
Other Federal Revenue (REAP / SRSA) 9,454.00

 Other Revenue 5110 - 5600 0.00 0 0 0

Total Budgeted Revenue 884,279.08

Budgeted Revenue



Surplus Statement 
Starting Blance

Operational Balance Surplus/ (Deficit) 39,138.58

Ending Balance 39,138.58

 

Estimated Revenue 884,279.08

Estimated Expenditures -845,140.50

I I I I I 

I I I I 



Instructions/Notes

Cell Highlighted Yellow Require Data Entry or Can be Left Blank if 
Zero, References to the Account on the DOE25 are Green, and 

Tips are Pink.

Pages 7-9 & 11-13, Lines 1, Account 1100

Pages 7-9 & 11-13, Lines 2, Account 1200

Pages 7-9 & 11-13, Lines 3, Account 1300

Pages 7-9 & 11-13, Lines 4, Account 1400

Pages 10 & 14, Lines 1, Account 1500

Pages 10 & 14, Lines 2, Account 1600

Pages 10 & 14, Lines 3, Account 1700

Pages 10 & 14, Lines 4, Account 1800

Pages 7-9 & 11-13, Lines 5, Account 2100

Pages 7-9 & 11-13, Lines 6, Account 2200

Collective Bargaining Cost, If Applicable

Pages 7-9 & 11-13, Lines 7, Account 2310

Pages 7-9 & 11-13, Lines 7, Accounts 2310 - 2319

Pages 7-9 & 11-13, Lines 7, Account 2320

Pages 7-9 & 11-13, Lines 7, Accounts 2320 - 2399

Pages 7-9 & 11-13, Lines 8, Account 2400

Pages 7-9 & 11-13, Lines 9, Account 2500

Pages 7-9 & 11-13, Lines 10, Account 2600

Pages 7-9 & 11-13, Lines 11, Account 2700

Pages 7-9 & 11-13, Lines 12, Account 2800

Page 15, Line 5, Account 3100

Non-Food Enterprise Operations

Page 15, Line 9, Account 4100

Page 15, Line10, Account 4200

Page 15, Line 11, Account 4300

Page 15, Line 12, Account 4400

Page 15, Line 13, Account 4500

Page 15, Line14, Account 4600

Page 15, Line 15, Account 4900



Page 3, Line 26, Account 1000 Total Local Revenue

Page 2, Lines 9, Account 1321

Page 2, Lines 10, Account 1322

Page 2, Lines 11, Account 1323

Page 2, Lines 5-8 & 12-17, Account 1310, 1330, & 1340

Page 3, Line 10, Account 1400

Page 3, Line 25, Accounts 1500-1990

Page 4, Line 23, Account 3000 Total State Revenue

Page 4, Line 1, Account 3111

Page 4, Line 4, Account 3190 (Might Not Be Only 3190 Revenue)

Page 4, Lines 2-4 & 6-22, Accounts 3112-3900

Page 5, Line 21, Account 4000 Total Federal Revenue

Page 5, Line 7, Account 4520

Page 5, Line 8, Account 4530

Page 5, Line 14, Account 4590 (You May Have Other Grants in 4590

Page 5, Line 15, Account 4595

Page 5, Any Federal Revenue Not Already Accounted For

Page 6, Line 18, Account 5000 Total Other Revenue

Page 10, Line 9 & Page 14, Line 9, Account 5110

Page 10, Line 10, Page 14, Line 10, Account 5120

Page 10, Line 11, Page 14, Line 11, Accounts 5220-5221

Page 10, Line 12, Page 14, Line 12, Accounts 5222-5229

Page 10, Line 13, Page 14, Line 13, Accounts 5230

Pages 17, Line 7, Account 5251

Pages 17, Line 14, Account 5252

Pages 17, Line 119, Account 5253

Page 10, Line 14, Page 14, Line 14, Accounts 5250

Page 10, Line 15, Page 14, Line 15, Accounts 5310

Page 10, Line 16, Page 14, Line 16, Accounts 5390

Appropriations Outside Operating Budget
Funding Earmarked to Eliminate Deficit



Page 19, Line 8, Previous Year DOE25 (Consider Audit Adjustment



LEAF CHARTER SCHOOL
CHARTER RENEWAL 2022 - PUBLIC NOTICE / REQUESTS FOR COMMENT

Throughout the 2021-22 school year, every print and email newsletter to LEAF parents, staff, students, board &
community members contained the following message:

“LEAF is in the process of renewing our charter with the state of New Hampshire (more info here). All charter
schools undergo this process every five years, to demonstrate the quality of their educational programs and to
receive feedback on improvement. The process includes interviews with students and parents. If you are
interested in participating, please email Dakota. You may also email your feedback directly to the NH
Department of Education here.”

Several parents & students replied with their willingness to participate in interviews. Only one parent submitted
written feedback directly to our office (full text below).

From LeeAnn LaFosse, mother of Emma Touchette, LEAF graduate 2022:

“I was hoping  to share this in person but I guess this is the best way to express thanks and acknowledge the
benefit of LEAF.

Emma is graduating high school because of the way LEAF functions. She has been able to grow academically,
mentally and emotionally at a pace that has worked for her- with the support of all the staff that she has had
over the years. When she became sick and wasn’t able to function at her normal level, every staff member, and
I include Dakota in this, went above and beyond to support her and help her navigate the new challenges
successfully. To this day Dakota and Judy are providing parent and student support in helping Emma ,and
myself, work through the college process.

Hands-on learning, taking the time to know the students personally and being able to successfully apply certain
teaching methods to help each student thrive at school- this is what LEAF offers. I am forever grateful to all
who work here, past and present, for helping Emma gain the independence and additional skills she needs to
be a functional adult, and a good person!”

https://www.education.nh.gov/who-we-are/division-of-educator-and-analytic-resources/bureau-of-educational-opportunities/charter-schools/rnewal-process-for-public-charter-schools
http://Jane.Waterhouse@doe.nh.gov


New lfampshlre 

Department of Education 

New Hampshire Department of Education 
Bureau of Educational Opportunities 
Office of Chartered Public Schools 

IO I Pleasant S1rec1 
Concord, NH 0330 I 

Phone (603) 271-6813 

LEAF CHARTER SCHOOL ANNUAL PROGRESS REPORT- 2020-2021 

INTRODUCTION 

The Chartered Public School Annual Report is hereby presented in conformance with RSA 194-8:10 
and New Hampshire Department of Education (NHDOE) Administrative Rules Ed 318.16. The filing 
of this report is an annual requirement of each chartered public school. For more information, visit 
the website for the NH DOE Office of Chartered Public Schools or contact the office at (603) 
271-6813. 

Each chartered public school is required to submit the report by August 31 for the preceding school 
year, completed with all signatures, to the NH DOE. The report must be submitted as an electronic 
copy and sent to Jane Waterhouse at Jane.Waterhouse'<i·doe.nh.f:ov. 

SCHOOL INFORMATION 

Name of school as registered with the NH Secretary of State: LEAF Charter School 
Primary street address of school: 6A Baine Road, Alstead, NH 03602 
Mailing address of school: 6A Baine Road, Alstead, NH, 03602 

Telephone number: 603-352-1829 

Grade levels taught: 9-12 

Total enrollment for last school year: 73 
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HEAD OF SCHOOL 

Name: Dakota Benedetto 
Title: Director 
Email: dbenedetto@teafschoolnh.org 
Telephone number: 603-352-1829 

New Hampshire 

Department of Education 

PRIMARY CONTACT AUTHORIZED TO REPRESENT THE SCHOOL 

Name: Sarah Dunholter 
Title: Administrative Assistant 
Email: sdunholter@leafschoolnh.org 
Telephone number: 603-352-1829 

SCHOOL MISSION 

Provide a statement explaining how the school is meeting the goals of its mission statemem: 

The mission of the LEAF Charter School is to provide expanded educational opportunities for all students, 
through an intellectually rigorous STEAM (Science - Technology - Engineering -Arts - Math) curriculum and 
strong partnerships with creative professionals. LEAF Charter School students will graduate prepared for 21st 
century careers and communities. 

In the past school year, we continued to expand our partnerships with creative professionals in a variety of ways 
that have benefited LEAF students. We have established more internships, job shadows, mentorships, and other 
career-focused opportunities - although COVID restrictions somewhat limited progress throughout the year. Our 
classroom teachers continued to collaborate with local and regional organizations to facilitate several projects 
with real-world applications. 

REQUIRED ATTACHMENTS 

In the following section, please check off all of the following required items. which must be at/ached 
to this report. 
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Items: Attaclted? Comments 

School calendar, including hours of 
x Yes □ No 

operation 

A financial statement setting forth 
the revenue and expenditures for x Yes □ No 

the year just ended 

A balance sheet setting forth the 
charter school's assets, liabilities x Yes □ No 

and fund balances or equities 

A projection of income and 

expenses for the upcoming school X Yes □ No 

year 

BOARD OF TRUSTEES 

Please answer the following questions with as much detail as necessary to fully satisfy each question: 

Items: Attacl,ed? Comments 

Have there been any changes in the 

membership of the Board of 
X Yes □ No James Kraly new board member as of 10/26/20 

Trustees since the last annual 

report? lfso, explain. 

Have there been any changes to the 

Trustee's methods of operations 
D Yes XNo 

since the last annual report? If so, 

explain. 

Have there been any changes to the 
Trustee's by-laws since the last D Yes xNo 

annual report? If so, explain. 

Have there been any recusals made 

by a member of the Board of 
D Yes xNo 

Trustees under RSA 194-B:5, VII? 
Ifso, explain. 

STUDENT ENROLLMENT AND RELATED SERVJCES 
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Please answer the following questions with as much detail as necessary to fully satisfy each question: 

Items: Response 

What is the current attendance rate of 
pupils enrolled at the school, as renected 

81% 
in the school's average daily 
membership? 

What was the total number of pupils 
enrolled at the school during the 89 
previous school year? 

Provide the total percentage of pupils 
who were promoted to the next grade 82% 
level or graduated from high school. 

What was the total participation ra1e of 
students at the chartered public school in 

29% 
the statewide assessment system for the 
previous school year? 
Does the chartered public school provide 
services to all resident pupils in grades 

n/a 
where the chartered public school is the 
only available public school? 
Describe the processes and procedures 
the chartered public school has taken to LEAF has a non-discrimination policy in place (Policy AC) and 
ensure that it complies with associated grievance procedure (AC-R). All complaints are 
non-discrimination laws as outlined in submitted to the Director for investigation and remediation. 
RSA I 94-8:8 (I) 

Students who reside within our local district are able to ride the 

Describe the transportation services bus to LEAF in the morning. During the year, we acquired our 
own bus for transporting students in this region home. 

available to students, if any. 
Students from towns out of district rely on private 
transportation and/or carpools. 
LEAF provides a free, locally sourced, healthy homemade 
lunch every day to all students. We provide extra academic 
and socio-emotional support before and after school. During 

Provide a description of the community the school year and throughout the summer we offer 
services available at the chartered public socio-emotional support and peer counseling groups. Our 
school site. Student Support Specialist also works with families to provide 

wraparound services as needed. We offer College & Career 
counseling to all students, and after-hours Financial Aid info 
sessions for all families. 
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SAFETY AND FACILITIES REPORTING 

Items: Completed? Comments 

Does the chartered public school 
have a current, approved Certificate x Yes □ No 

of Occupancy? 

What is the date of the most recent 
11/24/2020 

Fire Inspection Certificate? 

What is the date of the most recent 
9/23/2021 

Health Inspection? 

What is the date of the most recent 
7/1/2021 

Insurance Certificate? 

What is the date of the most recent 
9/16/2021 

lead test, if applicable? 

What is the date of the most recent 
Asbestos Inspection Report, if N/A 
applicable? 

Has the chartered public school 
completed the Restraint and 

X Yes □ No 
Seclusion reporting required under 

RSA 126-U:7? 

Has the chartered public school 

completed the required reporting of 
substantiated incidents of bullying X Yes □ No 

or cyberbullying as required under 

RSA 193-F:6? 

ACADEMIC GOALS 
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In the following section, provide a thorough discussion of the chartered public school's progress 
toward meeting the academic goals of the school. Any references to data, charts, etc. should be 
attached as addendums to this report: 

The LEAF Charter School's primary academic goal is to offer students a wide range of pathways 
towards literacy, numeracy, cultural fluency, and competency in essential 21st century skills. LEAF 
students will graduate prepared for college, careers, and diverse communities. 

1. All students will gain an understanding of traditional academic subjects, through meaningful 
interdisciplinary study and STEAM (Science-Technology-Engineering-Arts-Math) projects. 

Throughout the 2020-21 school year, LEAF staff worked to increase curriculum integration across 
disciplines, through professional development, site visits to other schools with innovative programs, 
and extended team planning time. Some examples include partnerships with local businesses and 
nonprofits, including the Mill Heritage Association, the Alstead Conservation Commission, Sullivan 
County Conservation District, and more. 

2. AU students will demonstrate their readiness for college, career, and life-long learning through 
portfolio development and presentation of work. 

All students participated in Portfolio Reviews, a student-led presentation of their work to their 
parents, teachers, and peers. Students also organized and participated in Exhibit Nights at the end of 
each semester, an immersive presentation of student work that is open to the public. Additionally, 
students prepared portfolios and other work for college & scholarship applications, grant applications 
to fund major projects, and as part of their internship or mentorship placements. 

3. All students will read and compute at or above grade level, based on NH State Standards and 
school-specific GSEs (Grade-Span Expectations). 

LEAF staff have continued to expand our repertoire of support strategies to help all students reach 
academic competence, including our work on Universal Design for Learning, competency-based 
assessment, and flipped classrooms. 

NON-ACADEMIC GOALS 

In the following section, provide a thorough discussion of the chartered public schools progress 
toward meeting any and all non-academic goals as enumerated by the authori=ed charter. Any 
references to data, charts, etc. should be attached as addendums to this report: 
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At LEAF Charter School, we adhere to the basic tenets of the Coalition for Community 
Schools, including the five conditions for learning that are essential for every child to succeed: 

1. The school has a core instructional program with qualified teachers, a 
challenging curriculum, and high standards and expectations for students. 

2. Students are motivated and engaged in learning-both in school and in 
community settings, during and after school. 

3. The basic physical, mental, and emotional needs of young people and their 
families are recognized and addressed. 

4. There is mutual respect and effective collaboration among parents, families and 
school staff. 

5. Community engagement, together with school efforts, promote a school climate 
that is safe, supportive and respectful and that connects students to a broader 
learning community. 

In order to address these needs, in addition to the academic goals stated above, LEAF 
provides the following: 

1. Structured academic and socio-emotional support before, during, and after school, 
online or in person 

2. Peer counseling groups during lunches 
3. Wraparound support services 
4. An advisory system that connects students with a trusted adult 
5. Summer programming with options for credit recovery and peer support 
6. A holistic and collaborative approach to meal programming and student nutrition 
7. Racial Literacy outreach for students & families, including work with the UVEI / 

Groundswell Racial Literacy partnership 
8. Ongoing grant funding from the NOVO Foundation to support SEL (Socio-Emotional 

Learning) efforts at LEAF, including the LEAF Out Loud program, that supports 
students in finding and using their voices to effect change 

According to an anonymous year-end student survey, LEAF students feel safe at school and 
respected by their teachers and peers. More than 95% of students report that they have a 
trusted adult at school to whom they feel comfortable talking about difficult problems. 

SOME EXAMPLES OF STUDENT PROJECTS 

Socially-distanced Summer Programming -

July/August 2020 

Thank you to Toadstool Books (books for the reading 
program) and the many local sites that hosted our 
Landscape Painting group! 
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Building Picnic Tables in the Tent Classrooms -
September 2020 

Thank you to Hamshaw Lumber for building supplies and 
Orchard School & Community Center for the big tent! 

Maintaining Trails & 
Building Bridges at 
Wellman Pond -
November 2020 

Thank you to the 
Alstead Conservation 

Commission for advising on this project! 

Young Women's Wellness Retreat - November 2020 

Thank you to the Orchard School for hosting this event! 

Enjoying Pizza from the Student-Built Cob Oven -
November 2020 

Thank you to St. Pierre's and Whitcomb's for 
materials, and Orchard Hill Breadworks for the advice 
expertise, 

& 
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SIGNATURF.S 

We, the undersigned, do hereby certify that the information presented in this Chartered Public School 
Annual Report is true and accurate to the best of our knowledge. 

Signature of Authorized Representative Date 

Brian Green, Chairman of Board ofTrustees 

Signature of Chairman of Board of Trustees Date 
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AUGUST/SEPTEMBER

OCTOBER

NOVEMBER

DECEMBER

JANUARY

LEAF CHARTER SCHOOL
2021-22 CALENDAR

IMPORTANT DATES

Aug 31 New Student Orientation
Sept 1 FIRST DAY OF SCHOOL!
Sept 6 No School - Labor Day
Sept 24 Early Release Day
Oct 11 No School - Workshop Day
Oct 21 Early Release Day 
Oct 22 No School - Workshop Day
Oct 28-29 Portfolio Reviews
Oct 29 Early Release Day
Oct 29 Quarter 1 Ends
Nov 1-5 Skills Intensive Week
Nov 11 No School - Veterans Day
Nov 24-26 No School - Thanksgiving
Dec 10 Early Release Day
Dec 23 - Dec 31 No School - Holidays
Jan 17 No School - Civil Rights Day
Jan 21 Quarter 2 / Semester 1 Ends
Jan 20 Quarter 2 Exhibit Day
Jan 21 Snow date for Exhibit Night
Jan 24 No School - Workshop Day
Jan 25-28 Skills Intensive Week
Feb 21-25 No School - Winter Break
Mar 11 Early Release Day
Mar 14-24 Portfolio Reviews
Mar 25 Early Release Day
Mar 28 - Apr 1 No School - Spring Break
Apr 1 Quarter 3 Ends
Apr 4-8 Skills Intensive Week
Apr 25-29 No School - Spring Break
May 20 Early Release Day
May 30 No School - Memorial Day
Jun 17 Quarter 4 Exhibit Day
TBA Quarter 4 Ends LAST DAY
Teacher inservice / workshop time

* Board Meetings (6:30pm virtually)

** Weather delays & cancellations 
posted on WMUR (television & website) 
and on Facebook (LEAFSchoolNH)

FEBRUARY

MARCH

APRIL

MAY

JUNE

MON TUE WED THU FRI

23 24 X X X

X 31 1 2 3

X 7 8 9 10

13 14 15 16 17

20 21 22 23 ER

27 28 29 30 1

MON TUE WED THU FRI

4 5 6 7 8

X 12 13 14 15

18 19 20 ER X

25 26 27 28 ER

MON TUE WED THU FRI

1 2 3 4 5

8 9 10 X 12

15 16 17 18 19

22 23 X X X

29 30

MON TUE WED THU FRI

1 2 3

6 7 8 9 ER

13 14 15 16 17

20 21 22 X X

X X X X X

MON TUE WED THU FRI

3 4 5 6 7

10 11 12 13 14

X 18 19 20 21

X 25 26 27 28

31

MON TUE WED THU FRI

1 2 3 4

7 8 9 10 11

14 15 16 17 18

X X X X X

MON TUE WED THU FRI

28 1 2 3 4

7 8 9 10 ER

14 15 16 17 18

21 22 23 ER X

28 29 30 31

MON TUE WED THU FRI

1

4 5 6 7 8

11 12 13 14 15

18 19 20 21 22

X X X X X

MON TUE WED THU FRI

2 3 4 5 6

9 10 11 12 13

16 17 18 19 ER

23 24 25 26 27

X 31

MON TUE WED THU FRI

1 2 3

6 7 8 9 10

13 14 15 16 17

X X X 23 24

-1- -1-



LEAF Charter School
Statement of Financial Position

As of August 31, 2021

Accrual Basis  Tuesday, August 31, 2021 06:18 PM GMT-04:00   1/2

TOTAL

ASSETS

Current Assets

Bank Accounts

Cash on hand 352.07

PAYROLL SBW Checking (0037) -23,489.10

SBW Checking (0466) -55.28

SBW Checking (5543) 733.30

SBW Checking (6980) 16,347.72

SBW Checking (7049) -5,300.01

Total Bank Accounts $ -11,411.30

Accounts Receivable

Accounts Receivable (A/R) 15,333.42

Deferred Revenues 0.00

Due from Other Governments 130,598.00

State of NH-DOE 13,399.00

Total Due from Other Governments 143,997.00

Grant Reimbursements Receivable 29,865.37

Total Accounts Receivable $189,195.79

Other Current Assets

Approved Grant-Refundable Development 18,772.31

Inventory Asset 0.00

Uncategorized Asset -1,200.00

Undeposited Funds 0.00

Total Other Current Assets $17,572.31

Total Current Assets $195,356.80

Fixed Assets

Accumulated Depreciation -19,829.00

Equipment & Furnishings 63,568.00

Total Fixed Assets $43,739.00

TOTAL ASSETS $239,095.80



LEAF Charter School
Statement of Financial Position

As of August 31, 2021

Accrual Basis  Tuesday, August 31, 2021 06:18 PM GMT-04:00   2/2

TOTAL

LIABILITIES AND EQUITY

Liabilities

Current Liabilities

Accounts Payable

Accounts Payable (A/P) 5,550.07

Total Accounts Payable $5,550.07

Other Current Liabilities

403b Payable 730.83

451 Commercial Line of Credit 180,000.00

451 Other Current Loans 0.00

Owner Loan 37,500.00

Total 451 Other Current Loans 37,500.00

Accrued Payroll Liability 11,314.00

Due to Other Governments 83,286.00

Employee Contributions Withholding

Aflac post-tax 177.47

Aflac pre-tax 130.36

Employee 403b 1,461.66

Total Employee Contributions Withholding 1,769.49

Employee Payroll Tax Payable 4,652.24

Federal Inc, Employee -1,065.19

Medicare, Employee -194.30

Soc Sec, Employee -832.79

Total Employee Payroll Tax Payable 2,559.96

Liabilities 0.00

Insurance Deposit 3,361.66

Total Liabilities 3,361.66

Misc. accrued liabilities 0.00

Total Other Current Liabilities $320,521.94

Total Current Liabilities $326,072.01

Total Liabilities $326,072.01

Equity

Fund Balance 25,296.75

Opening Balance Equity -176.18

Owner's Equity

Owner Contributions 301.00

Total Owner's Equity 301.00

Net Revenue -112,397.78

Total Equity $ -86,976.21

TOTAL LIABILITIES AND EQUITY $239,095.80



LEAF BUDGET OPTIONS FY2020 Minimum Maximum
PROJECTED LEAF ENROLLMENT 84 112 BREAKDOWN
1100 INSTRUCTIONAL SERVICES
1100 100 Teacher Salaries 246,500 317,500 1100 INST SALARIES 299,726
1100 111 Stipends 0 0 1100 INST OTHER 21,320
1100 112 Aides/Tutors Salaries
1100 112 Title I Programs 16,461 16,461
1100 112 Title IV Programs 30,241 30,241
1100 113 Administrative Support 1110 TECH SALARIES 61,358
1100 122 Substitutes 0 0 1110 TECH OTHER 9,954
1100 211 Teacher Benefits 19720 25400
1100 214 Workers Compensation 8627.5 11112.5 1200 SPED SALARIES 97,075
1100 230 Substitute FICA 228 228 1200 SPED OTHER 500
1100 230 FICA 21692 27940
1100 240 Staff Development 0 0 2100 SUPPORT SALARIES 54,675
1100 260 Unemployment 2958 3810 2100 SUPPORT OTHER $2,350
1100 300 Purchased Services
1100 320 Curriculum Development 2130 HEALTH SALARIES 0
1100 320 Curriculum Purchases 2130 HEALTH OTHER 0
1100 322 Professional Development 6,939 6,939
1100 550 Printing 840 1,120 2222 LIBRARY SALARIES 0
1100 610 Supplies 16,800 22,400 2222 LIBRARY OTHER 500
1100 641 Books & Printed Matter 1,680 2,240
1100 730 Equipment & Furnishings 1,000 1,000 2223 AV SALARIES 0
1100 734 Computer Equipment 1,000 1,000 2223 AV OTHER 250
1100 738 Replacement Computers
1100 739 Other Equipment 2400 ADMIN SALARIES 118,463

2400 ADMIN OTHER 10,000
1110 COMPUTER TECHNOLOGY
1110 100 Salary 50,500 50,500 2500 BUSINESS SALARIES 0
1110 111 Stipends 2500 BUSINESS OTHER 12,100
1110 211 Benefits 4040 4040
1110 214 Workers Compensation 1767.5 1767.5 2600 OPERATIONS SALARIES 8,000
1110 230 FICA 4444 4444 2600 OPERATIONS OTHER 69,474
1110 260 Unemployment 606 606
1110 300 Purchased Services 0 0 2700 TRANSPORT SALARIES 6,000
1110 610 Supplies 500 500 2700 TRANSPORT OTHER 14,850
1110 734 Computers 9,454 9,454
1110 738 Replacement Computers
1110 Software 0 0 ALL SALARIES 645,296

OPERATING COSTS 280,529
1200 SPECIAL EDUCATION TOTAL OTHER 99,615.00
1200 110 Teacher/Liaison, Special Education 45,000 45,000
1200 112 Aide, Special Education 42,000 42,000
1200 211 Benefits 4000 4000
1200 214 Workers Compensation 1575 1575
1200 230 FICA 3960 3960
1200 260 Unemployment 540 540
1200 300 Purchased Services
1200 610 Supplies 500 500

2100 STUDENT SUPPORT SERVICES
2100 100 Salary 45,000 45,000
2100 200 Benefits 3600 3600
2100 214 Workers Compensation 1575 1575
2100 230 FICA 3960 3960
2100 260 Unemployment 540 540
2120 370 Testing/Assessments
2120 390 Contracted Services, Guidance/Counseling $0 $0
2120 610 Supplies 750 750
2120 641 Books & Printed Matter 600 600
2120 643 Information Access Fee 1,000 1,000

BREAKDOWN 
2700 TRANSPORT 

1.9% 
2600 OPERATIONS 

8.8% 
2500 BUSINESS 

1.5% 
2400 ADMIN OTHER 

1.3% 
2400 ADMIN SALARIES 

15.1% 

2100 SUPPORT 

7.0% 

1200 SPED SALARIES 

12.3% 

TOTAL OTHER 
9.7% 

OPERATING 

27.4% 

ALL SALARIES 
62.9% 

1100 INST SALARIES 

38.1% 

1100 INST OTHER 
2.7% 

1110 TECH SALARIES 

7.8% 
1110TECH OTHER 

1.3% 



LEAF BUDGET OPTIONS FY2020 Minimum Maximum
PROJECTED LEAF ENROLLMENT 84 112 BREAKDOWN

2130 HEALTH SERVICES
2130 110 Nurse Salary 0 0
2130 214 Workers Compensation
2130 230 FICA
2130 260 Unemployment
2130 300 Purchased Services
2130 610 Supplies 0 0

2222 LIBRARY & MEDIA SERVICES
2222 641 Books & Printed Matter 500 500
2222 643 Electronic Information 0 0

2223 AUDIOVISUAL SERVICES
2223 430 Repair & maintenance
2223 610 Supplies 250 250
2223 730 Equipment 0 0
2223 735 Replacement Equipment

2400 SCHOOL ADMINISTRATION
2400 110 Director/School Leaders Salaries 52,500 52,500
2400 125 Administrative Assistant Salary 45,000 45,000
2400 211 Benefits 7800 7800
2400 214 Workers Compensation 3412.5 3412.5
2400 230 FICA 8580 8580
2400 240 Staff Development 1,000 1,000
2400 260 Unemployment 1170 1170
2400 300 Purchased Services 2,000 2,000
2400 312 Board & School Management
2400 449 Copier Lease/maintenance 1,000 1,000
2400 500 Other Purchased Services
2400 534 Postage 500 500
2400 540 Advertising 1,000 1,000
2400 550 Printing & Binding 2,000 2,000
2400 580 Travel & Conferences 0 0
2400 610 Supplies 1,000 1,000
2400 730 Office Equipment 1000 1000
2400 733 Office Furniture & Fixtures
2400 735 Replacement equipment
2400 810 Dues & Fees 500 500

2500 BUSINESS
2500 110 Business/Operations Manager Salary 0 0
2500 211 Benefits
2500 214 Workers Compensation
2500 230 FICA
2500 260 Unemployment
2500 300 Bookkeeping 0 0
2500 330 Engineering, Architectural Consulting
2500 330 Legal (Background Checks) 100 100
2500 330 Audit (FY20 Expenses) 6,000 6,000
2500 330 Audit (FY21 Expenses) 6,000 0
2500 330 SBW LOC Interest 5,205 0
2500 330 SBW LOC FY21 Debt 180,000 100,607
2500 330 Federal CSP Payment

2600 OPERATION AND MAINTENANCE OF FACILITIES
2610 117 Custodial, contracted 8,000 8,000
2620 340 Network Cabling & Set-up
2620 411 Water and Sewer

I 

I 



LEAF BUDGET OPTIONS FY2020 Minimum Maximum
PROJECTED LEAF ENROLLMENT 84 112 BREAKDOWN
2620 421 Disposal Service 600 600
2620 430 Upkeep Building and Grounds 1000 1000
2620 431 Building Readiness/Repairs*
2620 441 Rent/Mortgage 49,200 49,200
2620 520 Property Liability Insurance 10,174 10,174
2620 530 Telephone service 0 0
2620 532 Data Communications 2,500 2,500
2620 610 Supplies,Building and Grounds 2000 2000
2620 622 Electricity 3,000 3,000
2620 624 Heating Oil 1000 1000
2620 730 Equipment

2700 STUDENT TRANSPORTATION
2725 110 Salaries 6,000 6,000
2725 440 Lease 11,000 11,000
2725 519 Field Trips 1,000 1,000
2725 520 Insurance 1,350 1,350
2725 525 Fees & Registrations
2725 602 Motor Vehicle Maintenance
2725 626 Gasoline 1,500 1,500

TOTAL ESTIMATED EXPENSES 1,025,439.50 1,027,546.39

LEAF ENROLLMENT 84 112 321,046
NHCA ENROLLMENT (additional) 6 40

REVENUE SOURCES
Local Revenue 0 0
Special Education Reimbursement 80,000 80,000
State Revenue (Per Pupil Allocation) 591,953.04 789,270.72
State Revenue (Lease Aid) 0.00 49,200
State Revenue (NHCA Per Pupil) 7,200.00 48,000.00
Federal Revenue (SRSA / REAP) 9,454 9,454
Federal Revenue (Title Funds) 53,642 53,642
Federal Revenue (ESSER II) 56,213 0
Federal Revenue (ESSER III) 126,370 0
Other Federal Revenue 0 0
Gifts & Philanthropic Contributions
Other Revenue

TOTAL ESTIMATED REVENUE 924,832.6 1,029,566.7
Notes:
Anticipated LOC Draw-down, Summer 2022 100,606.89 -2,020.33

I I 

I 

I I 



2019 2020 2021

Pr
ofi
le

Population By Gender Sex Female
Male

Population By Race/Ethnicity Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Population By Subgroup Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Total Student Enrollment

A
ch
ie
ve
m
en
t

DLM Participation - ELA
DLM Participation - Math
ELA Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

ELA Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

First Year Exemption - ELA
First Year Exemption - Math
Math Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Null
Science Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Science Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

St
ud
en
t 
En
vi
ro
nm
en
t

Average Class Size
Expulsion Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

In School Suspension Rate
By Day 1-5 Days

6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Incidents of Violence
Out of School Suspension Rate

By Day 1-5 Days
6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Co
lle
ge
 &
 C
ar
ee
r 
R
ea
di
ne
ss

Dropout Rate
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Five-Year Graduation Rate
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Four-Year Graduation Rate
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Post Secondary Enrollment Institution
Location

In-State
Out-of-State

Institution Type Private
Public

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Postsecondary Enrollment

Ed
uc
at
or

Pr
ofi
le
s Average Teacher Salary

Classes by Educators Certified in the Subject
Classes by Educators on an Intern Path
Classes by Experienced Educators

Fi
na
nc
e

Cost Per Pupil
School Type Elementary School

High School
Middle School

Total Expenditures
Non-recurring
Expenditures

Bond and Note Payment
Facility Construction

Recurring
Expenditures

Bond & Note Interest
Business Services
Charter Schools / Other Ag..
Community Programs
Food Service
General Administration
Instructional Staff Support
Non-Public Programs
Other Instructional Progra..
Plant Operations
Pupil Transportation
Regular Instruction
School Administration
Special Programs
Student Support Services
Vocational Programs

Total Revenues
Additional Reve..Sale of Bonds and Notes
Revenue Type Equitable Education Aid

Federal Sources
Local Revenue
Local Taxation
Other State Sources

Total Revenues Other (includes insurance ..

63.04% 50.72%
50.70%
49.30%

49.28%36.96%

N/A
N/A

N/A
N/A
N/A

N/A
N/A

*N
*N
*N

*N
*N

*N
*N
*N

86.96% 85.92%85.51%

N/A
N/A
N/A
N/A

N/A
N/A
N/A

N/A
N/A
N/A
N/A
N/A *N

*N

*N
*N

*N

*N 26.09%

18.31%

16.90%

716946
*N *COVID 0.00%
*N *COVID 0.00%
*N *COVID 70%

N/A
N/A
N/A
N/A

N/A

N/A
N/A
N/A

*N
*N

*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

71%
*N

*N
*N

*COVID
*COVID

71%

Performance Indicators by Subgroupings
*Achievement Metrics Compared vs. Targets

   LEAF Charter School (District)

District ID
706

Admin Principal
Dakota  Benedetto

Email Address
dbenedetto@
leafschoolnh.org

*COVID

*N

<10%

>90%

N/A

NA

6A Baine Road Alstead, NH 03602-3956 | 603-352-1829

New Hampshire Department of Education | 101 Pleasant Street, Concord NH 03301 | (603) 271-2778  | Website: http://www.education.nh.gov/

Total Student
Enrollment

71

2019 2020 2021

46

69 71

Female
49.3%

Male
50.7%

Population
by Gender

Economically Disadvantaged

English Language Learners

Homeless

Migrant

Military Connected

Students in Foster Care

Students with Disabilities

16.90%

18.31%

N/A

N/A

N/A

N/A

*N

Student Population Breakdown

American Indian or Alaskan

Asian or Pacific Islander

Black or African American

Hispanic or Latino

Multiple Races

White 85.92%

N/A

N/A

*N

*N

*N

Population by Race / Ethnicity
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2019 2020 2021

Pr
ofi
le

Population By Gender Sex Female
Male

Population By Race/Ethnicity Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Population By Subgroup Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Total Student Enrollment

A
ch
ie
ve
m
en
t

DLM Participation - ELA
DLM Participation - Math
ELA Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

ELA Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

First Year Exemption - ELA
First Year Exemption - Math
Math Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Null
Science Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Science Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

St
ud
en
t 
En
vi
ro
nm
en
t

Average Class Size
Expulsion Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

In School Suspension Rate
By Day 1-5 Days

6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Incidents of Violence
Out of School Suspension Rate

By Day 1-5 Days
6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Co
lle
ge
 &
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ee
r 
R
ea
di
ne
ss

Dropout Rate
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Five-Year Graduation Rate
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Four-Year Graduation Rate
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Post Secondary Enrollment Institution
Location

In-State
Out-of-State

Institution Type Private
Public

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Postsecondary Enrollment

Ed
uc
at
or

Pr
ofi
le
s Average Teacher Salary

Classes by Educators Certified in the Subject
Classes by Educators on an Intern Path
Classes by Experienced Educators

Fi
na
nc
e

Cost Per Pupil
School Type Elementary School

High School
Middle School

Total Expenditures
Non-recurring
Expenditures

Bond and Note Payment
Facility Construction

Recurring
Expenditures

Bond & Note Interest
Business Services
Charter Schools / Other Ag..
Community Programs
Food Service
General Administration
Instructional Staff Support
Non-Public Programs
Other Instructional Progra..
Plant Operations
Pupil Transportation
Regular Instruction
School Administration
Special Programs
Student Support Services
Vocational Programs

Total Revenues
Additional Reve..Sale of Bonds and Notes
Revenue Type Equitable Education Aid

Federal Sources
Local Revenue
Local Taxation
Other State Sources

Total Revenues Other (includes insurance ..

*N
*N
*N

*COVID
*COVID

71%

N/A
N/A
N/A
N/A
N/A

N/A
N/A
N/A
N/A
N/A
N/A

*N

*N*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

*N (vs  60.45) *COVID 56% (vs  64.40)

*N
*N
*N
*N

*COVID
*COVID
*COVID
*COVID

38%
31%

19%

13%

N/A
N/A
N/A
N/A
N/A
N/A

N/A
N/A
N/A
N/A
N/A
N/A

*N *COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

56%

N/A (vs  49.61)
N/A (vs  44.29)
N/A (vs  72.00)
N/A (vs  60.25)

N/A (vs  62.93)

N/A (vs  37.31)
N/A (vs  72.00)
N/A (vs  52.68)

*N (vs  70.61)
*N (vs  63.95)

*N (vs  42.44)

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

60% (vs  70.61)

*N
*N

*N
*N

*COVID
*COVID

N/A (vs  38.97)

N/A (vs  21.95)

N/A (vs  32.19)

N/A
N/A
N/A
N/A

N/A
N/A
N/A
N/A

*N (vs  28.33)

*N (vs  47.49)*N (vs  40.39)

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

N/AN/A *COVID
N/AN/A *COVID

*N *COVID 70%

N/A
N/A
N/A
N/A

N/A

N/A
N/A
N/A

*N
*N

*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

71%
*N

*N
*N

*COVID
*COVID

71%

N/A
N/A
N/A
N/A
N/A

N/A
N/A
N/A
N/A
N/A
N/A

*N

*N*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

*N (vs  49.14) *COVID 19% (vs  51.05)

<10%*N
*N
*N
*N

*COVID
*COVID
*COVID
*COVID 50%

31%
19%

N/A
N/A
N/A
N/A
N/A
N/A

N/A
N/A
N/A
N/A
N/A
N/A

*N *COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

19%

N/A (vs  34.54)
N/A (vs  28.36)
N/A (vs  67.00)
N/A (vs  40.72)

N/A (vs  48.26)

N/A (vs  25.00)
N/A (vs  67.00)
N/A (vs  37.14)

*N (vs  52.06)
*N (vs  51.30)

*N (vs  31.07)

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

20% (vs  54.21)

*N
*N

*N
*N

*COVID
*COVID

Performance Indicators by Subgroupings
*Achievement Metrics Compared vs. Targets

*COVID

*N

<10%

>90%

N/A

NA
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Population By Gender Sex Female
Male

Population By Race/Ethnicity Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Population By Subgroup Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Total Student Enrollment

A
ch
ie
ve
m
en
t

DLM Participation - ELA
DLM Participation - Math
ELA Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

ELA Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

First Year Exemption - ELA
First Year Exemption - Math
Math Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Null
Science Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Science Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

St
ud
en
t 
En
vi
ro
nm
en
t

Average Class Size
Expulsion Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

In School Suspension Rate
By Day 1-5 Days

6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Incidents of Violence
Out of School Suspension Rate

By Day 1-5 Days
6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Co
lle
ge
 &
 C
ar
ee
r 
R
ea
di
ne
ss

Dropout Rate
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Five-Year Graduation Rate
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Four-Year Graduation Rate
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Post Secondary Enrollment Institution
Location

In-State
Out-of-State

Institution Type Private
Public

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Postsecondary Enrollment

Ed
uc
at
or

Pr
ofi
le
s Average Teacher Salary

Classes by Educators Certified in the Subject
Classes by Educators on an Intern Path
Classes by Experienced Educators

Fi
na
nc
e

Cost Per Pupil
School Type Elementary School

High School
Middle School

Total Expenditures
Non-recurring
Expenditures

Bond and Note Payment
Facility Construction

Recurring
Expenditures

Bond & Note Interest
Business Services
Charter Schools / Other Ag..
Community Programs
Food Service
General Administration
Instructional Staff Support
Non-Public Programs
Other Instructional Progra..
Plant Operations
Pupil Transportation
Regular Instruction
School Administration
Special Programs
Student Support Services
Vocational Programs

Total Revenues
Additional Reve..Sale of Bonds and Notes
Revenue Type Equitable Education Aid

Federal Sources
Local Revenue
Local Taxation
Other State Sources

Total Revenues Other (includes insurance ..

*N
*N

*N
*N

*COVID
*COVID

N/A (vs  25.26)

N/A (vs  15.90)

N/A (vs  21.97)

N/A
N/A
N/A
N/A

N/A
N/A
N/A
N/A

*N (vs  19.08)

*N (vs  32.48)*N (vs  29.05)

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

N/AN/A
N/AN/A *COVID

N/A
N/A
N/A
N/A
N/A
N/A

N/A
N/A
N/A
N/A
N/A
N/A

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

N/A
N/A

N/A
N/A

*COVID
*COVID

N/A
N/A
N/A
N/A
N/A
N/A
N/A

N/A
N/A
N/A
N/A
N/A
N/A
N/A

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

N/AN/A *COVID

N/A
N/A
N/A
N/A

N/A
N/A
N/A
N/A

*COVID
*COVID
*COVID
*COVID

N/A
N/A
N/A
N/A
N/A
N/A
N/A

N/A
N/A
N/A
N/A
N/A
N/A
N/A

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

N/A
N/A
N/A
N/A
N/A
N/A

N/A
N/A
N/A
N/A
N/A
N/A

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

N/A
N/A

N/A
N/A

*COVID
*COVID

N/A
N/A
N/A
N/A
N/A
N/A
N/A

N/A
N/A
N/A
N/A
N/A
N/A
N/A

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

N/AN/AN/A
0.00%0.00%0.00%

N/A
N/A

N/A
N/A
N/A

N/A
N/A
N/A

*N
*N
*N

*N
*N

*N
*N

0.00%0.00%0.00%

N/A
N/A
N/A
N/A

N/A
N/A
N/A

N/A
N/A
N/A
N/A
N/A

*N

*N

*N

*N
*N

*N

*N 0.00%0.00%

0.00%0.00%0.00%

0.00%
0.00%
0.00%

0.00%
0.00%
0.00%

0.00%
0.00%
0.00%

N/A
N/A

N/A
N/A

N/A
N/A

Performance Indicators by Subgroupings
*Achievement Metrics Compared vs. Targets

*COVID

*N

<10%

>90%

N/A

NA
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Multiple Races
White

Population By Subgroup Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Total Student Enrollment

A
ch
ie
ve
m
en
t

DLM Participation - ELA
DLM Participation - Math
ELA Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
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Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

ELA Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

First Year Exemption - ELA
First Year Exemption - Math
Math Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Null
Science Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Science Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

St
ud
en
t 
En
vi
ro
nm
en
t

Average Class Size
Expulsion Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

In School Suspension Rate
By Day 1-5 Days

6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Incidents of Violence
Out of School Suspension Rate

By Day 1-5 Days
6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Co
lle
ge
 &
 C
ar
ee
r 
R
ea
di
ne
ss

Dropout Rate
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Five-Year Graduation Rate
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Four-Year Graduation Rate
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Post Secondary Enrollment Institution
Location

In-State
Out-of-State

Institution Type Private
Public

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Postsecondary Enrollment

Ed
uc
at
or

Pr
ofi
le
s Average Teacher Salary

Classes by Educators Certified in the Subject
Classes by Educators on an Intern Path
Classes by Experienced Educators

Fi
na
nc
e

Cost Per Pupil
School Type Elementary School

High School
Middle School

Total Expenditures
Non-recurring
Expenditures

Bond and Note Payment
Facility Construction

Recurring
Expenditures

Bond & Note Interest
Business Services
Charter Schools / Other Ag..
Community Programs
Food Service
General Administration
Instructional Staff Support
Non-Public Programs
Other Instructional Progra..
Plant Operations
Pupil Transportation
Regular Instruction
School Administration
Special Programs
Student Support Services
Vocational Programs

Total Revenues
Additional Reve..Sale of Bonds and Notes
Revenue Type Equitable Education Aid

Federal Sources
Local Revenue
Local Taxation
Other State Sources

Total Revenues Other (includes insurance ..

N/A
N/A

N/A
N/A
N/A

N/A
N/A
N/A

*N
*N
*N

*N
*N

*N
*N

0.00%0.00%0.00%

N/A
N/A
N/A
N/A

N/A
N/A
N/A

N/A
N/A
N/A
N/A
N/A

*N

*N

*N

*N
*N

*N

*N 0.00%0.00%

110
1.52%0.00%0.00%

100.00%
0.00%
0.00%

0.00%
0.00%
0.00%

0.00%
0.00%
0.00%

N/A
N/A

N/A
N/A
N/A

N/A
N/A
N/A

*N
*N
*N

*N
*N

*N
*N

1.79%0.00%0.00%

N/A
N/A
N/A
N/A

N/A
N/A
N/A

N/A
N/A
N/A
N/A
N/A

*N

*N

*N

*N
*N

*N

*N 9.09%0.00%

1.41%0.00%0.00%

N/A
N/A

N/A
N/A
N/A

N/A
N/A

*N
*N
*N

*N
*N

*N
*N
*N

1.64%0.00%0.00%

N/A
N/A
N/A
N/A

N/A
N/A
N/A

N/A
N/A
N/A
N/A
N/A *N

*N

*N
*N

*N

*N

7.69%

0.00%0.00%

N/A *N*N

N/A

N/A
N/A
N/A

N/A
N/A
N/A
N/A
N/A

N/A
N/A
N/A
N/A
N/A
N/A

*N

*N

*N

N/A
N/A
N/A
N/A
N/A
N/A

N/A
N/A
N/A
N/A

N/A

N/A
N/A
N/A
N/A
N/A
N/A
N/A *N

*N

*N

*N*N 81.82%

N/A
N/A
N/A

N/A

N/A
N/A
N/A

N/A
N/A
N/A
N/A
N/A

*N
*N

*N

*N

*N 83.33%

N/A
N/A
N/A

N/A

N/A
N/A
N/A
N/A
N/A
N/A

N/A
N/A
N/A
N/A

N/A

*N

*N

*N*N

*N

*N

Performance Indicators by Subgroupings
*Achievement Metrics Compared vs. Targets

*COVID

*N

<10%

>90%

N/A

NA
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Multiple Races
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Total Student Enrollment

A
ch
ie
ve
m
en
t

DLM Participation - ELA
DLM Participation - Math
ELA Participation Rate

Race/Ethnicity American Indian or Alaskan
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Multiple Races
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Homeless
Migrant
Military Connected
Students in Foster Care
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ELA Proficiency
Achievement
Level
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Grade 6
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Multiple Races
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Homeless
Migrant
Military Connected
Students in Foster Care
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First Year Exemption - Math
Math Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White
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Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Null
Science Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Science Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

St
ud
en
t 
En
vi
ro
nm
en
t

Average Class Size
Expulsion Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
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Student Group Economically Disadvantag..
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Migrant
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Multiple Races
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Student Group Economically Disadvantag..
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Homeless
Migrant
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Students in Foster Care
Students with Disabilities

Co
lle
ge
 &
 C
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ee
r 
R
ea
di
ne
ss

Dropout Rate
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Hispanic or Latino
Multiple Races
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Student Group Economically Disadvantag..
English Language Learners
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Students in Foster Care
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Black or African American
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Student Group Economically Disadvantag..
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Military Connected
Students in Foster Care
Students with Disabilities

Four-Year Graduation Rate
Race/Ethnicity American Indian or Alaskan

Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
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Student Group Economically Disadvantag..
English Language Learners
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Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Post Secondary Enrollment Institution
Location

In-State
Out-of-State

Institution Type Private
Public

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Postsecondary Enrollment
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at
or

Pr
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s Average Teacher Salary

Classes by Educators Certified in the Subject
Classes by Educators on an Intern Path
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Fi
na
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e

Cost Per Pupil
School Type Elementary School

High School
Middle School

Total Expenditures
Non-recurring
Expenditures

Bond and Note Payment
Facility Construction

Recurring
Expenditures

Bond & Note Interest
Business Services
Charter Schools / Other Ag..
Community Programs
Food Service
General Administration
Instructional Staff Support
Non-Public Programs
Other Instructional Progra..
Plant Operations
Pupil Transportation
Regular Instruction
School Administration
Special Programs
Student Support Services
Vocational Programs

Total Revenues
Additional Reve..Sale of Bonds and Notes
Revenue Type Equitable Education Aid

Federal Sources
Local Revenue
Local Taxation
Other State Sources

Total Revenues Other (includes insurance ..

