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Topics for Today  

• Purpose: To understand the context 

for supporting social and emotional 

development in school settings. 

• Main Questions: 

• How do schools define healthy 

social and emotional 

development? 

• How do schools support 
students’ social and emotional 

development? 

• How do schools measure and 

report on social and emotional 

development? 
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It’s all connected: Social and emotional 

development cannot be separated from cognitive or 

physical development. 

Social & Emotional 

• Self/other recognition 

• Social 
approach/avoidance 

• Emotion regulation  

Cognitive  

• Problem solving  

• Attention regulation 

Physical  

• Gross Motor  

• Fine Motor 

• Speech  



Source: Denham, Wyatt, Bassett, Echeverria, & Knox, 2009 

Breaking it Down: Social and Emotional 

Dimensions of Human Development 

Social 
Competence 

Attachment 

Emotional 
Competence 

Self-Perceived 
Competence 

Temperament/      
Personality 



Consider: 

• As I go through the definitions of each 

of the social and emotional 

dimensions, consider what your school 

is already doing to support students’ 

growth in each dimension.   
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Social and Emotional Dimensions of 

Human Development 
 

Social Competence: 

 

Effectiveness in developmentally 
appropriate social interactions. 

 

Attachment:  

 

The formation of a deep and 
enduring connection with 
caregivers 

 

Source: Denham, Wyatt, Bassett, Echeverria, & Knox, 2009 



WestEd.org 

Social and Emotional Dimensions of 

Human Development 
 

Emotional Competence: 

 

Strategic awareness of one’s 
own and others’ emotions and 
to act on this awareness, to 
negotiate interpersonal 
exchanges, and regulate 
emotional experience  

Source: Denham, Wyatt, Bassett, Echeverria, & Knox, 2009 



WestEd.org 

Social and Emotional Dimensions of 

Human Development 

 

Self-Perceived Competence:  
 

One’s evaluation of one’s own 
abilities (cognitive, physical, and 
social), especially in comparison to 
others  

 

Temperament/Personality:  
 

Individual differences in reactivity 
and self-regulation 

 
Source: Denham, Wyatt, Bassett, Echeverria, & Knox, 2009 



 

 

 

  

 

 

What are you already doing to 

support SEL?  An example from New 

Hampshire: Berlin’s students are 

learning to self-regulate  



Discuss: 

• What is your school already doing to 

support students’ growth in each 

dimension?  
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We can gauge social and emotional 

development by measuring the 

achievement of Developmental Tasks 

What is a developmental task? 

 

Represents a given culture’s definition of 
typical development at different points in a 
lifespan. 

 

Describes accomplishments that are 
expected during a particular period. 

 

Take into consideration maturational 
changes that occur as children get older.  

 

 
Source: Denham, Wyatt, Bassett, Echeverria, & Knox, 2009 



What are common developmental tasks within social 

and emotional dimensions?  

 

 

Source: Denham, Wyatt, Bassett, Echeverria, & Knox, 2009 



What are common developmental tasks within social 

and emotional dimensions?  

 

 

Source: Denham, Wyatt, Bassett, Echeverria, & Knox, 2009 



Consider: 

• A school’s report card evaluates the 

same behavioral standards for 

kindergartners as 6th graders (e.g., 

organization, time management, 

follows directions the first time).  How 

could we change this to be more 

developmentally aligned? 



Threats to 

Mastery of Social 

and Emotional 

Developmental 

Tasks  

 

CONSIDERATIONS 

• How do threats affect 

social networks? 

• How do threats affect 

caregiving? 

• How do threats affect 

biological processes? 

• In sum, how do threats 

affect an individual’s 
ability to regulate 

his/her social and 

emotional experience? 

Deprivation 

• Interruption of 
caregiving  

• Interruption to 
fulfillment of basic 
needs 

Trauma  

• Community 
violence  

• Domestic violence 

• Child abuse and 
neglect 



Consider: 

• What is our school already doing to 

help buffer children from the negative 

effects of exposure to threats to social 

and emotional development? 



 

Before you jump straight into finding an SEL program 

Check the Assumption: You believe—and stakeholders in your 

organization believe—that addressing students’ ability to master 

developmental tasks in the areas of social and emotional skills are 

important and that the school has a responsibility to address them. 

 

Then ask the right question: 

 

Beginning: What social and emotional intervention should we provide? 

 

Advanced:  How do we help ensure that young people in our schools 

master all developmental tasks for social and emotional domains at all 

ages and stages of their development?   

 



What Is Social-Emotional Learning? 

• Process through which children and adults acquire 

and effectively apply the knowledge, attitudes, 

and skills necessary to understand and manage 

emotions, set and achieve positive goals, feel and 

show empathy for others, establish and positive 

relationships, and make responsible decisions 

(CASEL, 2016). 

 

SEL ≠ Curriculum 

SEL ≠ Program  



 

 
 

The Five CASEL Core Competencies 

Self-

Awareness 

Self-

Management 

Social  

Awareness 

Relationship 

Skills 

Responsible 

Decision 

Making 



Self-Awareness 

• Accurate self-perception 

• Identifying emotions 

• Recognizing strengths 

• Sense of self-efficacy & optimism 

• Recognizing how thoughts, feelings, and 

actions are interconnected  

 

Recognize, understand, and manage one’s 

emotions, values, strengths, and limitations 



Self-Management 

• Impulse control 

• Delay of gratification 

• Stress management 

• Self-discipline/control 

• Perseverance  

• Goal setting 

• Organizational skills 

 

 

To set goals and manage emotions and behaviors to 

achieve them. 



Social Awareness 

• Ability to understand, 

empathize, and feel 

compassion for those with 

different backgrounds or 

cultures 

• Understanding social norms for 

behavior 

• Recognizing family, school, 

and community resources and 

supports  

 

Show understanding for others. 



Relationship Skills 

• Establish and maintain healthy and 
rewarding relationships  

• Act in accordance with social