N/AN/A *N

N/A
N/A

N/A
N/A

N/A
N/A

N/A
N/A

N/A
N/A

N/A
N/A

N/A
N/A
N/A

N/A

N/A
N/A
N/A

N/A
N/A
N/A
N/A
N/A

*N
*N

*N

*N

*N 0.00%

N/A
N/A
N/A

N/A

N/A
N/A
N/A
N/A

N/A

N/A
N/A
N/A
N/A
N/A
N/A

*N

*N

*N

*N

*N*N

*N*N 0.00%
N/A$51,917$46,250
N/AN/AN/A
N/AN/AN/A
N/AN/AN/A

N/AN/A $12,333

N/A

N/A

N/A
N/A
N/A

N/A
N/A
N/A

$12,333

N/AN/A $980,989

N/A
N/A

N/A
N/A

$0
$0

N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A

N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A

44
13

10

10

9

7
2

0

0
0
0
0
0
0
0

0

N/AN/A $878,619
N/AN/A $0

N/A
N/A
N/A
N/A
N/A

N/A
N/A
N/A
N/A
N/A 60.40%

26.00%
10.70%

2.90%
0.00%

N/AN/A 0.00%

Performance Indicators by Subgroupings
*Achievement Metrics Compared vs. Targets

*COVID

*N

<10% Value is below 10% and is blurred to protect student privacy.

Data is suppressed due to student population being less than 11.

Data is not available due to COVID restrictions. >90%

N/A

NA

Value is above 90% and is blurred to protect student privacy.

Data is not available

Data is not applicable
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Chartered Public School 5-Year Renewal  
Summary Report  
 

School Name: Leaf Chartered Public School 

Evaluation Team:  Tal Bayer, Mindy Labo, Cassie Hayes 

 Board Meeting Date:  6/9/2022 

Commissioner Recommendation:  Choose an item. 
Commissioner Notes:  

(optional) Click or tap here to enter text. 

 

Part 1: Renewal Application Review 
A review of the renewal application package prepared in accordance with the requirements of Ed 318.13 
and Ed 318.14 was performed by the evaluation team. The findings of this review are summarized in this 
report. The application package is attached to this summary report.   

Evaluation Team Rating: Meeting Expectations 
Areas of strength in application:  
List of colleges and universities graduates of Leaf attend is exceptional 
Leaf member of NH UDL Network 
In partnership with the NH Vocational Rehabilitation 
Strong community engagement and partnerships 
Exceptional building and learning spaces both indoor and outdoors 
Flexible curriculum and approach to learning that allows students to explore interests and passions 
Staff are very committed and informed and aware of school mission and vision 
School leadership passionate about school vision and mission 
School board is committed and supportive of school leadership 
Approach to education is unique to the area 
Family and community support for the school is very strong.  
Students are engaged, curious and feel connected to the Leaf community and teachers 
Board strong contingent from Keene State 
Low student attrition (6-8%) 
Steady and constant increase of enrollment from its founding 5 years ago 
Students have a strong sense of pride and ownership in the school 
 
 
Areas for school improvement:  
 Board Size – Board size as of time of evaluation is only 5 members. Board is heavy on educational 
experience and parent. Need to strengthen Board diversity of skill sets(legal, business, Financial, etc) 
Areas of concern: 

I 
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Budget concerns- Debt load and deficit budget can act like an anchor on growth and sustainability 
School administrator is also carrying full time teaching responsibilities 
Enrollment- School needs additional enrollment to remain sustainable but needs additional staffing 
capacity to recruit and market  

Part 2: On-Site Visit 
An on-site visit was conducted per Ed 318.14(a)(1), which is summarized below. The on-site visit includes 
a review of facilities, discussion of compliance items, review of application evidence, and discussion of 
iReport data.  

Evaluation Team Rating: Meeting Expectations 
Visit Highlights:  
The building space is a wonderfully inspirational education space. Student work and culture of school is 
on full display. School culture is very positive and supportive. Students seemed very engaged and 
involved in the school. School lunch was a wonderful example of students and staff working together 
to produce an outstanding locally sourced meal for the school community. Student academic work 
demonstrated a higher order of thinking and self motivation and initiative. Students explore a wide 
variety of interest areas and locally and regionally relevant topics. Staff were very knowledgeable and 
familiar with individual students. Staff and Student rapport was friendly and respectful.  
Areas for school improvement:  
Math scores as indicated on the 2021 NH SAS *limited data over time available, impacts from Covid? 
What are 2022 scores? 
Board Size – Board size as of time of evaluation is only 5 members. Board is heavy on educational 
experience and parent. Need to strengthen Board diversity of skill sets(legal, business, Financial, etc) 
 
Areas of concern: 
Enrollment- Enrollment growth is critical for school to become financially sustainable 
Fundraising and grant writing- as noted above critical to financial viability 

Part 3: Compliance and Reporting 
This section provides an overview of the school’s level of compliance with NHEd reporting, statutory, and 
regulatory requirements. Areas reviewed include policies, procedures, website/marketing materials, 
submission records for budgets, annual reports, DOE-25, fiscal audits, etc.  

Level of Compliance: Meeting Expectations 

Consistency/Timeliness of Reporting: Meeting Expectations 
Compliance and Reporting Overview:  

School has had some challenges with timely reporting to the DOE.  

Areas for school improvement:  
Free up school administration from teaching responsibility or delegate some responsibilities to other 
instructional staff to ensure leadership has bandwidth to adequately focus on compliance and 
reporting.  
Areas of concern: 

I 
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Noted above 
 

Part 4: Evaluation Team Impressions 
The evaluation team has provided this overall summary of their findings for the Commissioner and State 
Board of Education’s review and consideration.  

Overall the team was incredibly impressed with what Leaf is providing students. The educational 
experience is welcoming, supportive and tailored to students needs/interests and is a jewel in the 
community that needs some polishing to make it shine. Evaluation team has concerns with current 
model of having the school administrator also teaching a full course load. This division of efforts leads 
to challenges with split focus, decreased ability to maximize leadership potential and ultimately 
creates sustainability challenges. The Leaf Board of Trustees has indicated the plan to adjust the 
school leaders teaching load for SY 2022/2023. Board needs further development and an increase in 
membership #’s. Focus needs to be placed on increasing enrollment #’s(establishing partnerships with 
school that might refer students, marketing and outreach and fundraising). 
Overall the evaluation team considered Leaf to be “meeting expectations” but with a few concerns as 
noted previously. 

 

 

Evaluation Team Ratings Explained: 

Meeting Expectations 

All sections and requirements were completed and addressed. Evidence 
provided supports compliance and positive trends in growth and 
development of school and students. School has plans developed for 
continued development and is cooperative and timely in submissions.  

Partially Meeting Expectations 

All sections and requirements were completed and addressed. Evidence 
provided suggests some negative trends in growth and/or development of 
school and students. School has been directed to develop plans for 
improvement. School may not be completely cooperative or timely in 
submissions. 

Not Meeting Expectations 

Evidence provided suggests a number of consistent, negative trends in 
growth and/or development of school and students. Other areas of 
concern may exist with school environment, budget, etc. School has been 
directed to develop plans for improvement. School may not be completely 
cooperative or timely in submissions. 

 



LEAF CHARTER SCHOOL - TEST SCORE TRENDS 2019-2022
TEST GROUP # STUDENTS DATE ELA AVE MATH AVE TOTAL AVE STATE AVE
NH SCHOOL SAT CLASS OF 2020 5 SPRING 2019 434 402 836 1024
NH SCHOOL SAT CLASS OF 2021 10 FALL 2020 541 505 1046 1039
NH SCHOOL SAT CLASS OF 2022 15 SPRING 2021 524 451 975 1027
NH SCHOOL SAT CLASS OF 2023 16 SPRING 2022 523 463 986 1006

ELA AVE, MATH AVE, TOTAL AVE and STATE AVE 

- ELA AVE - MATH AVE - TOTAL AVE - STATE AVE 
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7/14/2022 

EXECUTIVE SUMMARY 
Office of Chartered Public Schools 

Polaris Chartered Public School Request 

A. ACTION NEEDED

A vote is needed by the State Board of Education to approve the charter renewal request
from Polaris Chartered Public School(CPS).

B. RATIONALE FOR ACTION

RSA 194-B gives the State Board of Education the authority to approve or deny the
renewal of a charter schools charter.

C. EFFECTS OF THIS ACTION

A renewal of the charter will allow Polaris CPS to continue to operate as a chartered
public school in the state of New Hampshire until their next renewal in 2027.

D. POSSIBLE MOTION

I move that the State Board of Education approve the renewal of Polaris Chartered Public
School’s charter.

OR:

I move that the State Board of Education
(indicate some other action) 

VI, A ~ 4 

Angela.M.Adams
Cross-Out



Charter School Renewal
Application

Respectfully Submitted to
The New Hampshire Department of Education

by

Polaris Charter School
April 2022

ar 
Where True Potential Shines Bright 
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Chartered Public School 5-Year Renewal  
Cover Sheet 
 

A chartered public school may be renewed for a period of 5 years in accordance with RSA 193-

B:3, X.  The board of trustees of a charter school shall make an application for renewal to the 

state board no later than one year before the original charter is set to expire.  

Name of Chartered Public School:  POLARIS CHARTER SCHOOL 

Name of School Director:   JENNIFER MURDOCK-SMITH 

Street Address:    100 COOLIDGE AVE 

Town:      MANCHESTER 

Email:      j.murdock-smith@polarischarterschool.org 

Phone Number:    603-634-0034 

This Renewal Report is hereby filed with the New Hampshire Department of Education, Bureau of 

Educational Opportunities, Office of Chartered Public Schools.  This report is a representation of the 

chartered public schools current academic and programmatic progress, fiscal stability, and future growth 

projections in fulfillment of the requirements of Ed 318.13.  In addition to the information submitted 

within this template, the state board shall receive a copy of the school’s current iReport state report card 

which is publicly available on the iPlatform system1 as well as a copy of the chartered public schools most 

recent Annual Report filed with the Department.     

As a component of the renewal process, the chartered public school must post an invitation for written 

comment.  Please submit a copy of the invitation as well as any written comments received by the school 

during the invitation period.   

 

By signing below, I certify that the information contained within this application for renewal is true and 

accurate to the best of my knowledge, and request that the State Board of Education renew the chartered 

public school’s charter for a period of 5 years.  

_________________________________________________   __________________ 

Print Name:         Date:  

 

_________________________________________________ 

Signature of the Chairman of the Board of Trustees 

 
1 https://www.education.nh.gov/who-we-are/division-of-educator-and-analytic-resources/iplatform.    

5/3/2022Don Winterton
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Chartered Public School Renewal Form 

Instructions:  
Please provide answers to the questions below using the provided text form field. The boxes below will 

expand as you add content.  Please keep responses between 1-3 paragraphs. If necessary to provide 

further detail or context, you may attach additional documentation as an appendix. Please reference the 

attachment in your answer. Additional documentation could include graphs, charts, letters, copies of 

documents, etc.  

What is the primary mission and vision of your chartered public school? 

The mission of Polaris Charter School is to create a joyful and exciting learning community for intellectually 

curious elementary-aged children. Through an engaging, inquiry-based curriculum, our students will 

develop the ability to communicate effectively, work collaboratively, think critically, and excel 

academically. Our program fosters creativity and the development of social and emotional skills, instilling 

a positive attitude about future studies and ensuring students are well-prepared for the challenges of an 

ever-changing world. 

Polaris Charter School will: 

• Implement a rigorous, project-oriented, interdisciplinary curriculum that ensures state standards 

are met and exceeded. 

• Utilize flexible groupings in multi-age classrooms. 

• Encourage each student’s progress with personal learning plans, combining social and academic 

standards with individualized goals. 

• Motivate students to learn at their own pace and reach their full potential with a move-on-when-

ready approach that allows for accelerated learning and is based on subject mastery. 

In the following box, please describe the progress your school has made towards its academic goals:  

A significant component of our mission is to personalize instruction to meet students’ needs to the largest 

extent possible. We continually assess students and work to group them by ability in small group 

instruction. Where students really have an opportunity to shine and show their success is with project-

based learning. In the summer of 2019, Polaris worked with Peggy Silva, a renowned educator to deepen 

project-based work. She and the director collaborated to present a workshop with teachers for how to 

use Essential Questions to guide multidisciplinary instruction where every student finds a platform to 

demonstrate success and pride. This was built on the next year with training in Understanding by Design 

to use the questions that we develop each Trimester to backwards plan with goals and targets for learning.  

Another area that we have been striving to improve with is Math. This is where we have seen the largest 

impact due to COVID-19. Even prior to that, we had begun to recognize the challenge of teaching math 

within a multiage classroom. Toward that end, we were fortunate to be invited to send one of our teachers 

to the NHED train the trainer with esteemed instructor Mahesh Sharma.  
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We have done/planned more professional development with unpacking the Bridges in Math curriculum. 

A “silver lining” due to COVID-19 has been grant money to address learning loss and we plan to use the 

opportunity to invest in additional components to Bridges. 

In 2021-2022 we also started our first Title 1 program for Reading. Our small student population/% of low-

income students has been a large factor with getting this up and running. We are currently offering after 

school tutoring 2-3 days a week after school and it is being delivered by existing staff. 

In the following box, please describe the progress your school has made towards its programmatic 

goals:  

The mission of Polaris has always emphasized social and emotional learning. We begin our day each 

morning by coming together as a whole school in our Gathering Room where we focus on a Core Value 

every month. We were able to enhance this even further by implementing the Jesse Lewis Choose Love 

Curriculum in 2019-2020. Even when we cohorted in our classrooms and could not gather in large groups, 

we continued meeting via Zoom each morning. This has been an even more essential practice as we 

navigate the longer term effects of COVID-19 on our students and staff. 

COVID-19 and remote instruction also required Polaris to rely even more heavily on technology. This gave 

us the opportunity to examine our Google structure and security. Our Technology Coordinator worked 

with a Google Tech Team to overhaul the organization hierarchy and permission and settings. We also 

have added a program called Hapara which allows teachers and administrators to view student screens 

and websites they visit ensuring safety and on-task use of their Chromebook. 

Another change we made to our programing was in addition to our internal assessments, we began using 

the NH SAS Interim Assessments in 2020-2021 to assess academic of growth over time. We conduct them 

in the Fall and Winter in addition to the required state test in the Spring.  The Fall assessments has allowed 

us to identify students that already have a good grasp of grade level material so that we can make sure 

that we challenge them appropriately. This year, we plan to drill down to the individual level and look at 

each student’s scale score and look at their growth throughout the year. 

In the following box, please describe the progress your school has made towards its organizational 

goals:  

Polaris has been able to celebrate many accomplishments as an organization primarily in growth and 

increased security. Based on a security assessment conducted by Homeland Security in 2018, Polaris 

obtained grants in 2019 from the Public School Safety Infrastructure Fund to upgrade our back doors, 

install a main office window and expand our surveillance cameras from 4 to 12 with recording capability. 

In the 2019-2020 school year, we began offering Kindergarten within a multiage classroom with first 

grade. This has attracted more interest in Polaris and due to the need, we added an additional K/1 class 

in 2020-2021 to bring our enrollment up to the full 120 as outlined in our charter. As a greater demand 

was placed on our WIFI and some vulnerabilities identified, we set a goal to install a new system, add new 

hubs and upgrade our Firewall which was completed during the summer of 2021. 

Additional health and safety measures were required due to COVID-19 when Polaris opted to return in-

person instruction in 2020-2021 (I believe that we were the only public school in Manchester to do so). 

We partitioned a section of our Gathering Room to create an isolation area. We also constructed table 
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shields so our students could remove their mask while seated at their table spot and air purifiers were 

purchased for all areas of our building. 

However, our most significant achievement as an organization came to fruition in March of 2022 when 

we finalized the purchase and sale of our building. This was a several year process that was delayed by 

COVID-19. Owning versus leasing our space communicates to families that our school is established and 

stable. It gives our staff a greater feeling of job security. It also allows us to make capital investments in 

our space that can enhance the programs and instruction that we provide and we are very excited to see 

what we can accomplish further going forward. 

Provide the anticipated enrollment for the school over the next 3 school years:  

Enrollment Year 1 Enrollment Year 2 Enrollment Year 3 

120 120 120 

 

Are there any changes to the curriculum and/or instruction of the school as a result of anticipated 

growth?  

No 

Describe the current state of the school’s curricular program:  

Our curriculum has remained stable since 2017 when we developed curriculum maps. Instruction is 

delivered in small groups based on students’ academic level. We use the Bridges curriculum for math. The 

Fountas and Pinnell libraries and assessment system are used for Reading. When students are not in small 

group guided instruction, they use the adaptive, online applications Dreambox (Math) and Lexia 

(Reading), Mystery Science to support their learning. Concepts are also taught and reinforced with theme-

based projects each trimester. One recent curriculum addition we made was the Jesse Lewis Choose Love 

social-emotional program. Core Values are introduced and discussed at our whole school Morning 

Gathering each day. Further instruction of them occurs during classroom Morning Meetings. 

Describe the current state of the school’s technology and digital infrastructure:  

We made significant upgrades in the last two years including installing a new Sonic Wall filter and 

implementing increased Google cloud security and structure. We also used ESSER funding to equip 

classrooms with interactive boards. 

Describe the efforts the school has made to disseminate best practices, including working with other 

local schools and districts:  

Charter School Leaders meet monthly to share resources. Polaris was invited to present one of our Virtual 

Learning Celebrations at the March 9, 2021 meeting. We also work very collaboratively with Manchester 

School District coordinating special education services. 
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Describe current parent involvement efforts and future plans for increased parent involvement:  

COVID-19 significantly reduced parent involvement. Now that restrictions are lifted, we are holding a 

social Parent Night on May 11th for people to get to know each other and plan upcoming events. We are 

also launching a Playground Revitalization Project which we hope will unite us with a common goal. 

Describe past fundraising efforts since the last renewal and results of fundraising to date:  

We have been fortunate to be a non-profit beneficiary of NH Games of Chance via NH Charitable Gaming. 

Previous fundraising mainly focused on school-based projects, which given our size was not as effective. 

This year, we raised just over $57,000. 

What are the schools plans for future fundraising efforts and goals?  

As we embark on our playground renovation, we plan to seek sponsorships and explore grant 

opportunities. 

What specific plans does the school have in place to ensure continued sustainability?  

As our Balance Sheet shows, we have operated very conservatively and have a solid cash reserve. This 

culminated with us being able to purchase our building in March of 2022! As a non-profit, we do not pay 

property taxes so our monthly mortgage payment is $1,584 lower than our lease was. This sense of 

permanence will help attract community investors.  

 

Additional Instructions: 
Charter Schools are required to submit to the Department of Education a completed budget for the 

upcoming fiscal year.  When submitting this renewal report, the school must attach and include a copy of 

the budget for the upcoming fiscal year.  Please use the Department chartered public school budget 

template.   

In addition, please submit a copy of the invitation as well as any written comments received by the school 

during the invitation period.   

 



Polaris Charter School iReport Summary 
 
 
There are several things to note when reviewing our most recent iReport: 
 

• Beginning with the 2021-2022, we added an 8th classroom. In doing this, we were able to 
decrease our class sizes from 16 to 15 pupils but bring our full enrollment to 120 as 
specified in our charter. 
 

• Our ELA NH SAS percent proficiency has remained consistent however there was a 
decline in math proficiency from 2019 to 2021. This is primarily due to leaning loss 
because of COVID however Math was an area that we began targeting for improvement 
prior to that. We believe that other precipitating factors for the decline are: the steady 
increase in our percent of special education students (from 4% to 11%), the challenge of 
teaching math in a multiage environment, the lack of materials and training and our small 
sample sizes (Grade 3 – 21, Grade 4 – 20, Grade 5 – 12). We have initiated the following 
interventions to address this: 
 

o We sent a teacher to the Train the Trainer Math Workshop with Mahesh Sharma 
which she brought back to our remaining staff. We purchased the manipulatives 
that he used in the training and have implemented using them. His training was 
recorded and we have begun watching them during our Wednesday afternoon 
professional development time. 

o We use the online program Dreambox to supplement math instruction.  All 
teaching staff completed a Dreambox workshop in December of 2021 on how to 
use the Assign Focus feature to align with the Bridges module. 

o This August, we have a full-day Bridges training as half our staff our new to it 
o Polaris will be using ESSER funds to purchase components of the Bridges 

curriculum that we were unable to before. Classrooms will be equipped with 
‘Number Corners’ for each grade level and student workbooks will be purchased 
for additional practice. 

o This year we also began working with Annie Wallace, a math consultant for the 
DOE. She has observed math time in two classrooms and provided feedback. She 
has also created a classroom for us in Canvas where she is sharing resources with 
us. 
 

• Staffing attrition and shortages impacted our number of teachers that had completed their 
certification. In 2021, we had several new graduates that were ‘in process,’ working on 
completing their Praxis exams. In 2022, five of our eight teachers are fully certified, two 
only have the Foundations of Reading Praxis to complete and one is on maternity leave 
and not sure if she is returning. 
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2022-2023 Charter School Budget       
      
Charter School Name Polaris Charter School District # 419   

Budgeted Expenditures   

  Acct No Total Elementary   

Instruction 1000-1999 XXXXXX XXXXXX   

Regular Programs 1100-1199 484,511.99 484,511.99   

Support Services 2000-2999 XXXXXX XXXXXX   

Student Support Services 2000-2199 200.00 200.00   

Instructional Staff Services 2200-2299 13,960.00 13,960.00   

          

General Administration   XXXXXX XXXXXX   

Other School Board 2310-2319 12,265.00 12,265.00   

          

Execuive Administration   XXXXXX XXXXXX   

School Admin Services 2400-2499 207,986.01 207,986.01   

Business 2500-2599 130,544.87 130,544.87   

Operation & Maint. Of Plant 2600-2699 161,464.84 161,464.84   

Total Budgeted Expenses   1,010,932.71 1,010,932.71   

          

          

Budgeted Revenue   

  Acct No Total     

Revenue XXXXX XXXXXX XXXXXX   

Local Revenue 1111-1990 75,250.00 XXXXXX   

Other Local Revenue (e.g. contributions) 1500-1990 75,250.00 XXXXXX   

          

State Revenue 3111-3900 838,936.76 XXXXXX   

Adequacy State Revenue 3111 788,936.76 XXXXXX   

Other State Revenue 3112-3900 50,000.00 XXXXXX   

          

Federal Revenue 4100 - 4595 105,112.71 XXXXXX   

 Title 1 4520 10,000.00 XXXXXX   

 All Other Title Grants Excluding Title 1 4530 26,849.68 XXXXXX   

 Federal CSP Start-up Grant 4590 0.00 XXXXXX   

 ESSER 4595 68,263.03 XXXXXX   

Total Budgeted Revenue   1,019,299.47     

          

Surplus Statement    

Starting Blance 993,560.55   

    

Estimated Revenue 1,019,299.47   

Estimated Expenditures -1,010,932.71   

Operational Balance Surplus/ (Deficit) 8,366.76   

          

Ending Balance 1,001,927.31   

 



2022 Charter Renewal – Polaris Charter School 
FY 22-23 Budget and Budget Narrative 

2 | P a g e  

 

 

 

 

 

 

 

FY22-23 BUDGET NARRATIVE 

 
Budgeted Income and Expense - Summary 
 

FY22-23 Income 
Line 68 Local Revenue $        75,250.00 
Line 76 State Revenue $      838,936.76 
Line 81 Federal Revenue $      105,112.71 
Line 32 Total $   1,019,299.47 

 

FY22-23 Expenses 
Line 9 Regular Programs $      484,511.99 
Line 19 Student Support Services $             200.00 
Line 20 Instructional Staff Services $        13,960.00 
Line 25 Other - LEA School Board $        12,265.00 
Line 30 School Administrative Services $      207,986.01 
Line 31 Business  $      130,544.87 
Line 32 Operation & Maintenance of Plant $      161,464.84 
Line 62 Total $   1,010,932.71 

 
FY22-23 Surplus Statement 

Line 93 Starting Balance $     993,560.55 
Line 95 Estimated Revenue $   1,019112.71 
Line 96 Estimated Expenditures $ -1,010,932.71 
Line 97 Operational Balance Surplus/Deficit $         8,366.76 
Line 99 Ending Balance $  1,001,927.31 
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FY22-23 Income and Expense Detail 
 

INCOME 
 

1000: Revenue from Local Sources 
Line 68 Interest $            250.00 
Line 68 Annual Fund Donations $       10,000.00 
Line 68 NH Charitable Gaming – Games of Chance $       50,000.00 
Line 68 Polaris Educational Foundation – Parent Group Support (501c3) $       15,000.00 
 Total $       75,250.00 

 
3000: Revenue from State Sources  

Line 77 State Revenue – Per Pupil $     788,936.76 
Line 79 State Revenue – Differentiated Aid $       50,000.00 
 Total $     838,936.76 

 

4500: Restricted Grants from Fed Gov’t thru STATE 
Line 82 Title I Part A $       10,000.00 
Line 83 Title II  $       10,517.68 
Line 83 Title IV Part A $       16,332.00 
Line 85 Esser II $       15,027.22 
Line 85 Esser III $       53,235.81 
 Total $     149,425.69 

 
 

EXPENSES 
 

1000: Regular Programs 
Line 9 Salaries Instructional – 8 Teachers, 5 Ed Assistants, 4 Specials Teachers $     478,511.99 
Line 9 Classroom Supplies $         6,000.00 
 Total $     484,511.99 

          

2200: Support Services - Instructional 
Line 19 Health Supplies $            200.00 
Line 20 Classroom Curriculum $       10,760.00 
Line 20 Professional Development – Instructional $         3,200.00 

 

2300: Support Services – General Administration (LEA School Board) 
Line 25 Audit Services $         8,500.00 
Line 25 Legal & Professional Services $         3,500.00 
Line 25 Board Training $            250.00 

I I 

I I 

I I 

I I 

I I 

I I 
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2400: Support Services - Administration 
Line 30 Professional Development - Admin $         3,750.00 
Line 30 Marketing $         1,000.00 

Line 30 Salaries – Administrative – 1 Director, 1 Business Manager, 1 Admin Assistant, 1 
Admin Coordinator – Building, 1 IT Consultant 

 

$     203,236.01 
Line 30 Total $     207,986.01 

 
2500: Fiscal Services 

Line 31 Benefits – Insurance, 401k, Taxes $     103,011.87 
Line 31 Financial Accounting Program $         2,000.00 
Line 31 Fundraising Costs $         2,000.00 
Line 31 Purchasing – Computers, Furniture, Software, Supplies $       12,800.00 
Line 31 Purchasing – Admin/Office Supplies $         3,000.00 

Line 31 Other Support Services – Business (Unemployment ins, Workers Comp, 
Criminal Background Checks, Dues & Fees – State, Local, Non-Profit) 

 

$         7,733.00 
Line 31 Total $     130,544.87 

 

2600: Building Operations 
Line 32 Utilities – Phone, Data Comm/Internet, Natural Gas, Electricity, Water & Sewer, Trash $       35,600.00 
Line 32 Building – Mortgage $       56,484.84 
Line 32 Property Insurance $         3,600.00 
Line 32 Custodial Services $       28,800.00 
Line 32 Cleaning Supplies $         3,000.00 

Line 32 Interior – Building Services – Plumbing, Electrical, HVAC, Security, Interior 
Repairs & Maintenance  

 

$       15,000.00 

Line 32 Exterior – Snow Removal, General Upkeep, Common Areas, General Repairs and 
Maintenance 

 

$       18,980.00 
Line 32 Total $     161,464.84 

 

  

I I 

I I 

I I 
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Supplemental Funding 

Fundraising / Donations / Parent Group Support / Grants 

Fundraising 
 
NH Charitable Gaming –  
During FY 2018-2019 we were fortunate enough to start a yearly fundraiser in conjunction with 
the NH Charitable Gaming Commission via Games of Chance. Covid caused a delay with our 
FY 2019-2020 week, but by early FY2020-2021 we we’re able to continue. Our 3-year net profit 
averaged $26,500.00 with FY2021-2022 being our largest year with a net profit of $56,747.60.  
 
Between our location moving from Lebanon to Manchester in 2021, discussions with members 
of the NH Charitable Gaming Commission, who have assured us that coming years will be even 
more lucrative than this year with additional games being added since our fundraiser week, and 
our PEF having a very successful fundraiser with them this year as well, we believe that netting 
at least $50,000.00 is a safe and still slightly conservative expectation for Polaris. 
 
 
Annual Fund Donations –  
Each year, we hold an Annual Fund Drive. Our goal is that every family contribute what they 
can, with $250.00 per family as our goal. We have 89 unique families. Our three-year average in 
Annual Fund donations to date is $10,326.67, which is significantly higher at almost 50% 
participation than the average participation rate of 28% for typical school fundraisers.  
 
 
Polaris Educational Foundation –  
Each year our parent group, the PEF, via fundraising through their 501c3, assists Polaris by 
contributing to many events, fundraisers, and community events for our families as well as 
specific projects and goals for our school. Each year, the PEF averages $7,000.00 in donations to 
the school. Last year, the PEF joined with the NH Charitable Gaming – Games of Chance and 
now could potentially contribute three, four, even five times what has been the norm if their 
trend with Games of Chance continues as it did their first year.  
 
Our FY22-23 Budget reflects FY21-23 amounts based on the typical contributions. The group is 
in the process of re-grouping and has brand new membership. Once settled, our expectation is 
that the traditional donations will commence as previously expected, with a significant increase 
which, conservatively, is not stated on this budget.  
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Grant Funding (FY22 – FY24): 
 

FY 2021-2022  
  

Esser III  $    165,783.58  
Activities written to date  / Payments expected through 6/22  $      46,003.00  
Esser III - Anticipated income through 9/30/2024  $    119,780.58  
/ 27 months remaining  $         4,436.32  

FY22-23 Budget (12 months)  $      53,235.81  
FY23-24 Budget (12 months)  $      53,235.81  
FY24-25 Budget (3 months)  $      13,308.95  
Esser III - Anticipated income through 9/30/2024  $    119,780.58  

  
Title I - Part A  $      57,301.00  

Activities written to date  $        7,688.02  
Amounts paid to date  $      (2,988.02) 
Title I  Part A - Anticipated income through 9/30/2022  $      54,312.98  

  
Title II - Part A  $        5,306.48  

Activities written to date / Paid to date  $                   -    
/ 15 months remaining  $            353.77  

FY22-23 Budget (12 months)  $        4,245.18  
FY23-24 Budget (3 months)  $        1,061.30  
Title II  Part A - Anticipated income through 9/30/2023  $        5,306.48  

  
Title IV - Part A  $      10,000.00  

Activities written to date/Paid to date  $                   -    
/ 15 months remaining  $            666.67  

FY22-23 Budget (12 months)  $        8,000.00  
FY23-24 Budget (3 months)  $        2,000.00  
Title IV Part A - Anticipated income through 9/30/2023  $      10,000.00  
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 FY 2020-2021  

  

Esser II  $      73,736.22  
Activities written to date  $      73,736.22  
Paid to date  $    (54,952.20) 
Esser II - Anticipated income through 9/30/2023  $      18,784.02  
/ 15 months remaining  $        1,252.27  

FY22-23 Budget (12 months)  $      15,027.22  

FY23-24 Budget (3 months)  $        3,756.80  
  

Title II - Part A  $        6,272.50  
Activities written to date / Paid to date  $                   -    
3 months remaining  $                   -    
Title II  Part A - Anticipated income through 9/30/2022  $        6,272.50  

    

Title IV - Part A  $      10,000.00  
Activities written to date  $      10,000.00  
Paid to date  $      (5,395.00) 
Title IV  Part A - Anticipated income through 9/30/2022  $        4,605.00  

  

 FY 2019-2020  
  

Title IV - Part A  $      10,241.31  
Activities written to date  $      10,237.40  
Paid to date  $      (6,510.40) 
Title IV  Part A - Anticipated income through 9/30/2022  $        3,727.00  
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Our cash flow remains steady year after year, due to very frugal budgeting from the inception of 
Polaris Charter School. It has enabled us to save and purchase our school building, in addition to 
upgrading from seven classrooms to eight last year. 
 
The primary difference to our net cash flow in FY21-22, is a result of the down payment on our 
building, which we purchased in March of 2022. 
 

 
 

  

Cash Flow 

OPERATING CASH FLOW $174,913 

■ Cash Received ■ Cash Spent 

Revenue 

Cost of Sales 

Expenses 

Other Income 

Cash Tax Paid 

Change in Accounts Payable 

Change in Other Current Liab1lit:1es 

Change in Accounts Receivable 

Change in Inventory 

Change in Work in Progress 

Change in Other Current Assets 

OPERATING CASH FLOW 

Change m Fixed Assets (ex. Depn and Amort) 

Change m Intangible Assets 

Change in Investment or Other Non-Current Assets 

FREE CASH FLOW 

Net Interest (after ta>f.) 

Change in Other Non-Current Liabilities 

Dividends 

Change in Retained Earnings and Other Equity 

Adjustments 

NET CASH FLOW 

NET CASH FLOW CAN ALSO BE CALCULATED AS: 

FREE CASH FLOW 

SOM 

$174,913 NET CASH FLOW 

S0.2M 

$0 

-$0 

$3,282 

$0 

-S1,053 J 

-$0 

S86,995 

-$0 

-$0 

$174,913 
$0 

-$0 

-$0 

$174,913 
-$0 

$120,206 

$0.4M .i0.6M 

$912,319 

-$826,630 

-$850,000 

Fo, the Year of 21 /22 (to Apr) 

$120,206 

SO.BM SlM 

-$0 

-$0 

Change in Cash on Hand $102,558 (Ocen $606,588, Close. $70'>, 141,) - Change in Debt-$17,648 (Open S7 ~85, Close -$10 163) 
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Our balance sheet reflects five deposit accounts: 
 
Deposit Accounts 
Checking – General Funds 
Savings – Money Market ~ Future Capital Expenses / Other Needs 
NH PDIP – Investment Account ~ Future Capital Expenses / Other Needs 
 
Restricted Use Accounts 
Savings –Building – restricted for building needs only 
Checking –Building – restricted to payments related to building repairs, other building needs 

 

 

Polaris Charter School 

Balance Sheet 

A of April 301 2022 

ASSETS 

,.. Bank Accounts 

► 100 Deposit Accoun 

► 120 D o it Ace un - Building/ Prop ,ty Fun 

Total Bank Accounts 

► Accoun s Recervable 

► Other Current Assets 

Total Current Assets 

► r1xed A et 

TOTAL ASSETS 

UITY 

TOTAL 

649,149.S2 

59,996.51 

$709,146.03 

$3,868.20 

$7,243.00 

$720,257.23 

$200,750.47 

$921,007.70 

$921,007.70 



 
 

Polaris Charter School 
100 Coolidge Ave 

Manchester, NH 03102 
www.polarischarterschool.org 

(603) 634-0034 
 

 

April 15th, 2022 

 

PUBLIC NOTICE 

INVITATION TO COMMENT 
RE: 

POLARIS CHARTER SCHOOL 

PUBLIC CHARTER SCHOOL RENEWAL PROCESS 
approval determined by the  

NH Department of Education 

MAY 2022 

 
 
 
Dear Parents, Families, Friends, Colleagues and Community Supporters,  
 
Polaris Charter School cordially invites you to submit a written comment to the Department of Education 
about our upcoming Charter School Renewal this May. 
 
Every five years, the NH Department of Education asks us to prove that we should be able to keep our 
doors open. State officials look closely at how well we’ve stewarded the funding we receive as a public 
charter school. They take a close look at our curriculum. They ask us to share data that demonstrate our 
students’ progress. They visit our classrooms, tour our school, speak with our parents and students, 
community partners and interview Polaris Charter School’s teachers and Board of Trustees.  
 
In, the final stage of the process, the NH DOE invites our community to share whether Polaris Charter 
School deserves to have its charter renewed.  
 
When you write, please include your name, your affiliation to Polaris, and describe your relationship with 
Polaris. Most importantly, please describe why you think Polaris Charter School is an important 
community asset. 
 
 



 
Submissions may be mailed to: 

 
New Hampshire Department of Education 

Charter Renewal – Written Comment 
Attention: Jane Waterhouse 

101 Pleasant Street 
Concord, NH 03301-3494 

 
Or emailed to: 

 
Frank.Edelblut@doe.nh.gov  

and 
Jane.A.Waterhouse@doe.nh.gov 

 
If you have any questions about the renewal process, or about what it means for Polaris Charter School to 
be a community-based, public charter school in Manchester, NH, please let me know. You may email me 
at j.murdocksmith@polarischarterschool.org, or call 603.634.0034.  
 
We take our responsibility as a public charter school and as a community organization seriously — and 
that means we are accountable to you! 
 
Very sincerely yours,  
 

 
 
Jennifer Murdock-Smith 
Polaris Charter School - Director 



1.
Invitation for written comment posted to our website

www.polarischarterschool.org 

r Public Notice - Polaris Charter School Charter Renewal - Invitation for Written Comment 
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The Chartered Public School Annual Report is hereby presented in conformance with RSA 194-B:10 
and New Hampshire Department of Education (NHDOE) Administrative Rules Ed 318.16.  The filing 
of this report is an annual requirement of each chartered public school.  For more information, visit the 
website for the NHDOE Office of Chartered Public Schools or contact the office at (603) 2716813.  
  
Each chartered public school is required to submit the report by August 31 for the preceding school 
year, completed with all signatures, to the NHDOE.  The report must be submitted as an electronic 
copy and sent to Jane Waterhouse at Jane.Waterhouse@doe.nh.gov.      
  

  

 
  

Name of school as registered with the NH Secretary of State: Polaris Charter School Primary 
street address of school: 100 Coolidge Ave.  

Mailing address of school: Manchester, NH 03102  

Telephone number: 603-634-0034  
Grade levels taught: K-5  

Total enrollment for last school year: 110  

HEAD OF SCHOOL   
Name: Jennifer Murdock-Smith  
Title: Director  
Email: j.murdocksmith@polarischarterschool.org  
Telephone number: 603-634-0034  
  

PRIMARY CONTACT AUTHORIZED TO REPRESENT THE SCHOOL     

Name: Jennifer Murdock-Smith  
Title: Director  
Email: j.murdocksmith@polarischarterschool.org  
Telephone number: 603-231-3552  

  
New Hampshire Department of Education   

Bureau of Educational Opportunities   
Office of Chartered Public Schools   

101  Pleasant Street   
Concord, NH 03301   

Phone (603) 271 - 6813   
  

CHARTERED PUBLIC SCHOOL ANNUAL  PROGRESS  REPORT    

INTRODUCTION   

SCHOOL INFORMATION   

  
  

New I lnmpsh~e 

Deparbnent of Education 

https://www.education.nh.gov/who-we-are/division-of-educator-and-analytic-resources/bureau-of-educational-opportunities/charter-schools
https://www.education.nh.gov/who-we-are/division-of-educator-and-analytic-resources/bureau-of-educational-opportunities/charter-schools
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Provide a statement explaining how the school is meeting the goals of its mission statement:   

The mission of Polaris Charter School is to create a joyful and exciting learning community for intellectually 
curious elementary-aged children.  Through an engaging, inquiry-based curriculum, our students will develop 
the ability to communicate effectively, work collaboratively, think critically, and excel academically. Our 
program fosters creativity and the development of social and emotional skills, instilling a positive attitude about 
future studies and ensuring students are well-prepared for the challenges of an ever-changing world.  
  
We provide an engaging curriculum with an interdisciplinary project-based approach. Our school year is divided 
into three trimesters and projects are theme based. In 2020-2021, we explored: Who Am I?, The Way Things 
Work and Journeys and Cycles. While our academic instruction is provided in small groups based on students’ 
ability levels, students collaborate on projects based on common interests. Our student’ academic progress is 
documented in a competency based Personalized Learning Plans. We also use data from online instructional 
programs to track student progress in Math and ELA. These can be viewed in the attachment to this document.  
  
Social-Emotional learning is a major component of our mission. We have a topic that we focus on each month 
which is introduced at our whole school Morning Gathering and developed further in classroom meetings using 
the Responsive Classroom model. This year, Polaris also used the Jesse Lewis Choose Love Curriculum to 
enhance this further.  
  

  

 

In the following section, please check off all of the following required items, which must be attached to 
this report.   

Items:  Attached?  Comments  

School calendar, including hours of 
operation  

☒ Yes        ☐ No   Click or tap here to enter text.  

A financial statement setting forth 
the revenue and expenditures for 
the year just ended  

☒ Yes        ☐ No  Click or tap here to enter text.  

A balance sheet setting forth the 
charter school’s assets, liabilities 
and fund balances or equities  

☒ Yes        ☐ No  Click or tap here to enter text.  

SCHOOL MISSION       
  

REQUIRED ATTACHMENTS   

New I lnmpsh~e 

Deparbnent of Education 
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A projection of income and 
expenses for the upcoming school 
year  

☒ Yes        ☐ No  Click or tap here to enter text.  

  

 
Please answer the following questions with as much detail as necessary to fully satisfy each question:   

Items:  Attached?  Comments  

Have there been any changes in the 
membership of the Board of 
Trustees since the last annual 
report?  If so, explain.  

☒ Yes        ☐ No   We added two more Board Members  

Have there been any changes to the 
Trustee’s methods of operations 
since the last annual report?  If so, 
explain.  

☐ Yes        ☒ No  Click or tap here to enter text.  

Have there been any changes to the 
Trustee’s by-laws since the last 
annual report?  If so, explain.   

☐ Yes        ☒ No  Click or tap here to enter text.  

Have there been any recusals made 
by a member of the Board of 
Trustees under RSA 194-B:5, VII?   
If so, explain.  

☐ Yes        ☒ No  Click or tap here to enter text.  

  

STUDENT ENROLLMENT   AND RELATED SERVICES  
  

Please answer the following questions with as much detail as necessary to fully satisfy each question:   
  

Items:   Response  

What is the current attendance rate 
of pupils enrolled at the school, as 
reflected in the school’s average 
daily membership?  

109.46  

 

What was the total number of pupils 
enrolled at the school during the 
previous school year?  

110  

 

BOARD OF TRUSTEES   
  
  

New I lnmpsh~e 
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Provide the total percentage of 
pupils who were promoted to the 
next grade level or graduated from 
high school.  

99%  

 

What was the total participation rate 
of students at the chartered public 
school in the statewide assessment 
system for the previous school 
year?   

89%  

 

Does the chartered public school 
provide services to all resident pupils 
in grades where the chartered public 
school is the only available public 
school?   

No  

Describe the processes and 
procedures the chartered public 
school has taken to ensure that it 
complies with non-discrimination 
laws as outlined in RSA 194-B:8 (1)  

Polaris Charter School, including students, faculty, staff and administrators, 
believes that diversity and inclusion are essential to the fulfillment of our 
mission. We resolve to maintain a community that is respectful of all 
persons despite differences in age, citizenship, disability, ethnicity, gender 
identity or expression, geographic origin, language, marital status, 
nationality, philosophical beliefs, race, religion, sexual orientation or 
socioeconomic status. This is reflected in our policies.    
  

Describe the transportation services 
available to students, if any.  

Parent drop off and pick up or busing for Manchester Residents through  
MSD  

Provide a description of the 
community services available at the 
chartered public school site.   

We were unable to offer any community services on site due to precautions 
for COVID-19.  
  
We have a very active parent organization called the PEF (Parent 
Educational Foundation). They help with fundraising, providing student 
enrichment opportunities and events that bring the Polaris community 
together.   
  
Social-emotional learning is a very important part of our curriculum and we 
have adopted the Jesse Lewis Choose Love Curriculum. We also have a 
certified School Counselor on staff.  
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Items:  Completed?  Comments  

Does the chartered public school 
have a current, approved Certificate 
of Occupancy?  

☒ Yes        ☐ No   Click or tap here to enter text.  

What is the date of the most recent 
Fire Inspection Certificate?  

9/15/2020  Click or tap here to enter text.  

What is the date of the most recent 
Health Inspection?  

5/30/2017  Click or tap here to enter text.  

What is the date of the most recent 
Insurance Certificate?  

7/1/2021  Click or tap here to enter text.  

What is the date of the most recent 
lead test, if applicable?  

7/27/2016  Click or tap here to enter text.  

What is the date of the most recent 
Asbestos Inspection Report, if 
applicable?   

8/5/2020  Click or tap here to enter text.  

Has the chartered public school 
completed the Restraint and 
Seclusion reporting required under 
RSA 126-U:7?  

☒ Yes        ☐ No   Click or tap here to enter text.  

Has the chartered public school 
completed the required reporting of 
substantiated incidents of bullying 
or cyberbullying as required under 
RSA 193-F:6?  

☒ Yes        ☐ No   Click or tap here to enter text.  

 
 
 
 
 
 
 
  

SAFETY AND FACILITIES REPORTING   

New I lnmpsh~e 
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In the following section, provide a thorough discussion of the chartered public school’s progress 
toward meeting the academic goals of the school.  Any references to data, charts, etc. should be 
attached as addendums to this report:   
  

Academic progress is reflected each trimester on student’s Personal Learning Plan (PLP).  This is measured 
using both formal and informal assessments, data from online instructional programs, NH SAS results and input 
gathered during Parent/Teacher/Student conferences. More information on this is attached in the Attainment of 
Academic Goals section of the attachment.   

  
   
  

 
In the following section, provide a thorough discussion of the chartered public schools progress 
toward meeting any and all non-academic goals as enumerated by the authorized charter.  Any 
references to data, charts, etc. should be attached as addendums to this report:   
  

This year we used the Jesse Lewis Choose Love Curriculum to support our Social and Emotional Learning. This 
is in addition to the monthly Core Values that we upload.  

 

 

 

 

ACADEMIC GOALS     

NON - ACADEMIC GOALS     
  

New I lnmpsh~e 
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We, the undersigned, do hereby certify that the information presented in this Chartered Public School 
Annual Report is true and accurate to the best of our knowledge.     

  

  
___________________________________________    _______________________________  

Printed Name of Authorized Representative   
  

  

  

  Title  

___________________________________________    _______________________________  

 Signature of Authorized Representative    
  

  

___________________________________________  

Printed Name of Chairman of Board of Trustees  
  

  

  

  Date  

___________________________________________    _______________________________  

Signature of Chairman of Board of Trustees     Date  

 

SIGNATURES   

8/20/2021

8/19/2021

DirectorJennifer Murdock-Smith

Don Winterton

e\l. 1 lbm " Lr 

Department of Education 



Required Attachments 
 

 
 
Calendar: 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Calendar Template by calendarlabs.com 

 

 

 

 j 

                             

                             

                             

     

                             

                             

                             

                             

                             

                             

  

     

                             

                             

                             

                             

                             

                             

                             

August 2020  September 2020  October  2020  November 2020 

S M T W T F S  S M T W T F S  S M T W T F S  S M T W T F S 

      1    C C C X 5      1 2 3  1 2 C 4 5 6 7 

2 3 4 5 6 7 8  6 H X W 10 11 12  4 5 6 7 8 9 10  8 9 10 H 12 13 14 

9 10 11 12 13 14 15  13 14 15 16 17 18 19  11 H 13 14 15 16 17  15 16 17 18 19 20 21 

16 17 18 19 20 21 22  20 21 22 23 24 25 26  18 19 20 21 22 23 24  22 23 24 X H X 28 

23 24 25 26 27 28 29  27 28 29 30     25 26 27 28 29 30 31  29 30      

30 W                              

                               

December 2020  January 2021  February  2021  March 2021 

S M T W T F S  S M T W T F S  S M T W T F S  S M T W T F S 

  1 2 3 4 5       H 2   1 2 ER 4 5 6   1 2 ER 4 5 6 

6 7 8 LC 10 11 12  3 4 5 ER 7 8 9  7 8 9 ER 11 12 13  7 8 9 ER 11 12 13 

13 14 15 LC 17 18 19  10 11 12 ER 14 15 16   14 C 16 ER 18 19 20  14 15 16 LC 18  W 20 

20 21 22 23* X H 26  17 H 19 ER 21 22 23  21 X X X X X 27  21 22 23 LC 25 26* 27 

27 X X X X    24 25 26 ER 28 29 30  28        28 29 30 31    

        31                       

April 2021  May 2021  June 2021  July 2021 

S M T W T F S  S M T W T F S  S M T W T F S  S M T W T F S 

    1 2 3        1    1 ER 3 4 5      1 2 3 

4 5 6 ER 8 9 10  2 3 4 ER 6 7 8  6 7 8 ER 10 11 12  4 5 6 7 8 9 10 

11 12 13 ER 15 16 17  9 10 11 ER 13 14 15  13 14 15 ER C MU 19  11 12 13 14 15 16 17 

18 19 20 ER 22 23 24  16 17 18 ER 20 21 22  20 MU MU MU 24 25 26  18 19 20 21 22 23 24 

25 X X X X X   23 24 25 ER 27 28 29  27 28 29 30     25 26 27 28 29 30 31 

        30 H                      

Aug 31/Sept 9: Teacher Workshops 

Sep 1-3: Conferences 

Sep 10: First Day of School 

Sep 07: Labor Day 

Oct 12: Columbus Day 

Nov 03/4: Conferences 

Nov 11: Veterans Day 

Nov 25-27: Thanksgiving Recess 

Dec 9: Primary Learning Celebration 

Dec 16: Intermediate Learning Celebration 

Dec 24-Jan 01: Holiday Vacation 

Jan 6: Trimester 1 PLPs Distribution  

Jan 18: MLK Day 

Feb 15/17: Conferences 

Feb 22-26: February Vacation 

Mar 17: Primary Learning Celebration 

Mar 19: Teacher Workshop 

Mar 24: Intermediate Learning Celebration 

Apr 7: Trimester 2 PLP Distribution 

Apr 26-Apr 30: April Vacation 

May 31: Memorial Day 

Jun 11: Trimester 3 PLP Distribution 

Jun 16: Last Day of School 

June 16/17: Conferences 

June 16: Last Day of School 

 

Polaris Charter School 

 2020-2021 School Calendar 

  C – Conference Day   W – Teacher Workshop Days  ER – Early Release / 12:50 Dismissal  

  X – School Vacation Days  LC- Learning Celebration Evening MU – Snow Day Make Up 

  H – Holidays Off   * - Denotes End of Trimester          Conferences Follow    

□ 

□ 



Financials: 
 
 

 

Income 

151 O Interest Earned 

1900 OTHER REVENUE FROM LOCAL SOURCES 

1920 Contributions-Donations from Private Sources 

1925 Polaris Educational Foundation - Contributions 

1925a RESTRICTED Contributions from the PEF 

Polaris Charter School 
Budget VS. Actuals: FY 2020-2021 - FY21 P&L 

July 2020 - June 2021 

Total 1925 Polaris Educational Foundation - Contributions 

1951 Services Provided Other LEAs w/in NH 

Total 1900 OTHER REVENUE FROM LOCAL SOURCES 

2020 Earned Rewards on Purchases 

3000 REVENUE FROM STATE SOURCES 

3111 State Revenue - Per Pupil Funds 

3112 State Revenue- Differentiated Aid 

3190 State Revenue -Other Unrestricted State Aid 

Total 3000 REVENUE FROM STATE SOURCES 

4500 RESTRICTED GRANTS from Fed Gov'! thru STATE 

4530 RESTRICTED GRANTS - Elementary/Secondary (ESENESSA) - ALL OTHER 

4530a Restricted Grants In Aid - Title II Part A 

4530c Restricted Grants In Aid - Title IV Part A 

Total 4530 RESTRICTED GRANTS - Elementary/Secondary (ESENESSA) - ALL OTHER 

4590 Other Restricted Federal Aid Through the State 

4595 Restricted Grants In Aid - ESSER / CARES ACT 

4595a Restricted Grants In Aid - Esser I 

4595d Restricted Grants In Aid - SPSRF I / GOFERR / (Cares Act) 

Total 4595 Restricted Grants In Aid - ESSER/ CARES ACT 

4598 Restricted Grants In Aid - Infrastructure Grant 

Total 4590 Other Restricted Federal Aid Through the State 

Total 4500 RESTRICTED GRANTS from Fed Gov't thru STATE 

Total Income 

GROSS PROFIT 

Expenses 

1000 INSTRUCTION 

1110 COMPUTER TECHNOLOGY 

2000 STUDENT SUPPORT SERVICES 

2300 ADMINISTRATIVE SUPPORT SERVICES 

2514 PAYROLL EXPENSES 

2600 OPERATION & MAINTENANCE - FACILITIES 

QuickBooks Payments Fees 

Total Expenses 

NET OPERATING INCOME 

NET INCOME 

Accrual Basis Wednesday, August 11, 202112:42 PM GMT-04:00 

TOTAL 

ACTUAL BUDGET OVER BUDGET 

572.53 4,000.00 -3,427.47 

28,646.64 28,646.64 

7,635.00 7,635.00 

7,635.00 7,635.00 

3,063.11 15,000.00 -11,936.89 

39,344.75 15,000.00 24,344.75 

878.75 878.75 

786,798.48 805,056.00 -18,257.52 

51,216.74 44,655.78 6,560.96 

1.00 10,000.00 -9,999.00 

838,016.22 859,711.78 -21,695.56 

475.58 475.58 

9,223.48 9,223.48 

9,699.06 9,699.06 

6,644.33 6,644.33 

21,800.00 21,800.00 

28,444.33 28,444.33 

796.48 796.48 

29,240.81 29,240.81 

38,939.87 38,939.87 

$917,752.12 $878,711.78 $39,040.34 

$917,752.12 $878,711.78 $39,040.34 

33,579.56 29,753.00 3,826.56 

27,664.38 8,200.00 19,464.38 

590.54 350.00 240.54 

20,263.37 28,365.00 -8,101.63 

657,614.27 674,700.03 -17,085.76 

146,128.42 160,460.00 -14,331.58 

150.00 -150.00 

$885,840.54 $901,978.03 $-16,137.49 

$31,911.58 $ -23,266.25 $55,177.83 

$31,911.58 $ -23,266.25 $55,177.83 
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ASSETS 

Current Assets 

Bank Accounts 

1 00 TD bank - Checking 

1 01 TD Bank - Money Market 

Polaris Charter School 
Balance Sheet 

As of June 30, 2021 

102 New Hampshire Public Deposit Investment Pool 

Total Bank Accounts 

Accounts Receivable 

153 Accounts Receivable 

Total Accounts Receivable 

Other Current Assets 

115 Undeposited Funds 

190 Prepaid Expenses 

Credit Card Receivables 

Total Other Current Assets 

Total Current Assets 

Fixed Assets 

140 Fixed Assets 

141 Improvements FY 06-13 

142 Accumulated Depreciation 

Total 141 Improvements FY 06-13 

150 Telephone System 

151 Accumulated Depreciation 

Total 150 Telephone System 

160 Curriculum Software 

161 Accumulated Depreciation 

Total 160 Curriculum Software 

170 Computer Equipment 

171 Accumulated Depreciation 

Total 170 Computer Equipment 

180 Furniture & Fixtures 

181 Accumulated Depreciation 

Total 180 Furniture & Fixtures 

Total 140 Fixed Assets 

Total Fixed Assets 

TOT AL ASSETS 

Accrual Basis Saturday, August 7, 2021 10:29 PM GMT-04:00 

TOTAL 

192,001.36 

207,345.75 

203,158.18 

$602,505.29 

80,395.48 

$80,395.48 

10.00 

6,088.00 

1,355.00 

$7,453.00 

$690,353.77 

224,433.05 

-34,294.89 

190,138.16 

7,770.45 

-7,770.00 

0.45 

43,640.00 

-43,640.00 

0.00 

23,998.07 

-23,019.39 

978.68 

19,630.34 

-18,990.42 

639.92 

191,757.21 

$191,757.21 

$882,110.98 
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Projected Income and Expenses: 
 

 

POLARIS CHARTER SCHOOL - APPROVED BUDGET 2021-2022

 Income 
    1900 OTHER REVENUE-Local Sources 
       1920 Contributions-Donations from Private Sources ($ 10,000.00)
       1925 Contributions-Donations from PEF ($ - )
       1951 Services  Provided Other LEAs w/in State ($ - )
       1990 Interest Earned ($ 500.00)
    Total 1900 OTHER REVENUE-Local Sources ($ 10,500.00)
    3000 REVENUES FROM STATE SOURCES 
       3111 State Revenue - Per Pupil Funds ($ 872,314.80)
       3112 State Revenue - Differentiated Aid ($ 50,000.00)
       3190 State Revenue - Other ($ - )
    Total 3000 REVENUES FROM STATE SOURCES ($ 922,314.80)
    Total 4500 RESTRICTED GRANTS from Fed Gov't thru STATE ($ 15,000.00)
 Total Income ($ 947,814.80)
 Gross Profit ($ 947,814.80)
 Expenses 
    Total 1100 INSTRUCTIONAL SERVICES ($ 28,183.00)
    Total 1110 COMPUTER TECHNOLOGY ($ 11,300.00)
    Total 2000 HEALTH SUPPORT SERVICES ($ 200.00)
    Total 2300 ADMINISTRATIVE SUPPORT SERVICES ($ 29,215.00)
    Total 2514 PAYROLL EXPENSES (Wages, Taxes, Insurance, 401k, HR) ($ 808,504.02)
    Total 2600 FACILITIES OPERATION & MAINTENANCE ($ 138,440.00)
 Total Expenses ($ 1,015,842.02)              
 Net Operating Income ($ (68,027.22)



Attainment of Academic Goals 
 

Polaris used an online reading instructional program called Lexia for reading instruction. The graph below 
denotes student’s progress during the school year. 
 
 
 

 
 
 
Polaris also uses an online math program called DreamBox which is a personalized, competency based program 
where student progress at their own pace. This report demonstrates DreamBox’s impact on student learning by 
showing average grade levels of growth. 
 
 

 

Students by Grade Level of Material (GLM) Sep 1, 2020-Jun 15, 2021 

Start 

Current 

54% 

25% 

DreamBox Impact 
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Another tool that we used to measure academic progress was the NH SAS delivery system. In addition to the 
required state testing, we conducted Interim assessments in the Fall and Winter. Progress over time show’s 
growth better than a single snap shot in time and our students did demonstrate progress.  
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Projects: 
 
Trimester One: Who Am I? 
 
Students examined what it means to be a family, their heritage the human body and their place in the state of New 
Hampshire. 
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Trimester Two Essential Question: How Things Work 
 
Primary students learned about simple and complex machines and built levers, pulley’s etc. They then took that 
knowledge and designed a room identifying where they are used. Intermediate students made coffee can robots, 
studied landforms and made models and explored the solar system. 
 

  
 
 
 
 

  
 
 
 
 
 
 



Trimester Three: Journeys and Cycles 
 
Students studied the life cycle of the butterfly, migration, the human body system and more! 
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Attainment of Non-Academic Goals 

Core Values 

 
At Polaris Charter School, we believe our students’ social/emotional development is just as important as 
academics.  Each month, a core value related to character education is discussed as a school and in the 
classroom.  Different activities that align with these topics might also be conducted.  The monthly core values 
are: 

September – School Rules (Respect and Responsibility) 

October – Courage 

November – Citizenship 

December – Gratitude  

January – Forgiveness  

February – Compassion 

March – Fairness 

April – Trustworthiness 

May – Grit/Determination 

June – Wrap Up/Transition to Next Year 

 



2019 2020 2021

Pr
ofi
le

Population By Gender Sex Female
Male

Population By Race/Ethnicity Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Population By Subgroup Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Total Student Enrollment

A
ch
ie
ve
m
en
t

DLM Participation - ELA
DLM Participation - Math
ELA Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

ELA Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

First Year Exemption - ELA
First Year Exemption - Math
Math Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Null
Science Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Science Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

A
ca
de
m
ic
 G
ro
w
th

ELA Growth
Grade Grade 4

Grade 5
Grade 6
Grade 7
Grade 8

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Growth
Grade Grade 4

Grade 5
Grade 6
Grade 7
Grade 8

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

St
ud
en
t 
En
vi
ro
nm
en
t

Average Class Size
Expulsion Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

In School Suspension Rate
By Day 1-5 Days

6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Incidents of Violence
Out of School Suspension Rate

By Day 1-5 Days
6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Ed
uc
at
or

Pr
ofi
le
s Average Teacher Salary

Classes by Educators Certified in the Subject
Classes by Educators on an Intern Path
Classes by Experienced Educators

Fi
na
nc
e

Cost Per Pupil
School Type Elementary School

High School
Middle School

Total Expenditures
Non-recurring
Expenditures

Bond and Note Payment
Facility Construction

Recurring
Expenditures

Bond & Note Interest
Business Services
Charter Schools / Other Ag..
Community Programs
Food Service
General Administration
Instructional Staff Support
Non-Public Programs
Other Instructional Progra..
Plant Operations
Pupil Transportation
Regular Instruction
School Administration
Special Programs
Student Support Services
Vocational Programs

Total Revenues

Additional Reve..Sale of Bonds and Notes
Revenue Type Equitable Education Aid

Federal Sources
Local Revenue
Local Taxation
Other State Sources

Total Revenues Other (includes insurance ..

57.66% 55.96%53.21%
46.79% 44.04%42.34%

N/AN/AN/A

*N

*N
*N

*N

*N
*N

*N

*N
*N

69.72%69.37% 67.89%

12.84%12.84%10.81%

N/A

N/AN/AN/A
N/A

*N

*N
*N

*N
*N

*N
*N

*N
*N
*N

*N
24.77%20.72% 20.18%

13.76% 11.01%
111 109109

*COVID 0.00%0.00%
*COVID 0.00%0.00%
*COVID92% 88%

N/AN/A

*N
*N
*N
*N

*N
*N
*N
*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

88%88%

*COVID
*COVID

96%
89%89%
86%

*N*N
*N

*COVID
*COVID 83%

Performance Indicators by Subgroupings
*Achievement Metrics Compared vs. Targets

   Polaris Charter School (District)

District ID
735

Admin Principal
Jennifer  Murdock-Smith

Email Address
j.murdocksmith@
polarischarterschool.org

*COVID

*N

<10%

N/A

NA

100 Coolidge Ave Manchester, NH 03102-3208 | 603-634-0034

New Hampshire Department of Education | 101 Pleasant Street, Concord NH 03301 | (603) 271-2778  | Website: http://www.education.nh.gov/

Total Student
Enrollment

109

2019 2020 2021

109 109111

Female
56.0%

Male
44.0%

Population
by Gender

Economically Disadvantaged

English Language Learners

Homeless

Migrant

Military Connected

Students in Foster Care

Students with Disabilities

20.18%

11.01%

N/A

N/A

*N

*N

*N

Student Population Breakdown

American Indian or Alaskan

Asian or Pacific Islander

Black or African American

Hispanic or Latino

Multiple Races

White

12.84%

67.89%

N/A

*N

*N

*N

Population by Race / Ethnicity
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2019 2020 2021

Pr
ofi
le

Population By Gender Sex Female
Male

Population By Race/Ethnicity Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Population By Subgroup Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Total Student Enrollment

A
ch
ie
ve
m
en
t

DLM Participation - ELA
DLM Participation - Math
ELA Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

ELA Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

First Year Exemption - ELA
First Year Exemption - Math
Math Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Null
Science Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Science Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

A
ca
de
m
ic
 G
ro
w
th

ELA Growth
Grade Grade 4

Grade 5
Grade 6
Grade 7
Grade 8

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Growth
Grade Grade 4

Grade 5
Grade 6
Grade 7
Grade 8

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

St
ud
en
t 
En
vi
ro
nm
en
t

Average Class Size
Expulsion Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

In School Suspension Rate
By Day 1-5 Days

6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Incidents of Violence
Out of School Suspension Rate

By Day 1-5 Days
6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Ed
uc
at
or

Pr
ofi
le
s Average Teacher Salary

Classes by Educators Certified in the Subject
Classes by Educators on an Intern Path
Classes by Experienced Educators

Fi
na
nc
e

Cost Per Pupil
School Type Elementary School

High School
Middle School

Total Expenditures
Non-recurring
Expenditures

Bond and Note Payment
Facility Construction

Recurring
Expenditures

Bond & Note Interest
Business Services
Charter Schools / Other Ag..
Community Programs
Food Service
General Administration
Instructional Staff Support
Non-Public Programs
Other Instructional Progra..
Plant Operations
Pupil Transportation
Regular Instruction
School Administration
Special Programs
Student Support Services
Vocational Programs

Total Revenues

Additional Reve..Sale of Bonds and Notes
Revenue Type Equitable Education Aid

Federal Sources
Local Revenue
Local Taxation
Other State Sources

Total Revenues Other (includes insurance ..

N/A
N/A
N/A
N/A

N/A

N/A
N/A

*N

*N

*N

*N

*N
*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID 83%

*COVID 60% (vs  64.40)54% (vs  60.45)

*COVID
*COVID
*COVID
*COVID

37% 31%
29%

24%
21%
19%

19%

17%

N/A
N/A
N/A
N/A

N/A
N/A
N/A
*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

67%66%
62%58%

52%37%

N/A (vs  60.25)N/A (vs  52.68)

*N (vs  70.61)
*N (vs  49.61)
*N (vs  44.29)
*N (vs  72.00)

*N (vs  62.93)
*N (vs  42.44)
*N (vs  37.31)
*N (vs  72.00)

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

53% (vs  70.61)49% (vs  63.95)

*COVID
*COVID 62%

58% 56%
51%

N/A
N/A
N/A
N/A

N/A

N/A
N/A

*N (vs  28.33)

*N (vs  38.97)
*N (vs  47.49)

*N (vs  21.95)

*N (vs  32.19)
*N (vs  40.39)

*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

N/AN/A *COVID
N/AN/A *COVID

*COVID90% 88%
N/AN/A

*N
*N
*N
*N

*N
*N
*N
*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

88%86%

*COVID
*COVID

96%
89%
86%

86%

N/A
N/A
N/A
N/A

N/A

N/A
N/A

*N

*N

*N

*N

*N
*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID 83%

*COVID42% (vs  49.14) 38% (vs  51.05)

*COVID
*COVID
*COVID
*COVID 35%

31%
27%

27%

25%
25%

13%12%

N/A
N/A
N/A
N/A

N/A
N/A
N/A
*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

61% 44%
38%37%

35% 31%

N/A (vs  40.72)N/A (vs  37.14)

*N (vs  52.06)
*N (vs  34.54)
*N (vs  28.36)
*N (vs  67.00)

*N (vs  48.26)
*N (vs  31.07)
*N (vs  25.00)
*N (vs  67.00)

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

34% (vs  51.30) 33% (vs  54.21)

*COVID
*COVID

50% 44%
36% 35%

*N (vs  25.26)
*N (vs  32.48)

*N (vs  21.97)
*N (vs  29.05)

*COVID
*COVID

Performance Indicators by Subgroupings
*Achievement Metrics Compared vs. Targets

*COVID

*N

<10%

N/A

NA
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2019 2020 2021

Pr
ofi
le

Population By Gender Sex Female
Male

Population By Race/Ethnicity Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Population By Subgroup Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Total Student Enrollment

A
ch
ie
ve
m
en
t

DLM Participation - ELA
DLM Participation - Math
ELA Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

ELA Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

First Year Exemption - ELA
First Year Exemption - Math
Math Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Null
Science Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Science Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

A
ca
de
m
ic
 G
ro
w
th

ELA Growth
Grade Grade 4

Grade 5
Grade 6
Grade 7
Grade 8

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Growth
Grade Grade 4

Grade 5
Grade 6
Grade 7
Grade 8

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

St
ud
en
t 
En
vi
ro
nm
en
t

Average Class Size
Expulsion Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

In School Suspension Rate
By Day 1-5 Days

6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Incidents of Violence
Out of School Suspension Rate

By Day 1-5 Days
6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Ed
uc
at
or

Pr
ofi
le
s Average Teacher Salary

Classes by Educators Certified in the Subject
Classes by Educators on an Intern Path
Classes by Experienced Educators

Fi
na
nc
e

Cost Per Pupil
School Type Elementary School

High School
Middle School

Total Expenditures
Non-recurring
Expenditures

Bond and Note Payment
Facility Construction

Recurring
Expenditures

Bond & Note Interest
Business Services
Charter Schools / Other Ag..
Community Programs
Food Service
General Administration
Instructional Staff Support
Non-Public Programs
Other Instructional Progra..
Plant Operations
Pupil Transportation
Regular Instruction
School Administration
Special Programs
Student Support Services
Vocational Programs

Total Revenues

Additional Reve..Sale of Bonds and Notes
Revenue Type Equitable Education Aid

Federal Sources
Local Revenue
Local Taxation
Other State Sources

Total Revenues Other (includes insurance ..

N/A
N/A
N/A
N/A

N/A

N/A
N/A

*N (vs  19.08)

*N (vs  25.26)
*N (vs  32.48)

*N (vs  15.90)

*N (vs  21.97)
*N (vs  29.05)

*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

N/AN/A
*COVID96% 87%

N/A

N/A

N/AN/A

*N

*N

*N

*N
*N
*N
*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

94%

*N
*N

*COVID
*COVID

100%
92%

N/A
N/A
N/A
N/A

N/A
N/A

N/A
N/A

*N

*N
*N

*N

*N
*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

*COVID48% 38%

<10%

*COVID
*COVID
*COVID
*COVID 54%35%

30% 23%
17%

17%

15%

N/A
N/A
N/A
N/A

N/A
N/A

N/A
N/A
N/A
N/A

N/A
N/A

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

48% 38%

N/A

N/A

N/AN/A

*N

*N

*N

*N
*N
*N
*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

46%

*N
*N

*COVID
*COVID

67%
26%

N/A
N/A
N/A
N/A

N/A
N/A

N/A
N/A

*N

*N
*N

*N

*N
*N

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

*COVID*COVID59

N/A
N/A
N/A

N/A
N/A
*N

*COVID
*COVID

*COVID
*COVID
*COVID
*COVID
*COVID68

52

N/AN/A

*N
*N
*N
*N

*COVID
*COVID
*COVID
*COVID
*COVID

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

59

*COVID
*COVID

*COVID
*COVID66

52

N/A
N/A
N/A
N/A

N/A
N/A

N/A
N/A

*N

*N
*N

*COVID

*COVID
*COVID

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

*COVID*COVID54

Performance Indicators by Subgroupings
*Achievement Metrics Compared vs. Targets

*COVID

*N

<10%

N/A

NA
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2019 2020 2021

Pr
ofi
le

Population By Gender Sex Female
Male

Population By Race/Ethnicity Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Population By Subgroup Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Total Student Enrollment

A
ch
ie
ve
m
en
t

DLM Participation - ELA
DLM Participation - Math
ELA Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

ELA Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

First Year Exemption - ELA
First Year Exemption - Math
Math Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Null
Science Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Science Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

A
ca
de
m
ic
 G
ro
w
th

ELA Growth
Grade Grade 4

Grade 5
Grade 6
Grade 7
Grade 8

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Growth
Grade Grade 4

Grade 5
Grade 6
Grade 7
Grade 8

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

St
ud
en
t 
En
vi
ro
nm
en
t

Average Class Size
Expulsion Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

In School Suspension Rate
By Day 1-5 Days

6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Incidents of Violence
Out of School Suspension Rate

By Day 1-5 Days
6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Ed
uc
at
or

Pr
ofi
le
s Average Teacher Salary

Classes by Educators Certified in the Subject
Classes by Educators on an Intern Path
Classes by Experienced Educators

Fi
na
nc
e

Cost Per Pupil
School Type Elementary School

High School
Middle School

Total Expenditures
Non-recurring
Expenditures

Bond and Note Payment
Facility Construction

Recurring
Expenditures

Bond & Note Interest
Business Services
Charter Schools / Other Ag..
Community Programs
Food Service
General Administration
Instructional Staff Support
Non-Public Programs
Other Instructional Progra..
Plant Operations
Pupil Transportation
Regular Instruction
School Administration
Special Programs
Student Support Services
Vocational Programs

Total Revenues

Additional Reve..Sale of Bonds and Notes
Revenue Type Equitable Education Aid

Federal Sources
Local Revenue
Local Taxation
Other State Sources

Total Revenues Other (includes insurance ..

*COVID*COVID54

N/A
N/A
N/A

N/A
N/A
*N

*COVID
*COVID

*COVID
*COVID
*COVID
*COVID
*COVID60

51

N/AN/A

*N
*N
*N
*N

*COVID
*COVID
*COVID
*COVID
*COVID

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

46

*COVID
*COVID

*COVID
*COVID

56
52

N/A
N/A
N/A
N/A

N/A
N/A

N/A
N/A

*N

*N
*N

*COVID

*COVID
*COVID

*COVID
*COVID
*COVID
*COVID
*COVID
*COVID
*COVID

18.5 18.0 16.7
0.00%0.00%0.00%
N/AN/AN/A

*N

*N
*N

*N

*N
*N

*N
*N
*N
*N

0.00%

0.00%

0.00%

0.00%

0.00%

N/A

N/A
N/A

N/AN/A
N/A

*N

*N

*N
*N

*N
*N

*N
*N
*N

*N

0.00%

0.00%

0.00%

0.00%0.00%

0.00%0.00%0.00%

0.00%
0.00%
0.00%

0.00%
0.00%
0.00%

0.00%
0.00%
0.00%

N/AN/AN/A

*N

*N
*N

*N

*N
*N

*N
*N
*N
*N

0.00%

0.00%

0.00%

0.00%

0.00%

N/A

N/A
N/A

N/AN/A
N/A

*N

*N

*N
*N

*N
*N

*N
*N
*N

*N

0.00%

0.00%

0.00%

0.00%0.00%

000
0.00%0.00%0.00%

0.00%
0.00%
0.00%

0.00%
0.00%
0.00%

0.00%
0.00%
0.00%

N/AN/AN/A

*N

*N
*N

*N

*N
*N

*N
*N
*N
*N

0.00%

0.00%

0.00%

0.00%

0.00%

N/A

N/A
N/A

N/AN/A
N/A

*N

*N

*N
*N

*N
*N

*N
*N
*N

*N

0.00%

0.00%

0.00%

0.00%0.00%

$45,406$44,857$42,524

Performance Indicators by Subgroupings
*Achievement Metrics Compared vs. Targets

*COVID

*N

<10%

N/A

NA
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2019 2020 2021

Pr
ofi
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Population By Gender Sex Female
Male

Population By Race/Ethnicity Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Population By Subgroup Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Total Student Enrollment

A
ch
ie
ve
m
en
t

DLM Participation - ELA
DLM Participation - Math
ELA Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

ELA Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

First Year Exemption - ELA
First Year Exemption - Math
Math Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Null
Science Participation Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Science Proficiency
Achievement
Level

Level 1 (lowest)
Level 2
Level 3
Level 4 (highest)

Grade Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 11

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

A
ca
de
m
ic
 G
ro
w
th

ELA Growth
Grade Grade 4

Grade 5
Grade 6
Grade 7
Grade 8

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Math Growth
Grade Grade 4

Grade 5
Grade 6
Grade 7
Grade 8

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Sex Female
Male

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

St
ud
en
t 
En
vi
ro
nm
en
t

Average Class Size
Expulsion Rate

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

In School Suspension Rate
By Day 1-5 Days

6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Incidents of Violence
Out of School Suspension Rate

By Day 1-5 Days
6 -10 Days
11+ days

Race/Ethnicity American Indian or Alaskan
Asian or Pacific Islander
Black or African American
Hispanic or Latino
Multiple Races
White

Student Group Economically Disadvantag..
English Language Learners
Homeless
Migrant
Military Connected
Students in Foster Care
Students with Disabilities

Ed
uc
at
or

Pr
ofi
le
s Average Teacher Salary

Classes by Educators Certified in the Subject
Classes by Educators on an Intern Path
Classes by Experienced Educators

Fi
na
nc
e

Cost Per Pupil
School Type Elementary School

High School
Middle School

Total Expenditures
Non-recurring
Expenditures

Bond and Note Payment
Facility Construction

Recurring
Expenditures

Bond & Note Interest
Business Services
Charter Schools / Other Ag..
Community Programs
Food Service
General Administration
Instructional Staff Support
Non-Public Programs
Other Instructional Progra..
Plant Operations
Pupil Transportation
Regular Instruction
School Administration
Special Programs
Student Support Services
Vocational Programs

Total Revenues

Additional Reve..Sale of Bonds and Notes
Revenue Type Equitable Education Aid

Federal Sources
Local Revenue
Local Taxation
Other State Sources

Total Revenues Other (includes insurance ..

$45,406$44,857$42,524
71.43% 50.00% 33.33%

0.00%0.00%0.00%
100.00%42.86% 25.00%

N/A $7,805$7,562

N/A
N/A

N/A
N/A

N/A
N/A
N/A $7,805$7,562

N/A $885,986$827,404

N/A
N/A

$0
$0

$0
$0

N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
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Chartered Public School 5-Year Renewal  
Summary Report  
 

School Name: Polaris Chartered Public Chartered School 

Evaluation Team:  Tal Bayer and Cassie Hayes 

 Board Meeting Date:  7/14/2022 

Commissioner Recommendation:  Choose an item. 
Commissioner Notes:  

(optional) Click or tap here to enter text. 

 

Part 1: Renewal Application Review 
A review of the renewal application package prepared in accordance with the requirements of Ed 318.13 
and Ed 318.14 was performed by the evaluation team. The findings of this review are summarized in this 
report. The application package is attached to this summary report.   

Evaluation Team Rating: Meeting Expectations 
Areas of strength in application:  
School has been in successful operation for 10 years 
Strong board with diverse skill set(mgt, marketing, legal, grant writing, technology, education, finance, 
town administration, parents) 8 members strong 
Engaged and organized parents in the form of PTA 
Committed staff with low turnover 
Fundraising- recipient of Charitable Gaming(Manchester site) 
Enrollment stability over time 
ADM attendance rate 99% 
Test Scores in ELA and Science consistently meet or exceed state averages though just short of target 
Recent purchase of their own building  
 
Areas for school improvement:  

None Noted 

Areas of concern: 

None noted 

Part 2: On-Site Visit 
An on-site visit was conducted per Ed 318.14(a)(1), which is summarized below. The on-site visit includes 
a review of facilities, discussion of compliance items, review of application evidence, and discussion of 
iReport data.  

Evaluation Team Rating: Meeting Expectations 

I 
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Visit Highlights:  
School has a welcoming and inclusive learning environment built on the respect for individual learning 
styles. Highly passionate school staff and educators. Students are very proud of their school. School 
Board is very stable, engaged and supportive of school leadership.  Parent engagement and 
involvement is strong with PTA and support at various school functions.  
Areas for school improvement:  
 
None noted 
Areas of concern: 

None noted 

Part 3: Compliance and Reporting 
This section provides an overview of the school’s level of compliance with NHEd reporting, statutory, and 
regulatory requirements. Areas reviewed include policies, procedures, website/marketing materials, 
submission records for budgets, annual reports, DOE-25, fiscal audits, etc.  

Level of Compliance: Meeting Expectations 

Consistency/Timeliness of Reporting: Meeting Expectations 
Compliance and Reporting Overview:  

School is consistently on time and in compliance with reporting 

Areas for school improvement:  

None noted 

Areas of concern: 

None noted 
 

Part 4: Evaluation Team Impressions 
The evaluation team has provided this overall summary of their findings for the Commissioner and State 
Board of Education’s review and consideration.  

Polaris has shown themselves to be a quality charter option for students in NH. Across the board the 
school has demonstrated characteristics and attributes of a strong and sustainable school. 
Enrollment- consistently stable and waitlist for spots.  
Staffing- low turnover.  
Academics- Testing scores are consistently meeting or exceeding state averages.  
Financial- school has managed budget with sound fiscal practices that have enabled it to purchase 
their own building.  
Fundrasing and Development- School has leveraged resources and relationships to great effect. 
Community- Schools is engaged in surrounding community and partnerships.  
Based on these factors, the evaluation team rates this school as “Meeting Expectations”  
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Evaluation Team Ratings Explained: 

Meeting Expectations 

All sections and requirements were completed and addressed. Evidence 
provided supports compliance and positive trends in growth and 
development of school and students. School has plans developed for 
continued development and is cooperative and timely in submissions.  

Partially Meeting Expectations 

All sections and requirements were completed and addressed. Evidence 
provided suggests some negative trends in growth and/or development of 
school and students. School has been directed to develop plans for 
improvement. School may not be completely cooperative or timely in 
submissions. 

Not Meeting Expectations 

Evidence provided suggests a number of consistent, negative trends in 
growth and/or development of school and students. Other areas of 
concern may exist with school environment, budget, etc. School has been 
directed to develop plans for improvement. School may not be completely 
cooperative or timely in submissions. 

 



State Board of Education Meeting, Commissioner’s Nonpublic School Approval Designation Report, Executive Summary – Page 1 of 2 

Frank Edelblut Christine M. Brennan  
Commissioner Deputy Commissioner 

STATE OF NEW HAMPSHIRE 
DEPARTMENT OF EDUCATION 

Division of Education Analytics and Resources 
Office of Nonpublic Schools 

101 Pleasant Street 
Concord, NH 03301 
TEL. (603) 271-2831 

July 2022 
State Board of Education Meeting 

Commissioner’s Nonpublic School Approval Designation Report 
Executive Summary 

Renewals 

A. Action Needed
A vote is needed to accept and approve the recommended designations for a NH non-public school(s). Four schools
seek to renew their attendance approval status (AA Status). One school seeks to renew their program approval status
(AP Status).

B. Rationale for Action
The Code of Administrative Rules Ed 401.02 provide for the following school approval categories, one of which shall
be recommended for each school in the Designation Report to the State Board:

Approved (3 years or 5 years) – a school seeking continued approval meets all of the applicable requirements 
of Ed 403 or 404. 

Preliminary Approved (1 year) – a school does not meet some of the standards of Ed 403 or 404 prior to 
opening but can adequately meet the needs of its students. 

Conditionally Approved (1 year) – a school seeking continued approval does not meet some of the standards of 
Ed 403 or 404 and has identified deficiencies and a timetable for corrections. 

Delay in Full Compliance – a school recommended for denied approval shall have 10 days to make a request 
for a grievance hearing before the Nonpublic School Advisory Council Committee in accordance with Ed 406. 

Denied Approval – a school has failed to meet the requirements of Ed 403 or Ed 404 and has failed to be 
approved after 3 years of being conditionally approved. 

C. Effects of this Action
Approval of this Report allows existing school to operate for a period of 3 years or 5 years, as applicable.

VI, B
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D. Possible Motion 
I move that the State Board accept and approve the following schools for continued Attendance Approval Status for the 
period of July 1, 2022 through June 30, 2025:  
 
Holy Trinity Catholic School 
Shalom Christian Academy 
The Well School 
US Performance Academy 
 
I move that the State Board accept and approve the following school for continued Attendance and Program Approval 
Status for the period of July 1, 2022 through June 30, 2027: 
 
St. Joseph Regional Jr. High School 
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NONPUBLIC SCHOOLS CHECKLIST FOR RENEWALS 
 

School Name: Holy Trinity Catholic School Phone Number: 603-524-3156 Application Type*: AA 
About the School: Holy Trinity Catholic School is a regional Pre-K - 8 school located in Laconia, New Hampshire, and operated 
under the auspices of the Roman Catholic Diocese of Manchester. A Holy Trinity education reflects both academic excellence and a 
Catholic identity. All curriculum and instruction at the school will foster: “the desire to seek wisdom and truth, the discipline to 
become self-learners, the capacity to recognize ethical and moral grounding for behavior, and the responsibility to transform and enrich 
the world with Gospel values.” The education, writes the school, is for the whole person forming the spiritual, intellectual, physical, 
psychological, social, moral, and religious capacities of each child. 
 
Principal Address: 19 Gilford Ave., Laconia, NH 03246 

Mailing Address: 19 Gilford Ave., Laconia, NH 03246 

Head of School: Vincent Schuck Email: vschuck@htsnh.org Phone Number: 603-524-3156 

Authorized to Represent School: Vincent Schuck Email: vschuck@htsnh.org Phone Number: 603-524-3156 

Date Application Received: 3/8/22 Expiration Date: 6/30/22 

Grade Levels: Pre-K - 8 Enrollment Total: 150 

Boarding School: ☐ Yes     ☒ No Co-Educational: ☒ Yes     ☐ No 

☐ For Profit     ☒ Nonprofit DOE Approved Provider of SPED Program**: ☐ Yes     ☒ No 
 

Approved Required Documents Date 
Received Comments 

☒ Completed and signed application 3/8/22  
ADMINISTRATION, PROGRAM & POLICIES 

☒ Approval by accrediting agency N/A Not applicable 
☒ Good standing with secretary of state 3/8/22 Submitted and in good standing 
☒ Administrative organization 3/8/22 Submitted 
☒ School calendar 3/8/22 SY 2022-2023, first day 8/31/22, last day 6/7/23 
☒ School hours survey 3/8/22 SY 2022-2023, 1115.5 hours for K, 1202 hours for 

grades 1-8 
☒ US-NH history included, RSA 189:11 3/8/22 Certified compliance statement 
☒ US-NH flag displayed, RSA 189:17 3/8/22 Certified compliance statement 
☒ Program of studies 3/8/22 Submitted 
☒ Graduation requirements N/A Not applicable 
☒ Student handbook 3/8/22 Submitted 
☒ Grievance policy   

      ☒ Bullying 3/8/22 Page 10 in the Parent-Student Policy Handbook, defines 
bullying, describes false reporting /retaliation, outlines 
reporting and investigation procedures 

      ☒ Teacher misconduct 3/8/22 Page 26 in the Parent-Student Policy Handbook, 
describes obligation to report 

      ☒ Tuition repayment (refund) 3/8/22 Page 29 in the Parent-Student Policy Handbook, yearly 
tuition is unconditionally non-refundable 

      ☒ Restraint and seclusion 6/6/22 Addendum to Holy Trinity Catholic School’s in the 
Parent-Student Policy Handbook, references NH RSA 
126-U, defines restraint and seclusion, states seclusion 
shall not be used, describes annual staff training and 
parental notification 

PHYSICAL SAFETY 

☒ Fire and life safety report 6/7/22 Inspection completed by Charles Roffo of the Laconia 
Fire Department on 10/26/21, passed inspection 

☒ Health inspection report 6/6/22 Inspection completed by Jason Bean on 6/3/22, passed 
inspection 

I 
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☒ New facility report N/A Not applicable 
      ☐ Zoning verification   
      ☐ Certificate of occupancy   
      ☐ Fire and life safety report   
      ☐ Health Inspection   
      ☐ DOE visit   

REPORTING REQUIREMENTS 

☒ A12C General fall report – due Oct 15 
each year 

12/16/21 Submitted late 

☒ A3N General statistics report– due June 
29 each year 

7/22/21 Submitted late 

☒ Restraint/Seclusion report – due June 30 
each year 

7/19/21 Submitted late 
 

☒ HSEM received EOP – due Sept 1 each 
year 

9/1/21 Submitted on time 

DETERMINATION 

☒ Application complete and reviewed by  
DOE*** 

6/7/22 The Office of Nonpublic Schools determines that Holy 
Trinity School complies with the minimum requirements 
set forth in Ed 400 relative to the continuance of its 
renewed status for attendance purposes only. With the 
approval of the State Board of Education, our office will 
provide a letter to the school indicating approval good 
through June 30, 2025.  
 
The school understands that it will receive approval for 
the purpose of satisfying New Hampshire’s compulsory 
attendance law only and not its educational program. The 
school understands that it may neither claim nor imply 
that their educational program has received the approval 
of the State Board of Education. The school further 
understands its obligation to communicate the 
aforementioned approval type to its community, 
including prospective and actual parents. 
 
The information above is communicated with prospective 
and renewing schools in the approval letter from the State 
Board of Education. 

 
 
*The Office of Nonpublic Schools (ONPS) provides each school with an explicit description of the type of approval granted upon the successful completion of the 
application. The ONPS website also publishes a list of each school with their approval type. 
 
**There are two types of approvals that the ONPS may grant to nonpublic schools. Additionally, the Bureau of Student Support (BSS) may grant a separate, unrelated 
approval. Collaboration between the two offices on overlapping matters supports the collection of this information on this application. Specifically these approvals are:  

1. The approval by the ONPS to operate a nonpublic school for attendance purposes; 
2. The approval by the ONPS to operate a nonpublic school for program purposes; and  
3. The approval by the BSS to become an approved private provider of special education programs. 

 
***All of the information outlined under Determination is included in the approval letter provided to the school, pending approval by the State Board of Education. 
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NONPUBLIC SCHOOLS CHECKLIST FOR RENEWALS 
Reviewed By: Shireen Meskoob 
 

School Name: Shalom Christian Academy Phone Number: 978-853-0129 Application Type*: AA 
About the School: Shalom Christian Academy is a K – 8 school with the mission to provide Biblically based, individualized, self-
instructional education involving diagnostic testing, goal setting and mastery of subject content to help the student develop a 
relationship with Jesus Christ, incorporating the character traits of the Lord. 
Principal Address: 68 Stiles Road, Unit H, Salem, NH 03079 

Mailing Address: Same 

Head of School: Joyce Lajara-Gamez Email:  Phone Number: gamezjoyce@gmail.com|978-853-0129 

Authorized to Represent School: Joyce Lajara-Gamez Email:  Phone Number: gamezjoyce@gmail.com|978-853-0129 

Date Application Received: 4.7.22 Expiration Date: 6.30.22 

Grade Levels: K - 8 Enrollment Total: 14 

Boarding School: ☐ Yes     ☒ No Co-Educational: ☐ Yes     ☒ No 

☒ For Profit     ☐ Nonprofit DOE Approved Provider of SPED Program**: ☐ Yes     ☒ No 

 
 

Approved Required Documents Date 
Received Comments 

☒ Completed and signed application 4.7.22  
ADMINISTRATION, PROGRAM & POLICIES 

☒ Approval by accrediting agency N/A Not applicable 
☒ Good standing with secretary of state 4.8.22 In good standing 
☒ Administrative organization 5.11.22 The school is overseen by a Director who supervises tow 

teachers and a monitor. 
☒ School calendar 4.7.22 First day of school – September 6th, last day of school – 

June 14th 
☒ School hours survey 4.7.22 Total of 1,043.10 hours which is well in excess of the 450 

and 945 hours required 
☒ US-NH history included, RSA 189:11 N/A Certification statement initialed 
☒ US-NH flag displayed, RSA 189:17  Presence of flags verified during 5.11.22 site visit 
☒ Program of studies 4.7.22 Uses the comprehensive Accelerated Christian Education 

(ACE) curriculum 
☒ Graduation requirements  Not required due to grade span 
☒ Student handbook 5.28.22 Document entitled “Parent Student Handbook 2022-

2023”, includes discussion of curriculum, enrollment 
procedures, admissions policy, attendance and 
uniform/dress code among other items 

☒ Grievance policy 6.13.22 Separate document that covers the four policies below 
      ☒ Bullying 6.13.22 Defines bullying and provides disciplinary consequences 
      ☒ Teacher misconduct 6.13.22 Outlines principles of professional conduct and presents 

reporting process 
      ☒ Tuition repayment (refund) 6.13.22 Non-refundable curriculum fee, tuition paid monthly, 

balance of monthly tuition not refundable should student 
leave prior to the end of the month 

      ☒ Restraint and seclusion 6.13.22 Statement that the school does not allow the use of 
restraint or seclusion techniques 

PHYSICAL SAFETY 

☒ Fire and life safety report 4.8.22 Inspection completed by Loring Child on 3.22.22, passed 
inspection 

☒ Health inspection report 4.8.22 Inspection completed by Brian Lockand on 4.5.22, 
passed inspection 

New facility report N/A Not applicable 

New Hampshire 

Department of Education 
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☒       ☐ Zoning verification   
      ☐ Certificate of occupancy   
      ☐ Fire and life safety report   
      ☐ Health Inspection   
      ☐ DOE visit   

REPORTING REQUIREMENTS 

☒ A12C General fall report – due Oct 15 
each year 

12.14.21 Submitted late 

☒ A3N General statistics report– due June 
29 each year 

7.21.21 Submitted late 

☒ Restraint/Seclusion report – due June 30 
each year 

7.21.21 Submitted late 

☒ HSEM received EOP – due Sept 1 each 
year 

12.15.21 Submitted late 

DETERMINATION 

☒ Application complete and reviewed by  
DOE*** 

6/19/22 The Office of Nonpublic Schools determines that Shalom 
Christian Academy complies with the minimum 
requirements set forth in Ed 400 relative to the 
continuance of its renewed status for attendance purposes 
only. With the approval of the State Board of Education, 
our office will provide a letter to the school indicating 
approval good through June 30, 2025.  
 
The school understands that it will receive approval for 
the purpose of satisfying New Hampshire’s compulsory 
attendance law only and not its educational program. The 
school understands that it may neither claim nor imply 
that their educational program has received the approval 
of the State Board of Education.  
 
The school further understands its obligation to 
communicate the aforementioned approval type to its 
community, including prospective and actual parents. 
 
The information above is communicated with prospective 
and renewing schools in both the confirmation letter from 
the office indicating receipt of a completed application 
packet and in the approval letter from the State Board of 
Education. 

 
 
*The Office of Nonpublic Schools (ONPS) provides each school with an explicit description of the type of approval granted upon the successful completion of the 
application. The ONPS website also publishes a list of each school with their approval type. 
 
**There are two types of approvals that the ONPS may grant to nonpublic schools. Additionally, the Bureau of Student Support (BSS) may grant a separate, unrelated 
approval. Collaboration between the two offices on overlapping matters supports the collection of this information on this application. Specifically these approvals are:  

1. The approval by the ONPS to operate a nonpublic school for attendance purposes; 
2. The approval by the ONPS to operate a nonpublic school for program purposes; and  
3. The approval by the BSS to become an approved private provider of special education programs. 

 
***All of the information outlined under Determination is included in the approval letter provided to the school, pending approval by the State Board of Education. 
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NONPUBLIC SCHOOLS CHECKLIST FOR RENEWALS 
 

School Name: The Well School Phone Number: 603.924.6908 Application Type*: AA 
About the School: The Well School is a pre-K through 8th grade non-profit corporation governed by a Board of Trustees.  The Well 
School’s stated mission is to seek to inspire confidence, passion, and a love of learning in every child. The Well School was founded 
by Toni and Jay Garland in 1967 as an alternative to the public education system. 
Principal Address: 36 Well School Road, Peterborough Road, Peterborough, NH 03458 

Mailing Address: 36 Well School Road, Peterborough Road, Peterborough, NH 03458 

Head of School: T.J. Mackey Email:  Phone Number: 603.924.6908|tjmackey@wellschool.org 

Authorized to Represent School: Darcy Conway Email:  Phone Number: dconway@wellschool.org|603.924.6908 

Date Application Received: 4.1.22 Expiration Date: 6.30.22 

Grade Levels: Pre-K - 8 Enrollment Total: 128 

Boarding School: ☐ Yes     ☒ No Co-Educational: ☒ Yes     ☐ No 

☐ For Profit     ☒ Nonprofit DOE Approved Provider of SPED Program**: ☐ Yes     ☒ No 

 
 

Approved Required Documents Date 
Received Comments 

☒ Completed and signed application 4.1.22  
ADMINISTRATION, PROGRAM & POLICIES 

☒ Approval by accrediting agency N/A Not applicable 
☒ Good standing with secretary of state 4.1.22 In good standing 
☒ Administrative organization 4.1.22 Page 2 of Family Handbook, school is governed by a 

Board of Trustees  
☒ School calendar 4.5.22 Start and end dates and total time matches school hours 

survey, first day of school – 9.1.22, last day of school - 
6.10.22 

☒ School hours survey 4.5.22 Proposed school hours well exceed minimum 
requirements 

☒ US-NH history included, RSA 189:11 4.1.22 Certification statement initialed 
☒ US-NH flag displayed, RSA 189:17 4.1.22 Certification statement initialed 
☒ Program of studies 4.1.22 Th programs of studies include a list of classes required 

at each grade level.  Content generally includes language 
arts, math, social studies, science and health and wellness 

☒ Graduation requirements N/A Not applicable for grade span offered 
☒ Student handbook 4.1.22 Document entitled “Family Handbook”, includes 

discussion on guiding principles, school policies, 
communication, administrative topics, standards of 
behavior and safety among other issues  

☒ Grievance policy   
      ☒ Bullying 4.1.22 See page 29 and 32 of the Family Handbook, bullying is 

defined and grievance process is described 
      ☒ Teacher misconduct 4.1.22 See page 9 of the Staff Handbook, speaks to reporting 

and consequences 
      ☒ Tuition repayment (refund) 4.1.22 See page 7 of the Family Handbook, required to pay 

tuition for 60 school days upon voluntary or disciplinary 
removal 

      ☒ Restraint and seclusion 4.1.22 See page 27 of the Staff Handbook, clear statement that 
the school does not use seclusion or restraint techniques  

PHYSICAL SAFETY 

☒ Fire and life safety report 6.3.22 Inspection completed on 4.4.22 by Scott Symonds of 
Peterborough Fire and rescue, passed inspection I I I 
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☒ Health inspection report 6.8.22 Inspection completed on 6.8.22 by Edmund M. Walker, 
passed inspection 

☒ New facility report N/A Not applicable 
      ☐ Zoning verification   
      ☐ Certificate of occupancy   
      ☐ Fire and life safety report   
      ☐ Health Inspection   
      ☐ DOE visit   

REPORTING REQUIREMENTS 

☒ A12C General fall report – due Oct 15 
each year 

10.6.21 Submitted on time 

☒ A3N General statistics report– due June 
29 each year 

6.25.21 Submitted on time 

☒ Restraint/Seclusion report – due June 30 
each year 

6.25.21 Submitted on time 

☒ HSEM received EOP – due Sept 1 each 
year 

9.1.21 Submitted on time 

DETERMINATION 

☒ Application complete and reviewed by  
DOE*** 

6.8.22 The Office of Nonpublic Schools determines that The 
Well School complies with the minimum requirements 
set forth in Ed 400 relative to the continuance of its 
renewed status for attendance purposes only. With the 
approval of the State Board of Education, our office will 
provide a letter to the school indicating approval good 
through June 30, 2025.  
 
The school understands that it will receive approval for 
the purpose of satisfying New Hampshire’s compulsory 
attendance law only and not its educational program. The 
school understands that it may neither claim nor imply 
that their educational program has received the approval 
of the State Board of Education.  
 
The school further understands its obligation to 
communicate the aforementioned approval type to its 
community, including prospective and actual parents. 
 
The information above is communicated with prospective 
and renewing schools in both the confirmation letter from 
the office indicating receipt of a completed application 
packet and in the approval letter from the State Board of 
Education. 

 
 
*The Office of Nonpublic Schools (ONPS) provides each school with an explicit description of the type of approval granted upon the successful completion of the 
application. The ONPS website also publishes a list of each school with their approval type. 
 
**There are two types of approvals that the ONPS may grant to nonpublic schools. Additionally, the Bureau of Student Support (BSS) may grant a separate, unrelated 
approval. Collaboration between the two offices on overlapping matters supports the collection of this information on this application. Specifically these approvals are:  

1. The approval by the ONPS to operate a nonpublic school for attendance purposes; 
2. The approval by the ONPS to operate a nonpublic school for program purposes; and  
3. The approval by the BSS to become an approved private provider of special education programs. 

 
***All of the information outlined under Determination is included in the approval letter provided to the school, pending approval by the State Board of Education. 
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NONPUBLIC SCHOOLS CHECKLIST FOR RENEWALS 
 

School Name: US Performance Academy Phone Number: 617.448.7016 Application Type*: AA 
About the School: US Performance Academy (USPA) is designed for young athletes looking for a school that supports their unique 
schedule, creates a pathway towards their personal, professional, and athletic goals, and leverages the latest technology for an on the-go 
environment. While most USPA students are athletes, USPA is a performance academy and supports all areas of performance: this 
includes art, music, acting, or other areas of interest. 
Principal Address: 153 Wilmot Center Road, Wilmot, NH 03287 

Mailing Address: 153 Wilmot Center Road, Wilmot, NH 03287 

Head of School: Peter Smith Email:  Phone Number: peter.smith@gouspa.org|617.448.7016 

Authorized to Represent School: Julie Glusker Email:  Phone Number: Julie.glusker@gouspa.org|801.209.3499 

Date Application Received: 6.1.22 Expiration Date: 6.30.22 

Grade Levels: 6 - 12 Enrollment Total: 205 

Boarding School: ☐ Yes     ☒ No Co-Educational: ☒ Yes     ☐ No 

☒ For Profit     ☐ Nonprofit DOE Approved Provider of SPED Program**: ☐ Yes     ☒ No 

 
 

Approved Required Documents Date 
Received Comments 

☒ Completed and signed application 6.1.22  
ADMINISTRATION, PROGRAM & POLICIES 

☒ Approval by accrediting agency N/A Not applicable 
☒ Good standing with secretary of state 6.2.22 In good standing. 
☒ Administrative organization 4.11.2 Clearly delineated administrative organization overseen 

by CEO structure. 
☒ School calendar 4.11.22 Courses are offered year-round. The school does indicate 

during which holidays and breaks their offices will be 
closed.   

☒ School hours survey 6.1.22 1,080 instructional hours offered over 180 days. 
☒ US-NH history included, RSA 189:11 6.1.22 Statutory compliance statement initialed. 
☒ US-NH flag displayed, RSA 189:17 6.1.22 Statutory compliance statement initialed. 
☒ Program of studies 4.11.22 Page 12 of USPA Course Catalog, provides typical 

course progression by grade level. The USPA 
instructional model is rooted in providing students with 
challenging curricula using a variety of technical tools 
and resources. Students, parents, and guardians work in 
concert with our academic team providing a foundation 
for academic excellence. 

☒ Graduation requirements 4.11.22 Page 11 of the USPA Course Catalog, outlines course 
requirements for English, Math, Science, Social Science, 
World Language and Electives totaling 20 credits. 

☒ Student handbook 4.11.22 Document entitled “USPA Student & Parent Handbook, 
Academic Year 2020-2021”, provides general and 
academic information, course policies, assessment and 
grading criteria and college planning information  

☒ Grievance policy   
      ☒ Bullying 4.11.22 Page 14 of the USPA Student & Parent Handbook, 

defines types of cyberbullying, outlines reporting and 
consequences.   

      ☒ Teacher misconduct 6.6.22 Separate Policy, explains expectations as well as 
reporting and investigation procedures.  

      ☒ Tuition repayment (refund) 4.11.22 Page 24 of the USPA Student & Parent Handbook, non-
refundable $50 application fee, non-refundable tuition 
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deposit of $2,000 must accompany enrollment contract, 
installment payments thereafter. 

      ☒ Restraint and seclusion N/A Not applicable as all courses are strictly online. 
PHYSICAL SAFETY 

☒ Fire and life safety report N/A Not applicable as all courses are strictly online. 
☒ Health inspection report N/A Not applicable as all courses are strictly online. 
☒ New facility report N/A Not applicable. 

      ☐ Zoning verification   
      ☐ Certificate of occupancy   
      ☐ Fire and life safety report   
      ☐ Health Inspection   
      ☐ DOE visit   

REPORTING REQUIREMENTS 

☒ A12C General fall report – due Oct 15 
each year 

12.8.21 Submitted late. 

☒ A3N General statistics report– due June 
29 each year 

8.2.21 Submitted late. 

☒ Restraint/Seclusion report – due June 30 
each year 

8.2.21 Submitted late. 

☒ HSEM received EOP – due Sept 1 each 
year 

N/A Not applicable as all courses are strictly online. 

DETERMINATION 

☒ Application complete and reviewed by  
DOE*** 

6.6.22 The Office of Nonpublic Schools determines that US 
Performance Academy complies with the minimum 
requirements set forth in Ed 400 relative to the 
continuance of its renewed status for attendance purposes 
only. With the approval of the State Board of Education, 
our office will provide a letter to the school indicating 
approval good through June 30, 2025.  
 
The school understands that it will receive approval for 
the purpose of satisfying New Hampshire’s compulsory 
attendance law only and not its educational program. The 
school understands that it may neither claim nor imply 
that their educational program has received the approval 
of the State Board of Education. The school further 
understands its obligation to communicate the 
aforementioned approval type to its community, 
including prospective and actual parents. 
 
The information above is communicated with prospective 
and renewing schools in the approval letter from the State 
Board of Education. 

 
 
*The Office of Nonpublic Schools (ONPS) provides each school with an explicit description of the type of approval granted upon the successful completion of the 
application. The ONPS website also publishes a list of each school with their approval type. 
 
**There are two types of approvals that the ONPS may grant to nonpublic schools. Additionally, the Bureau of Student Support (BSS) may grant a separate, unrelated 
approval. Collaboration between the two offices on overlapping matters supports the collection of this information on this application. Specifically these approvals are:  

1. The approval by the ONPS to operate a nonpublic school for attendance purposes; 
2. The approval by the ONPS to operate a nonpublic school for program purposes; and  
3. The approval by the BSS to become an approved private provider of special education programs. 

 
***All of the information outlined under Determination is included in the approval letter provided to the school, pending approval by the State Board of Education. 
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NONPUBLIC SCHOOLS CHECKLIST FOR RENEWALS 
 

School Name: St. Joseph Regional Jr. High School Phone Number: 603-624-4811 Application Type*: AP 
About the School: The school provides a Catholic education with the attributes of a “Catholic identity, academic excellence, respect 
for self and others, and an environment of caring.” The low student-teacher ratio of 1:14, allows teachers to focus on individual 
students. Students here build a solid foundation in academic teaching organization, personal responsibility, and study skills. Parents 
and families are provided with support and resources such as videos, articles, weekly newsletters, a principal's blog, and personal 
conversations with trained teachers and expert administrators. 
 
Principal Address: 148 Belmont Street, Manchester, NH 

Mailing Address: Same 

Head of School: Dawn Florino, Principal Email: dflorino@stjoesjrhs.org  Phone Number: 603-624-4811 

Authorized to Represent School: Pauline Martineau, 
Assistant Principal 

Email: pmartineau@stjoesjrhs.org Phone Number: 603-624-4811 

Date Application Received: 2/21/22 Expiration Date: 6/30/22 

Grade Levels: Gr7-8 Enrollment Total: 130 

Boarding School: ☐ Yes     ☒ No Co-Educational: ☒ Yes     ☐ No 

☐ For Profit     ☒ Nonprofit DOE Approved Provider of SPED Program**: ☐ Yes     ☒ No 

 
 

Approved Required Documents Date 
Received Comments 

☒ Completed and signed application 2/21/22  
ADMINISTRATION, PROGRAM & POLICIES 

☒ Approval by accrediting agency 2/21/22 Sent correspondence with NEASC, evidence that renewal 
of accreditation will commence in September 2022. 

☒ Good standing with secretary of state 2/21/22 Submitted. Entity under Diocese, in good standing. 
☒ Administrative organization 2/21/22 Submitted. 
☒ School calendar 2/21/22 August 30 – June 14, includes vacation, professional 

days, early release. 
☒ School hours survey 2/21/22 1,113 instructional hrs. are provided, meets the minimum 

in Ed 403 
☒ US-NH history included, RSA 189:11 2/21/22 Signed compliance statement 
☒ US-NH flag displayed, RSA 189:17 2/21/22 Signed compliance statement 
☒ Program of studies 2/21/22 Includes religion, Spanish, English, reading writing, art, 

band, earth and live sciences, history, geography, 
physical education, study skills, algebra. 

☒ Graduation requirements N/A Not applicable. 
☒ Student handbook 2/21/22 Includes mission, honor code, parental responsibilities, 

conflict resolution, advisory board, admissions, 
academics, program of studies, grading, attendance, 
facilities, discipline, privileges, behavior, hazing, 
bullying, harassment, academic responsibilities. 

☐ Grievance policy 2/21/22  
      ☒ Bullying 2/21/22 Section 6.16 of student handbook, defined, statement of 

prohibition, and consequences of detention, suspension, 
and withdrawal. Reporting, investigations included. 

      ☒ Teacher misconduct 
 

 Sections 2.1 through 2.5 and 9.9 of the Faculty Handbook 
address areas pertaining to teacher misconduct and 
includes professionalism and repercussions for any illegal 
behaviors.  

      ☒ Tuition repayment (refund) 2/21/22 Section 2.0 of student handbook, students to receive a 
pro-rated refund if withdrawn. 
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      ☒ Restraint and seclusion 2/21/22 Section 6.1 of student handbook, the school does not 
employ restraint and/or seclusion practices. 

PHYSICAL SAFETY 

☒ Fire and life safety report 6/1/22 Inspection completed by City of Manchester Fire 
Department on March 15, 2022, passed inspection as 
documented by letter dated May 16, 2022. 

☒ Health inspection report 2/21/22 Submitted. Minor corrections in process, does not 
interrupt student occupancy, per health inspector. 

☒ New facility report N/A Not applicable 
      ☐ Zoning verification 
      ☐ Certificate of occupancy 
      ☐ Fire and life safety report 
      ☐ Health Inspection 
      ☐ DOE visit 

REPORTING REQUIREMENTS 

☒ A12C General fall report – due Oct 15 
each year 

11/4/21 Submitted late 

☒ A3N General statistics report– due June 
29 each year 

8/4/21 Submitted late 

☒ Restraint/Seclusion report – due June 30 
each year 

7/21/21 Submitted late 

☒ HSEM received EOP – due Sept 1 each 
year 

9/1/21 Submitted on time 

DETERMINATION 

☒ Application complete and reviewed by  
DOE*** 

6/2/22 The Office of Nonpublic Schools determines that St. 
Joseph Regional Jr. High School complies with the 
minimum requirements set forth in Ed 400 relative to the 
continuance of its renewed status for attendance and 
program purposes. With the approval of the State Board 
of Education, our office will provide a letter to the school 
indicating approval good through June 30, 2027.  
  

 
 
*The Office of Nonpublic Schools (ONPS) provides each school with an explicit description of the type of approval granted upon the successful completion of the 
application. The ONPS website also publishes a list of each school with their approval type. 
 
**There are two types of approvals that the ONPS may grant to nonpublic schools. Additionally, the Bureau of Student Support (BSS) may grant a separate, unrelated 
approval. Collaboration between the two offices on overlapping matters supports the collection of this information on this application. Specifically these approvals are:  

1. The approval by the ONPS to operate a nonpublic school for attendance purposes; 
2. The approval by the ONPS to operate a nonpublic school for program purposes; and  
3. The approval by the BSS to become an approved private provider of special education programs. 

 
***All of the information outlined under Determination is included in the approval letter provided to the school, pending approval by the State Board of Education. 
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Frank Edelblut Christine M. Brennan  
Commissioner Deputy Commissioner 

STATE OF NEW HAMPSHIRE 
DEPARTMENT OF EDUCATION 

Division of Education Analytics and Resources 
101 Pleasant Street 
Concord, NH 03301 
TEL. (603) 271-2831 

July 2022 
State Board of Education Meeting 

Learn Everywhere Program Renewal Application 
Seacoast Science Center  

Executive Summary 

A. Action Needed
A vote is needed by the State Board of Education to approve the renewal application for the Seacoast Science
Center’s Learn Everywhere program.

B. Learn Everywhere Program
Application submitted by:

Kate Leavitt, Chief Program Officer 
Seacoast Science Center 
570 Ocean Boulevard 
Rye, NH 03870 
603.436.8043  x27 

C. Rationale for Action
Ed 1403.03 gives the State Board of Education authority to approve the renewal of Learn Everywhere programs.

The Commissioner of Education is recommending the State Board of Education approve this application for
renewal [see Ed 1403.02(f)].

D. Effects of this Action
Approval of this renewal application will allow the applicant to continue to award credit toward high school
graduation to students for an additional five years.

E. Possible Motion
I move that the State Board of Education approve the Seacoast Science Center’s Learn Everywhere renewal
application.

OR: 

I move that the State Board of Education 
(indicate some other action) 

VI, C ~ 1
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Frank Edelblut Christine M.  Brennan  
Commissioner  Deputy Commissioner 
                                      

STATE OF NEW HAMPSHIRE 
DEPARTMENT OF EDUCATION 

101 Pleasant Street 
Concord, NH 03301 
TEL. (603) 271-3495 
FAX (603) 271-1953 

 
 

June 27, 2022 
 
 
 
Frank Edelblut, Commissioner  
New Hampshire Department of Education 
101 Pleasant Street 
Concord, NH 03301 
 
Re:  Seacoast Science Center  
 Learn Everywhere Program Renewal Evaluation Report  
 
Commissioner, 
 
This evaluation report has been prepared and is being submitted by the New Hampshire Department of 
Education’s (NHED’s) Administrator of Educational Pathways to the NHED Commissioner of Education as 
required by Ed 1403.02(f).  This evaluation report, along with the Seacoast Science Center’s Learn 
Everywhere renewal application and other supporting materials, is intended to provide the NHED 
Commissioner of Education a basis, in part, for making a recommendation to the State Board of 
Education.      
 
Background 
 
The Seacoast Science Center (SSC) is a 501(c)3 non-profit organization providing educational experiences 
at Odiorne Point State Park on behalf of New Hampshire State Parks since 1992. It is the mission of the 
SSC to spark curiosity, enhance understanding and inspire conservation of our Blue Planet. Leveraging its 
remarkable ocean-side location within Odiorne Point State Park, the SSC has cultivated its signature 
brand of marine and environmental education based on the belief that through first-hand interactions, 
people establish personal connections with the natural environment. Through these meaningful 
connections, people’s appreciation of our environment and their motivation to take actions in their daily 
lives to conserve its resources increases, benefitting the sustainability of our Blue Planet. 
 
SSC submitted a Learn Everywhere application to the NHED in the spring of 2021.  The SSC received 
provisional approval by the State Board of Education on July 8, 2021 to offer a Marine Science Certificate 
for 0.5 credit for students in grades 10 – 12 to be applied toward High School graduation. To date, SSC 
has not had a student complete the Marine Science Certificate under the Learn Everywhere program but 
they have had students complete the same course through District Extended Learning Opportunity 
programs.  
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SSC has submitted an application seeking renewal of their existing Learn Everywhere course for an 
additional 5-year period as described in Ed 1403.04.      
 
SSC Learn Everywhere Renewal Application Review Process 
 

• The SSC was notified by NHED of the need to submit a renewal application on March 25, 2022.   
 

• SSC submitted its original renewal application via email to NHED on March 31, 2022.   
 

• As required by Ed 1403.02, NHED reviewed the renewal application and notified the SSC that the 
application was complete on April 16, 2022.   
 

• In accordance with the requirements of Ed 1403.02(a) NHED formed an ad hoc Learn Everywhere 
program approval committee consisting of the following people.   

Timothy Carney – Mr. Carney is the Administrator of Educational Pathways (AEP) for the 
NHED.  The AEP position has the responsibility to also administer the Learn Everywhere 
program.  As such, Mr. Carney’s participation on the committee fulfills the intent of Ed 
1403.02(a)(1)a.  Mr. Carney, who will serve as the chair of the committee, is responsible 
for the overall coordination and management of the Learn Everywhere application and 
review process.  
 
Dr. Nathaniel Greene – Dr. Greene is the Administrator of the Bureau of Educational 
Opportunities within the NHED and has extensive experience with public K-12 
education.  He holds a Doctorate in Educational Leadership and a Master’s degree in 
Curriculum and Instruction.  He was a public high school science teacher for 11 years 
and served as a building principal and a district federal grant director before joining the 
NHED. Dr. Greene’s participation on the committee fulfills the intent of Ed 
1403.02(a)(1)b. by providing expertise in the area of High School Science. 
 
Donna Couture, CAGS – Ms. Couture began her career in education as a School 
Counselor in 2001. Her experience also includes work as a State Personnel Development 
Grant Coordinator for NHED and an Educational Consultant for the Institute on Disability 
at the University of New Hampshire. Currently she is the Director of Extended Learning 
at Winnacunnet High School and a Leadership Team member of the New Hampshire 
Extended Learning Opportunities (ELO) Network. She is passionate about building a 
personalized educational program that allows students to engage in learning 
opportunities based on their own interests and abilities.  Ms. Couture has presented on 
ELOs at many venues including the New Hampshire Learning Initiative’s Design Studio 
on Competency Based Education, the New England Secondary Schools Consortium’s 
Conference on High School Redesign in Action, and the Governor’s Summit on Work-
Based Learning. She was named the New Hampshire ELO Coordinator of the Year in 
2016. Ms. Couture’s participation on the committee fulfills the intent of Ed 
1403.02(a)(2)a. as a representative of the ELO Network.  
 
Joanne Goelzer – Ms. Goelzer is a New Hampshire certified Science Teacher and has 
been a science education since 1989.  She holds a Bachelor of Arts in Earth Science 
Education from the University of New Hampshire and also completed three years 
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undergraduate work at the New Mexico Institute of Mining and Technology as a geology 
major. She also holds a Master’s in Education from the University of New Hampshire.  
Ms. Goelzer’s participation on the committee fulfills the intent of Ed 1403.02(a)(2)b. by 
providing expertise in the area of High School Science. 
 

• Each Committee member was provided with a copy of the SSC Learn Everywhere Application 
along with a guidance document outlining the review items as specified in Ed 1403.02(d). 
 

• The individual Committee member reviews were submitted back to the AEP on or before May 
23, 2022 at which point this evaluation report was initiated by the AEP.  

Summary of the Committee Review  
 

Listed below in italics are the comments and concerns provided by the individual Committee member’s 
reviews. The individual comments are preceded by the guiding review questions which were developed 
in accordance with Ed 1403.02(d). Below each reviewer concern is the response from SSC and/or NHED 
in bold text.   
 

• There are educational goals, competencies, and methods for assessment that will be used to 

measure student progress toward meeting program goals and competencies. [Ed 1403.02(d)(4)] 

Very thorough assessment and progress monitoring outlined.  – Only comment is to use 
consistent language on rubrics and feedback – They use Level 1,2,3 and 4 and then Beginning, 
Approaching Meeting and Exceeding for the formative and summative assessments – consider 
sticking to one version of those category descriptions.   
 
SSC addressed this concern by providing a crosswalk between the level numbering system and 
the descriptors on page seven of their revised Learn Everywhere application under the 
Assessment Plan section. 
 
Also, worth describing in the process somewhere how they may include the school personnel in 
the feedback loop if that has been established at the time of enrollment.  ELO Coordinators, 
Counselors, etc. – can there be an indication someplace that they will be included in the student’s 
progress?   
 
SSC addressed this concern by providing a brief description of the continuous feedback 
process with students under the Communication of Student Progress section on page eight of 
their revised Learn Everywhere application. 

  

• A description of how the program will meet individual student needs and to ensure that the 

program meets the requirements of Ed 1403.01(b)(2)(b) (anti-discrimination). [Ed 1403.02(d)(6)] 

No indication of how they will meet the individual needs of the students – I can infer that they 
have the capacity to provide that support but would be great to outline that – teacher/student 
ratio for example, opportunities for additional support, etc. 

 
SSC was directed by the AEP not to address this comment.  In the AEP’s opinion, the comment 
could not be reasonably addressed.  It would not be possible for SSC to describe specific 
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student requirements given the wide variability of both the prospective student specific IEP 
and the demands of the course.  

 
A copy of SSC’s revised Learn Everywhere renewal application, that reflects the changes noted above, is 
attached.  
 
There were also positive comments provided by the individual reviewers which are summarized below.  
 

• The Seacoast Science Center is a premiere science education destination in New Hampshire and 

has provided schools and students with educational opportunities in marine biology and coastal 

ecosystems for several years.  It is great to see this program continuing to serve NH students 

through the Learn Everywhere program by expanding the number of students who can now 

explore opportunities through their hands-on marine biology and ecosystem programs.   

 

• The 0.5 credit Marine Science Certificate proposed by the Seacoast Science Center represents a 

well planned course containing clear objectives. The program as described provides 

opportunities for genuine inquiry-based learning under the guidance of qualified and 

knowledgeable scientists and educators. The competencies for Scientific Skills and Practices as 

described are in alignment with current Next Generation Science Standards (NGSS). The 

remaining competencies of Nature of Science, Ecology of Marine and Coastal Ecosystems, Ocean 

Literacy, Biodiversity and Natural Selection, Marine Chemistry, Ocean Productivity, Marine 

Mammals, Marine Science Careers, Human Impact on Marine Life, and Ocean and Coastal 

Conservation reflect an in-depth curriculum focusing on relevant aspects of marine science 

elective coursework. The Expected Student Outcomes incorporates the use of placed-based 

learning practices by utilizing the local marine environment for independent student-designed 

research. Through the use of their local marine environment as a laboratory, the students 

enrolled in the program will participate as citizen scientists exploring their local ecosystem. I am 

impressed by the inclusion of peer review and the poster session as the culminating event of the 

research process. The presentation to peers and the public mirrors the presentation of research 

at university level research conferences and professional research conferences, such as those 

held by the American Geophysical Union. For students contemplating careers in scientific 

research, this is a valuable experience. Such presentations also align with the NGSS goal of 

argument with evidence. I present no reservations in supporting Seacoast Science Center for a 

renewal of its application under New Hampshire’s Learn Everywhere Program. 

Statement of Program Changes 
 

Ed 1403.04 requires an applicant for renewal of a Learn Everywhere program to submit to NHED one of 
the following statements:  

 
(1) A statement signed by the sponsor entity stating that there have been no changes to any of 
the programs or documentation required, as outlined in Ed 1403.01, since the previous 
application period; or  
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(2) A statement signed by the sponsor entity stating there have been changes to one or more 
approved programs, a list of the changes, and supporting documentation as outlined in Ed 
1403.01. 

 
The SSC has provided a required statement that aligns with (1) above indicating there have been no 
changes to the program or documentation required.  A copy of the SSC statement is attached. 

 
Student Course Evaluations 

 
Ed 1403.04(d) requires that the State Board of Education shall not issue a renewal of a one-year 
provisional approval without reviewing all student course evaluations received pursuant to Ed 1407.01.   
 
As previously stated, SSC did not have any students participate in the Marine Science Certificate course 
under the Learn Everywhere program.  As such, no student course evaluations were required to be 
completed.  
 
Closing 
 
In accordance with Ed 1403.02(f), following your review of this evaluation report you shall submit this 
evaluation report, and the associated attachments, along with a recommendation to the State Board of 
Education.  You may recommend that the State Board of Education deny, approve, or conditionally 
approve the SSC renewal application.   
 
Please let me know if you have any questions or need addition information to inform your 
recommendation. 
 
 

Respectfully submitted, 

         
Timothy C. Carney 
Administrator of Educational Pathways 

 
 
 
 
 
 
 
 
 
 
 
Attachments -  SSC Learn Everywhere Renewal Application 

SSC Statement of No Program Changes 



 

 
 

 
 
 
 
 
 
 
 
 
 
 
 

SSC Learn Everywhere Renewal Application  



 NH Department of Education Learn Everywhere Program 
 Renewal Application 

 6/17/2022 

 Sponsoring Organization Name  Seacoast Science Center 

 Name of Primary Contact  Kate Leavitt, Chief Program Officer 

 Address  570 Ocean Blvd. 
 Rye, NH  03870 

 Phone Number  603-436-8043 x27 

 I. Organizational Details 
 Organization 
 It is the mission of the  Seacoast Science Center (SSC)  to spark curiosity, enhance 
 understanding and inspire conservation of our Blue Planet. Leveraging its remarkable 
 ocean-side location within Odiorne Point State Park, the SSC has cultivated its signature brand 
 of marine and environmental education based on the belief that through first-hand interactions, 
 people establish personal connections with the natural environment. Through these meaningful 
 connections, people’s appreciation of our environment and their motivation to take actions in 
 their daily lives to conserve its resources increases, benefitting the sustainability of our Blue 
 Planet. 

 Seacoast Science Center is open throughout the year serving a broad array of visitors from 
 across the New England region, including 50,000 patrons who come to participate in public 
 programs and view the Center’s exhibits, 30,000 students in school-related field trips and camp 
 programs, and 10,000 participants at SSC events or private functions, offering over 30 live 
 animal and interactive exhibits that introduce regionally relevant natural science and cultural 
 history topics. SSC actively engages in wildlife conservation, serving as the federally authorized 
 marine mammal response entity for New Hampshire and northern Massachusetts. The 
 Seacoast Science Center, an independent 501(c)-3 organization, has been providing 
 transformative educational experiences within Odiorne Point State Park since 1992. 

 SSC believes that through increased awareness and appreciation, people will be motivated to 
 take actions in their daily lives to help to sustain our environment and a healthy World Ocean. To 
 this end, Seacoast Science Center programming includes: 

 •  Educational programs and environmental day camps for children, age 1 to 12th grade. 
 •  A diverse collection of high quality, standards-aligned STEM school programs offered as 

 destination field trips, in-school outreach programs and off site after-school activities. 

~ SEACOAST 
~ SCIENCE CENTER 

https://www.seacoastsciencecenter.org/


 •  Family learning experiences with daily public programs, special after hours family oriented 
 educational programming, and both domestic and international eco-adventure travel. 

 •  Distance learning programs delivered to remote audiences, literally around the world, from 
 SSC's Gregg Interactive Learning Studio 

 •  In concert with the marine mammal conservation activities, the Center has developed 
 numerous school and public programs that feature marine mammals as a case study in 
 ocean health and conservation. 

 •  Community events that have become part of the cultural fabric of seacoast New Hampshire 
 including the Music-by-the-Sea summer concerts, the Rescue Run for Marine Mammals and 
 Earth Day Celebration, World Ocean Day Family Festival, Sippin’ for Seals, Veterans Day 
 Science and Nature Extravaganza, and BioBlitz!, a park-wide dawn to dusk species 
 scavenger hunt. 

 Contact Information 
 Primary Contact: Kate Leavitt, Chief Program Officer 
 Address: 570 Ocean Blvd., Rye, NH  03870 
 Phone: (603)436-8043 x27 
 Email:  k.leavitt@sscnh.org 

 II. Program Description 
 Seacoast Science Center proposes a 0.5 credit Marine Science Certificate (science elective) for 
 consideration in the Learn Everywhere suite of offerings. 

 ●  The  Marine Science Fellowship  Certificate (0.5 credit  science elective) is a 
 semester-long marine science field science investigation and research learning 
 opportunity for high school sophomores, juniors and seniors. 

 This certificate is available to high school students in grades 10-12. The course is taught at 
 Seacoast Science Center (SSC), in Rye, New Hampshire. Remote learning may be utilized as 
 necessary, although due to the emphasis on  in situ  hands-on field science most aspects of this 
 course are best experienced in person to maximize practice of new science inquiry skills, 
 engagement with peers and scientists, and to achieve proficiency of competencies. This 
 program will provide students with an introduction to marine biology and marine science, 
 engage students in hands-on field investigations, foster scientific inquiry skills and practices, 
 build self-efficacy around nature of science, and introduce students to local scientists, 
 conservationists, and other career professionals in the marine sciences fields. 

 III. Policies 
 Instructor Qualifications 
 SSC instructors are required to have an undergraduate degree in marine biology, biology, 
 conservation biology, or relative experience in the field, such as five or more years of marine 
 field experience, and/or teaching experience. Our current instructor developed this program and 
 holds a bachelor's in marine biology, as well as ten years of aquaria, lab and teaching 
 experience. SSC confirms that all instructors meet or exceed these standards. 
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 Criminal History Records Check 
 SSC runs a criminal background check on  all  prospective  naturalists (educators/instructors) and 
 staff members prior to hiring. Educators that work in direct contact with students, both onsite 
 and off (outreach), all undergo fingerprinting checks by local police departments. SSC does not 
 allow instruction or student contact by a person who has been charged pending disposition for, 
 or convicted of, any violation or attempted violation of any of the offenses as outlined in RSA 
 189:13-a, V pursuant to a criminal history records check conducted by the department of safety 
 as outlined in Saf-C 5703.06 through Saf-C 5703.11. SSC confirms that all of our instructors and 
 support staff who will be in contact with students have satisfied our criminal history 
 requirements. 

 Admissions 
 This is a semester-long course that requires an application for admission. The application 
 process is not designed, intended, or used to discriminate or violate individual civil rights in any 
 manner prohibited by law, but is used by SSC staff to assess student interests, goals, grade 
 level, credit requirements (if any), and experience. All students are accommodated, regardless 
 of race, ethnicity, religion, and age. Students seeking school credit will be required to disclose 
 their school and district information, including the name and contact information for their school 
 guidance department. SSC Program Director will maintain an annually updated list of the 
 appropriate Local Education Agencies with whom we may need to liaise for each student. 
 Students are admitted on a first-come, first-served basis and financial assistance to cover the 
 cost of the course is available. 

 Liaison with Local Education Agencies 
 SSC is committed to providing an accessible learning opportunity for all students and will work 
 with local education agencies to ensure that the learning experience is differentiated 
 appropriately. We understand that we have responsibilities to provide students with disabilities 
 equal access and equal opportunities to participate in the Learn Everywhere program, including 
 providing reasonable accommodations for all students. 

 IV. Facilities 
 Educational Facilities Description 
 Seacoast Science Center is a 15,000 foot museum and learning center located inside Odiorne 
 Point State Park (OPSP). The museum hosts exhibits on ocean and coastal ecology, natural 
 history, and coastal cultural history in addition to numerous aquatic tanks, a shark and skate 
 touch tank and a large 250-gallon intertidal invertebrates touch tank. There are two classrooms 
 in the museum, one of which, the Gregg Interactive Learning Studio (GILS), is used to host the 
 Teen Fellows classes. This classroom has 32 learning stations, an overall capacity of 90, and a 
 teaching station linked to three large screens (each ~5’x6’) in the front of the room. The room is 
 flanked by two restrooms, a water fountain/water bottle filling station, and exits to both the 
 museum and outside to the park. The park is comprised of 130 acres of coastal habitat, 
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 including 7 distinct habitats for study, including the rocky intertidal, sandy beach, freshwater 
 pond, and salt marsh. 

 Students will meet in GILS for lectures, discussions, research project work and may explore the 
 museum and utilize the tanks and exhibits for their research inquiries and to enhance or 
 supplement learning. SSC works in partnership with New Hampshire State Parks, and as such 
 students will have the opportunity to extend their studies with hands-on field experiences right 
 outside the doors of their SSC classroom. Students will safely access the rocky intertidal, sandy 
 beach, freshwater pond and salt marsh in OPSP with their instructor for field investigations and 
 studies. 

 The combination of live animal tanks, indoor classroom, hands on exhibits, microscopes, water 
 quality and environmental testing equipment, field survey tools, fishing gear, and safe, 
 accessible outdoor field sites, students will have a rich learning environment with both an indoor 
 and outdoor classroom. 

 Safety Compliance 
 Our studio space complies with all federal and state safety laws, including all fire codes, 
 including barrier-free access under Abfd 300, code for barrier-free design, and the Americans 
 with Disabilities Act of 1990 (ADA), as amended by the ADA Amendments Act of 2008. 

 Proof of Insurance 
 Seacoast Science Center agrees to disclose to Learn Everywhere program participants any 
 insurance Seacoast Science Center maintains which would cover the participants in the Learn 
 Everywhere program. 

 V. Educational Program 
 Proposed Certificate for Learn Everywhere program 

 Seacoast Science Center proposes a 0.5 credit Marine Science Certificate (science elective) for 
 consideration in the Learn Everywhere suite of offerings. 

 ●  The  Marine Science Fellowship  Certificate (0.5 credit  science elective) is a 
 semester-long marine science field and research learning opportunity for high school 
 sophomores, juniors and seniors. The course will provide students with an introduction 
 to marine biology and marine science, engage students in hands-on field investigations, 
 foster scientific inquiry skills and practices, build self-efficacy around nature of science, 
 and introduce students to local scientists, conservationists, and other career 
 professionals in the marine sciences fields. 

 The purpose of this certificate course is to offer students a hands-on field science investigation 
 and research introduction to marine biology and marine science. Students will have access to 
 the incredible resources of the Center’s fresh and saltwater tanks, museum exhibits, 
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 microscopes, marine life, field research tools, staff scientists and educators, and 130 acres of 
 coastal habitat (rocky intertidal, salt marsh, sandy beach, freshwater pond). The course is 
 taught at Seacoast Science Center (SSC), in Rye, New Hampshire. Remote learning may be 
 utilized as necessary, although due to the emphasis on in situ hands-on field science most 
 aspects of this course are best experienced in person to maximize practice of new science 
 inquiry skills, engagement with peers and scientists, and to achieve proficiency of 
 competencies. 

 The course is 10 weeks long. Students attend class on Saturdays from 10am-1pm, plus 
 additional study, independent project work and/or volunteer time to be conducted on the 
 student’s own time, as arranged by the instructor. Please visit 
 https://www.seacoastsciencecenter.org/programs/grade-k-12/marine-science-fellowship/  for 
 more information. 

 Competencies: 

 ●  Scientific Skills and Practices 
 Students will demonstrate efficacy and understanding of the NGSS science and 
 engineering skills and practices: 

 1. Asking questions (for science) and defining problems (for engineering) 
 2. Developing and using models 
 3. Planning and carrying out investigations 
 4. Analyzing and interpreting data 
 5. Using mathematics and computational thinking 
 6. Constructing explanations (for science) and designing solutions (for 
 engineering) 
 7. Engaging in argument from evidence 
 8. Obtaining, evaluating, and communicating information 

 in their explorations of the rocky intertidal, sandy beach, salt marsh, and marine lab 
 investigations 

 ●  Nature of Science 
 Student will demonstrate the ability to work collaboratively and individually to generate 
 testable questions or define problems, plan and conduct investigations using a variety of 
 research methods in a various settings, analyze and interpret data, reason with evidence 
 to construct explanations in light of existing theory and previous research, and effectively 
 communicate the research processes and conclusions. 

 ●  Ecology of Marine and Coastal Ecosystems 
 Students will demonstrate an understanding of the interconnectedness of factors that 
 affect population size, health and growth within an ecosystem by investigating coastal 
 systems such as the rocky intertidal, sandy beach and salt marsh. Students will evaluate 
 the claims, evidence and reasoning that complex interactions in ecosystems maintain 
 relative consistency of numbers and types of organisms under stable conditions, but 
 changing conditions may result in new ecosystems or ecosystem dynamics 

 ●  Ocean Literacy 
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 Students will demonstrate an understanding of the premise that humans and the ocean 
 are inextricably linked with the following guiding principles as the bedrock for class 
 topics, discussions and investigations: 

 Ocean Literacy Principle #1:  The Earth has one big  ocean with many features. 
 Ocean Literacy Principle #2:  The ocean and life in  the ocean shape the features 
 of Earth. 
 Ocean Literacy Principle #3:  The ocean is a major  influence on weather and 
 climate. 
 Ocean Literacy Principle #4:  The ocean made the Earth  habitable. 
 Ocean Literacy Principle #5:  The ocean supports a  great diversity of life and 
 ecosystems. 
 Ocean Literacy Principle #6:  The ocean and humans  are inextricably 
 interconnected. 
 Ocean Literacy Principle #7:  The ocean is largely  unexplored. 

 ●  Biodiversity and Natural Selection 
 Students will demonstrate an understanding of biodiversity and natural selection by 
 analyzing the biological diversity within a system, the interactions of organisms, and 
 investigating a marine population’s habitat, health and adaptations that lead to diversity 
 over time. 

 ●  Marine Chemistry 
 Students will demonstrate an understanding of the importance of ocean chemistry and 
 how this relates to the health of different organisms. Students will be able to understand 
 the real world effects of the ocean acidification equation and ways this phenomenon 
 unfolds in the ocean and coastal environment 

 ●  Ocean Productivity 
 Students will identify and demonstrate understanding of what makes some ocean zones 
 productive versus others. Students will learn about different zones of the ocean and their 
 relations to productivity 

 ●  Marine Mammals 
 Students will investigate the dangers faced by marine mammals and learn more about 
 the marine mammals of the Gulf of Maine and local stranding response and wildlife 
 conservation efforts. Students will meet members of the Marine Mammal Rescue team 
 and other regional marine mammal rescue professionals 

 ●  Marine Science Careers 
 Students will understand different career pathways and options in marine sciences. 
 Students will meet a variety of experts, scientists, conservationists and others in the field 
 to gain a better understanding of the diversity of jobs available, current research and 
 work that is happening regionally, skills/education/experience necessary in these roles, 
 and how to pursue them. Students will learn about other programs like this one and 
 college or training opportunities that might help them achieve their goals. 

 ●  Human Impacts on Marine Life 
 Students will demonstrate an understanding of the human impact on marine life by 
 researching and reflecting on the history of human impact on marine ecosystems, 
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 investigating the influence of the human impact, including the interrelationships between 
 humans and the living and nonliving marine environment. 

 ●  Ocean and Coastal Conservation 
 Students will demonstrate an understanding of conservation and the future of the ocean 
 by researching and examining marine conservation issues that impact the marine 
 environment and providing examples of how to protect our current and future ocean. 

 Expected Student Outcomes: 
 Students will be able to: 

 ●  practice scientific inquiry skills and practices through hands-on marine science and field 
 science experiences at Seacoast Science Center  . 

 ●  develop an essential question for independent research / inquiry project that is either 
 exploratory or experimental in design and meets criteria for selection  . 

 ●  meet and talk with a range of professionals in the marine biology, marine science, ocean 
 conservation and aquaria fields  . 

 ●  connect to a new network of like-minded peers, marine scientists and environmental 
 conservation professionals  . 

 ●  understand the impacts (positive and negative) they have on the ocean, the important 
 ecosystem services provided by healthy oceans, bays and waterways, climate-related 
 threats and challenges, and ways we can contribute to a sustainable and healthy ocean.  

 ●  work with instructor, peers, and the student science advisory team to design an 
 independent research / inquiry project that is completed over the course of the semester. 
 This project is peer reviewed and findings are communicated via posters and short 
 presentations to family, staff and SSC visitors. 

 Assessment Plan 

 Summative assessments of student learning outcomes are expressed in a four-point scale. 
 These four achievement levels are as follows: 

 ●  Level 1 (Beginning): The student is beginning the Learning Outcomes. 

 ●  Level 2 (Approaching): The student is approaching the Learning Outcomes. 

 ●  Level 3 (Meeting): The student is meeting the Learning Outcomes. 

 ●  Level 4 (Exceeding): The student is exceeding the Learning Outcomes. 

 Enrolled SSC Marine Science Fellows seeking Learn Everywhere credit will receive a Final 
 Progress Report, evaluating course outcomes and assigning the student a value between 1 and 
 4 for each of the six learning outcomes. This Progress Report will be generated by the course 
 instructor and provided upon completion of the course. Students who receive a 3 or 4 in an 
 outcome have met expectations for developing proficiency in the outcome. Once the student 
 achieves this proficiency in each of the six relevant outcomes, the student is awarded a 
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 Certificate.  To ensure that our Team Leaders have a clear and sufficient basis on which to 
 establish assessments, we require that students complete their program before receiving their 
 certificate. 

 Example of Assessment Rubric: 

 Marine Science Fellowship Outcomes 
 Final Assessment Rubric 

 Outcome  Beginning  Approaching  Meeting  Exceeding 

 The student 
 struggles 
 processing the 
 material and 
 requires 
 additional 
 instruction. 

 The student 
 struggles with 
 parts of the 
 course, but with 
 proper further 
 instruction can 
 make noticeable 
 improvements. 

 The student has 
 fundamental 
 understanding 
 of the learned 
 materials and 
 can 
 demonstrate 
 competency 
 with the applied 
 skills. 

 The student 
 shows 
 exceptional 
 ability and can 
 process and 
 interpret the 
 coursework with 
 few problems. 

 Communication of Student Progress 
 The SSC Program Director and course instructor are consistently engaged in a continuous 
 feedback loop with students throughout the program, including verbal feedback to both the 
 student and their parent(s). Students will receive monthly Progress Reports, letting them know 
 where their assessments stand and how their progress towards a Certificate is proceeding. 
 Should they receive a 3 or higher in all of the Competency categories for their certificate, we will 
 let them know they have completed the requirements and have earned a Certificate.  All scores 
 are calculated based on their progress in the course, as observed by the instructor, as well as 
 qualitative feedback from the assistant and head instructors. If requested at time of enrollment, 
 SSC will maintain an agreed upon communications plan with the school liaison. 

 For each student registered with SSC who is seeking Learn Everywhere credit, we will maintain 
 a Student Scorecard that registers the progress they make on the relevant competencies, with 
 detail on student strengths and challenge areas. In this way, we can maintain a clear record of 
 each student’s current progress toward the Certificate. 

 Student competencies for this certificate are classified as: 

 ●  Scientific Inquiry 
 ○  Science and Engineering skills and practices 
 ○  Nature of Science 
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 ●  Marine Ecology and Coastal Ecosystems 
 ○  Ocean Literacy 
 ○  Biodiversity and Natural Selection 
 ○  Marine Chemistry 
 ○  Ocean Productivity 
 ○  Marine Mammals 

 ●  Conservation 
 ○  Human Impacts on Marine Life 
 ○  Ocean and coastal conservation 

 ●  Marine Science Careers 
 ○  Career pathways and networking 

 Formative assessments of student learning outcomes by the instructor will include, but are not 
 limited to, instructor observation of project-based learning, observation of field science skills and 
 practices, including off-site learning projects and competency-based and performance-based 
 assessments of students’ progress toward their final research project. 

 ●  Students will conduct hands-on field science investigations of the rocky intertidal, sandy 
 beach and salt marsh ecosystems. The small class size (14 students) allows the 
 instructor to work collectively and individually with students to practice comfort and 
 proficiency of different scientific tools and sampling techniques (quadrats, 
 refractometers, thermometers, seine nets, etc.) The instructor will observe students’ 
 grasp of the competencies involved and work with students to support skills acquisition. 

 ●  Students will engage in a research / inquiry project. They will design, implement, and 
 communicate findings via poster and presentation at a student symposium at the end of 
 the semester. Students will have the opportunity to explore different topics of interest to 
 them within the confines of the assignment and to select an area of research. The 
 research project can be either experiment-based or exploratory/research-based. 
 Students will formulate their own essential question(s) and follow the scientific inquiry 
 process for completion of their final product / research poster: Essential Question, 
 Hypothesis, Introduction, Background, Methods or Comparison, Results, Discussion and 
 Works Cited. Students will work with their peers, the instructor and with the SSC Student 
 Science Advisory Team to formatively assess, tweak and develop their projects. 

 ●  Indoor class time not spent on research projects will focus on Marine Science 
 Content-based Competencies, via lectures, class discussions and experiments: 

 Competencies will be assessed based on student engagement, class discussions, 
 written progress toward final research projects, and student reflections. 

 Example of a Student Progress Report: 

 Student Progress Report (Monthly) 
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 Marine 
 Science 

 Fellowship 
 Certificate 

 Score  Strengths  Challenges  Opportunities & 
 Recommendations 

 Beginning 

 Approaching 

 Meeting 

 Exceeding 
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 March 30, 2022 

 Timothy Carney 

 New Hampshire Department of Education 

 Bureau of Educational Opportunities 

 25 Hall Street 

 Concord, NH  03301 

 Dear Mr. Carney, 

 Pursuant to Ed 1404 (b), Seacoast Science Center seeks to submit this application for renewal 

 of its Learn Everywhere program approval. I hereby state that there have been no changes to 

 any of the programs or documentation required, as outlined in Ed 1403.01, since the previous 

 application period. 

 In addition to this signed statement, please find our SSC application and insurance certificate 

 listing New Hampshire Department of Education as an additional named insured. Please let us 

 know if you have any questions or require additional documentation. 

 Very Best, 

 Kate Leavitt | Chief Program Officer 
 603-436-8043, ext. 27 
 k.leavitt@sscnh.org 
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Frank Edelblut Christine M. Brennan  
Commissioner Deputy Commissioner 

STATE OF NEW HAMPSHIRE 
DEPARTMENT OF EDUCATION 

Division of Education Analytics and Resources 
101 Pleasant Street 
Concord, NH 03301 
TEL. (603) 271-2831 

July 2022 
State Board of Education Meeting 

Learn Everywhere Program Application 
Russian School of Mathematics  

Executive Summary 

A. Action Needed
A vote is needed by the State Board of Education to approve the application for the Russian School of
Mathematics’ Learn Everywhere program.

B. Learn Everywhere Program
Application submitted by:

Aaron Chernin  
Russian School of Mathematics 
20 Cotton Road 
Nashua, NH 03063 
617.453.9475 

C. Rationale for Action
Ed 1403.03 gives the State Board of Education authority to approve Learn Everywhere programs.

The Commissioner of Education is recommending the State Board of Education approve this application [see Ed
1403.02(f)].

D. Effects of this Action
Approval of this application will allow the applicant to award credit toward high school graduation to
students for the for a period of one year.

E. Possible Motion
I move that the State Board of Education approve the Russian School of Mathematics’ Learn Everywhere application.

OR: 

I move that the State Board of Education 
(indicate some other action) 

VI, C ~ 2
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Frank Edelblut Christine M.  Brennan  
Commissioner  Deputy Commissioner 
                                      

STATE OF NEW HAMPSHIRE 
DEPARTMENT OF EDUCATION 

101 Pleasant Street 
Concord, NH 03301 
TEL. (603) 271-3495 
FAX (603) 271-1953 

 
 

June 28, 2022 
 
 
 
Frank Edelblut, Commissioner  
New Hampshire Department of Education 
101 Pleasant Street 
Concord, NH 03301 
 
Re:  Russian School of Mathematics  
 Learn Everywhere Program Application Evaluation Report  
 
Commissioner, 
 
This evaluation report has been prepared and is being submitted by the New Hampshire Department of 
Education’s (NHED’s) Administrator of Educational Pathways (AEP) to the NHED Commissioner of 
Education as required by Ed 1403.02(f).  This evaluation report, along with the Russian School of 
Mathematics Learn Everywhere initial application and other supporting materials, is intended to provide 
the NHED Commissioner of Education a basis, in part, for making a recommendation to the State Board 
of Education.      
 
Background 
 
The Russian School of Mathematics (RSM) is a for-profit organization providing mathematics education 
for over 25 years. RSM uses the rigorous study of mathematics to develop students' math fluency, 
intellect, and character. Students are guided to think about mathematics logically and 
conceptually, building deep connections between concepts, all in an environment of their peers 
that keeps them consistently challenged. RSM students post remarkable scores on math 
competitions, see soaring grades and confidence overall, and are accepted into the universities of 
their choice. 
 
RSM has submitted an application seeking provisional (1-year) approval of Learn Everywhere courses in 
Algebra I, Algebra II, Precalculus I/II, Geometry, Trigonometry, AP Calculus BC and AP Statistics to be 
delivered at their Nashua, New Hampshire location.         
 
RSM Learn Everywhere Application Review Process 
 

• RSM submitted its original application via email to NHED on April 6, 2022.   
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• As required by Ed 1403.02, NHED reviewed the application and notified the RSM that the 
application was incomplete on May 16, 2022.  The AEP provided additional guidance to RSM on 
completing their application who then submitted an updated application to the NHED on June 6, 
2022.  On June 6, 2022, following a second review of the RSM application, NHED notified RSM 
that their application was complete.     
 

• In accordance with the requirements of Ed 1403.02(a) NHED then formed an ad hoc Learn 
Everywhere program approval committee consisting of the following people.   

Timothy Carney – Mr. Carney is the Administrator of Educational Pathways (AEP) for the 
NHED.  The AEP position has the responsibility to also administer the Learn Everywhere 
program.  As such, Mr. Carney’s participation on the committee fulfills the intent of Ed 
1403.02(a)(1)a.  Mr. Carney, who served as the chair of the committee, is responsible 
for the overall coordination and management of the Learn Everywhere application and 
review process.  
 
Anne Wallace – Ms. Wallace is the NHED Education Consultant in Mathematics and 
STEM.  Prior to coming to NHED, she had taught at the elementary through high school 
levels within private and public schools for approximately twenty years. During this 
time, she served as teacher, math department lead/facilitator, math coach and 
interventionist, math specialist, and building curriculum coordinator. Over the past 15 
years, Anne has also taught elementary and secondary math methods, along with 
facilitating the New Hampshire TCAP Capstone Seminar at the post-secondary level. 
Along with teaching, Anne has been involved in education through serving on and 
participating in the following:  the Professional Standards Board, the New Hampshire 
Teachers of Mathematics executive board, as a program reviewer for the New 
Hampshire Council for Teacher Education, New Hampshire STEM Education Task Force, 
and the New Hampshire Quantitative Literacy Project.  She holds a Bachelor of Business 
Administration, Master’s in Education, Post-Graduate Certificate in Curriculum and 
Assessment, and Certificate of Advanced Graduate Studies in Educational Leadership. 
Ms. Wallace’s participation on the committee fulfills the intent of Ed 1403.02(a)(1)b. by 
providing expertise in the area of High School Science.  
 
Alexandra DesRuisseaux – Ms. DesRuisseaux holds an educator License in grades 5-12 
Social Studies in the state of New Hampshire.  At the time of her review of the RSM 
application, Ms. DesRuisseaux was a Social Studies Teacher and Extended Learning 
Opportunity (ELO) Coordinator at Rochester Learning Academy and Alternative School in 
Rochester, New Hampshire.  She brings experience working with curriculum design, 
working with students with diverse academic/ behavioral needs, residential/ day 
summer camps, and youth leadership programming.  Ms. DesRuisseaux’ participation on 
the committee fulfills the intent of Ed 1403.02(a)(2)a. as a representative of the ELO 
Network.  
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Nancy Lehoux – Ms. Lehoux is a New Hampshire certified mathematics teacher who 
made the transition from an engineering career. Nancy is now an experienced math 
teacher with 16 years of teaching and working with students in grades 6-12.  For the last 
11 years Nancy has been teaching all levels of high school math. She loves working with 
high school students and helping them prepare for life after high school, whether that is 
college, the military, or the workforce. Ms. Lehoux’ participation on the committee 
fulfills the intent of Ed 1403.02(a)(2)b. by providing expertise in the area of High School 
mathematics. 
 

• Each Committee member was provided with a copy of the RSM Learn Everywhere application 
along with a guidance document outlining the review items as specified in Ed 1403.02(d). 
 

• The individual Committee member reviews were submitted back to the AEP on or before June 
21, 2022 at which point preparation of this evaluation report was initiated by the AEP.  

Summary of the Committee Review  
 

Listed below in italics are the comments and concerns provided by the individual Committee member’s 
reviews. The individual comments are preceded by the guiding review questions which were developed 
in accordance with Ed 1403.02(d). Below each reviewer concern is the response from RSM and/or NHED 
in bold text.   

• The purpose or mission statements express a clear and focused purpose for the program that 
supports student learning. [Ed 1403.02(d)(1)] 

More information could be provided here in explaining your mission and purpose.  

RSM provided additional detail about their mission and methodology.   This additional 
information can be found on page 3 of their application. 

• The program outline being proposed aligns with the selected Ed 306.27(v) subject and the 
subject program as outlined in 306.31 through 306.48.  [Ed 1403.02(d)(3)] 

Topics covered in Algebra l do not cover all the required material to meet the state standard for 
Algebra I. (Specific examples include Inequalities and Systems of Inequalities, rational functions, 
and exponentials functions.) To capture these topics and others and be awarded an Algebra I 
credit, students must complete Algebra I and II of the RSM program. Note that an introduction of 
exponential functions as a comparison to linear and quadratic is required for the State of NH 
Algebra I requirement (AEP Note – to clarify this is not a NHED requirement but only guidance) 
but it is not clear that this is covered in RSM’s Algebra I and II courses. Exponential functions are 
covered extensively in the Precalculus course. 

RSM introduces exponential functions in our coordinate geometry unit of all Algebra I courses 
and compares the growth of such functions to linear and quadratic functions. It provides an 
interesting analysis of the way RSM students think about slope, and about what graphs can 
represent. RSM students also solve exponential equations as a part of an exponent’s unit. The 
confusion about whether the questioned content was included in the course was simply due 
to a lack of detail in the competencies listed by RSM in their application. 
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In addition, the competencies indicate of an approach of building understanding of concepts 
from the concrete to the abstract. The application does not directly address the use of authentic 
and real-world tasks and activities, but it does indicate the use of discussion, quality questioning, 
and collaborative work as well as multiple ways to demonstrate understanding. 

RSM provided additional clarity to the real-world application on page 3 of their application, 
but essentially this is the main objective of the RSM program. RSM’s goal is not merely for 
students to memorize formulas that they may never use in their real lives; it is to grow 
student's abilities to think logically, connect new ideas, organize information, and problem-
solve. These are skills that go well beyond the classroom, and honestly, these skills go well 
beyond numbers. These critical thinking skills present themselves to people every single day, 
whenever a new challenge arises, or whenever life throws something unexpected. It is said 
that many of the jobs people have now didn't exist when people were growing up. Thus, the 
only way to prepare students for real life is to give them the tools to be prepared for anything, 
and that's exactly the objective of the RSM program. 

As outlined in the application, some of the courses would most likely be considered half year 
courses (for example - the geometry and trig courses) and should not receive a credit as a full 
year course or combined would count as a one year course (e.g. the two geometry courses would 
count as a half year course each (1/2 credit each) or a full year together (1 credit) ---- 
recommend meeting with some ELO or other school curriculum people to see how they view the 
content of course falling within a half or full year course. 

RSM has received full year approval for these courses in California through the Western 
Association of Schools and Colleges (WASC) and in Kentucky through Cognia. Additionally, it is 
RSM’s experience having had students take Geometry at RSM that our course tracks well with 
a proof-based geometry course offered through a New Hampshire public school. The level of 
depth at which we address trigonometry also certainly qualifies it to be considered a full year 
course.  RSM is confident that their courses meet the rigor of a 1.0 credit course.  

• There are educational goals, competencies, and methods for assessment that will be used to 
measure student progress toward meeting program goals and competencies. [Ed 1403.02(d)(4)] 

The RSM application included a good description of their competencies for each topic in each 
course. The interactive nature of the RSM classes is designed to engage students. It is stated that 
several forms of formative assessments are used to address student learning including board 
work, quizzes, discussions, and student to teacher interactions. The application further states 
that each student is assessed with a unit test and a final test at the end of the course. However, 
there is no mention of additional types of assessments (i.e. project-based, performance based) or 
how these might be used and factored into the grading. These are an important part of assessing 
student understanding and competency.   

As a math program, RSM continually assesses their students using quizzes, tests, homework 
assignments, classwork, and student participation. RSM has expanded their description of 
their assessment process on pages 22-24 of their application. 
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While competencies are provided, there are no rubrics nor competency-based grading --- 
numerical percent and letter grading based on, assuming for correct answers, on homework, 
quizzes and summative unit and end of year tests. Students are allowed to retake/resubmit work 
which follows competency-based practices.  

The RSM program is certainly a competency-based grading system, and gives students 
constant feedback on tests, quizzes, and homework assignments. Because this is a 
mathematics program, all assignments are graded based on correctness of answers, as well as 
the methods used to obtain such answers. Homework and classwork are given on the report 
card as separate grades, and thus, are weighed separately. An example of a report card is 
provided on page 23-24 of the application.  

Minimal description of recording of student progress.  

Homework and classwork are given on the report card as separate grades, and thus, are 
weighed separately. An example of a report card is provided on pages 23-24 of the 
application. RSM also uses a proprietary software to track student progress, both at home and 
during class. All grades are inputted into this system, and at home, the system provides 
instant feedback to students, and also recommends practice problems in areas of weakness. A 
screenshot of the proprietary system is provided on page 25 of the application. 

• Verification of a criminal background check policy and an assurance that it will be disclosed to 
parents upon enrollment. [Ed 1403.02(d)(6)] 

No mentioning of disclosure to parents upon enrollment. That piece could easily be added.  
 

Uses reputable company for background checks --- no assurances given though those results 
disclosed to parents, although it may be an assurance built into the paperwork given to 
parents/guardians. 

A statement of disclosure has been added to page 2 of the application, and this information 
will be provided to all parents upon enrollment. 

• A description of how the program will meet individual student needs and to ensure that the 
program meets the requirements of Ed 1403.01(b)(2)(b) (anti-discrimination). [Ed 1403.02(d)(7)] 

The application does not mention how RSM will meets a student’s 504 plan.  
 

RSM was directed by the AEP not to address this comment.  In the AEP’s opinion, the 
comment could not be reasonably addressed.  It would not be possible for RSM to describe 
specific student requirements given the wide variability of both the prospective student 
specific IEP and the demands of the various courses.  

 
A copy of the RSM Learn Everywhere program application, that reflects the changes noted above, is 
attached.  
 
There were also positive comments provided by the individual reviewers which are summarized below.  
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• Overall, RSM has a submitted a quality application for the Learn Everywhere Program. RSM looks 
to engage students in a learning environment that addresses various levels of student need in a 
small learning environment. Their efforts to obtain and train quality teachers with professional 
development and mentoring programs makes this program particularly appealing. Some 
clarification on their core courses as mentioned above is needed along with a review of their 
assessment types. With those issues reviewed, RSM has addressed the requirements of the State 
of NH Department of Education Learn Everywhere Program. 
 

• This is a strong application with a lot of great details! The comments mentioned are mostly in 
relation to structure/ language. 

Closing 
 
In accordance with Ed 1403.02(f), following your review of this evaluation report please submit this 
evaluation report, and the associated attachments, along with a recommendation to the State Board of 
Education.  You may recommend that the State Board of Education deny, approve, or conditionally 
approve the RSM Learn Everywhere application.   
 
Please let me know if you have any questions or need additional information. 
 
 

Respectfully submitted, 

         
Timothy C. Carney 
Administrator of Educational Pathways 
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Learn Everywhere Program Initial Application

Sponsoring Organization Name Russian School of Mathematics

Purpose, mission statement, or
both

We use the rigorous study of mathematics to
develop our students' math fluency, intellect, and
character. Our students are guided to think about
mathematics logically and conceptually, building
deep connections between concepts, all in an
environment of their peers that keeps them
consistently challenged. The program provides a
clear and focused purpose that supports student
learning.

Name of Primary Contact Aaron Chernin

Address 20 Cotton Road, Nashua NH, 03063

Phone Number 617-453-9475 (RSM Phone Number)
978-844-2758 (Aaron Chernin’s Phone Number)



1. A description of demonstrated qualifications and a statement assuring that
the instructor satisfies those qualifications, which shall not be construed to
imply that instructors require a New Hampshire  educator license.

At RSM, all prospective teachers go through a standardized interview process, which
includes a telephone interview, an in-person interview, and a level-appropriate math
assessment. All teachers must score at least 75% on the math assessment to qualify to
teach at RSM. Prospective teachers must also complete a teaching demonstration, where
qualities such as classroom management, effective communication, and deep knowledge of
subject matter are evaluated. All aspects of the hiring process are managed by the branch
Principal, including the interviews and evaluations. The principal is also an experienced
teacher who has gone through extensive training as a teacher, as an administrator, and as a
hiring manager.

Once hired, all teachers are placed into our employee training program. A professional
development plan is created for every teacher and it is mandatory to ensure that they teach
according to RSM’s methodology. RSM implements a mandatory New Teacher Course,
Mentoring Program, and the Teacher's Training Program to ensure that our teachers provide
the highest-quality education possible.

The program assigns each newly hired teacher with an experienced mentor who works with
the new hire on a weekly basis (at minimum), and provides study materials, in-class
observations, and mentorship. Mentoring is mandatory for every new teacher during the first
year of employment. In the second and third year of employment all teachers are enrolled
into year-long training classes, led by a head teacher. Once a teacher has demonstrated
mastery of our methodology, as well as our curriculum, they retain contact with their
mentors, and are often observed in their classrooms by their mentor or by management.
Additionally, all classes are tested twice a year to ensure consistent quality throughout all
RSMs. All RSM Nashua teachers have at least a bachelor’s degree, with many having more
advanced degrees.

Please note that RSM has been fully accredited by Western Association of Schools and
Colleges (WASC) in California. RSM has also been fully accredited by Cognia in Louisville,
KY. RSM has been accredited for all the classes for which we are currently seeking
approval, and is in the process of being accredited in several other regions as well.
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2. A criminal history records check policy that includes a statement affirming that the
sponsoring entity  shall not allow instruction or student contact by a person who has
been charged pending disposition for,  or convicted of any violation or attempted
violation of any of the offenses as outlined in RSA 189:13-a, V  pursuant to a criminal
history records check conducted by the department of safety as outlined in Saf-C
5703.06 through Saf-C 5703.11.

RSM uses HireRight, a leading provider of on-demand background screening to perform a
nationwide search and conduct a comprehensive background check for all staff. HireRight
confirms that they are following the requirements and procedures outlined in RSA 189:13-a and
in Saf-C5703.06-Saf-C5703.11.RSM would not hire a person who has a pending or convicted
disposition of child abuse.

All offers of employment are contingent upon satisfactory results of these or additional
employment screening processes. RSM reserves the right to periodically update criminal and
sex offender records for individual employees, employees in specific job categories or the
school department staff as a whole. Background check results will be evaluated based on the
type of position the applicant/employee is seeking. Some background check results will be a
disqualification from certain positions. This policy will be disclosed to parents upon enrollment.

Instructional Programs

1. Identification of the education, program, or opportunity from Ed 06.27(t)
for which students  completing the learn everywhere program shall receive
high school credit(s)

We use the rigorous study of mathematics to develop our students' math fluency,
intellect, and character. Our students are guided to think about mathematics logically
and conceptually, building deep connections between concepts, all in an environment of
their peers that keeps them consistently challenged.

Upon completing RSM courses in mathematics students are enabled to achieve and
exceed the district's graduation competencies in corresponding courses offered in day
schools. RSM is a 25 year old program that has achieved national acclaim for its
practices, and our alumni have gone to some of the world’s best universities. Among
the accolades received, Johns Hopkins Center for Talented Youth called RSM a “top 10
math program in the world.”

While math competitions may not be a primary objective of RSM, our students'
overwhelming success has shown to be an excellent side effect. Our students have
competed across the country in the country’s most prestigious competitions, and have
achieved national acclaim.

Graduation competencies shall align with the skills, knowledge, and work-study
practices required for success in college and careers. The courses RSM is seeking
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approval for are Algebra I Accelerated, Algebra I Advanced, Algebra I Honors, Algebra
II Accelerated, Algebra II Advanced, Algebra II Honors, PreCalculus Accelerated,
PreCalculus Advanced, PreCalculus Honors, Introduction to Calculus Advanced,
Introduction to Calculus Honors, Geometry II, Geometry III, AP Calculus BC, AP
Statistics, Analytic Geometry & Intro to Trigonometry, Trigonometry Advanced, and
Trigonometry Honors

2. An outline of each program for which approval is sought, which includes
goals, competencies, and a description of expected student outcomes;

RSM offers 3 academic levels for each course (accelerated, advanced, and honors), just as
many day schools do. All students who register for RSM must meet with our principal to
evaluate which level is deemed most appropriate for that particular student.

RSM stated objectives are the following:

1. Our students build connections between concepts by working with them in
multiple contexts, and by learning new material based on what they already
know. This empowers them with a flexibility and agility of thought as they are
able to view and solve problems from multiple angles and in multiple ways. This
goes beyond the classroom and helps students face real-life situations using the
logic and problem-solving skills that they learn at RSM.

2. Students don’t grow when in their comfort zone, so we ensure they are
consistently (and appropriately) challenged. Our students become accustomed
to and enjoy the idea that there are problems for which the solution requires
focus, thought, and persistence. We do this by regularly engaging our students
with difficult and unfamiliar types of problems, where they must push the
boundaries of their knowledge and attempt to craft a solution even when unsure
of the steps to get there.

3. The classroom environment is an essential aspect of our program. Guided by
their teacher through the common effort of learning and discovery, students
learn how to debate, explain, and verbalize their thinking to a group of
like-minded peers. They also get used to an environment of healthy competition.
This not only deepens their understanding but prepares our students for
university and career.

4. Our students post remarkable scores on math competitions, see soaring grades
and confidence overall, and are accepted into the universities of their choice.
While math competitions may not be a primary objective of RSM, our students'
extraordinary success has shown to be an excellent side effect, which further
validates our method of teaching.
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Below is the list of competencies for all courses for which approval is sought:

Algebra I Accelerated Competencies:

Equations and Word Problems: Students will demonstrate an understanding of equations and
word problems by applying analytical methods to simplify, solve and analyze problems involving
equations, with an emphasis on ratios, proportions and percents.

Coordinate Geometry: Students will demonstrate an understanding of linear equations by
applying analytical and graphical methods to solve and analyze problems involving coordinate
planes, including slopes, intercepts, three different forms of linear equations and the conversion
of one form to another. We also use graphical interpretations of linear functions, and analyze
them in comparison to quadratic and exponential functions, exploring the rate of growth and
behavior of various functions.

Exponents: Students will demonstrate an understanding of exponents by applying analytical
methods to derive properties, and to simplify, solve and and analyze problems involving
exponents, including a look at exponential equations, and an introduction to square roots.

Polynomials: Students will demonstrate an understanding of polynomials by applying analytical
methods to derive, simplify, solve and analyze problems involving polynomials, with an
emphasis on various factoring methods and operations with polynomials. This includes an
introduction of quadratic equations and a proof of the quadratic formula.

Special Products: Students will demonstrate an understanding of special products by applying
analytical methods to derive, simplify, solve and analyze problems involving special products,
with an emphasis on difference of squares, and perfect square trinomials.

Systems of Linear Equations: Students will demonstrate an understanding of systems of
linear equations by applying analytical and graphical methods to simplify, solve, and analyze
problems involving systems of linear equations, with an emphasis on word problems.
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Algebra I Advanced Competencies:

Coordinate Geometry: Students will demonstrate an understanding of linear equations by
applying analytical and graphical methods to solve and analyze problems involving coordinate
planes, including slopes, intercepts, three different forms of linear equations and the conversion
of one form to another. We also use graphical interpretations of linear functions, and analyze
them in comparison to quadratic and exponential functions, exploring the rate of growth and
behavior of various functions.

Exponents: Students will demonstrate an understanding of exponents by applying analytical
methods to derive properties and to simplify, solve and and analyze problems involving
exponents, including a look at exponential equations.

Square Roots: Students will demonstrate an understanding of square roots by applying
analytical methods to derive, simplify, solve and analyze problems involving square roots.

Polynomials: Students will demonstrate an understanding of polynomials by applying analytical
methods to derive, simplify, solve and analyze problems involving polynomials, with an
emphasis on various factoring methods and operations with polynomials. This includes an
introduction of quadratic equations and a proof of the quadratic formula.

Special Products: Students will demonstrate an understanding of special products by applying
analytical methods to derive, simplify, solve and analyze problems involving special products,
with an emphasis on difference of squares, and perfect square trinomials.

Systems of Linear Equations: Students will demonstrate an understanding of systems of
linear equations by applying analytical and graphical methods to simplify, solve, and analyze
problems involving systems, with an emphasis on word problems

5



Algebra I Honors Competencies:

Linear Functions: Students will demonstrate an understanding of linear functions by applying
analytical and graphical methods to solve and analyze problems involving linear functions, with
an emphasis on function definitions, the three forms of linear equations, and the relationships
between these forms, as well as absolute value graphs. We also use graphical interpretations of
linear functions, and analyze them in comparison to quadratic and exponential functions,
exploring the rate of growth and behavior of various functions.

Exponents: Students will demonstrate an understanding of exponents by applying analytical
methods to derive, simplify, solve and and analyze problems involving exponents, including a
study of exponential equations and a basic introduction to logarithms.

Square Roots: Students will demonstrate an understanding of square roots by applying
analytical methods to derive, simplify, solve and analyze problems involving square roots.

Polynomials: Students will demonstrate an understanding of polynomials by applying analytical
methods to derive, simplify, solve and analyze problems involving polynomials, with an
emphasis on various factoring methods and operations with polynomials.

Special Products: Students will demonstrate an understanding of special products by applying
analytical methods to derive, simplify, solve and analyze problems involving special products,
with an emphasis on difference of squares, and perfect square trinomials.

Quadratic Equations: Students will demonstrate an understanding of quadratic equations by
applying analytical methods to derive, simplify, solve and analyze problems involving quadratic
equations, using several different methods. We emphasize the derivation of the quadratic
formula.

Systems of Linear Equations: Students will demonstrate an understanding of systems of
linear equations by applying analytical and graphical methods to simplify, solve, and analyze
problems involving systems, with an emphasis on word problems.

Sets: Students will demonstrate an understanding of sets by applying analytical methods to
derive, simplify, solve and analyze problems involving sets, with an emphasis on intersections,
unions, cardinality, and complements.

6



Algebra II Accelerated Competencies:

Exponents, Equations and Word Problems: Students will demonstrate an understanding of
equations, exponents and word problems by applying analytical and graphical methods to
derive, simplify, solve and analyze problems involving equations, exponents and word problems,
with an emphasis on linear graphs, exponent rules, monomials and motion problems.

Polynomials: Students will demonstrate an understanding of polynomials by applying analytical
methods to derive, simplify, solve and analyze problems involving polynomials, with an
emphasis on various factoring methods and operations with polynomials.

Special Products: Students will demonstrate an understanding of special products by applying
analytical methods to derive, simplify, solve and analyze problems involving special products,
with an emphasis on difference of squares, and perfect square trinomials.

Inequalities: Students will demonstrate an understanding of inequalities by applying analytical
and graphical methods to derive, simplify, solve, and analyze problems involving algebraic
inequalities, including higher degree inequalities, systems of inequalities, multi-variable
inequalities and absolute value inequalities.

Algebraic Fractions: Students will demonstrate an understanding of algebraic fractions by
applying analytical methods to derive, simplify, solve and analyze problems involving algebraic
fractions, with an emphasis on simplification and reduction of algebraic functions, as well as the
restrictive domains of algebraic function.

Square Roots: Students will demonstrate an understanding of square roots by applying
analytical methods to derive, simplify, solve and analyze problems involving square roots.

Quadratic Equations: Students will demonstrate an understanding of quadratic equations by
applying analytical and graphical methods to derive, simplify, solve and analyze problems
involving quadratic equations, including a look at solving rational equations.  We also go through
Vieta’s formulas, and we derive the quadratic formula using universal methods.

Functions: Students will demonstrate an understanding of functions by applying analytical  and
graphing methods to derive, simplify, solve and analyze problems involving functions, with an
emphasis on domain, range, zeros, including a look at parabolas and extrema of a function. We
also focus on various types of functions, including quadratic and exponential functions.
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Algebra II Advanced Competencies:

Inequalities: Students will demonstrate an understanding of inequalities by applying analytical
and graphical methods to derive, simplify, solve, and analyze problems involving algebraic
inequalities, including higher degree inequalities, systems of inequalities, multi-variable
inequalities and absolute value inequalities.

Special Products: Students will demonstrate an understanding of special products by applying
analytical methods to derive, simplify, solve and analyze problems involving special products,
with an emphasis on the sum and difference of cubes.

Square Roots: Students will demonstrate an understanding of square roots by applying
analytical methods to derive, simplify, solve and analyze problems involving square roots.

Quadratic Equations: Students will demonstrate an understanding of quadratic equations by
applying analytical and graphical methods to derive, simplify, solve and analyze problems
involving quadratic equations, with an emphasis on various methods of solving quadratic
equations, and word problems involving quadratic equations. We also go through Vieta’s
formulas, and we derive the quadratic formula using universal methods.

Algebraic Fractions: Students will demonstrate an understanding of algebraic fractions by
applying analytical methods to derive, simplify, solve and analyze problems involving algebraic
fractions, with an emphasis on simplification and reduction of algebraic functions, as well as the
restrictive domains of algebraic function.

Rational Equations: Students will demonstrate an understanding of rational equations by
applying analytical methods to derive, simplify, solve, and analyze problems involving rational
equations.

Functions: Students will demonstrate an understanding of functions by applying analytical  and
graphing methods to derive, simplify, solve and analyze problems involving functions, with an
emphasis on domain, range, zeros, parabolas, extrema of a function, increasing/decreasing
functions, and transformations of various types of functions, including quadratic and exponential
functions.
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Algebra II Honors Competencies:

Inequalities: Students will demonstrate an understanding of inequalities by applying analytical
and graphical methods to derive, simplify, solve, and analyze problems involving algebraic
inequalities, including higher degree inequalities, systems of inequalities, multi-variable
inequalities and absolute value inequalities.

Quadratic Equations and Functions: Students will demonstrate an understanding of quadratic
equations by applying analytical and graphical methods to derive, simplify, solve and analyze
problems involving quadratic equations, with an emphasis on Vieta’s Theorem, parabolas,
extrema of a quadratic function, optimization problems, and geometry involving parabolas.

Algebraic Fractions: Students will demonstrate an understanding of algebraic fractions by
applying analytical methods to derive, simplify, solve and analyze problems involving algebraic
fractions, with an emphasis on simplification and reduction of algebraic functions, as well as the
restrictive domains of algebraic function.

Higher Degree Special Products: Students will demonstrate an understanding of higher
degree special products by applying analytical methods to derive, simplify, solve and analyze
problems involving higher degree special products, with an emphasis on the sum and difference
of cubes, as well as higher powers of a binomial and their connection to Pascal’s Triangle

Algebraic Equations and Inequalities: Students will demonstrate an understanding of
algebraic equations and inequalities by applying analytical methods to derive, simplify, solve,
and analyze problems involving rational equations, rational inequalities, and equations involving
radicals.

Relations and Functions: Students will demonstrate an understanding of functions by applying
analytical  and graphing methods to derive, simplify, solve and analyze problems involving
functions, with an emphasis on domain, range, zeros, increasing/decreasing functions,
even/odd functions, exponential functions, transformations of functions, piecewise functions,
function composition, and equations of both vertical and horizontal parabolas. We explore
transformations of these functions, as well as the relationships between them.
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PreCalculus Accelerated Competencies:

Algebraic Fractions: Students will demonstrate an understanding of algebraic fractions by
applying analytical methods to derive, simplify, solve and analyze problems involving algebraic
fractions, with an emphasis on simplification and reduction of algebraic functions, as well as the
restrictive domains of algebraic function.

Inequalities: Students will demonstrate an understanding of inequalities by applying analytical
and graphical methods to derive, simplify, solve, and analyze problems involving algebraic
inequalities, including higher degree inequalities, systems of inequalities, multi-variable
inequalities and absolute value inequalities.

Exponents and Radicals: Students will demonstrate an understanding of exponents and
radicals by applying analytical methods to derive, simplify, solve, and analyze problems
involving exponents and radicals, with an emphasis on exponential and radical equations and
inequalities.

Logarithms: Students will demonstrate an understanding of logarithms by applying analytical
methods to derive, simplify, solve, and analyze problems involving logarithms, including
simplification of logarithms, logarithmic equations, and natural logarithms.

Numerical Sequences and Series: Students will demonstrate an understanding of numerical
sequences and series by applying analytical methods to derive, simplify, solve, and analyze
problems involving algebraic and geometric sequences and series.

Complex Numbers: Students will demonstrate an understanding of complex numbers by
applying analytical and graphical methods to derive, simplify, solve, and analyze problems
involving complex numbers.

Relations and Functions: Students will demonstrate an understanding of relations and
functions by applying analytical and graphical methods to derive, simplify, solve, and analyze
problems involving relations and functions, including root functions, piecewise functions,
greatest integer functions, composite functions, inverse functions, and odd/even functions, as
well as their transformations.
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PreCalculus Advanced Competencies:

Exponents and Radicals: Students will demonstrate an understanding of exponents and
radicals by applying analytical methods to derive, simplify, solve, and analyze problems
involving exponents and radicals, with an emphasis on exponential and radical equations and
inequalities.

Logarithms: Students will demonstrate an understanding of logarithms by applying analytical
methods to derive, simplify, solve, and analyze problems involving logarithms, including
simplification of logarithms, logarithmic equations, logarithmic inequalities, and natural
logarithms.

Numerical Sequences and Series: Students will demonstrate an understanding of numerical
sequences and series by applying analytical methods to derive, simplify, solve, and analyze
problems involving algebraic and geometric sequences and series.

Complex Numbers: Students will demonstrate an understanding of complex numbers by
applying analytical and graphical methods to derive, simplify, solve, and analyze problems
involving complex numbers.

Relations and Functions: Students will demonstrate an understanding of relations and
functions by applying analytical and graphical methods to derive, simplify, solve, and analyze
problems involving relations and functions, including root functions, piecewise functions,
greatest integer functions, composite functions, inverse functions, and odd/even functions, as
well as their transformations.

Polynomial Functions: Students will demonstrate an understanding of polynomial functions by
applying analytical and graphical methods to derive, simplify, solve, and analyze problems
involving polynomial functions, with an emphasis on solving higher degree polynomial functions
using methods such as polynomial/synthetic division, Remainder Theorem, Factor Theorem,
Linear Factorization Theorem, Rational Roots Theorem, and Irrational/Complex Conjugate
Roots Theorem.
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PreCalculus Honors Competencies:

Exponents and Radicals: Students will demonstrate an understanding of exponents and
radicals by applying analytical methods to derive, simplify, solve, and analyze problems
involving exponents and radicals, with an emphasis on exponential and radical equations and
inequalities.

Logarithms: Students will demonstrate an understanding of logarithms by applying analytical
methods to derive, simplify, solve, and analyze problems involving logarithms, including
simplification of logarithms, logarithmic equations, logarithmic inequalities, and natural
logarithms.

Numerical Sequences and Series: Students will demonstrate an understanding of numerical
sequences and series by applying analytical methods to derive, simplify, solve, and analyze
problems involving algebraic and geometric sequences and series.

Complex Numbers: Students will demonstrate an understanding of complex numbers by
applying analytical and graphical methods to derive, simplify, solve, and analyze problems
involving complex numbers.

Relations and Functions: Students will demonstrate an understanding of relations and
functions by applying analytical and graphical methods to derive, simplify, solve, and analyze
problems involving relations and functions, including root functions, exponential functions,
logarithmic functions, piecewise functions, greatest integer functions, composite functions,
inverse functions, and odd/even functions, as well as their transformations.

Polynomial Functions: Students will demonstrate an understanding of polynomial functions by
applying analytical and graphical methods to derive, simplify, solve, and analyze problems
involving polynomial functions, with an emphasis on solving higher degree polynomial functions
using methods such as polynomial/synthetic division, Remainder Theorem, Factor Theorem,
Linear Factorization Theorem, Rational Roots Theorem, and Irrational/Complex Conjugate
Roots Theorem.
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Introduction to Calculus Advanced Competencies:

Sets: Students will demonstrate an understanding of sets by applying analytical and graphical
methods to derive, simplify, solve and analyze problems involving sets, with an emphasis on
intersections, unions, cardinality, and complements.

Counting: Students will demonstrate an understanding of combinatorics by applying analytical
methods to derive, simplify, solve and analyze problems involving combinatorics, with an
emphasis on combinations and permutations.

Binomial Theorem: Students will demonstrate an understanding of Binomial Theorem by
applying analytical methods to derive, simplify, solve and analyze problems involving Binomial
Theorem.

Limits and Continuity: Students will demonstrate an understanding of limits and continuity by
applying analytical and graphical methods to derive, simplify, solve and analyze problems
involving limits and continuity, including a study of the limits of rational functions.

Derivatives and Applications: Students will demonstrate an understanding of derivatives by
applying analytical and graphical methods to derive, simplify, solve and analyze problems
involving derivatives, with an emphasis on derivative functions, differentiation rules,
local/absolute extrema, chain rule, derivatives of exponential and logarithmic functions, and
optimization.

Probability: Students will demonstrate an understanding of probability by applying analytical
methods to derive, simplify, solve and analyze problems involving probability.

Statistics: Students will demonstrate an understanding of basic statistics by applying analytical
methods to derive, simplify, solve and analyze problems involving basic statistics, including a
look at regression analysis and the Least Squares Method

Mathematical Induction: Students will demonstrate an understanding of mathematical
induction by applying analytical methods to derive, simplify, solve and analyze problems
involving mathematical induction.

Partial Fraction Decomposition: Students will demonstrate an understanding of partial fraction
decomposition by applying analytical methods to derive, simplify, solve and analyze problems
involving partial fraction decomposition.
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Introduction to Calculus Honors Competencies:

Sets: Students will demonstrate an understanding of sets by applying analytical and graphical
methods to derive, simplify, solve and analyze problems involving sets, with an emphasis on
intersections, unions, cardinality, and complements.

Counting: Students will demonstrate an understanding of combinatorics by applying analytical
methods to derive, simplify, solve and analyze problems involving combinatorics, with an
emphasis on combinations and permutations.

Binomial Theorem: Students will demonstrate an understanding of Binomial Theorem by
applying analytical methods to derive, simplify, solve and analyze problems involving Binomial
Theorem.

Limits and Continuity: Students will demonstrate an understanding of limits and continuity by
applying analytical and graphical methods to derive, simplify, solve and analyze problems
involving limits and continuity, including a study of the limits of rational functions, and area under
a curve.

Derivatives and Applications: Students will demonstrate an understanding of derivatives by
applying analytical and graphical methods to derive, simplify, solve and analyze problems
involving derivatives, with an emphasis on derivative functions, differentiation rules,
local/absolute extrema, chain rule, derivatives of exponential, logarithmic, and trigonometric
functions, and optimization.

Probability: Students will demonstrate an understanding of probability by applying analytical
methods to derive, simplify, solve and analyze problems involving probability.

Statistics: Students will demonstrate an understanding of basic statistics by applying analytical
methods to derive, simplify, solve and analyze problems involving basic statistics, including a
look at regression analysis and the Least Squares Method

Mathematical Induction: Students will demonstrate an understanding of mathematical
induction by applying analytical methods to derive, simplify, solve and analyze problems
involving mathematical induction.

Partial Fraction Decomposition: Students will demonstrate an understanding of partial fraction
decomposition by applying analytical methods to derive, simplify, solve and analyze problems
involving partial fraction decomposition.
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Geometry II Competencies

Parallel Lines: Students will demonstrate an understanding of parallel lines by applying
analytical and graphical methods to derive, prove, solve and analyze problems involving parallel
lines, with an emphasis on statement-reason proofs.

Congruent Triangles: Students will demonstrate an understanding of congruent triangles by
applying analytical and graphical methods to derive, prove, solve and analyze problems
involving congruent triangles, with an emphasis on statement-reason proofs.

Isosceles Triangles: Students will demonstrate an understanding of isosceles triangles by
applying analytical and graphical methods to derive, prove, solve and analyze problems
involving isosceles triangles, with an emphasis on base angles theorem, as well as the altitudes,
medians and angle bisectors of an isosceles triangle. There is also an emphasis on
statement-reason proofs.

Right Triangles: Students will demonstrate an understanding of right triangles by applying
analytical and graphical methods to derive, prove, solve and analyze problems involving right
triangles, with an emphasis on Pythagorean Theorem, and Special Right triangles. There is also
an emphasis on statement-reason proofs.

Introduction to Circles: Students will demonstrate an understanding of circles by applying
analytical and graphical methods to derive, prove, solve and analyze problems involving circles,
with an emphasis on area and circumference.

Quadrilaterals: Students will demonstrate an understanding of quadrilaterals by applying
analytical and graphical methods to derive, prove, solve and analyze problems involving
quadrilaterals, with an emphasis on parallelograms, rectangles, rhombi, squares, and
trapezoids. There is also an emphasis on statement-reason proofs
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Geometry III Competencies

Special Right Triangles: Students will demonstrate an understanding of special right triangles
by applying analytical and graphical methods to derive, prove, solve and analyze problems
involving special right triangles, with an emphasis on 30-60-90 and isosceles right triangles.

Triangle Inequalities: Students will demonstrate an understanding of triangle inequalities by
applying analytical and graphical methods to derive, prove, solve and analyze problems
involving triangle inequalities, with an emphasis on statement-reason proofs.

Area Comparison and Applications: Students will demonstrate an understanding of area
comparison and applications by applying analytical and graphical methods to derive, prove,
solve and analyze problems involving area comparison and applications.

Midsegments in Triangles and Trapezoids: Students will demonstrate an understanding of
midsegments in triangles and trapezoids by applying analytical and graphical methods to derive,
prove, solve and analyze problems involving midsegments, with an emphasis on
statement-reason proofs.

Similarity: Students will demonstrate an understanding of similarity by applying analytical and
graphical methods to derive, prove, solve and analyze problems involving similarity, including
Thales’ Intercepts Theorem, proportional segments, special similarities of right triangles, and
transformations.There is also an emphasis on statement-reason proofs.

Circles: Students will demonstrate an understanding of circles by applying analytical and
graphical methods to derive, prove, solve and analyze problems involving circles, with an
emphasis on properties of tangents, central angles, inscribed angles, angles formed by secants,
and inscribed and circumscribed polygons. There is also an emphasis on statement-reason
proofs.
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AP Calculus BC Competencies

Limits and Continuity: Students will demonstrate an understanding of limits and continuity by
applying analytical and graphical methods to derive, simplify, solve and analyze problems
involving limits and continuity.

Differentiation: Students will demonstrate an understanding of differentiation by applying
analytical and graphical methods to derive, simplify, solve and analyze problems involving
differentiation, with an emphasis on properties and applications of derivatives.

Integration: Students will demonstrate an understanding of integration by applying analytical
and graphical methods to derive, simplify, solve and analyze problems involving integration, with
an emphasis on properties and applications of integration.

Differential Equations: Students will demonstrate an understanding of differential equations by
applying analytical and graphical methods to derive, simplify, solve and analyze problems
involving differential equations.

Parametric Equations: Students will demonstrate an understanding of parametric equations by
applying analytical and graphical methods to derive, simplify, solve and analyze problems
involving parametric equations.

Polar Coordinates: Students will demonstrate an understanding of polar coordinates by
applying analytical and graphical methods to derive, simplify, solve and analyze problems
involving polar coordinates.

Infinite Sequences and Series: Students will demonstrate an understanding of infinite
sequences and series by applying analytical and graphical methods to derive, simplify, solve
and analyze problems involving infinite sequences and series.

Note: this course prepares students to take Collegeboard’s AP Calculus BC Exam.
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AP Statistics Competencies

One-Variable and Two-Variable Data: Students will demonstrate an understanding of one and
two variable data by applying analytical and graphical methods to derive, simplify, solve and
analyze problems involving the exploration of one-variable and two-variable data.

Collecting Data: Students will demonstrate an understanding of data collection by applying
analytical and graphical methods to derive, simplify, solve and analyze problems involving data
collection.

Probability, Random Variables, and Probability Distributions: Students will demonstrate an
understanding of probability, random variable and probability distributions by applying analytical
and graphical methods to derive, simplify, solve and analyze problems involving probability,
random variables and probability distributions

Sampling Distributions: Students will demonstrate an understanding of sampling distributions
by applying analytical and graphical methods to derive, simplify, solve and analyze problems
involving sampling distributions.

Inference for Categorical Data: Students will demonstrate an understanding of inference for
categorical data by applying analytical and graphical methods to derive, simplify, solve and
analyze problems involving inferences for categorical data, with an emphasis on proportions
and chi-squared tests.

Inference for Quantitative Data: Students will demonstrate an understanding of inference for
quantitative data by applying analytical and graphical methods to derive, simplify, solve and
analyze problems involving inference for quantitative data, with an emphasis on means and
slopes.

Note: This class prepares students for Collegeboard’s AP Statistics exam
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Analytic Geometry and Intro to Trigonometry Competencies

Coordinate Geometry: Students will demonstrate an understanding of coordinate geometry by
applying analytical and graphical methods to derive, simplify, solve and analyze problems
involving coordinate geometry, including problems on linear equations, measuring distance on a
coordinate plane, and conic sections

Intro to Trigonometry: Students will demonstrate an understanding of introductory
trigonometry by applying analytical and graphical methods to derive, simplify, solve and analyze
problems involving introductory trigonometry, including problems on trigonometric ratios,
trigonometric identities, general angles, radians, and the Law of Sines/Cosines

Lines, Planes and Solids: Students will demonstrate an understanding of three dimensional
geometry by applying analytical and graphical methods to derive, simplify, solve and analyze
problems involving lines, planes and solids, with an emphasis on pyramids, prisms, cones,
inscribed solids and similarity.

Vectors: Students will demonstrate an understanding of vectors by applying analytical and
graphical methods to derive, simplify, solve and analyze problems involving vectors, with an
emphasis on magnitude, direction, and vector operations.

Matrices and Determinants: Students will demonstrate an understanding of matrices and
determinants by applying analytical and graphical methods to derive, simplify, solve and analyze
problems involving matrices and determinants, with an emphasis on matrix operations, matrix
systems, determinants, and inverse matrices.
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Trigonometry Advanced Competencies:

Coordinate Geometry: Students will demonstrate an understanding of coordinate geometry by
applying analytical and graphical methods to derive, simplify, solve, and analyze problems
involving coordinate geometry, with an emphasis on segments in a plane, distances on a plane,
and conic sections

Introductory Trigonometry: Students will demonstrate an understanding of introductory
trigonometry by applying analytical and graphical methods to derive, simplify, solve and analyze
problems involving introductory trigonometry, including problems on trigonometric ratios,
trigonometric identities, general angles, radians, reduction formulas and the Law of
Sines/Cosines.

Trigonometric Identities and Operations: Students will demonstrate an understanding of
trigonometric identities by applying analytical and graphical methods to derive, simplify, solve
and analyze problems involving trigonometric identities and operations, including sum and
difference identities, double-angle and half-angle identities, and sums and products identities.

Trigonometric Functions, Graphs and Inverse Functions: Students will demonstrate an
understanding of trigonometric functions by applying analytical and graphical methods to derive,
simplify, solve and analyze problems involving trigonometric functions, with an emphasis on
graphs of trigonometric functions, inverse trigonometric functions and their graphs, and
trigonometric equations.

Polar Coordinates: Students will demonstrate an understanding of polar coordinates by
applying analytical and graphical methods to derive, simplify, solve and analyze problems
involving polar coordinates, with an emphasis on polar coordinate systems, polar forms of
complex numbers, and de Moivre’s Theorem.

Polar Graphs: Students will demonstrate an understanding of polar graphs by applying
analytical and graphical methods to derive, simplify, solve and analyze problems involving polar
graphs, with an emphasis on polar curves, limaçons, cardioids, rose curves, circles, spirals and
lemniscates.
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Trigonometry Honors Competencies

Introductory Trigonometry: Students will demonstrate an understanding of introductory
trigonometry by applying analytical and graphical methods to derive, simplify, solve and analyze
problems involving introductory trigonometry, including problems on trigonometric ratios,
trigonometric identities, general angles, radians, reduction formulas and the Law of
Sines/Cosines.

Trigonometric Identities and Operations: Students will demonstrate an understanding of
trigonometric identities by applying analytical and graphical methods to derive, simplify, solve
and analyze problems involving trigonometric identities and operations, including sum and
difference identities, double-angle and half-angle identities, and sums and products identities.

Trigonometric Functions, Graphs and Inverse Functions: Students will demonstrate an
understanding of trigonometric functions by applying analytical and graphical methods to derive,
simplify, solve and analyze problems involving trigonometric functions, with an emphasis on
graphs of trigonometric functions, inverse trigonometric functions and their graphs, and
trigonometric equations.

Polar Coordinates: Students will demonstrate an understanding of polar coordinates by
applying analytical and graphical methods to derive, simplify, solve and analyze problems
involving polar coordinates, with an emphasis on polar coordinate systems, polar forms of
complex numbers, and de Moivre’s Theorem.

Polar Graphs: Students will demonstrate an understanding of polar graphs by applying
analytical and graphical methods to derive, simplify, solve and analyze problems involving polar
graphs, with an emphasis on polar curves, limaçons, cardioids, rose curves, circles, spirals and
lemniscates.

Parametric Equations: Students will demonstrate an understanding of parametric equations by
applying analytical and graphical methods to derive, simplify, solve and analyze problems
involving parametric equations.

Trigonometric Limits: Students will demonstrate an understanding of trigonometric limits by
applying analytical and graphical methods to derive, simplify, solve and analyze problems
involving trigonometric limits, including an introduction to derivatives of trigonometric functions.
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3. A plan for recording student progress in meeting expected student outcomes

RSM created a very interactive learning culture where students are highly engaged in learning
over the course of our 36 lesson program. Students are monitored individually by instructors to
ensure they are showing good progress. Students are graded daily on classwork (which may
include quizzes, tests and participation), as well as homework assignments. Students are also
tested at the completion of each unit with a  chapter test, and at the end of the year, a final test
is administered. Report cards are mailed out to families twice per year, with a separate grade for
tests and for homework.

To achieve competency in a particular unit, students must score at least a C on each unit test,
and must average at least a 70% in all homeworks for that unit. Students will be given an
opportunity to retake any tests, and an opportunity to resubmit any homework assignments.
RSM offers free homework help tutoring to students who require supplemental assistance, and
homework is also reviewed at the start of each class, giving students the opportunity to ask
questions and gain clarification on how a certain problem can be approached. Students must
also receive at least a C on the final test in order to move onto the next level, and, just as with
unit tests, students have the opportunity to retake the final test, and to seek help from their
teacher if needed.

RSM also has a shortened summer school program, consisting of twelve classes over the
course of six weeks. This serves as a great focus on the fundamentals learned throughout the
year, and it is an encouraged path for students who may struggle during the school year.

Twice per academic year, all students across RSM nationwide take a standardized Principal’s
Test to ensure quality across all locations. This test assesses both the quality of the teachers,
and the quality of program delivery.
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4. A description of assessments of student learning outcomes, including, but not
limited to:

● Instructor observation of project-based learning, including off-site learning projects;
● Competency-based or performance based assessments;
● Instructor observations of student performance;
● Project evaluation rubrics used to evaluate program proficiencies;
● Other assessment approaches as determined by the Learn Everywhere program

As mentioned above, RSM classes are very interactive; teachers and students are actively
engaged throughout each lesson. During a class, a teacher is able to assess the level of
understanding and proficiency of the students through various methods through the guidance of
lesson plans developed by the training department.

Lessons consist of socratic discussion, where teachers instruct students through probing
questions, and students work collaboratively to understand advanced mathematical
concepts.Our students are encouraged to illustrate why their solutions to problems are the most
effective, efficient and logical; this often leads to lively debate, which deepens understanding and
empowers students to think through concepts in a logical way. Students are also given
opportunities to work in groups, to show their conceptual understanding on the board, and to
master the problem solving process individually. Quizzes are given daily and tests are assigned
at the end of each unit. Oftentimes, games are used to better illustrate certain concepts, and
students are immersed in an interactive environment that encourages them to make connections
between concepts.

RSM Report Cards

Report cards are given out twice per year, with a separate section for classwork and homework,
as well as grades for each day. Below is an example of such a report card:
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RSMV\,L REPORT CARD 
January To June Russian School of Mathematics 

Behavior In Clas was always friendly, polite, well-behaved, and respectful of classmates and the teacher. 
Demonstrated very goo working habits and a positive attitude towards learning. 

Student Engagement .. is a bright, hardworking student who always actively participated in class work and 
discussions and worked very well in groups and independentl~'s serious attitude towards studying and desire to 
learn are truly exemplary. 

Homework4l9consistently came prepared to class with homework showing great effort and notable quality. 

Overall:9- is such a dedicated learner! It was a pleasure seein~persist and achieve great results this year. Well 
done! 

Conceptual Understanding4la shows genuine interest in mathematics and demo~s good logical thinking and 
flexibility of the mind, as well as great work ethic, persistence, and intellectual curiosit~made great progress this 
year mastering all the content of the course and going above and beyond. 

Assignments 

Date: Apr 16, 2022 Topic: Lesson 28. Using systems to solve word problems 

Homework Classwork Independent Review 
work 1 

A+ A+ A+ A+ 

Date: Apr 30, 2022 Topic: 3 Variable Systems, Chapter Test 

Homework Classwork Chapter 7 Test 

A A A-

Date: May 07, 2022 Topic: Sets. 

Homework Review. Linear Classwork 
Functions 

A A A 

Date: May 14, 2022 Topic: Sets and Subsets. Intersection and Union of Sets. 

Homework 

A+ 

Quiz 

B 

Classwork 

A 

Date: May 21, 2022 Topic: Cardinality of Sets. 

Homework 

A+ 

Notes DID NOT ATTEND. 

Date: May 28, 2022 Topic: Difference of sets. 

Assignments Homework HW Quiz Classwork 

A A+ A+ 



RSM proprietary self-learning software

RSM uses a unique, state-of-the-art proprietary software to assist students during weekly
homework. This system provides instant feedback to both students and teachers, and can even
recommend areas of improvement for students based on prior assignments. It is an essential
tool for teachers to plan around the needs of each individual class, and allows teachers to
review more challenging homework problems in class. The same program is integrated for use
with live online instruction as well.

Below is a student’s view, and a teacher’s view of a sample homework assignment:

Existence of three different levels within each grade taught at RSM ensures that each child is
placed at the level that is the most beneficial for his learning based on the results of all of the
above - teacher’s observation, homework and classwork grades, and assessment tests.
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RSM/V My Assignments Classworks My Class Practice Quests Badges Formamng Help Games Aaron Chernin ► 

< Lesson 23. Factoring Difference of Squares i;. < > 

YOUR SCORE oh·e I.he equauon. 

87 
102 

99d 99<! 991 99g 
d a=-0.2;-o CJ Ctlapter Refe,em;e -

100b 100< 100d 101c1 10lb 
Answer: 

a= ~.a= -J:j 
10l<B 103.J 103b 103C 

10ti.l Ei+i#Ufolih 0c Ct 

Ni!ed ht.'"lp .,.,.1rn formamng1 

< Previous Next > 

Student Score Files 60 128.a 128.b 118.b 118.c 116.a 116.b 116.c 116.d 327.b 327.c 92.a 92.b 92.c 92.d 

71 inc .,, .,, .,, .,, .,, .,, .,, .. 73 C ? .,, .,, .,, .,, ..,, .,, ..,, .,, ..,, ..,, .,, ..,, 
100 A+ ..,, ..,, .,, .,, .,, .,, .,, .,, .,, .,, .,, .,, .., .,, .,, 
97 A+ .., .,, ..,, ..,, ..,, ..,, .., ..,, ..,, X ..,, ..,, ..,, ..,, ..,, 
97 A+ .,, .,, v .,, .,, .,, v v .,, v .,, .., v .,, 
100 A+ .,, .,, .,, .,, .,, .,, .,, .,, .,, .,, .,, .,, .., .,, .,, 

• .. 78 C+ .,, .,, .,, .,, .,, .,, .,, .,, .,, ..,, ? .,, .,, .,, .,, 
100 A+ .,, .,, .,, .,, .,, .,, .,, .,, .,, .,, .., .,, .,, .,, .,, 
97 A+ .,, .,, .,, .,, .,, .,, .,, .,, .,, .,, .,, .,, .,, .,, .,, - 84 B .,, .,, ? .,, .,, .,, .., .,, .,, .,, .,, ,,, .,, 
100 A+ .,, .,, .,, .,, ..,, .,, .,, .,, .,, .,, .., .,, ..,, .,, .,, 
0 mis 



Admissions

1. A description of methods for admission which shall not be designed, intended,
or used to discriminate  or violate individual civil rights in any manner prohibited
by law;

All students are welcome at RSM. Prior to enrollment, each student meets with the principal,
who assesses the appropriate class for the student to enroll in, and makes a recommendation.
We do not discriminate based on race, religion, gender, sexual orientation, immigration status,
color, creed, or disability.

2. A description of how the program will liaison with the local education agency
(LEA) for students with  an education plan pursuant to section 504 of the
Rehabilitation Act;

At the time of enrollment, RSM offers parents the opportunity to disclose any information
regarding ongoing 504 education plan related accommodations and modifications required for
their child. With the parent’s permission, RSM will contact the student’s Local Education
Agency (LEA) to coordinate recommended 504 accommodations and/or modifications in the
RMS programs. Although RSM’s instructors are not explicitly certified to work with students
with 504 plans, they are caring, patient and compassionate and can work with the student’s
LEA representative to understand how to implement recommended accommodations and/or
modifications.  If RSM determines it is unable to provide the required accommodations and/or
modifications for a student, the parents will be informed before committing to enrolling their
child in an RSM program.

RSM affirms that it understands that it has certain responsibilities, pursuant to Section 504 of
the Rehabilitation Act, if it receives Federal funds, or the Americans with Disabilities Act, as
amended, to provide students with disabilities with equal access and equal opportunities to
participate in the Learn Everywhere program, including by providing the student with
reasonable accommodations.

26



3. A description of how the program will liaison with the LEA for a student with
disabilities, consistent  with the student’s IEP to include, but not be limited to
coordinating:

● Required special education programs;
● Support services; and
● Least restrictive environment; and
● A statement that the program understands that it has certain responsibilities, pursuant

to  Section 504 of the Rehabilitation Act, if it receives Federal funds, or the Americans
with  Disabilities Act, as amended, to provide students with disabilities with equal
access and equal  opportunities to participate in the learn everywhere program,
including by providing the student  with reasonable accommodations;

RSM gives all parents the opportunity to disclose any sorts of disabilities, including any
related Individualized Education Program (IEPs). If requested, RSM will work with the parent
to contact the student’s Local Education Agency (LEA) to assist in the coordination of the
student’s IEP to include, but not be limited to, the required special education programs,
support services, and least restrictive environment. At the parent’s request, an RSM
representative will participate in IEP team meetings that discuss revisions to the student’s IEP
needed to participate in an RSM program.  RSM will also coordinate with the LEA in fulfilling
the LEA’s responsibility to provide any special education, related services, supplementary aids
and services, accommodations, and modifications the IEP team has determined the student
needs.  The provision of these services is not the direct responsibility of RSM.

Minimum Standards

1. Number of credits the program will fulfill;

Each class will be equivalent to a full-year mathematics course in high school (1.0 credit). The
equivalent required subject for graduation from Ed 306.27(v) for which students completing an
approved RSM Learn Everywhere course shall be in High School Mathematics.

2. A competency-based grading description

As previously stated in Instructional Programs, Section 3 (Page 22-25): To achieve competency
in a particular unit, students must score at least a C on each unit test, and must average at least
a 70% in all homeworks for that unit. Students will be given an opportunity to retake any tests,
and an opportunity to resubmit any homework assignments. RSM offers free homework help
tutoring to students who require supplemental assistance, and homework is also reviewed at the
start of each class, giving students the opportunity to ask questions and gain clarification on
how a certain problem can be approached. Students must also receive at least a C on the final
test in order to move onto the next level, and, just as with unit tests, students have the
opportunity to retake the final test, and to seek help from their teacher if needed.
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Facilities

1. A description of facilities to be used for educational instruction and a description of
how the facilities  will meet the priorities of the program;

We are located in a Class A office building that is handicap accessible and safe. It is divided
into 7 classrooms (as our program is almost entirely classroom-based to facilitate cooperative
learning). There are also 2 administrative offices, as well as a front desk to interact with
parents and monitor exits to the building. There are 4 available bathrooms for use, all handicap
accessible. There is also a room for teachers to make copies and organize materials.

2. A statement affirming that the facilities shall comply with all applicable federal and
state health and  safety laws, rules, and regulations, including, but not limited to the
following:

● Fire safety; and
● Barrier-free access under Abfd 300, code for barrier-free design, and the

Americans with  Disabilities Act of 1990(ADA), as amended by the ADA
Amendments Act of 2008; and

● Participation in the learn everywhere program shall not require facility
requirements not  otherwise required by state or federal law; and

The facilities are in compliance with any and all applicable codes, including (but not limited to)
those regarding fire safety, barrier-free access, and disability access.

Insurance

1. Proof of insurance for protection of children in care and in amounts as
recommended by the  program’s insurance provider, which provider shall be licensed
to do business in the state of New  Hampshire and which the department shall be an
additional named insured so as to receive notice of  policy changes or cancellations;

RSM agrees to disclose to Learn Everywhere program participants any insurance RSM
maintains, which would cover the participants in the Learn Everywhere program.
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MERRIMACK SCHOOL DISTRICT 

School Administrative Unit #26 

36 McElwain Street 

Merrimack, New Hampshire 03054 

Tel. (603) 424-6200    Fax (603) 424-6229 

      KIMBERLY YARLOTT          EVERETT V. OLSEN JR.          MATTHEW D. SHEVENELL     

  Assistant Superintendent for Curriculum         Interim Chief Educational Officer         Assistant Superintendent for Business 

TO: Chairman Drew Cline, NH State Board of Education 

From:  Kimberly Yarlott, Assistant Superintendent for Curriculum, Instruction and  
Assessment 

Subj:   Professional Standards Board 

Date:  June 17, 2022  

Dear Chairman Cline: 

I have been serving on the Professional Standards Board since 2016. I am about to 
complete two terms on PSB. This letter is to inform you that I would be happy to serve 
an additional three years on the committee. During my time on the Board, I chaired the 
revision of the Educational Technology Instructor Standards (now, Digital Learning 
Specialist), Administrative Rules, and currently the Rules pertaining to the Master 
Plan. I have been an active participant throughout. In my role as a member of the 
Professional Standards Board, I also served on the Code of Ethics/Conduct Committee 
that produced the current DOE document.  

My supervisor, Superintendent Murphy, is in support of my continued work with the 
DOE.   

Thank you for all the work the State Board of Education does toward the betterment of 
our schools.  

Sincerely, 

Kimberly Yarlott, CAGS  
Assistant Superintendent 
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NEW HAMPSHIRE STATE DEPARTMENT OF EDUCATION 

DIVISION OF PROGRAM SUPPORT 

PROFESSIONAL STANDARDS BOARD 

APPLICATION FOR MEMBERSHIP 

(Please type or print) 

NAME: Kimberly Yarlott 

WORK ADDRESS: Assistant Superintendent for Curriclum, instruction and assessment Concord School District 

(please include position/title) 

LENGTH OF SERVICE; new on July 1st 

WORK TELEPHONE: (603) 225-0811 

WORK EMAIL: kyarlott@sau8.org 

HOME ADDRESS: 

HOME TELEPHONE: (603) 520-

PERSONAL EMAIL: kyarl@ 

Please attach: 

Goffstown, NH 03045 

1. A resume that includes educational preparation, location(s) and date(s); area(s) of 
certification; professional experiences; honor and awards; and contact information for 3 
professional references 

2. A statement describing why you wish to serve on the professional standards board 

SIGNATURE: __ ....;..;.;.;;_..;/p;;.....=~___,,;;4-4-----~--''---DATE:._....;;.._,.;;c_~-----

Please submit the completed application form by email to credentialing.docs@doe.nh.gov or mail 
POSTMARKED to: 

Drew Cline, Chairman, New Hampshire State Board of Education, 101 Pleasant Street, Concord, NH 
03301. 



 Kimberly Yarlott 
603-520-  | Kyarl@  

 
Professional Profile: 

• Proven Visionary Educational Leader:  Lifelong learner who seeks to provide meaningful, 
relevant, current and forward-thinking educational systems for all students using proven research and 
knowledge of effective reforms 
2017 New Hampshire Principal of the Year, National Distinguished Principal 

• Curriculum, Instruction and Assessment Developer: Leader in Standards Based Curriculum 
development, Standards Based report cards, Competencies, Standards Integration, Social Emotional 
Learning (SEL), Understanding by Design (UBD), Universal Design for Learning (UDL), Equity Inclusion 
and Diversity (EID) leadership, and implementation of a wide range of instructional programs, assessment 
tools and data analysis. Technology Integration.  

• Effective Communicator:  Proactive and effective communicator, collaborator and strategic planner 
who brings stakeholders together toward common goals. Cognitive Coaching trained.  Strong written and 
oral skills. 

• Classroom Credibility: 18 years of classroom experience; mentor of practicing teachers 
 

Educational Experiences: 
Assistant Superintendent for Curriculum, Instruction and Assessment, Merrimack, NH July 2021-
present 

Central Office Administrator for the Merrimack School District consisting of 6 schools, Pre-K-12.  
Responsible for oversight of all curriculum revisions/adoptions, assessments, professional development 
toward innovative instructional practices, and all related responsibilities. 

Highlights Include:  the development of a community wide Visionary Task force charged with 
defining the ‘vision of a learner’ and strategic plan.  Development of a methods, tools and procedures 
for the eventual transfer of all curriculum to an online platform.  Oversight of the role out of a new 
Learning Management System.  Chair of a committee to design a four-day professional development 
August Academy (2021).  Financial and budgetary oversight, including grants management.  
Development of agreements for ‘closing the learning gap’, post-pandemic. Social Emotional Learning 
committee co-chair, oversight of UDL initiatives across six schools. 

Principal –Reeds Ferry Elementary School, Merrimack, NH                                                July 2009-2021 
Principal of 400+ student elementary school serving students in preschool to 4th grade, coach for four 
assistant principals. 
 

Building Leader:  Active involvement with students, faculty and parents; High visibility throughout 
building and community; Facilitator and organizer of over 20 building committees, including, positive 
school climate, safety, academic enrichment and interventions, creative curriculum including the adoption 
of a ten day instructional schedule that allows for STEM integration and performance tasks for students; 
Evaluator of student performance and social/emotional well being.  
 Highlights include: mentoring (5) aspiring principals towards their success in earning the 
certifications and receiving jobs, distributive leadership towards progressive reform initiatives, 
establishing RTI teams and MSSB. 
 

Instructional Leader:  Supervisor and evaluator of staff; curriculum, program designs and 
implementation to include: Common Core Standards alignments, data driven curricula, professional 
development, special education and pre-school compliance and practices; Budget management and 
development; Mentor to aspiring Principals through certification processes; Supervisor of Assistant 
Principals. 

Highlights include grant writing for Title 1, oversight of ELL, Tiered instructional practices, Social 
Emotional curriculum adoption, Design Thinking practices, Theories of Mind, and Inclusion, SEL and 
restorative practices.   

 

District Leader: Actively researched, developed and implemented action plan for improvement in literacy 
instruction throughout the District, analysis of state and local assessments, student performance and 
effectiveness of instruction in Merrimack, NH; Collaborative member of District leadership team; Positive 
school board relations; Involvement with the NH Department of Education including serving on the 
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Professional Standards Board.  Serve on multiple committees towards school improvement including the 
development of a Strategic Plan, a Standards Based Report Card, and design of Multi Tiered Systems of 
Behavioral Support. 
 Highlights include chairing a committee to establish full day Kindergarten – successfully developed 
in one years time, curriculum revision task forces, and working with the State on a re-envisioning 
education task force.  Committee member of the newly written Code of Ethics and Code of Conduct 

 

Assistant Principal – Reeds Ferry Elementary School, Merrimack, NH                                  2005- 2009 

Responsible for all aspects of building leadership, including curriculum, instruction and assessment, staff 
evaluations, student safety, parent relations, oversight or Special Education, Title 1, ELL, oversight of 
State Assessment, Budget development and District Leadership responsibility 
 

Adjunct Professor  - Southern NH University, Manchester, NH                                              2012-2013, 2021 
Co-Instructed two graduate level education classes to a cohort of Merrimack Educators:  Law and Ethics 
and Differentiated Instruction. Current:  Currently co-teaching a graduate class- Educational Leadership. 

Elementary Educator- Beaver Meadow School, Concord, NH                                                                  1989-2005 
Master Teacher:  Knowledge and implementation of best practices in curricular instruction. Teacher leader 

with strong pedagogy; creative, diverse, differentiated classroom instruction - grades K-3, multi-age 
classrooms.  Coach and Leader for curriculum reform. 
 

 

Education: 
• CAGS – Plymouth State University, Plymouth, NH                                                                      2015 

Education Leadership and the Superintendency        
• M.Ed – Plymouth State University, Plymouth, NH                                                                                    2005 

Administrative and Organizational Leadership, Magna Cum Laude 
• BA – University of Massachusetts, Amherst, MA                                                                                1984 

Major:  Multi-cultural Education    Minor:  Political Science, Cum Laude 
 

Certifications:  
               NH Educator Certification K-6 

      NH School Principal Certification K-12                                                            
        NH Superintendent Certificate K-12 
 

Affiliations: 
      NH School Administrator Association (NHSAA) - member 
     NH Association for School Principals (NHASP) - member 
       NH Professional Standards Board (NHDOE PSB) – acting committee member 
  Contributing author of NHDOE Code of Ethics and Code of Conduct 
       NH School Administrator Association (NHSAA)- acting associate member  
       Independent Service Network – Advisory Board  
       Demonstrated Success – affiliate/presenter 
       NEC Education Advisory Board 
        
Global Experiences: 

    Beijing, China, chaperoned Merrimack High School students on two-week experiences with cultural and  
 educational immersions. 2015 and 2016 

Finland and Milan – Educational Tours (EF); Professional development in the Finland model of  
education; Attended the World Education Summit in Milan, Italy, and presented outcomes to the State 
Board of Education and Merrimack School District.  Summer 2017  

London, England – Student taught. 
 

References: Matthew Shevenell -  Business Administrator, Merrimack School District 
                         Everett Olsen - Chief Executive Education Officer, Merrimack School District 
                         Carl Ladd - NHSAA 
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June 9, 2022 

New Hampshire 

State Board of Education 

Minutes of the June 9, 2022, Meeting 

AGENDA ITEM I. CALL TO ORDER 

The regular meeting of the State Board of Education convened at 9:10 a.m. 

Drew Cline presided as Chair.  

Members present:  Kate Cassady, Ryan Terrell, Drew Cline, and Richard 

Sala. Phil Nazzaro, Ann Lane, and Sally Griffin were unable to attend due to prior 

commitments. Also in attendance were Commissioner of Education, Frank 

Edelblut and Deputy Commissioner, Christine Brennan. 

AGENDA ITEM II. PLEDGE OF ALLEGIANCE 

Richard Sala led the pledge of allegiance. 

AGENDA ITEM III. PUBLIC COMMENT 

Jennifer, Sandown resident, stated her 9-year-old attends third grade at her 

local public school. She is impressed by how much she learns, progresses, and 

enjoys school. She stated she is worried public schools are being sabotaged by 
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people in power. She formed an organization, Support Our Schools New 

Hampshire to protect public education. She asked for the resignation of 

Commissioner Edelblut. She feels he uses his authority to create a climate of fear 

for teachers, refers to public schools as government schools, and criticizes public 

school teachers and staff. She feels he sponsors legislation that makes schools 

less competitive by removing core academic domains from curriculum. She wants 

a leader who builds coalitions and relationships with teachers and administrators. 

She presented a request for immediate resignation.  

 

Janet Ward stated she is unhappy with the State Board’s support of 

Commissioner Edelblut. She recommends Board members look at the League of 

Women Voter’s website, which has a history of the United States public schools. 

 

Mary, Concord resident, referred to an op-ed written by Commissioner 

Edelblut which stated public school teachers owe a sacred trust to their students. 

She stated that the commissioner and the Board also owe a sacred trust to the 

public school students in New Hampshire. The statute that creates the DOE 

directed the department to help public schools achieve the highest possible degree 

of programming and teaching. However, the focus is on privatization of schools 

and public schools are spoken about negatively.  

 

Lydia stated she came to New Hampshire at age 7 as a refugee and did not 

receive education prior to that due to lack of funding. Families had to send children 
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to boarding school if they could afford it or to rich families. She appreciated her 

public education growing up but does not feel she would feel the same today. She 

was unhappy with a proposed bill that would remove important domains from 

public education. She does not feel Commissioner Edelblut values public 

education or the public interest.  

 

Claudia, Acworth resident, stated she is an educator who taught over 30 

years teaching public high school in New Hampshire and 5 years as an adjunct in 

the community college system. Education gives children the opportunity to gain 

equality and become participants in society and economy on equal footing.   

 

Reverend Gale, pastor with United Church of Christ, stated she is a former 

school counselor and school board member.  As a pastor, she works with leaders 

across the state from multiple faith traditions.  There is concern in the faith 

community about words and actions from the Commissioner’s office that attack 

public educators.  Public schools are viewed as part of the core foundation of 

community.  There is a national effort to manufacture outrage about public schools 

and public school teachers.  She urged the Board members to rethink the priorities 

of the education system. 

 

Chair Cline stated the Commissioner does not answer to the Board. The 

law gives the Board no authority over the Commissioner and the Department. 
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AGENDA ITEM IV. PRESENTATIONS/REPORTS 

 

A. Jump$tart Coalition 2021 Survey of New Hampshire Students 

 

Chair Cline introduced Dan Hebert, president of Jump$tart. They are an all-

volunteer, nonprofit organization started in 2000. They are a state affiliate of a 

national nonprofit called the Jump$tart Coalition for Personal Financial Literacy 

based out of Washington, D.C. The mission is to help kids learn how to manage 

money.   

 

Jump$tart conducts a study every 2 years, which started in 2006 when the 

State Board of Education was considering removing the graduation requirement 

for economics. Junior Achievement, Council for Economic Education, and 

Jump$tart were placed on a subcommittee for reviewing the curriculum 

frameworks for economics. They introduced a standard for personal finance within 

economics from the national Jump$tart standards in K-12 education. The study is 

used to follow up with schools to ensure the requirement is being met. In 2013, 

there were three school districts in the state who met the economics requirement 

and had a stand-alone personal finance requirement.  The districts serve vastly 

different socio-economic areas. 

 

The most recent study was completed in 2021. There are now ten districts 

that require a stand-alone personal finance class. There are forty-two schools that 
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offer personal finance as an elective. House Bill 1671 is adding personal finance 

as a core academic requirement. It could change the Coalition’s mission from 

advocacy to effectiveness.  

 

Kate Cassady asked about grades for personal finance. Dan Hebert 

responded Jump$tart has resources for kindergarten through college. In New 

Hampshire, they have a program called I Can Save for second graders. It teaches 

them needs vs wants. 

 

Chair Cline stated he receives feedback about young people not knowing 

enough about bank accounts, credit cards, etc. The personal finance piece is a 

good first step in that area. Another feedback he receives is people saying young 

people do not know anything about economics. They have a half credit economics 

requirement. That does not seem to be enough. He asked if there are best 

practices in other states that have a higher requirement. Dan Hebert responded 

Virginia offers a full credit for personal finance. There is a distinction between 

economics and personal finance. He does not agree with economics being taught 

under social studies by teachers who do not have training in economics or personal 

finance.  

 

Richard Sala noted the report shows 6% of New Hampshire high schools 

require economics. Dan Hebert clarified that is economics only. The other schools 

are offering economics in addition to personal finance. 



5267 
 

 June 9, 2022 
 

Chair Cline asked what Dan Hebert would ideally see as the requirement 

for the teacher and the preference for how much class should be given. Dan Hebert 

responded he would focus solely on personal finance. The national organization 

already identified what they think is effective financial education. It includes, 

training teachers, embedded resources, and instructional hours based on grade 

level. He thinks macro economics should be the focus in the economics 

requirement.  

 

Ryan Terrell asked if children should be exposed to multiple thoughts within 

economics or mainstream economic systems. Dan Hebert stated his focus is not 

on economics, but personal finance.  

 

AGENDA ITEM V. PUBLIC HEARINGS 

 

A. 10:00 am ~ Early Childhood Education Teacher (Ed 507.18) 

 

Chair Cline opened the hearing at 10:05 am and closed it at 10:30 am. 

 

There was no public comment.  

 

The Board discussed defining the word young in the rule since it is used 

throughout the rule.  
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B. Theater Teacher (Ed 507.35) 

 

Chair Cline opened the hearing at 10:30 am and closed it at 11:04 am.  

 

There was no public comment.  

 

 Chair Cline asked about the degree requirement of theater teachers. 

Professional Standard Board (PSB) committee member stated having a bachelor 

in theater results in a more in-depth program. A revision is being proposed to the 

standard to change the requirement from any bachelor to a bachelor in theater.   

 

 Chair Cline stated all teachers have a general requirement of a bachelors. 

Then the skills, competency, and knowledge section outlaws the specific 

requirements. There are lots of ways to show the skills, competency, and 

knowledge for theater and Chair Cline questioned the added value in requiring a 

bachelor’s degree.  PSB committee member questioned how that would change 

the pathway to certification. Her program, which trains theater educators, students 

take 6 courses on how to teach theater.  There is value in learning not just content, 

but how to teach the content to students. 

 

 Chair Cline asked how to measure the competencies during the hiring 

process. PSB committee member responded the certification or portfolio would be 

used to show competencies. 
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C. Classical Languages Teacher (Ed 507.37) 

 

Chair Cline opened the hearing at 11:04 am and closed it at 11:36 am. 

  

There is no public comment. 

 

Chair Cline asked about changes to C1 and C2. They were combined taking 

out certain language. PSB committee member, Scott responded that English 

vocabulary involves etymology and word formation. Chair Cline asked about 

changes to C3. Scott responded they wanted to change the language in C3 to be 

in line with C1 and C2.  Within the subcategories, classical embodies Greek and 

Roman culture. They did not want to limit the study of classical influence to just 

Greece and Rome. 

 

Chair Cline asked the reason behind striking western and replacing it with 

European traditions. Scott responded the term western tradition has become less 

effective and European is more specific and precise a term. PSB committee 

member, Christina stated it lines up better with terminology used across courses.     

 

D. Music Teacher (Ed 507.39) 

 

Chair Cline opened the hearing at 11:36 am and closed it at 12:05 pm.  
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There was no public comment. 

 

The Board discussed the language change again of western culture to various 

cultures. Chair Cline expressed concerns with taking out teaching western music 

specifically.  

  

AGENDA ITEM VI.  PROFESSIONAL STANDARDS BOARD APPLICANTS/ 

RENEWALS 

 

A. Tom Laliberte, Assistant Superintendent, Bedford School District, 

Renewal Application 

 

Chair Cline stated Tom Laliberte is requesting reappointment to the 

Professional Standards Board. He is impressed with the way Tom Laliberte has 

been running the PSB and is an asset. Richard Sala added his application shows 

he is qualified but would like a recommendation from members who have been 

collaborating with him. 

 

Steve Appleby, NHED, Director, Division of Educator Support and Higher 

Education, stated Tom Laliberte has been acting chair since Fall 2021 and has 

been effective with moving rules through the committees.  He understands the 

intent of the Board and brings that understanding to meetings. Chair Cline added 
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he is strategic in setting up subcommittees and thinking about how things can get 

done efficiently.    

 

Motion:  Drew Cline made the motion, seconded by Ryan Terrell, that 

the State Board of Education to approve Tom Laliberte’s 

Professional Standards Board application. 

 

Vote: The motion was approved without dissent by unanimous vote 

by the State Board of Education. 

 

 

AGENDA ITEM VII.  BUREAU OF EDUCATIONAL OPPORTUNITIES  

 

A. Office of Charter Schools 

 

1. Robert Frost Public Charter School – renewal 

 

Tal Bayer, NHED, Administrator, introduced Janine McLauchlan, Head of 

School, and Tracy Strout, Board of Trustees. Janine McLauchlan shared this is her 

5th or 6th school year as head of school. Prior to that she was an executive officer. 

She served on the Conway School Board for nine years, eight as chair, and had a 

position on the New Hampshire School Board Association. Robert Frost opened in 

September of 2012 and is in Conway, New Hampshire.  
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Tracy Strout shared she is the chair of the Board of Trustees and acting 

treasurer. She has 20 years of experience in bookkeeping and accounting. Most 

of her previous employment includes management of businesses and 

organizations. This is her first school board.  

 

Ryan Terrell asked what is working well and what the school is trying to 

improve. Janine McLauchlan responded they use a Montessori based approach 

with individualized learning for each student. They have small class sizes, with a 

maximum of 15-16 students. The model is a lead teacher with an assistant in every 

classroom. They have a dedicated staff.  They have four classrooms with four lead 

teachers. 

 

Janine McLauchlan stated they are hoping to serve more students in their 

area and are working to expand the physical space. They have an informal 

partnership with another organization that has a Montessori based preschool.  

 

Tracy Strout stated from a board perspective, the head of school has been 

a benefit. She been able to support staff and families through pandemic. Their 

board is happy with the leadership of the school and the staff.   

 

Kate Cassady asked for the school’s current head count. Janine 

McLauchlan responded they have forty-two students.  They have experienced a 
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loss of students over the past few years and are bringing more students into the 

building through marketing.   

 

Chair Cline asked about the marketing plan. Tracy Strout responded they 

get referrals through word of mouth from current families. They have a plan for 

using Facebook and social media marketing as well as the local newspaper. They 

are trying to attend the National Charter School Conference in Washington. 

Professional development for both administration and board training are starting 

to be more available again as well. There is not currently an alternative high school 

in their area. Adding grades 9-12 could be a draw for students who die not 

previously have another option.   

 

Richard Sala asked if the addition of the high school is the reason for the 

large projected growth over 3 years. Tracy Strout confirmed this. Janine 

McLauchlan added they would like to start with one multi-age classroom for high 

school to build the foundation and then expand. 

 

Chair Cline asked about the addition on the grades in the application. Janine 

McLauchlan responded when the renewal application was submitted, they had not 

yet been approved to add high school. They plan to add four multi-age classrooms: 

K-1, 2-4, 5-8, and 9-12.   
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Kate Cassady asked the number of board members. Tracy Strout 

responded there are currently six members. Kate Cassady asked the background 

of board members. Tracy Strout responded she has the financial background. The 

vice chair has 30 years of Montessori education experience and ran her own 

Montessori preschool. The secretary is a parent and has her master’s in education. 

The second parent representative has worked in business. Kathy has a mental 

health background and is a certified social worker. An advisory member was the 

director for the White Mountain Community Health Center for many years and her 

background is in medical management, HR, nonprofit. The newest board member 

is an educator with experience and degrees in leadership, administration, 

curriculum development, and special education. 

 

Kate Cassady asked about transportation. Janine McLauchlan responded 

they do not provide student transportation to and from school, but they do have 

some transportation in the budget for field trips.  

 

Kate Cassady asked about fundraising. Janine McLauchlan responded they 

want to do more community events going forward. They tap into their community 

resources as much as possible. Kate Cassady and Chair Cline praised the variety 

in their fundraising. Chair Cline suggested reaching out to create relationships to 

gain donors. 
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Kate Cassady asked about the budget for general administration, other 

school board, $2,000. Tracy Strout responded that covers any training events for 

the board and administration. Kate Cassady asked about miscellaneous, other 

business expense. Tracy Strout responded that covers transportation for ski club, 

pizza Friday, bank fees, finance charges, etc. Kate Cassady asked about other 

local revenue, contributions. Tracy Strout responded that is a combination between 

individual and business contribution goal. 

 

Kate Cassady asked about rent costs. Tracy Strout responded $3,800 a 

month. Kate Cassady asked about out of state students. Janine McLauchlan 

responded they have two this year. Kate Cassady asked if they have promoted 

themselves in Maine. Tracy Strout responded the tuition they charge is equivalent 

of what they would receive from New Hampshire for students. They do not want to 

advertise and fill with out of state students, so they have space for New Hampshire 

students. 

 

Janine McLauchlan shared they used the ESSER funds to bring in Moby 

Max which has helped to benchmark students and provide extra support and skill 

building. They now have 80% of students in the highly proficient or proficient 

category for ELA and 54% in Math. 
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Motion:  Ryan Terrell made the motion, seconded by Richard Sala, 

that the State Board of Education approve the renewal of 

Robert Frost Charter Public School. 

 

Vote: The motion was passed without dissent by unanimous vote by 

the State Board of Education. 

 

B. Office of Nonpublic Schools 

 

1. Commissioner's Nonpublic School Approval Designation: Renewals 

Report 

 

Motion:  Ryan Terrell made the motion, seconded by Kate Cassady, 

that the State Board of Education accept and approve the 

following schools for continued attendance approval status for 

the period of July 1, 2022, through June 30, 2025, as a slate. 

 

Vote: The motion was passed without dissent by unanimous vote by 

the State Board of Education. 

 

2. Commissioner’s Nonpublic School Approval Designations: New 

School Approvals 
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Motion:  Ryan Terrell made the motion, seconded by Kate Cassady, 

that the State Board of Education accept and approve the 

following schools for continued attendance and program 

approval status for the period of July 1, 2022, through June 

30, 2027, as a slate. 

 

Vote: The motion was passed without dissent by unanimous vote by 

the State Board of Education. 

 

C. Learn Everywhere Program 

 

1. New Hampshire Academy of Science – renewal 

 

Chair Cline stated an evaluator commented this program is the gold 

standard for Learn Everywhere. 

 

Tim Carney, NHED, Administrator of Educational Pathways, stated the New 

Hampshire Academy of Science Learn Everywhere program is looking for a 5-year 

renewal.   

 

Peter Faletra, Executive Director, stated the New Hampshire of Academy 

was created in 1919. They are a scientific organization. One of their early high 

school programs led to a group of first-generation students making a discovery and 
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becoming famous. They now have a federal grant to build satellite labs around the 

state. Learn Everywhere allows them to give credit to students who are working in 

their labs where 91% of students publish scientific publications.  

 

Motion:  Ryan Terrell made the motion, seconded by Richard Sala, 

that the State Board of Education approve the New 

Hampshire Academy of Science’s Learn Everywhere renewal 

application. 

 

Vote: The motion was passed without dissent by unanimous vote by 

the State Board of Education. 

 

2. Friends Forever International – new application 

 

Tim Carney introduced Friends Forever International who had been 

approved prior to COVID but did not run any programs. They have submitted a 

new application with additional credits. 

 

Steve Martineau, Executive Director, stated the company has been around 

since 1986. He has been working there since 2005. Incorporating Learn 

Everywhere will allow them to bring in the educational piece in their mission to help 

young people become the best they can be and give back to the community. They 
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hired a teacher full-time and assisted in adding additional courses onto the 

application.  

 

Alex DesRuisseaux, Program Community Engagement Coordinator, stated 

she has been a teacher at Rochester Learning Academy which is an alternative 

high school.  She taught social studies and was the ELL coordinator. 

 

Ryan Terrell asked how the school applies contact theory, the idea that the 

way you learn about other cultures and people is being integrated with them. Steve 

Martineau responded they have a history of working with very divisive topics. They 

have come to understand there is dialogue processes and direct communication 

around the areas where people have conflict or disagreement. The organization 

focuses on empathetic leadership development. They provide a safe space for 

young people to speak.  

 

Ryan Terrell asked how students respond to the rigorous interview process 

and the challenging work in the program. Steve Martineau responded they want 

students to complain and teach them coping mechanisms and strategies 

individualized to each student. They teach students how to respond to failure or 

when confronted by something they find difficult.  
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Motion:  Ryan Terrell made the motion, seconded by Richard Sala, 

that the State Board of Education approve the Friends 

Forever International Learn Everywhere application. 

 

Vote: The motion was passed without dissent by unanimous vote by 

the State Board of Education. 

 

AGENDA ITEM VIII. LEGISLATIVE UPDATES 

 

A. Conditional Approval Response – Learn Everywhere Program (Ed 1400) 

 

 Chair Cline stated there were minor changes made, but nothing substantial. 

Nate Green stated he will submit the signed version to be approved so the final 

approval can be voted on. 

 

Motion:  Ryan Terrell made the motion, seconded by Richard Sala, 

that the State Board of Education adopt Ed 1400 Learn 

Everywhere Program. 

 

Vote: The motion was passed without dissent by unanimous vote by 

the State Board of Education. 
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B. Initial Proposal – Criminal History Records Check Clearance (Ed 504.12, 

Ed 505.05, Ed 505.07, Ed 505.08, Ed 505.09, Ed 512.01. Ed 604.09) 

 

Motion:  Ryan Terrell made the motion, seconded by Kate Cassady, 

that the State Board of Education approve the initial proposal 

for Ed 504.12, Ed 505.05, Ed 505.07, Ed 505.08, Ed 505.09, 

Ed 512.01, Ed 604.09 regarding criminal history record 

checks for first time New Hampshire applicants and 

professional educatory preparation program PEP candidates. 

 

Vote: The motion was passed without dissent by unanimous vote by 

the State Board of Education. 

 

C. Adopt – Holocaust and Genocide Education (Ed 306 various) 

 

Motion:  Ryan Terrell made the motion, seconded by Richard Sala, 

that the State Board of Education adopt Ed 306.26, Ed 

306.27, Ed 306.46, Ed 306.49 regarding Holocaust and 

Genocide Education. 

 

Vote: The motion was passed without dissent by unanimous vote by 

the State Board of Education. 
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D. Adopt – Learn Everywhere (Ed 1400) 

 

Motion:  Ryan Terrell made the motion, seconded by Kate Cassady, 

that the State Board of Education adopt the final rule for Learn 

Everywhere Ed 1400. 

 

Vote: The motion was passed without dissent by unanimous vote by 

the State Board of Education. 

 

AGENDA ITEM IX. COMMISSIONER'S UPDATE 

 

 Frank Edelblut, Commissioner of Education, introduced Attorney Liz Brown, 

replacing Chris Bond, who took a position at the Attorney General’s office. Liz has 

joined as the new attorney working directly with the Department. Liz stated she 

has 28 years of legal experience. Her career started in Delaware as a litigator. She 

has had a broad general practice. She has also done nonprofit work.  She served 

on the coop school board for Hollis Brookline for 8 ½ years giving her education 

experience.  Kate Cassady asked what attracted her to the job. Liz responded she 

wants to use her legal background with her passion for public education.  

 

 Frank Edelblut shared a video from 603moments.com. The program was 

created in response to the pandemic to encourage people to relax. They are 

distributing white boards and people write down something that makes them happy 
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to share on social media. The goal is to fill social media with uplifting, encouraging 

things.  

  

AGENDA ITEM X. OPEN BOARD DISCUSSION 

 

 Richard Sala stated he came to New Hampshire after retiring from the 

marines. For the four years he has worked with Commissioner Edelblut, he has 

seen the commissioner working hard on ideas for improving public education.  

He has two kids in public school, and he is happy with the work the 

Commissioner is doing. 

 

 Ryan Terrell added Commissioner Edelblut has helped create programs 

that could be recognized at a national level. He supports the commissioner. 

 

 Chair Cline stated charter schools are public schools and often partner 

with traditional public schools to instruct students in a different way. The Learn 

Everywhere programs also collaborate with traditional public schools to give 

students a different experience, like being able to write a peer reviewed research 

paper.  Everyone’s goal is to improve the system to make it work for every child. 

Kate Cassady added that every child learns differently. 

 

AGENDA ITEM XI. TABLE ITEMS 
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A. Initial Proposal - Administrator Endorsements (Ed 506) 

 

There were no updates. 

 

B. River View Public Charter School - Application 

 

There were no updates. 

 

C. Town of Carrol's Appeal of the White Mountain Regional School 

District's Vote to Reject the Proposed Withdrawal Plan 

 

Chair Cline shared that Chris was getting legislative history and legal options. 

He hopes to have information at the July meeting. 

 

AGENDA ITEM XII. CONSENT AGENDA 

 

A. Meeting Minutes of May 12, 2022 

 

Board members noted suggested changes. 

 

Motion:  Kate Cassady made the motion, seconded by Richard Sala to 

accept the meeting minutes of May 12, 2022, with 

amendments. 
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Vote: The motion was approved by unanimous vote by the State 

Board of Education. 

 

AGENDA ITEM XIII. NONPUBLIC SESSION 

 

There was no nonpublic session. 

 

AGENDA ITEM XIII. ADJOURNMENT 

  

Motion: Ryan Terrell made the motion, seconded by Richard Sala to 

adjourn the meeting at 1:11 p.m. 

 

Vote: The motion was approved by unanimous vote by State Board 

of Education. 

 

_________________________________ 
   Secretary 
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Debra J. Taylor, Ph.D. 

Superintendent of Schools 
dtaylor@sau7.org 

May 13, 2022 

Christopher Bond 
N H Department of Education 

101 Pleasant Street 
Concord, NH 03301 

Dear Mr. Bond, 

Cheryl Covill 
Business Administrator 

ccovill@sau7.org 

The Clarksville and Pittsburg Authorized Regional Enrollment Area Plan will expire on June 30, 

2024. The Pittsburg and Clarksville School Boards met, reviewed, and discussed extending the 

term of the current AREA plan. The school boards agreed to continue with the AREA plan as 

written with an extension of (2) two years. The new plan will become effective July 1, 2018, and 

end on June 30, 2026. 

The Clarksville School District voted to approve the two-year extension on March 8, 2022, and 

the Pittsburg School District approved the plan on March 3, 2022. 

I have enclosed a copy of the new agreement that has been signed by a majority of the school 

board members from each district. This shows that both school districts unanimously approved 

this agreement. Also, enclosed you will find copies of the notice of public hearings, warrant, and 

school minutes. 

I wait your approval of this two (2) year extension on the AREA Plan. 

Your assistance is greatly appreciated. 

Sincerely, 

~~~.µ 
Cheryl A. Covill 
Business Administrator 

Enclosure: Agreement and support documents (19) 

Mission Statement 
To prepare all SAU 7 students for success in whatever path they choose. 

CLARKSVILLE - COLEBROOK - COLUMBIA- PITTSBURG - STEWARTSTSOWN 



THE CLARKSVILLE & PITTSBURG 

AUTHORIZED REGIONAL ENROLLMENT AREA PLAN 

BETWEEN THE SCHOOL DISTRICTS OF CLARKSVILLE AND PITTSBURG 

This Agreement is entered into pursuant to Chapter 195-A of the New Hampshire Revised 
Statutes Annotated, as amended, between the School Districts of Pittsburg and Clarksville. 

1. Name 
The name of the Authorized Regional Enrollment Area School shall be the Pittsburg 
School located in Pittsburg. The Pittsburg School District shall be the receiving district, 
and the Clarksville School District shall be the sending district and together they shall 
form the region which will be served by the AREA school. The receiving district shall be 
responsible for Grades K - 12. 

2. Computation of Tuition Rates 
The basis for the rate of tuition shall be the lower of the local cost of current expenses 
per pupil in Grades K-8 and 9-12, or the state average cost per pupil in grades K-8 and 
9-12 respectively for the school year immediately preceding that for which the charge is 
made and adjusted as outlined in paragraph 2. Local costs shall be computed by the 
Superintendent of Schools and approved by the State Department of Education prior to 
December 15. The tuition rates shall be made available to the sending district at the 
time they are published by the State Department of Education. 

A. The sending district shall pay the state average cost per pupil plus an additional 
$500 per student for grades K - 8 and an additional $800 per student for those 
enrolled in grades 9 - 12. The sending district reserves the right to send up to four 
eligible students to schools outside the receiving district. The cost per student for 
those enrolled at the Pittsburg School would be calculated as above. 

B. The sending district reserves the right to send an additional four eligible students at 
a rate as outlined in #2. The sending district shall pay the receiving district tuition 
(maximum of 8 (5-8) including paragraph 2 above) to schools outside the receiving 
district for each remaining enrolled student at the Pittsburg School at a rate, which 
is the average of the receiving districts actual costs ( as outlined in appendix A & B) 
and the state average cost per pupil plus $500 for elementary (Gr. K-8) and$ 800 
for High School (Gr. 9-12). The guidelines for sending outside the AREA school are 
listed in Section 3 - Attendance. 

C. If more than eight eligible students in grades K - 12 attend outside the receiving 
district, the sending district will pay the receiving district the receiving districts 
local per pupil cost as outlined in Appendices A & B for those students remaining 
( enrolled) at Pittsburg School. 
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THE CLARKSVILLE & PITTSBURG 

AUTHORIZED REGIONAL ENROLLMENT AREA PLAN 

BETWEEN THE SCHOOL DISTRICTS OF CLARKSVILLE AND PITTSBURG 

3. Attendance 
All students living within the sending district shall attend the AREA school if assigned to 
one of the grades listed in Section 1, with the following exceptions: 

A. Kindergarten eligible youngsters are not required to attend (unless mandated by 
law) 

B. The sending district may pay tuition to any other district for pupils requiring special 
education or desiring state approved career and technical education (CTE) for 
grades 11 and 12. In this case the sending district will also pay a pro-rated amount 
for the portion of the day the student is in attendance at the receiving school unless 
scheduling conflicts result. 

C. Residents of the sending district may pay for the tuition of their own children to 
attend a private school, or they may provide home education in accordance with 
Chapter 193-A of the New Hampshire Revised Statutes Annotated. If a home 
educated student attends the Pittsburg School on a part time basis the tuition rate 
will be prorated as a portion of the day for membership. 

D. The sending district School Board shall establish guidelines that it will use to 
determine if a Clarksville child may attend school in a place other than Pittsburg, 
always with the best interests of the child being the primary factor. 

E. Calculating the number of students attending school in the receiving district from 
the sending district, Grades K - 12, shall be determined by the daily enrollment for 
calculating of the tuition rates outlined in Section 2. The number of eligible pupils 
from Clarksville, in resident, ( excluding those enrolled in a private school, or 
parent( s) paying tuition to another school or attending elsewhere for CTE or Special 
Education purposes or those enrolled in an approved Home Education Program) 
shall determine the tuition cost as outlined in Section 2 (Computation of tuition 
rates). 

F. If the child is allowed, under Section 3 (attendance) as amended above, to attend 
school elsewhere, he/she may continue to attend elsewhere in subsequent years but 
will always be counted in determining if the sending district can send others 
elsewhere. 

4. Special Education 
The costs of Special Education or Section 504 support services (aide, speech and 
occupational therapy) provided by the receiving district for the students of the sending 
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AUTHORIZED REGIONAL ENROLLMENT AREA PLAN 

BETWEEN THE SCHOOL DISTRICTS OF CLARKSVILLE AND PITTSBURG 

districts shall be charged to the sending district on an individual basis for the actual 
costs of the services provided ( when these services are unique or not included in the 
comprehensive programs of the school) 

5. Payment Due Dates 
The receiving district shall bill the sending district on a semi-annual basis with the final 
payment no later than June 1st . Any attendance adjustments made after June 1 will be 
billed or credited before June 30 th . 

6. Term of the Agreement 
The date of operating responsibility shall be July 1, 2018, and this agreement shall run 
for eight (8) consecutive years, expiring June 30, 2026. In any year during the term of 
the agreement after July 1, 2021, either the sending or receiving District may request an 
AREA School Plan Review Board and one shall be established under the provisions of 
RSA 195-A:14. No District comprising the authorized regionals enrollment AREA may 
withdraw from the agreement except pursuant to the provisions of RSA 195-A:14. 

7. State Aid 
Except as otherwise expressly provided by law, state aid shall be credited as follows: 
A Adequacy Grants for grades K through 12 students shall be credited to the 

respective school district in which each student legally resides. 
B. State Building Aid shall be credited to the school district or districts that incur the 

direct cost of qualifying expenditures. 
C. All other state aid shall be credited to the district incurring the expenditure 

qualifying for such aid. 

8. Facility 
The receiving district will provide facilities to accommodate all students in Grades K-12 
from the sending district in accordance with Section 3. 

9. Joint AREA Board Meetings and Board Participation 
A. There will be at least two joint school board meetings of the Clarksville and 

Pittsburg School Boards annually for the purpose of consulting and advising about 
any and all matters of joint interest. The sending district will be advised of any 
improvements or changes in policies, curriculum, and other school programs and 
services. 

B. A member of the Clarksville School Board may attend any or all-public meetings 
conducted by the Pittsburg School Board in a non-voting capacity. The Clarksville 
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BETWEEN THE SCHOOL DISTRICTS OF CLARKSVILLE AND PITTSBURG 

School Board may attend non-public sessions relating to a student who is a resident 
of Clarksville 

10. School Board Notices 
The Pittsburg School Board shall provide the Clarksville School Board with copies of all 
agendas and copies of the minutes of meetings so called and conducted. 

11. Documentation/Reports 
The Pittsburg AREA Schools shall keep the Clarksville School Board informed regarding 
student(s) progress, discipline and attendance for all pupils enrolled under the 
provisions of the written plan in accordance with the Federal Family Educational Rights 
and Privacy Act (FFERPA). 

12. Educational 
The same pupil regulations will apply to pupils from the sending district as to those of 
the receiving district. 

13. Amendments 
The written plan may be amended by the two districts comprising the region, consistent 
with the provisions of RSA 195-A, except that no amendment shall be effective unless 
the question of adopting such amendment is submitted at an annual or special school 
district meeting to the voters of the district voting by ballot with the use of a checklist, if 
requested, by any registered voter of the district, after reasonable opportunity for 
debate in open meeting and unless a majority of the voters of each district who are 
present and voting shall vote in favor of adopting such amendment. Furthermore, no 
amendment to the written plan shall be considered except at an annual or special 
school meeting of the two districts and unless the text of such amendment is included in 
an appropriate article in the warrant of such meeting. It shall be the duty of the school 
board of each district to hold a public hearing concerning the adoption of any 
amendment to the written plan at least ten days before such meeting and to cause 
notice of such hearing and the text of the proposed amendment to be published in a 
newspaper having a general circulation in the area before such hearing. 
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THE CLARKSVILLE & PITTSBURG 

AUTHORIZED REGIONAL ENROLLMENT AREA PLAN 

BETWEEN THE SCHOOL DISTRICTS OF CLARKSVILLE AND PITTSBURG 

CLARKSVILLE SCHOOL BOi 
1 /; ~ 

?tt/irt::.L!~) 
Heather Mitchell,'-C::hairperson 

Erin Blanchard 

~~ 
Michel Dionne 

DATE: May 9, 2022, 

Submitted May 10, 2022 

PITTSBURG SCHOOL BOARD 

J~ Gray, Chairperso /i 

Ef:~~WxY~ 
L~~.J t.t_ ~ ~ 
Willard Ormsbee 

------ ? 

~ ft-~ 
7 Toby Owen 

/~d 
Regi~g%arker 

DATE: May 9, 2022 

Change to Terms of Agreement, extended 2 years, June 30, 2026 

January 9, 2020 
The New Hampshire State Board of Education voted at its January 9, 2020, meeting to 
approve the Proposed Amendments and Renewal of Authorized Regional Enrollment 
Agreement (AREA) for Pittsburg and Clarksville School Districts. 
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CLARKSVILLE SCHOOL DISTRICT 
MINUTES 

The State of New Hampshire 
March 8, 2022 

Ron Howell, Moderator, opened the Clarksville School District meeting at 6:00 pm. There were 
approximately 25 people in attendance. 

I move to vote on all seven (7) articles at once. 

Motion: Bob Martin Second: Julie Semprebon Vote: Motion Fails (2 Yay-14 Nay) 

1. I move to accept the salaries of the School Board and fix the compensation of other officers or 
agents of the District as printed in the school report. The proposed salaries are currently 
included in Article 6. 

Motion: Bob Martin Second: Helene Dionne Vote: Motion Carries 

2. I move to accept the reports of Agents, Auditors, Committees or Officers chosen and pass 
any vote relating thereto. 

Motion: Bob Martin Second: Julie Semprebon Vote: Motion Carries 

3. I move to adopt the revisions to RSA 198:4-b, II enacted in 2020 which allows the District to 
retain up to 5% of the District's net assessment in any year, allows the expenditure of any 
amount retained after the School Board first holds a public hearing, and further requires the 
School Board to include a report on the retained fund balance in its annual report to the 
District? 

Motion: Bob Martin Second: Julie Semprebon Vote: Motion Carries (11 Yay-7 Nay) 

4. I move to raise and appropriate the sum ofSEVEN1HOUSANDDOLIARS ($7,000.00) for the 
preschool students from Clarksville to attend the Pittsburg School District preschool program 
in accordance with the AREA Agreement between Clarksville and Pittsburg. 

Motion: Bob Martin Second: Julie Semprebon Vote: Motion Fails (9 Yay-11 Nay) 

5. I move to approve the provisions of RSA 195-A:3, XI to extend the term of the current AREA 
Agreement with Pittsburg currently set to expire in June 30, 2024, by two (2) years to June 30, 
2026. 

Motion: Bob Martin Second: Julie Semprebon Vote: Motion Carries 04 Yay-2 Nay) 



6. I move to raise and appropriate the sum of SEVEN HUNDRED SIXTY-SIX THOUSAND, 
EIGHT HUNDRED, FIFTY-SEVEN DOLLARS ($766,857.00) for the payment of salaries for 
the School District officials and agents, and for the payment for the statutory obligations of the 
District. 

Motion: Bob Martin Second: Julie Semprebon Vote: Motion Carries (12 Yay-4 Nay) 
7. To transact any other business that may legally come before this meeting. 

Motion: Bob Martin Second: Julie Semprebon 

I move to adjourn the meeting at 7:00 pm. 

Motion: Michel Dionne Second: Linda White 

VOTING RESULTS: 

Vote: Motion Carries 

Vote: Majority Rules 

Respectfully Submitted, 

Tammy Purrington 
School District Clerk 

SCHOOL POSITION NAME VOTES 

School Board: 3-year term: Erin Blanchard 32 

School Board: 2-year term: Heather Mitchell 32 

Auditor: Cindy Greenwood 33 

Clerk: Tammy Purrington 33 

Moderator: Ronald Howell 34 

Treasurer: Tammy Purrington 35 



CLARKSVILLE SCHOOL DISTRICT 
WARRANT 

The State of New Hampshire 

To the Inhabitants of the School District in the Town of Clarksville qualified to vote in District affairs: 

You are hereby notified to meet at the Town Hall in said District on Tuesday, the gth day of March 
2022, at 6:00 o'clock in the evening, to act upon the following subjects: 

01. To determine the salaries of the School Board and fix the compensation of any other officers or 
agents of the District. The proposed salaries are currently included in Article 06. 

02. To hear the reports of agents, auditors, committees, or officers chosen and pass any vote relating 
thereto. 

03. Shall the District adopt the revisions to RSA 198 :4-b, II enacted in 2020 which allows the District 
to retain up to 5% of the District's net assessment in any year, allows the expenditure of any 
amount retained after the School Board first holds a public hearing, and further requires the 
School Board to include a report on the retained fund balance in its annual report to the District? 

04 To see if the district will vote to raise and appropriate the sum of Seven Thousand Dollars 
($7,000.00) for the preschool students from Clarksville to attend the Pittsburg School District 
preschool program in accordance with the AREA Agreement between Clarksville and Pittsburg. 
The School Board recommends this appropriation. (Majority Vote Required) 

05. Shall the district vote under the provisions of RSA 195-A:3,XI to extend the term of the current 
AREA agreement with Pittsburg currently set to expire on June 30, 2024, by two (2) years to 
June 30, 2026? 

06. To see if the District will vote to raise and appropriate the sum of Seven Hundred Sixty-Six 
Thousand, Eight Hundred, Fifty-Seven Dollars ($766,857.00) for the payment of salaries for the 
School District officials and agents, and for the payment for the statutory obligations of the 
District. The school board recommends this article. 
(Majority vote required) 

07. To transact any other business that may legally come before this meeting. 

Given under our hands at said Clarksville, on February 8, 2022. 

CLARKSVILLE SCHOOL BOARD: 
C 

t),1' ~:/{t';(/ j~~;...-'7•~,.:"-i°l' 

Michel A. Dionne, Chairman 

. ~ (½( ~10h,.\ 

Heather Mitchell C 



A true copy of warrant, attest: 

CLARKSVILLE SCHOOL BOARD: ( 

Michel A. Dionne, Chairman 

[J¾_C(\Q_ \"-~Si. 

Heather • 



PITTSBURG SCHOOL DISTRICT 
Annual Minutes 
March 2, 2022 

The meeting was called to order at 6 pm, by the moderator, Richard Judd. He explained how the meeting 
would be conducted and the procedures to be followed. There were approximately 11 voters in attendance. 

01. To determine the salaries of the School Board and fix the compensation of any other officers or 
agents of the District. These salaries are included in Article 08. 

Toby Owen made a motion, seconded by Willard Ormsbee to accept the article as written. 

The motion carried and Article 1 passed. 

02. To hear the reports of agents, auditors, committees, or officers chosen and pass any vote 
relating thereto. 

Jamie Gray made a motion, seconded by Ann Gray to accept the article as written. 

The motion carried and Article 2 passed. 

03. To see if the School District will vote to raise and appropriate the sum of THIRTY 
THOUSAND DOLLARS ($30,000.00) to be added to the School District Facility Maintenance 
Expendable Trust Fund previously established. The School Board recommends this article. 
(Majority Vote Required) 

Reggie Parker made a motion, seconded by Richard Lapoint to accept the article as written. 

The motion carried and Article 3 passed. 

Reggie Parker made a motion, seconded by Jamie Gray to restrict reconsideration of A11icle 3. The 
motion carried and reconsideration is restricted. 

04. Shall the district vote under the provisions of RSA 195-A:3, XI to extend the term of the 
current AREA agreement with Clarksville currently set to expire on June 30, 2024, by two (2) 
years to June 30, 2026. 

Lindsey Gray made a motion, seconded by Reggie Parker to accept the article as written. 

The motion carried and Article 4 passed. 

Reggie Parker made a motion, seconded by Jamie Gray to restrict reconsideration of Article 4. The 
motion carried and reconsideration is restricted. 



05. To see if the school district will vote to change the purpose of the School Roof Expendable 
Trust Fund created in 1990, to the Facility Maintenance Expendable Trust Fund established in 
2007, and furthermore to name the School Board as agents to expend from said fund. The School 
Board recommends this article. (2/3 Vote Required). 

Lindsey Gray made a motion, seconded by Reggie Parker to accept the article as written. 

Vote: Yes-19, No-0 

The motion carried and Article 5 passed. 

Beth Bissonnette made a motion, seconded by Jamie Gray to restrict reconsideration of Article 5. 
The motion can-ied and reconsideration is restricted. 

06. To see if the school district will vote to change the purpose of the Athletic Field Expendable 
Trust Fund created in 1999, to the Facility Maintenance Expendable Trust Fund established in 
2007, and furthermore to name the School Board as agents to expend from said fund. The School 
Board recommends this article. (2/3 Vote Required) 

Lindsey Gray made a motion, seconded by Reggie Parker to accept the article as written. 

Vote: Yes-17, No: 0 

The motion carried and Article 6 passed. 

Jamie Gray made a motion, seconded by Reggie Parker to restrict reconsideration of Article 6. The 
motion carried and reconsideration is restricted. 

07. Shall the District adopt the revisions to RSA 198:4-b, II enacted in 2020 which allows the 
district to retain up to 5% of the District's net assessment in any year, allows the expenditure of 
any amount retained after the School Board first holds a public hearing, and further requires the 
School Board to include a report on the retained fund balance in its annual report to the District. 
The School Board recommends this aiticle. (Majority Vote Required) 

Willard Ormsbee made a motion, seconded by Jamie Gray to accept the article as written. 

The motion carried and Article 7 passed. 

Jamie Gray made a motion, seconded by Reggie Parker to restrict reconsideration of Article 7. The 
motion carried and reconsideration is restricted. 

08. To see if the School District will vote to raise and appropriate the sum of THREE MILLION, 
FOUR HUNDRED, THIRTY THOUSAND, ONE HUNDRED, TWENTY-SEVEN DOLLARS 
($3,430,127.00) for the support of schools, for the payment of salaries, for the school district officials 
and agents, and for the payment for the statutory obligations of the District. This article does not 
include appropriations voted in any of the other warrant articles. The School Board recommends this 
appropriation. (Majority Vote Required) 



Toby Owen made a motion, seconded by Jamie Gray to accept the article as written. 

The motion carried and Article 8 passed. 

Jamie Gray made a motion, seconded by Toby Owen to restrict reconsideration of A1iicle 8. The 
motion carried and reconsideration is restricted. 

09. To transact any other business that may legally come before this meeting. 

Lindsey Gray thanked Chery I Covill for all her hard work over the years. She will be retiring in June of this 
year. 

POSITION 
School Board - 3-year term: 
School Board - 3-year term: 
School Clerk: 
School Moderator: 
School Treasurer: 

Respectfully Submitted, 

Beth A. Bissonnette 
School District Clerk 

VOTING RESULTS 
NAME 

Lindsey Gray 
Jamie Gray 
Beth Bissonnette 
Richard Judd 
Beth Bissonnette 

VOTES 
194 
194 
9 

182 
216 



PITTSBURG SCHOOL DISTRICT 
WARRANT 

The State of New Hampshire 

To the Inhabitants of the School District in the Town of Pittsburg qualified to vote in District affairs: 

You are hereby notified to meet at the Pittsburg Gymnasium in said District on Wednesday the 2nd day 
of March 2022, at 6:00 pm, to act upon the following subjects: 

01. To determine the salaries of the School Board and fix the compensation of any other officers or 
agents of the District. These salaries are included in Article 08. 

02. To hear the reports of agents, auditors, committees, or officers chosen and pass any vote 
relating thereto. 

03. To see if the School District will vote to raise and appropriate the sum of THIRTY 
THOUSAND DOLLARS ($30,000.00) to be added to the School District Facility Maintenance 
Expendable Trust Fund previously established. The School Board recommends this article. 
(Majority Vote Required) 

04. Shall the district vote under the provisions of RSA 195-A:3, XI to extend the term of the 
cunent AREA agreement with Clarksville cunently set to expire on June 30, 2024, by two (2) 
years to June 30, 2026? 

05. To see if the school district will vote to change the purpose of the School Roof Expendable 
Trust Fund created in 1990, to the Facility Maintenance Expendable Trust Fund established in 
2007, and furthermore to name the School Board as agents to expend from said fund. The School 
Board recommends this article. (2/3 Vote Required). 

06. To see if the school district will vote to change the purpose of the Athletic Field Expendable 
Trust Fund created in 1999, to the Facility Maintenance Expendable Trust Fund established in 
2007, and furthe1more to name the School Board as agents to expend from said fund. The School 
Board recommends this article. (2/3 Vote Required) 

07. Shall the District adopt the revisions to RSA 198:4-b, II enacted in 2020 which allows the 
district to retain up to 5% of the District's net assessment in any year, allows the expenditure of 
any amount retained after the School Board first holds a public hearing, and further requires the 
School Board to include a report on the retained fund balance in its annual report to the District. 
The School Board recommends this article. (Majority Vote Required) 

08. To see if the School District will vote to raise and appropriate the sum of THREE MILLION, 
FOUR HUNDRED, THIRTY THOUSAND, ONE HUNDRED, TWENTY-SEVEN DOLLARS 
($3,430,127.00) for the support of schools, for the payment of salaries, for the school district officials 
and agents, and for the payment for the statutory obligations of the District. This article does not 
include appropriations voted in any of the other wanant articles. The School Board recommends this 
appropriation. (Majority Vote Required) 

09. To transact any other business that may legally come before this meeting. 



Given under our hands at said Pittsburg this 8th day of February, 2022. 

PITTSBURG SCHOOL BOARD 

TOBY OWEN, CHAIRMAN 

LINDSEY R. GRAY 

JAMIE GRAY 

WILLARD ORMSBEE 

REGINALD PARKER 

A true copy of warrant, attest 
PITTSBURG SCHOOL BOARD 

TOBY OWEN, CHAIRMAN 

JAMIE GRAY 

LINDSEY R. GRAY 

WILLARD ORMSBEE 

REGINALD PARKER 

w~ u.._ ~ ~ 



Clarksville School Board 
Public Hearing Minutes 

Date 02/14/2022 
Time 4:45 o.m. 
Location Clarksville Town Hall 
Chairperson Michel Dionne 

Attendance 
Attendance Lee.end: P- Present A-Absent E - Excused 

School Board Members Principal SAU Members 
p Michel Dionne p Erin Blanchard p Debbie Lynch p Debra Taylor 
p Heather Mitchell p Cheryl Covill 

Public in Attendance: None 

Roll Call: The meeting was called to order at 4:45 pm by Chairman, Michel Dionne. 

Agenda Adjustments: None 

Hearing of the Public: 
• Amendment to the AREA Agreement 

o Shall the district vote under the provisions of RSA 195-A:3, XI to extend the term of the 
current AREA Agreement with Pittsburg currently set to expire on June 30, 2024 by two (2) 
years to June 30, 2026? 

M.Dionne/E.Blanchard: Motion to extend the term of the current AREA Agreement with Pittsburg set to 
expire on June 30, 2024 by two years, to June 30, 2026. 
VOTE: MOTION CARRIES 

Adjournment: 

M.Dionne/E.Blanchard: Motion to adjourn the meeting at 5:00 pm. 
VOTE: MOTION CARRIES 

Adopted 03/14/2022 

1 of 1 

Respectfully Submitted, 
Debra J. Taylor 
Superintendent 



CLARKSVILLE SCHOOL BOARD 
PUBLIC HEARING 

Amendment to the AREA Agreement 

Monday, February 14, 2022 
4:45 p.m. 

Clarksville Town Hall 

Warrant Article #5 to be voted on at the Annual District Meeting on 
March 8, 2022 6:00 pm Clarksville Town Hall 

Shall the district vote under the provisions of RSA 195-A:3, XI to extend the 
term of the current AREA Agreement with Pittsburg currently set to expire 

on June 30, 2024 by two (2) years to June 30, 2026? 

Colebrook Chronicle: 

Date: Wednesday, February 2, 2022 

Publication Date: Friday, February 4, 2022 
Friday, February 11, 2022 

Send Invoice to: 
Clarksville School District 
21 Academy Street 
Colebrook, NH 03576 

Contact Tori @237-5571 Xl0 or vsmart@sau7.org 



CLARKSVILLE SCHOOL BOARD 
PUBLIC HEARING 

Amendment to the AREA Agreement 

Monday, February 14, 2022 
4:45 p.m. 

Clarksville Town Hall 

Warrant Article #5 to be voted on at the Annual District Meeting on 
March 8, 2022 6:00 pm Clarksville Town Hall 

Shall the district vote under the provisions of RSA 195-A:3, XI to extend the 
term of the current AREA Agreement with Pittsburg currently set to expire 

on June 30, 2024 by two (2) years to June 30, 2026? 

News & Sentinel: 

Date: Wednesday, February 2, 2022 

Publication Date: Wednesday, February 9, 2022 

Send Invoice to: 
Clarksville School District 
21 Academy Street 
Colebrook, NH 03576 

Contact Tori @237-5571 XI0 or vsmart@sau7.org 



Pittsburg School Board 
Public Hearing/ Meeting Minutes 

Date February 14, 2022 
Time 6:00 p.m. - Public Hearing/ Regular School Board immediately following 
Location Pittsburg School - Bremer Pond Auditorium 
Chairperson Toby Owen 

Attendance 
Attendance Le~end: P - Present A-Absent E-Excused C - Cell Phone 

School Board Members Principals SAU Members 
p Jamie Gray PI Toby Owen p Debbie Lynch p Debra Taylor 
p Lindsey Gray P I Reggie Parker p Cheryl Covill 
p Bob Ormsbee 

Public in Attendance: 

Roll Call/ Pledge of Allegiance: The meeting was called to order at 6:00 pm by Toby Owen and opened 
with the Pledge of Allegiance. 

Agenda Adjustments: None 

Hearing of the Public: 
• Amendment to the AREA Agreement 

o Shall the district vote under the provisions of RSA 195-A:3, XI to extend the term of the current 
AREA Agreement with Clarksville currently set to expire on June 30, 2024 by two (2) years to 
June 30, 2026 

Reading of the Minutes: School Board Meeting minutes of January 24, 2022 

L. Gray /R. Parker: Motion to approve the minutes of January 24, 2022, as presented. 
VOTE: MOTION CARRJES 

Special Reports: None 

Policy Review: None 

School Administrator's Report: Debbie Lynch 
• There are a few changes to the principal's report since it was written. The elementary school 

basketball tournament was moved to the weekend of the 12th and ]3 th . Next week on the 23rd and 24th 

Jason from Siskin will be here. February 24th will be the Elementary Olympics and the 25th will be 
the High School Olympics. The community can visit the Olympics displays on the 24th from 4:30 to 
6:00 pm. Winter break is scheduled from Monday, February 28th through March 4th . 

• Neil Prehemo and I have spoken regarding the gym key. He is willing to be responsible for the key 
to the gym and paperwork for community members to be able to use the gym on weekends if the 
board approves of this. 



J. Gray/R. Parker: Motion to approve Neil Prehemo, as Athletic Director, overseeing the key to the gym 
to allow community members to use the gym according to the guidelines established by the Board of 
Directors. 
VOTE: MOTTON CARRIES 

• The Annual Men's Basketball Tournament will be held in the Pittsburg gym and the Colebrook gym 
on the weekend of March 18th through the 20th . This has not happened for many years since the 
beginning of COVID-19. However, this is a good fund raiser, and the raised funds will go toward the 
purchase of a l 000-point recognition banner for the gym wall. 

• The students all made birthday cards and sent about 65 cards to Skip Young for her l ooth birthday. 
• Colebrook has invited the students at Pittsburg School to join them for Winter Carnival at Coleman 

State Park. This information has been shared with Mrs. Pettit, Student Council Advisor. Currently, 
there does not seem to be a lot of interest from students. 

• The Pittsburg Winter Carnival is based on the Winter Olympics. The Student Council has been 
planning these two days and other students are helping as well. 

• At the time of this report, the girls' basketball team is in second place in the state with 13 wins and 1 
loss. The boys are in 17th place with 5 wins and 7 losses. 

• Would like to start having the teachers visit the school board meetings to give an update on what is 
going on in their classrooms. This could happen right at the beginning of the meetings and talk for 
about 5 minutes. This will start at the March 14th meeting. 

Superintendent's Report: Debra Taylor 

• l had a very strong interview with the candidate for the math teacher. Would like to offer Jonathan 
Cooper the position with the board's approval. He comes with a lot of experience. 

R. Parker/T. Owen: Motion to authorize Superintendent Taylor to formalize the offer to Mr. Cooper 
VOTE: MOTION CARRIED 

• Getting ready for all of the annual school meetings. 
• Still working on the CTE Program. Spoke with the consultant at the Department of Education this 

morning and he is passing our packet into the commissioner this morning. Hoping to have an answer 
by the end of February from the commissioner. 

Business Administrator's Report: Cheryl Covill 
• Additional cost for phone service - Updated the school phone services a couple of years ago. Saved 

the SAU phones for this year. The cost would be $1,914.00 out of the SAU budget but does require 
your vote. 

L. Gray/R. Parker: Motion to purchase the additional items needed to get the SAU phone system 
upgrade. 
VOTE: MOTION CARRJED 

• Fax line for school nurse - There is an issue with the security/HIPAA with faxes coming in from 
medical facilities to the nurses. Cheryl is looking into a more secure system. IT has suggested that a 
dedicated fax line be added that goes directly into the nurse's office. 

T. Owen/R. Parker: Motion to approve the purchase of the new fax machine with a dedicated phone line 
to the nurse's office. 

2 



VOTE: MOTION CARRIED 

• Contract for hood cleaning - Finally found a company, Johnson Controls, to come and clean the 
hoods in the kitchen. The rate will be $1,500.00. They would like us to enter a 5-year contract but 
would be able to get out of the contract with a 30-day notice. The cost will increase by $45.00 each 
year. Have not been able to find anybody to take on this job. This is a requirement to have completed 
each year. This has been budgeted every year. 

R. Parker/L. Gray: Motion to approve going into a 5-year contract with Johnson Controls for $1,500.00 
annually with a $45.00 increase each year to the contract. 
VOTE: MOTION CARRIED 

• A couple of months ago sent out bids regarding the catch basin in the driveway and to remove the 
light pole. There have been no bids to date. Would like to call a local contractor to see if they will 
take care of this in the spring. The board was in agreement with this. 

• Reviewed warrant articles for the upcoming meeting and who is making the motions. Reviewed why 
the tax rate is up to $0.81. Reviewed the adequacy aid which is new to Pittsburg. 

Unfinished Business: None 

New Business: None 

Other Business: None 

Information: None 

Non-Public Session: None 

Meetings: 
• Pittsburg School Board Meeting: Wednesday, March 2, 2022@ 5:30 pm - Pittsburg School library 

computer lab 
• Pittsburg School Board Annual Meeting: Wednesday, March 2, 2022@ 6:00 pm - Pittsburg School 

gymnasium 
• Pittsburg School Board Meeting: Monday, March 28, 2022 @ 6:00 pm - Pittsburg School library 

computer lab 

Adjournment: 

T. Owen /R. Parker: Motion to adjourn the meeting at 7: IO pm. 
VOTE: MOTION CARRIES 

Adopted 03/02/2022 

3 

Respectfully Submitted, 
Billie Paquette 
Minute Taker 
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PlmLIC NOTICE 

Annual Town Report 
Town of Canaan 

The 2021 Annual Town report will be 
available for distribution by February 19, 
2022. ff you are unable to pick the report 
up in person, call or write the Town Clerk 
and a report will be mailed to you; or you 
can read the Town Report on our Town 
website at http:l/www.gmaan-vt.org. 

PuBLIC NOTICE 

The Canaan Zoning Board of 
Adjuslments will bold an in-person meet
ing on Wednesday, February 16, 2022, at 
the Canaan Town Office at 6:00 p.m., to 
consider an application from David and 
Theresa Herr for a waiver/variance to 
build an addition on their camp on their 
property at 3996 VT Rte. 114, CanaaA, 
Vermont. A waiver is required because it 
will not meet the set-back requirements 
for Wallace Pond. 

PuBuc NOTICE 

Town of Columbia 
Unincorporated Town of 

Odell & Ening's Locations 

The Columbia supervisors of the 
Checklist will be in session at the Town 
Office on Saturday, February 26, from 
11:00 to 11:30 a.m. for the purpose of 
making corrections/additions to the 
checklist. 

Supervisors of the Checklist 
Diane Little 

Isabelle Parkhurst 
Stacey Campbell 

The NEWS and SENTINEL 
6 Bridge St., Colebrook, N.H. 

603-237-5501 FAX 5060 
www.colebrooknewsandsentinel.com 

Your hometown paper since 1870 

Essex North Supervisory Union 
318 Christian Hill, Canaan, Vermont 05903 

Business Administrator 
Essex North Supervisory Union Is seeking a Business Administrator to start July 1, 2022. This 
year-round, full-time position is eligible for benefits including health insurance with HRA, FSA, 
short-term and long-term disability, lffe and AD&D Insurance, dental reimbursement, Vermont 
Municipal Employee's Retirement System (5-year vesting period), optional 403(b) retirement 

plan, vacation leave, sick leave and bereavement. 

To view job description or to apply online please visit schoolspring.com. You can also 
apply by sending cover letter, resume and three letters of reference to: 

Karen E. Conroy, Superintendent of Schools 
Essex North Supervisory Union 
PO Box 100, Canaan, VT 05903 

kconroy@ensuvt.org or 802.266.3330 x202 

The application-screening process will begin immediately and continue until posijion is filled. 

Any offer of employment contingent upon Child Abuse/Neglect 
Registry Check and Criminal Background Check results. 

Equal Opportunity Employer 

ESSEX NORTH SU 19 
OFFICE OF THE SUPERINTENDENT 

Canaan, Vermont 

Transportation Bid Information And Request For Proposal 

Notice is hereby given that the Essex North Supervisory Union will receive proposals 
to provide school bus transportation services for Canaan Schools students until 

4:00PM on Friday, February 25, 2022. 

All proposals should be sent to: 
ESSEX NORTRSU 19 

.. _A!,l=nti_on~ Karen E. Conroy 

PITTSBURG SCHOOL BOARD 
PUBLIC HEARING 

Amendment to theAREAAgreement 

Monday, February 14, 2022 
6:00 p.m. 

Pittsburg School library computer room 

Warrant Article #6 to be voted on at tbe Annual District Meeting on 
March 2, 2022 6:00 pm Pittsburg School - Bremer Pond Auditorium 

Shall the district vote under the provisions of RSA 195-A:3, X1 to extend 
the tenn of the current AREA Agreement with Cladcsville currently set to 

• expire on June 30, 2024 by two (2) years to June 30, 2026? 

CLARKSVILLESCHOOLBOARD 
PUBLIC HEARING 

Amendment to the AREA Agreement 

Monday, February 14, 2022 
4:45 p.m. 

Clarksville Town Hall :,. 

Warrant Article #5 to be voted on at the Annual District Meeting 
on March 8, 2022 6:00 pm Clarksville Town Hall 

Shall the district vote under the provisions of RSA 195-A:3, XI to extend 
the tenn of the current AREA Agreement with Pittsburg currently set to 

expire on June 30, 2024 by two (2) years to June 30, 2026? 

Para Educators 
{School schedule with benefits offered) 

SubstiMe Teachers 
{Teaching experience is not needed) 

Bus Drivers 
(Flexible hours, benefits & training provided) 

Custodian/Groundskeeper 
(Full time with excellent benefits) 



PITTSBURG SCHOOL BOARD 
PUBLIC HEARING 

Amendment to the AREA Agreement 

Monday, February 14, 2022 
6:00 p.m. 

Pittsburg School library computer room 

Warrant Article #6 to be voted on at the Annual District Meeting on 
March 2, 2022 6:00 pm Pittsburg School- Brember Pond Auditorium: 

Shall the district vote under the provisions of RSA 195-A:3, XI to extend the 
term of the current AREA Agreement with Clarksville currently set to expire 

on June 30, 2024 by two (2) years to June 30, 2026? 

News & Sentinel: 

Date: Wednesday, February 2, 2022 

Publication Date: Wednesday, February 9, 2022 

Send Invoice to: 
Pittsburg School District 
21 Academy Street 
Colebrook, NH 03576 

Contact Tori @237-5571 Xl0 or vsmart@sau7.org 



PITTSBURG SCHOOL BOARD 
PUBLIC HEARING 

Amendment to the AREA Agreement 

Monday, February 14, 2022 
6:00 p.m. 

Pittsburg School library computer room 

Warrant Article #6 to be voted on at the Annual District Meeting on 
March 2, 2022 6:00 pm Pittsburg School - Brember Pond Auditorium: 

Shall the district vote under the provisions of RSA 195-A:3, XI to extend the 
term of the current AREA Agreement with Clarksville currently set to expire 

on June 30, 2024 by two (2) years to June 30, 2026? 

Colebrook Chronicle: 

Date: Wednesday, February 2, 2022 

Publication Date: Friday, February 4, 2022 
Friday, February 11, 2022 

Send Invoice to: 
Pittsburg School District 
21 Academy Street 
Colebrook, NH 03576 

Contact Tori@ 237-5571 Xl0 or vsmart@sau7.org 



Friday, February 11, :!022 

Our Yesterdays 

(Continued from page 4) 

these groups. For a short period 
of time even, Colebrook was 
voted a "dry town" and liquor 
was forbidden to be sold. 

Then on Jan. 17, 1920, the 
Eighteenth Amendment to the 
United States Constitution took 
effect, outlawing the mnnufoc. 
lure, sale or transportation of 
intoxicating Hquors. Colebrook 
soon had its share of bootleggers, 
but the main operator in the 
area was u six.foot toll, 270 lbs. 
man nicknamed "Big" Smith. 
After a while, Smith realized 
that no one would look for an 
illegal still in town, so he n:m one 
out of the present Thivierge 
home on Cooper Hill. Whenever 
a batch of illegal liquor was 
ready, the "lady" of the house 
would move her laundry tub out 
into the yard. Those "in the 
known would stop by and for a 
nominal charge she would pull 
a fresh bottle ofliquoroutofthc 
suds. 

In nearby Canada the sale of 
liquor was still legal, so as the 
towns of the North Country were 
in close proximity, they saw 
first-hand the internat.ionol 
illegal liquor trade. Locnl 
teacher Rusty Wiswell shared 
that while a student at Cole
brook Academy, from the 
windows of the study hall, she 
witnessed Federal officers shoot. 
at the tires of :.,1 car of illegal 
liquor they were chasing down 
the Main Street. In the Cole
brook Village Cemetery there is 
a met.al monument with an 
opening that bootleggers used 
during this tirne to pass rues• 
sages to each other on shipments 
coming through the border. 

However, on Dec. 5, 1933, the 
21st Amendment to the U.S. 
Constitution was repealed and 
the sale of liquors once again 
became legal. In early 1934 the 
Slate of New Hampshire set up 
a Liquor Commission to regulate 
the sale of liquors. Soon, Cole• 
brook had one of these State 
Liquor Stores which was situ
ated on Main Street in the store
front where Country Roots Hair 
Salon is today". 

The process for purchasing 
liquor was much different in 
those dav:L You would enter the 
store, be ·greeted by a cl('rk nt the 
counter, write down what .vou 
wanted for liquor and then the 
clerk would pick the bottle off of 
the shelve for you. 'fhe New 
Hampshire State Liquor store's 
had green sign3ge on the front 
of their buildings and were nick. 
named "The Green Front." Oil.en 
parents told their children they 
were going to visit "Dr. Green's" 
rather than stuLing they were 
going to the liquor store. 

The State Liquor Store in 
Colebrook was in thRt location 
for three decades, but in 1967 it 
was moved to the corner of Main 
and Bridge Street, where the Le 
Rendez Vous FrC'nch Bakery is 
now. It remained there for less 
than 10 years, when it was 
moved across the street to the 
former Jax Theatre building. In 
2018 the store moved south of 
town on Route 3 into a larger 
retail space. 

The Colebrook Chronicle 

A thought, to ponder. Today, 
liquor in moderation is used as a 
social beverage, but we forget 
that to our ancestors it was t.he 
staple of their diet. As a young 
child when we neared a. holiday, 
my father would state "well, 
looks like l need to go to the 

Green Front" and I had no idea 
what he meant. So the next time 
you go to purchase a bottle of 
liquor for that special event, just 
tell your kids you are going to the 
Green Front, and only you will 
know what it means. 

CLARKSVILl.F. SCHOOL BOARD 
PUBLIC HEARING 

Amendment ro rhe Ah6A Agreement 

Mvn<l:iy, Ftbnwry 1..i. '2022 
4 45 J)OI 

Ciarl.,wille. Towu Hall 

WlU'r11nf Articlr #5 lo ht> Vtlftd uu llt Utt Annnal Distric-1 Mrr-ling iMI 

Mnrch S. 2022 6:00 pm 011rk~vill«-TO'f\'11 H,111 

Shall the dmrici vote u11de1" 1hc prcivlsions of RSA J()S-A 3, XI 10 t'lltcnd Ou: 
ternt ,,rthf current AREA Agreffl11.•nt wi1h Piusburl' curn:ntl>• ~1..'1 to expire 

on June JO. 202;1 by two(:?) years 10 June 30. 2026? 

PllTSBU RC SCHOOL BOARD 
PU Bl.IC HEARING 

Amendment ro the AREA Agreement 

Monch1y, Fcbmarv 14. 2022 
tr001>m 

Pin~urg Schnol lihrury computer room 

w ... ra,1t Article #6 to bt,•Oftd on al the 1\.t1,1UAI Disltlt( Mttli11g Otl 

Mot~h l, 1022 6:00 pm Plttsbtir.i School - 8remht1" Po11d Audhol'ium: 

Shall the district \'ole under lho,! provisions of RSA 195-A 3. XI to e-xtcnd t\ie 
term of th~ cuiTcnt A.REA Agrec-mcnl with C111rksvillc cum::01ly s.et to e~pire 

on June JO. 2U~4 by twci (2) yea.rs 10 June: JO. :?026'! 

9 COLEBROOK 
Plumbing & Heating, Inc. 

i "The Best in the North Co11111ry" •,u 
n Gas• Elwrical • Water Pumps ' 'II 
,1 24/7 Emergency Services - Fully Lie<nscd -•:JI 
•~ New Construction, Remodeling & Repairs '.-1 , 
i Come in a11d check oui our showroom! tr,'\ 

I( Boilers • Radiant Heat• Gener:uors I ~ 
1-8Uft•2IJS•lf301 /J Pa~onsSt. Cokbrool:. NH OJ576 60,\.2J7.X..'Ol ., 

,.. cclffl!111.i:p!umbi~gegr.,Jil.rot:1 rolrtJIOOl;plmnbint.1.'(lm If If 
·~~'Hl.m:ftl;.")-(llt&Pl11.11~!1f!~~l!Jlfi>ll&ll "'1lriplnMal.lul!:i2J .,i 

LLI VOTE VOTE VOTE < t- 0 0 
I am a candidate -I > m 

for Pittsburg 
LLI Selectman. < t- 0 0 Your vote would -I > m 

be appreciated 

Richard La.point < LLI 
t- 0 0 

VOTE 
-I 

> VOTE VOTE m 

COOS COUNTY 
PLANNING BOARD MEETING 
Wednesday, February 16, 2022 

at6:00 p.m. 
North Country Resource Center 

629 Main Street Lancaster, NH 

Page S 

"(i)\• :!.I.! b n. • J7 n: 
,i- bl.ms u:!g~ 1N:tel'gt€ ixtitnt&e:tJs, 

S;l IA.K,F;ltD RiHrb';w'fn;'~f~~:~G 

~ Satu:~.~;'.ili~=.:::z. ~~: 2022 

~ 3 Sittings: 4PM, 5PM ~nd 6PM 

Complct, Dinner l11dudcs ll"''""l;< & Dme,1 

A,/ul!> $20.00 / Chifd (10 & Under) $,a.oo 

RESERVATIONS R.EQylREll 

~~-Kainbow 
• • '-rille 

\J & TAVERN 

"THE AREA'S 
STANDOUT 
DINING" 

lUE ,maw ClOIE 

L 

Reservation~ Rccmnmcndcd 
onlm~ at RaiuhowGrill~.co,n 

or Call 603-S)R-9556 

Jfomw (5 days}: 
W«l Thu & Sun: 5:00- 8:00 
Fri & S,u: 5:00 - 8·,0 

Till TIMBER lODGE 0~ BACK LIKE PITTSBURG, NN 

Cnrpcts, Rugs & Upho!Stttry. Pel &Stain Spcd:ali!tt -Geri-y's Carpet & Upholstei-y Cleaners 
Servin& the entire North Covotry 

~I 
from che Lakes Region to Pittsburg 

Fast - Friendly - Professional 
Uncompromising Customer Service 

SUPER FAST ORYING TIMESl 
Visit us on the web. 

www.sanitlzemycarpet.s.com 
603-723-4084 I] @SanltlzeMyLlfe D fm:adli(e.t'Ol'lru'.tuiM, 
on-sbwrittt:nl'fflml.m 

APRIL's MAPLE 
IT'S ABOUT THE -

!~Uil~fllli!I~ II! :1~ 1. 
Help Wanlltl, KlkM■. 
l1111■lrln w1lcamod. 

H011n1 

Mo■,, Wo4.-Frl. 11-4 p.m. 
Sat. & S.n. 11-3 
(l011d Tuesday 

6~~~;~t~
1N~,0l!~~~<:':r 

3 milH beyond Lak, Wallac,. 
(102) 266-9624 

SWEETER 
THINGS IN LIFE! 
Shop our pure NH maple syrup, maple 
candy, maple cream, and maple sugar 
online or visit us at our Country Store. 

267 MAIN ST, LANCASTER, NH 
MON - SAT: 9AM-5PM, SUN: 10AM-3PM 

-



XI, D

Drummond " • I I James A. O'Shaughnessy 603.792.7411 
Admitted 1ri NH joshaughnessy@dwmlaw.com 

May 31, 2022 

VIA EMAIL ONLY 
Drew Cline, Chair 

ATTOflNEYS AT LAW 

c/o Angela Adams, Program Specialist 
State Board of Education 
1 01 Pleasant Street 
Concord, NH 03301 

RE: Changes to Hollis-Brookline Articles of Agreement 

Dear Chainnan Cline: 

670 N. Commercial Street, Suite 207 
Manchester, NH 03101-1188 
603.716.2895 Main 
603.716.2899 Fax 

The Hollis-Brookline Cooperative School District held a Special Meeting on October 5, 
2021, in accordance with its Articles of Agreement to consider proposed changes to its Articles 
of Agreement. After debate and discussion, the voters approved several changes to the Articles 
of Agreement. The following supporting documents are provided as evidence of the changes to 
the Articles of Agreement: 

A. Copy of the October 5, 2021 Special Meeting Warrant 
B. Certificate of Posting 
C. Evidence of Publication 
D. Minutes of the District Special Meeting, including voting results 
E. Current Articles of Agreement 
F. Proposed Articles of Agreement, reflecting changes adopted by the Special Meeting on 

October 5, 2021 

The Hollis-Brookline Cooperative School District submits this information to the New 
Hampshire State Board of Education in accordance with its Articles of Agreement and RSA 
195: 18, Ill(i), seeking certification of the change to its ArticJes of Agreement, effective October 
5, 2021. 

Please let me know if you require any additional materials. 

Enclosures 

800.727.1941 I dv;mlaw,com 



-----·o·· -••·-•-r"- •-· ------- • •- -• - ,.._..,.., • ......,_, _.., ___ "''"' 

Hollis Brookline Cooperative School District 
Special Meeting 

WARRANT 
The State of New Hampshire 

To the inhabitants of the Hollis Brookline Cooperative School District in the Towns of Hollis and 
Brookline in the County of Hillsborough, State of New Hampshire qualified to vote in District Affairs. 

YOU ARE HEREBY NOTIFIED TO MEET AT THE HOLLIS BROOKLINE HIGH SCHOOL IN SAID 
DISTRICT ON THE FIFTH DAY OF OCTOBER, 202 l AT SEVEN IN THE EVENING TO ACT 
UPON THE FOLLOWING SUBJECT. 

Article 01: Editorial/Non-substantive changes to Articles of Agreement: 
To see if the school district will vote to amend the Articles of Agreement of the Hollis-Brookline 
Cooperative School District as folJows: 

Article 1: 
The school districts of Brookline and Hollis shall combine to form a cooperative jttAier middle and senior 
high school district which shall be named the HolliS, Brookline Cooperative School District, pursuant to 
RSA 195. 

Article 2: 
The School Board of the Hollis/Brookline Cooperative School District shall consist of seven members. 
Effective with the election of~2021, the Board will be organized in the following manner: 

Town Members Tenn Year Ending 

Brookline 1 member 3 years ~2022 
l member 3 years ~2023 
1 member 3 years ~2024 

Hollis 2 members 3 years ~2022 

I member 3 years ~2023 
1 member 3 years ~2024 

Members of the Cooperative School Board shall be elected by the voters of the pre-existing districts they 
represent and must be residents of those pre-existing districts. All members elected shall be elected to three 
year terms unless that member is filling out the unexpired term of a member who has left the board, in 
which case the term shall be the unexpired term. 

Reapportionment of the school board may be proposed at any time in accordance with RSA's 195:22 and 
671:9, but in any case the apportionment as specified above would be subject to review for possible 
amendment at least in March, ~2023 and every three (3) years thereafter under the provisions of Article 
11 of this agreement and RSA 195:18, lll(i). 

Article 02: Substantive changes to Articles of Agreement: 
To see if the school district will vote to amend the Articles of Agreement of the Hollis-Brookline 
Cooperative School District as follows: 

Amele 4: 



""'vv"'"""''d'' ._,,.,g,-.,~ ,...,. tJ<.>Ul>Urt"V"'\V-...,..,,V""'"'fQ::,,0-1"\uu 1•0;:,oou~ooov,;, 

Tke HeUislBFookliae CoeperatiYe Seheol Distriet shall lellfie the Hollis High Scheel "White BuildiBg" anEl 
the Hollis JunioF Higa Sehoel ffem ilie Hollis Seheol District upon sueh tefffls Emd eonditions as the 
Coopet=ari¥e Seheol Bo&fd aegotiotes aea eeteFmines to be ia the eest inteFests of the Coopefati¥e Seheol 
District. The Hollis/Brookline Cooperati•;e School District shall aequiFe, at no fufther eost, the existing 
laed, b¼!ildiag rmd eoetems comprising that portioa of the Hollis A~A High Seheol iaiaelly eoasm:1ctea 
ifl 1982, iacladiag suesetltieftl aaditiORS. 

Affiele 8! 
All trust fuaEls held OF enjoyed ey any pFe eKistiag district shall be held aeEl appHeEl as the tefffis of the trast 
indicate, in aceordonee with RSA 19§:1 J. 

Article 10: 
The Hollis/Brookline Cooperative School District shall provide transportation for students, as required by 
RSA, under terms decided by the Hollis/Brookline Cooperative Board. 

AAiele U1 
It will be the respoRsibility of lhe CeopeFahYe Sehool Boord to plan a minimlffll of two joiflt meetings per 
year with the Hollis and Brookliae Sehool Bo ares for the purpose of disetJssiag issues of mumal iaterest. 

Given under our hands and seals at said Hollis, New Hampshire on this 15th day of September, 2021. 

SCHOOL BOARD MEMBERS: 
r:.-....,..,., 
0~.~-~ -------
Holly Deurloo Babcock, Chair 

Tom Solon 

Cindy V anCoughnett 
~-!If: 
L~111.11e.,.,, 
-T0MUO ttdtt· 

Beth Williams 

A true copy of the Warrant attests: 

SCHOOL BOARD MEMBERS: 

Holly Deurloo Babcock, Chair 

r-:;- .... -· 
L7:::,.:.~ 
Tom Solon 

rco.••-v~ 
~t&.ltl>< -'-----------

Cindy VanCoughnett 

~-~ ~~ 111it1 ...... 
'"ICCIIMIFSd JP. 

Beth Williams 

Kate Stoll 

~0.-""' 

~!.~ 
Krista Whalen 

Elizabeth Brown 

Q-.-~ 
~.~~w 

Kate Stoll 

Krista Whalen 

------ -. 



HOLLIS BROOKLINE COOPERATIVE SCHOOL DISTRICT 
CERTIFICATE OF POSTING OF WARRANT 

I certify that on the 20th day of September, 2021, I posted a copy of the Special Meeting Warr-ant on the 

changes to the Articles of Agreement for the Hollis Brookline Cooperative School District attested by a 

majority of the School Board in the following locations being public places in the Hollis Brookline 

Cooperative School District: 

Hollis Brookline Middle School, Hollis, NH 

Hollis Brookline High School, Hollis, NH 

SAU 41 Office, Hollis, NH 

SAU 41 Website 

Hollis Primary School, Hollis, NH 

Hollis Upper Elementary School, Hollis, NH 

Captain Samuel Douglass Academy, Brookline, NH 

Richard Maghakian Memorial School, Brookline, NH 

Town Hall, Brookline, NH 

Town Hall, Hollis, NH 

Also posted in the Union Leader on 9/22 and 9/26 and The Telegraph on 9/26 

Kelly Seeley, Business A ministrator, SAU 41 

State of New Hampshire 

Hillsborough County 

Signed and sworn to before me on the 4th day of October, 2021, by Jennifer Dubois. 
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SPECIAL HOLLIS BROOKLINE COOPERATIVE SCHOOL DISTRICT MEETING 
Hollis Brookline High School, Hollis, NH 

Hollis Brookline Coop School Board 
Holly Deurloo Babcock, Chair 
Tom Solon, Vice Chair 
Beth Williams, Secretary 
Elizabeth Brown 
Kate Stoll 
Krista Whalen 
Cindy VanCoughnett 

SAU #41 Administration 
Andrew Corey, Superintendent 
Gina Bergskaug, Assistant Superintendent 
Kelly Seeley, Business Administrator 

Meeting Officials 
Drew Mason, Moderator 
James O'Shaughnessy, District Counsel 
D!ane Leavitt, District Clerk 

05 October 2021 

Hollis Brookline High School 
Timothy Girzone, Principal 
Robert Ouellette, Assistant Principal 
Amanda Zeller, Assistant Principal 
Kimberly Meyer, Assistant Principal 

Hollis Brookline Middle School 
Patrick West, Principal 
Jennifer Campbell, Assistant Principal 
Yolanda Flamino, Assistant Principal 

The meeting was called to order at 7:00pm by the Moderator, Drew Mason at the Hollis Brookline 
Cooperative High School gymnasiwn. The meeting was started Vi;fu the Pledge of Allegiance. 
Moderator recognized all veterans and serving members of our anned forces. 

Holly Deurloo Babcock, School Board chair introduced the School Board. Andy Corey, SAU 41 
Superintendent introduced the SAU and the school staff. Moderator introduced School District Clerk, 
Diane Leavitt and School District Council, James O'Shaughnessy. Moderator recognized the Supervisors 
of the Checklist, Ballot Clerks, and Assistant Moderators. 

Moderator gave a few administrative announcements and went over the rules of the meeting proposed by 
the Moderator. Moderator motioned to adopt the rules of the meeting. Seconded by Tom Solon. 
No discussion. Moderator brought adopting rules of the meeting to a vote. CARRIED by a card vote. 

Article 01: Editorial/Non-substantive changes to Articles of Agreement: 
To see if the school district \\rill vote to amend the Articles of Agreement of the Hollis-Brookline 
Cooperative School District as fullows: 

Article 1: 
The school districts of Brookline and Hollis shall combine to form a cooperative jttmor middle and senior 
high school district which shall be named the Hollis/Brookline Cooperative School District, pursuant to 
RSA 195. 

Article 2: 
The School Board of the Hollis/Brookline Cooperative School District shall consist of seven members. 
Effective with the election ofrn-2021, the Board will be organized in the following manner: 

1 



Town Members Tenn Year Ending 

Brookline 1 member 3 years ~2022 
1 member 3 years ~2023 
1 member 3 years ~2024 

Hollis 2 members 3 years ~2022 
1 member 3 years ~2023 
I member 3 years ~2024 

Members of the Cooperative School Board shall be elected by the vote.rs of the pre-existing districts they 
represent and must be residents of those pre-existing districts. All members elected shall be elected to three 
year terms unless that member is filling out the une>..'J)ired term of a member who has left the board, in 
which case the term shall be the une>..'J)ired term. 

Reapportionment of the school board may be proposed at any time in accordance with RSA's 195:22 and 
671 :9, but in any case the apportionment as speci£ed above would be subject to review for possible 
amendment at least in March, ~2023 and every three (3) years thereafter under the provisions of Article 
11 of this agreement and RSA 195: 18, III(i). 

Tom Solon motioned to bring Article 01 to the floor. Seconded by Holly Deurloo Babcock. 
Tom Solon gave a presentation. Discussion ensued. 

Kat McGee motioned to amend the Articles of Agreement Article 1 as follows, to strike the word senior 
so it reads, middle and high school district. Seconded by Erika McDonald. No discussion. 
Moderator brought motion to amend AoA Article l to a vote. CARRIED by a card vote. 
Moderator brought amended AoA Article I to a vote. CARRIED by a card vote. 

Article 02: Substantive changes to Articles of Agreement: 
To see if the school district will vote to amend the Articles of Agreement of the Hollis-Brookline 
Cooperative School District as follows: 

Artiele 4: 
The HollislBFOokliae Coopemive Seheol District shall lease the Hollis High 8ehool "White Bttilfflftg" 8:fld 
the Rollis Junior High School from the Hollis 8ehool Distriet ttpoa 91:teh temis a:ed eonditioas as the 
Cooperative Seh:ool Board Regotiotes aftd detenB:i:B:es ID be m. the best m.tefests ofthe Cooperative School 
District. The Hollis/Brookline Cooperative 8cl10ol District shall aeqtt:ire, at fl:O further eost; the existiAg 
hmd, ooildiag aftd eont:ems eomprismg that porti:oB. oftlt.e Hollis AREA High Seh:ool ia-itiallj· eoostmeted 
ia 1962, iaeh:1dieg subsequent additioB.s. 

Artiele 8: 
All trust funds hcld or enJoyed by-a:e:y· pre eKisti:ng district shall be held and appli;ed as the terms of the trust 
iadieate, m aeeo~!fflee v.ith RSA.195:11. 
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Article 10: 
The Hollis/Brookline Cooperative School District shall provide transportation for students, as required by 
RSA, under terms decided by the Hollis/Brookline Cooperative Board. 

t..rtiele 13: 
It will be the respoB:Sibilit)· of t:be Coopemtive School Board to ploo a minimttm. of t\vo joint meetings peF 
year v.:fth the Hollis eaa Broeldme Seheel Beams for the pttrpose efdiseussmg issues efffflltltal imerost. 

Tom Solon motioned to bring Article 02 to the floor. Seconded by Holly Deurloo Babcock. 
Tom Solon gave a presentation. No discussion. 
Moderator brought Article 02 to a vote. CARRIED by a card vote. 

Holly Deurloo Babcock motioned to dissolve the meeting. Seconded by Tom Solon. 
Moderator brought motion to dissolve a vote. CARRIED by 2/3 card vote. 

Meeting ended at 7:24pm. 
Voters through the checklist: Brookline -9, Hollis- 25, total registered voters attending 34. 

Respectfully submitted, • 

<O~v. ~:: vL/ 
Diane Leavitt, tl'v?, ~~ 
Hollis Brookline Cooperative School District Clerk 
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Article 1: 

ARTICLES OF AGREEMENT BETWEEN 

THE DISTRICTS OF HOLLIS AND BROOKLINE,. 

The school districts of Brookline and Hollis shall combine to form a cooperative junior and 
senior high school district which shall be named the Hollis/Brookline Cooperative School 
District, pursuant to RSA 195. 

Article 2: 

The School Board of the Hollis/Brookline Cooperative Schoo] District shall consist of seven 
members. Effective with the election of 2003, the Board will be organized in the following 
manner: 

Town Members Term Year Ending 

Brookline l member 3 years 2004 
1 member 3 years 2005 
1 member 3 years 

2006 

Hollis 2 members 3 years 2004 

1 member 3 years 2005 
1 member 3 years 2006 

Members of the Cooperative School Board shall be elected by the voters of the pre-existing 
districts they represent and must be residents of those pre-existing districts. All members elected 
shall be elected to three year terms unless that member is filling out the unexpired term of a 
member who has left the board, in which case the term shall be the unexpired term. 

Reapportionment of the school board may be proposed at any time in accordance with RSA's 
195:22 and 671:9, but in any case the apportionment as specified above would be subject to 
review for possible amendment at lease in March, 2005 and every three (3) years thereafter under 
the provisions of Article 11 of this agreement and RSA 195:18, III(i). 

Article 3: 

The Hollis/Brookline Cooperative School District shall be responsible for grades seven (7) 
through twelve ( 12) 

Article 4: 

The Hollis/Brookline Cooperative School District shall lease the Hollis High School "White 
Building" and the Hollis Junior High School from the Holhs School District upon such terms and 
conditions as the Cooperative School Board negotiates and determines to be in the best interests 
of the Cooperative School District. The Hollis/Brookline Cooperative School District shall 



1 I - • r:. 
acquire, at no further cost, the existing land, building and contents comprising that portion of the 
Hollis AREA High School initially constructed in 1962, including subsequent additions. 

Article 5: 

The operating expenses, excluding principal and interest payments on bonds, of the 
Hollis/Brookline Cooperative School District, payable in each fiscal year, shall be apportioned 
based on Average Daily Membership (ADM) and Equalized Valuation (EV) according to the 
table below: 

ADM Weight EV Wei2ht 
95%5% 

The expenses related to principal and interest of bonds (current and future), of the 
Hollis/Brookline Cooperative School District, payable in each fiscal year, shall be apportioned 
based on Average Daily Membership (ADM) and Equalized Valuation {EV) according to the 
table below: 

ADM Weight EV Weieht 
0% 100% 

After the calculations are made as set forth above, an additional amount of $1 will be assessed to 
Hollis prior to apportionment. 

Article 6: 
The State Aid to which each pre-existing district would be entitled if it were not part of the 
Cooperative School District, grades seven through twelve (7-12), shall be credited to such 
district's share of the total operating budget. 

In the event of a construction project, the State Building Aid which may be available to the 
Hollis/Brookline Cooperative School District shall be applied to reduce the capital expenditure 
prior to the apportionment of costs under the provisions of Article 5. 

Article 7: 

There shall be a Hollis/Brookline Cooperative School District Budget Committee established 
under the provisions of RSA 195:12-a, which shall have the powers and duties of a municipal 
budget committee under the provisions of RSA 32 as applicable to the cooperative school 
budget. 

Article 8: 
All trust funds held or enjoyed by any pre-existing district shall be held and applied as the terms 



of the trust indicate, in accordance with RSA 195:11. 

Article 9: 
21 c- • .., 

A schedule of monthly payments based on the respective shares of the towns of Brookline and 
Hollis for capital and operating expenses shall be established and revised as necessary by the 
Hollis/Brookline Cooperative School District and the appropriate town officials from Brookline 
and Hollis. 

Article 10: 

The Hollis/Brookline Cooperative School District shall provide transportation for students under 
terms decided by the Hollis/Brookline Cooperative Board. 

Article 11: 

These articles of agreement may be amended by the Hollis/Brookline Cooperative School 
District, consistent with the provisions of RSA 195:18, III(i), except that no amendment shall he 
effective unless the question of adopting such amendment is submitted at a Cooperative School 
District meeting to the voters of the District after reasonable opportunity for debate in open 
meeting, and unless a majority of the voters of the District who are present and voting shall vote 
in favor of adopting such amendment. Furthe.rmore, no amendment to these articles shall be 
considered except at an annual or a special meeting of the Cooperative School District and unless 
the text of such amendment is including in an appropriate article in the Warrant for such a 
meeting. 

It shall be the duty of the Cooperative School Board to hold a public hearing concerning the 
adoption of any amendment to these articles of agreement at least ten ( 10) days before such 
annual or special meeting and to cause notice of such bearing and the text of the proposed 
amendment to be published in a newspaper or newspapers having general circulation in the 
District at least fourteen ( 14) days before such hearing. 

Article 12: 

The date of operating responsibility of the Hollis/Brookline Cooperative School District shall be 
July 1, 1991. 

Article 13: 

It will be the responsibility of the Cooperative School Board to plan a minimum of two joint 
meetings per year with the Hollis and Brookline School Boards for the purpose of discussing 
issues of mutual interest. 

Article 14: 

For the 1991-92 school year exclusively, the Hollis/Brookline Cooperative School District will 
offer employment to all teachers under contract in grades 7-12 in the Hollis School District on 



April I, 1991, who have not been non-renewed in the ordinary course of business, except that the 
Cooperative School District will not employ more teachers than the number of teaching positions 
established in the Cooperative School District. 

Article 15: 

PROCEDURE FOR THE IMPLEMENTATION OF A REDUCTION IN GRADE 

Pursuant to RSA 195: 16-a, the Hollis/Brookline Cooperative District hereby provides that a 
reduction in grades from 7-12 to 9-12 may be accomplished by the district in the following 
manner: 

A. Initial Vote 

The initial vote concerning the question of reduction in grades may be placed on the Warrant at 
any annual meeting of the district by. any lawful means. which vote wm determine whether the 
district wishes to initiate the process that will lead to a vote at the next annual or special district 
meeting to actually implement the reduction in grades. The Hollis/Brookline Cooperative School 
Board will make the decision about whether the initial vote will occur at the Annual District 
Meeting or a special district meeting. This initial vote will require the steps identified below to 
be undertaken, all of which must be complied with prior to any final vote to accomplish. the 
reduction in grades. 

B. Fonnation of the Grade Reduction Committee 

In the event of an affinnative vote by a simple majority of those present and voting at the annual 
district meeting considering the initial vote, the Board of the Hollis/Brookline Cooperative 
School District shall organize within 30 days a study committee wruch shall be known as the 
Grade Reduction Committee, consisting of eleven (11) members, selected in the following 
manner: 

I. The Hollis/Brookline Cooperative School District Board shall appoint two (2) active 
members of the Hollis/Brookline Cooperative School District, ( one being a member of 
the Cooperative School Board from Hollis and the other being a member from 
Brookline); and, 

2. The Hollis School Board shall appoint two (2) representatives of the Hollis School Board; 
and, 

3. The Brookline School Board shall appoint two (2) representatives of the Brookline School 
Board; and, 

4. The respective Boards of Selectmen from the Towns of Hollis and Brookline shall appoint 



one (1) representative of their respective boards; and, 
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5. The Hollis Budget Committee, the Brookline Finance Committee, and the 
Hollis/Brookline Cooperative Budget Committee shall appoint one representative of their 
respective boards. 

C. Duties of the Grade Reduction Committee 

1. Formulation and Content of Plan: The Grade Reduction Committee shall be responsible to 
study the process of grade reduction and formulate a plan for grade reduction that will 
provide for a plan relating to both financial and educational considerations which shall 
include the following: 

a. An educational plan containing the manner in which the provision of educational 
services to the 7th and 8th grade students of the Hollis and Brookline School Districts 
will be carried out if the reduction in grades ultimately occurs, including, without 
limitation, a timetable for the implementation of the educational plan; and, 

b. Identification of the facilities in which the provision of these services will occur; and, 

c. A financial plan containing the proposal for any distribution of assets and transfer of 
property that may be necessary to facilitate the provision of said educational services, 
including any adjustments that may be necessary to arrive at a fair and equitable 
distribution of assets and property jointly enhanced or acquired, including, without 
limitation, a timetable for the implementation of said financial plan. 

2. Information Requirements: When considering the three criteria listed above, the 
Committee shall insure that the Plan contains, without limitation, the following minimum 
information: 

a. A detailed analysis of the financial consequence of the proposed grade reduction 
including the comparative costs of the current middle school and the proposed costs 
of the said. program for the pre-existing districts. 

b. A summary of the history of capital expenditures jointly funded through apportionment 
by the pre-existing districts since the Cooperative School District was created relative 
to the Hollis Brookline Middle School. This should include identification of the 
impact of building aid and depreciation. Capital expenditures to date (March, 2004) 
are: 



-1993 High School Renovation - $1,135,000 

- 1999 Middle School Elevator Installation - $85,000 

- 2003 Middle School Renovation - $390,700 

Capital projects after March, 2004 (but not limited to) will be added to this analysis. 

s I~., ge 
c. A detailed education plan for the reduced grades, (7th and 8th), which assures 

complete compliance with all NH DOE regulations, minimum standards 
requirements. and any other applicable regulatory standards that would apply to those 
grades. 

3. Plan Submission: Once the Committee has completed a Plan containing the foregoing and 
prior to submitting the Plan to the NH Board of Education in accordance with reference C 
- (2), the Committee shall conduct a public hearing regarding the Plan which hearing 
shall allow for public input. Notice of such hearing shall be given in the same manner as 
any pub1ic hearing of the Hollis-Brookline Cooperative School Board provided, further, 
however that copies of the proposed Plan shall be made public and available to the public 
at the office of SAU 41, at least 14 days prior to said bearing. Following such public 
hearing, the Committee, within 72 hours, shall determine the final form of the Plan. 

4. Time for Plan Priwaration and Submission Process: The Plan shall be prepared and 
completed, with specific planning detailed by the preexisting districts to house and 
educate their grades K-8 children and the public hearing shall be held, within 120 days of 
the date of the formation of the Committee. Upon such completion the Plan, together with 
changes arising from the referenced public bearing, (if any). shall be submitted to the 
Hollis-Brookline Cooperative School Board, for its review and approval. Following such 
approval, said plan shall be submitted, simultaneously, to the Hollis School Board, the 
Brookline School Board and the respec6ve Boards of Selectmen of the Towns of Hollis 
and Brookline, the State Board of Education, the Hollis Brookline Cooperative School 
Distnct Budget Committee, Hollis Budget Committee, and Brookline Finance 
Committee. 

D. Presentation of Plan for Final Vote to Legislative Body 

I. The Grade Reduction Committee shall present the completed Plan to the Hollis Brookline 
Cooperative School Board which shall then prepare and present a warrant article for the 
approval of an annual or special district meeting seeking ratification of the Plan. 'While 
the Plan shall be considered at deliberation at said meeting, it shall not be capable of 
modification. The purpose of the final vote will be solely to determine whether, based on 
the information and particulars of the Plan as prepared, the voters of the Cooperative 
School District wish to proceed with the contemplated reduction in grades. Nothing 
herein shall prevent the meeting from returning this plan to the Grade Reduction 



Committee for further study, assuming that votes were not approved for adjournment or 
to restrict reconsideration, and that a vote to continue the meeting is approved. 
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2. Upon .final approval by the annual or special district meeting, the grade reduction plan 

shall be submitted to the NH Board of Education for its approval. If the Plan as presented 
does not meet the approval of the NH Board of Education, the Grade Reduction 
Committee shall continue to work with the State Board to arrive at a suitable and 
agreeable plan which receives the eventual approval of the NH Board of Education. 

3. If such final vote is in the affirmative, the Plan shall be implemented according to the 
timetables . and conditions contained therein. 

E. Amendment of This Article 

All portions of this Article can be amended by a simple majority except those portions developed 
under section C. l .c. (the finance plan), which will require a supermajority vote of 2/3 of those 
present and voting on such amendment. 

*Formation: Approved by the AREA School Plan Review Board on 12/14/89; 
Approved by the Voters of Hollis and Brookline at a Special School District Meeting on February 12, 1990; 
Approved by the State Board of Education on January 10., 1990. 

Article 2: Amendments approved at the March 6-7, 2002 Annual District Meeting; 
Certified by the State Board ofEducation on April 17. 2002. 

Artick 5. 6-mendmeat approved at the March 19% .J\J:!n•1al District !\1cctir g; 
Amended by the State Board of Education on March 11, 1996. 

Amendment approved at the March 6-7, 2002 Annual District Meeting; 
Certified by the State Board of Education on April 17, 2002. 

Amendment approved at the March 7-8, 2007 Annual District Meeting; 
C'ertificd by the State Board of Education on May 9, 2007. 

Amendment approved at the January 12, 2015 Special School District; 
Certified by the Stale Board ofEducauon oo February 18, 2015. 

Amend.meat approved at the January 29, 2020 Special School District Meeting; 
Certified by the State Board of Education oo September 15, 2020. 



Article 7: Amendment approved at the June 30, 1992 Annual District Meeting; 
Adopting Budget CoOllllittee it. accordJ.Dce witn RSA 195:12-a. 

Article 15: Amendment approved at the March 3-4 Aonual District Meeting; 
Cenified by the State Board of Education on May 19, 2004. 



Article 1: 

ARTICLES OF AGREEMENT BETWEEN 

THE DISTRICTS OF HOLLIS AND BROOKLINE* 

The school districts of Brookline and Hollis shall combine to form a cooperative middle and senior 
high school district which shall be named the Hollis/Brookline Cooperative School District, 
pursuant to RSA 195. 

Article 2: 
The School Board of the Hollis/Brookline Cooperative School District shall consist of seven 
members. Effective with the election of 2021, the Board will be organized in the following manner: 

Town Members Term Year Ending 

Brookline 1 member 3 years 2022 
1 member 3 years 2023 
1 member 3 years 2024 

Hollis 2 members 3 years 2022 

1 member 3 years 2023 
1 member 3 years 2024 

Members of the Cooperative School Board shall be elected by the voters of the pre-existing districts 
they represent and must be residents of those pre-existing districts. All members elected shall be 
elected to three year terms unless that member is filling out the unexpired term of a member who 
has left the board, in which case the term shall be the unexpired term. 

Reapportionment of the school board may be proposed at any time in accordance with RSA's 195 :22 
and 671 :9, but in any case the apportionment as specified above would be subject to review for 
possible amendment at lease in March, 2023 and every three (3) years thereafter under the 
provisions of Article 11 of this agreement and RSA 195: 18, III(i). 

Article 3: 

The Hollis/Brookline Cooperative School District shall be responsible for grades seven (7) through 
twelve (12) 

Artiele 4: 

The Hollis/Brookline Cooperative School District shall lease the Hollis High School "White 
Building" and the Hollis Junior High School from the Hollis School District upon such terms and 
conditions as the Cooperative School Board negotiates and determines to be in the best interests of 
the Cooperative School Distriet. The Hollis/Brookline Cooperative SCflool District shall acquire, at 
no further cost, the existing land, building and contents comprising that portion of the Hollis AREA 
High School initially constructed in 1962, including subsequent additions. 



Article 5: 

The operating expenses, excluding principal and interest payments on bonds, of the Hollis
Brookline Cooperative School District, payable in each fiscal year, shall be apportioned based on 
Average Daily Membership {ADM) and Equalized Valuation (EV) according to the table below: 

ADM Weight 
95% 

EV Weight 
5% 

The expenses related to principal and interest of bonds (current and future), of the Hollis-Brookline 
Cooperative School District, payable in each fiscal year, shall be apportioned based on Average 
Daily Membership (ADM) and Equalized Valuation (EV) according to the table below: 

ADM Weight 
0% 

Article 6: 

EV Weight 
100% 

The State Aid to which each pre-existing district would be entitled if it were not part of the 
Cooperative School District, grades seven through twelve (7-12), shall be credited to such district's 
share of the total operating budget. 

In the event of a construction project, the State Building Aid which may be available to the 
Hollis/Brookline Cooperative School District shall be applied to reduce the capital expenditure 
prior to the apportionment of costs under the provisions of Article 5. 

Article 7: 

There shall be an advisory finance committee consisting of four (4) members, two (2) members 
from each pre-existing district, said members to be appointed by the Hollis/Brookline Cooperative 
School District moderator after consultation with the school moderators of each of the pre-existing 
districts. 

The duties of this committee shall be to review proposed budgets and warrant articles with financial 
impact and report on same to the cooperative school district. If, at any future date, the cooperative 
school district votes to adopt the provisions of the Municipal Budget Act, this committee will be 
dissolved. 

Article 8: 

All trust funds held or enjoyed by any pre existing district shall be held and applied as the terms of 
the trust indicate, in accordance with RSA 195: l 1. 

Article 9: 

A schedule of monthly payments based on the respective shares of the towns of Brookline and 
Hollis for capital and operating expenses shall be established and revised as necessary by the 



Hollis/Brookline Cooperative School District and the appropriate town officials from Brookline 
and Hollis. 

Article 10: 

The Hollis/Brookline Cooperative School District shall provide transportation for students, as 
required by RSA, under terms decided by the Hollis/Brookline Cooperative Board. 

Article 11: 
These articles of agreement may be amended by the Hollis/Brookline Cooperative School District, 
consistent with the provisions of RSA 195:18, Ill(i), except that no amendment shall he effective 
unless the question of adopting such amendment is submitted at a Cooperative School District 
meeting to the voters of the District after reasonable opportunity for debate in open meeting, and 
unless a majority of the voters of the District who are present and voting shall vote in favor of 
adopting such amendment. Furthermore, no amendment to these articles shall be considered except 
at an annual or a special meeting of the Cooperative School District and unless the text of such 
amendment is including in an appropriate article in the Warrant for such a meeting. 

It shall be the duty of the Cooperative School Board to hold a public hearing concerning the 
adoption of any amendment to these articles of agreement at least ten (10) days before such annual 
or special meeting and to cause notice of such hearing and the text of the proposed amendment to 
be published in a newspaper or newspapers having general circulation in the District at least 
fourteen (14) days before such hearing. 

Article 12: 

The date of operating responsibility of the Hollis/Brookline Cooperative School District shall be 
July 1, 1991. 

,.;..,rtiele 13 : 

It 1.'lill be the responsibility of the Cooperative School Board to plan a minimum. of tv,ro joint 
meetings per year with the Hollis and Brookline Sohool Boards for the purpose of discussing issues 
of m.urual interest. 

Article 14: 
For the 1991-92 school year exclusively, the Hollis/Brookline Cooperative School District will 
offer employment to all teachers under contract in grades 7-12 in the Hollis School District on April 
1, 1991, who have not been non-renewed in the ordinary course of business, except that the 
Cooperative School District will not employ more teachers than the number of teaching positions 
established in the Cooperative School District. 



Article 15: 

PROCEDURE FOR THE IMPLEMENTATION OF A REDUCTION IN GRADE 

Pursuant to RSA 195:16-a, the Hollis/Brookline Cooperative District hereby provides that a 
reduction in grades from 7-12 to 9-12 maybe accomplished by the district in the following manner: 

A. Initial Vote 

The initial vote concerning the question ofreduction in grades may be placed on the Warrant at any 
annual meeting of the district by any lawful means, which vote will determine whether the district 
wishes to initiate the process that will lead to a vote at the next annual or special district meeting to 
actually implement the reduction in grades. The Hollis/Brookline Cooperative School Board will 
make the decision about whether the initial vote will occur at the Annual District Meeting or a 
special district meeting. This initial vote will require the steps identified below to be undertaken, 
all of which must be complied with prior to any final vote to accomplish the reduction in grades. 

B. Formation of the Grade Reduction Committee 

In the event of an affirmative vote by a simple majority of those present and voting at the annual 
district meeting considering the initial vote, the Board of the Hollis/Brookline Cooperative School 
District shall organize within 30 days a study committee which shall be known as the Grade 
Reduction Committee, consisting of eleven (11) members, selected in the following manner: 

1. The Hollis/Brookline Cooperative School District Board shall appoint two (2) active 
members of the Hollis/Brookline Cooperative School District, ( one being a member of the 
Cooperative School Board from Hollis and the other being a member from Brookline); and, 

2. The Hollis School Board shall appoint two (2) representatives of the Hollis School Board; 
and, 

3. The Brookline School Board shall appoint two (2) representatives of the Brookline School 
Board; and, 

4. The respective Boards of Selectmen from the Towns of Hollis and Brookline shall appoint 
one (1) representative of their respective boards; and, 

5. The Hollis Budget Committee, the Brookline Finance Committee, and the Hollis/Brookline 
Cooperative Budget Committee shall appoint one representative of their respective boards. 



C. Duties of the Grade Reduction Committee 

1. Formulation and Content of Plan: The Grade Reduction Committee shall be responsible to 
study the process of grade reduction and formulate a plan for grade reduction that will 
provide for a plan relating to both financial and educational considerations which shall 
include the following: 

a. An educational plan containing the manner in which the provision of educational 
services to the 7th and 8th grade students of the Hollis and Brookline School Districts 
will be carried out if the reduction in grades ultimately occurs, including, without 
limitation, a timetable for the implementation of the educational plan; and, 

b. Identification of the facilities in which the provision of these services will occur; and, 

c. A financial plan containing the proposal for any distribution of assets and transfer of 
property that may be necessary to facilitate the provision of said educational services, 
including any adjustments that may be necessary to arrive at a fair and equitable 
distribution of assets and property jointly enhanced or acquired, including, without 
limitation, a timetable for the implementation of said financial plan. 

2. Information Requirements: When considering the three criteria listed above, the Committee 
shall insure that the Plan contains, without limitation, the following minimum 
information: 

a. A detailed analysis of the financial consequence of the proposed grade reduction 
including the comparative costs of the current middle school and the proposed costs of 
the said program for the pre-existing districts. 

b. A summary of the history of capital expenditures jointly funded through apportionment 
by the pre-existing districts since the Cooperative School District was created relative 
to the Hollis Brookline Middle School. This should include identification of the impact 
of building aid and depreciation. Capital expenditures to date (March, 2004) are: 

- 1993 High School Renovation - $1,135,000 

- 1999 Middle School Elevator Installation - $85,000 

- 2003 Middle School Renovation - $390,700 

Capital projects after March, 2004 (but not limited to) will be added to this analysis. 



c. A detailed education plan for the reduced grades, (7th and 8th), which assures complete 
compliance with all NH DOE regulations, minimum standards requirements, and any 
other applicable regulatory standards that would apply to those grades. 

3. Plan Submission: Once the Committee has completed a Plan containing the foregoing and prior 

to submitting the Plan to the NH Board of Education in accordance with reference C - (2), the 
Committee shall conduct a public hearing regarding the Plan which hearing shall allow for public 
input. Notice of such hearing shall be given in the same manner as any public hearing of the 
Hollis-Brookline Cooperative School Board provided, further, however that copies of the 
proposed Plan shall be made public and available to the public at the office of SAU 41, at least 
14 days prior to said hearing. Following such public hearing, the Committee, within 72 hours, 
shall determine the final form of the Plan. 

4. Time for Plan Preparation and Submission Process: The Plan shall be prepared and completed, 
with specific planning detailed by the preexisting districts to house and educate their grades 

K-8 children and the public hearing shall be held, within 120 days of the date of the formation 
of the Committee. Upon such completion the Plan, together with changes arising from the 
referenced public hearing, (if any), shall be submitted to the Hollis-Brookline Cooperative 
School Board, for its review and approval. Following such approval, said plan shall be 
submitted, simultaneously, to the Hollis School Board, the Brookline School Board and the 
respective Boards of Selectmen of the Towns of Hollis and Brookline, the State Board of 
Education, the Hollis Brookline Cooperative School District Budget Committee, Hollis 
Budget Committee, and Brookline Finance Committee. 

D. Presentation of Plan for Final Vote to Legislative Body 

1. The Grade Reduction Committee shall present the completed Plan to the Hollis Brookline 
Cooperative School Board which shall then prepare and present a warrant article for the 
approval of an annual or special district meeting seeking ratification of the Plan. 'While the Plan 
shall be considered at deliberation at said meeting, it shall not be capable of modification. The 
purpose of the final vote will be solely to determine whether, based on the information and 
particulars of the Plan as prepared, the voters of the Cooperative School District wish to proceed 
with the contemplated reduction in grades. Nothing herein shall prevent the meeting from 
returning this plan to the Grade Reduction Committee for further study, assuming that votes 
were not approved for adjournment or to restrict reconsideration, and that a vote to continue 
the meeting is approved. 

2. Upon final approval by the annual or special district meeting, the grade reduction plan shall 
be submitted to the NH Board of Education for its approval. If the Plan as presented does 
not meet the approval of the NH Board of Education, the Grade Reduction Committee shall 



continue to work with the State Board to arrive at a suitable and agreeable plan which 
receives the eventual approval of the NH Board of Education. 

3. If such final vote is in the affirmative, the Plan shall be implemented according to 
the timetables, and conditions contained therein. 

E. Amendment of This Article 

All portions of this Article can be amended by a simple majority except those portions developed 
under section C. l .c. (the finance plan), which will require a supermajority vote of 2/3 of those 
present and voting on such amendment. 

*Fonnation: Approved by the AREA School Plan Review Board on 12/14/89; 
Approved by the Voters of Hollis and Brookline at a Special School District Meeting on February 12, 1990; 
Approved by the State Board of Education on January I 0, 1990. 

Article 1: Amendment approved at the October 5, 2021 Annual District Meeting; 
Pending Certification by the State Board of Education 

Article 2: Amendments approved at the March 6-7, 2002 Annual District Meeting; 
Certified by the State Board of Education on April 17, 2002. 

Article 4: 

Article 8: 

Article 10: 

Article 13: 

Article 15: 

Amendment approved at the October 5, 2021 Annual District Meeting; 
Pending Certification by the State Board of Education 

Amendment approved at the October 5, 2021 Annual District Meeting; 
Pending Certification by the State Board of Education 

Amendment approved at the March 1996 Annual District Meeting; 
Amended by the State Board of Education on March 11, 1996. 

Amendment approved at the March 6-7, 2002 Annual District Meeting; 
Certified by the State Board of Education on April 17, 2002. 

Amendment approved at the March 7-8, 2007 Annual District Meeting; 
Certified by the State Board of Education on May 9, 2007. 

Amendment approved at the January 12, 2015 Special School District Meeting; 
Certified by the State Board of Education on February 18, 2015. 

Amendment approved at the January 29, 2020 Special School District Meeting; 
Certified by the State Board of Education on September 15, 2020. 

Amendment approved at the June 30, 1992 Annual District Meeting; 
Adopting Budget Committee in accordance with RSA 195:12-a. 

Amendment approved at the October 5, 2021 Annual District Meeting; 
Pending Cenification by the State Board of Education 

Amendment approved at the October 5, 2021 Annual O1strict Meeting; 
Pending Certification by the State Board of Education 

Amendment approved at the October 5, 2021 Annual District Meeting; 
Pe11di11g Certification by the State Board of Ed11curio11 

Amendment approved at the March 3-4 Annual District Meeting; 
Certified by the State Board of Education on May 19, 2004. 
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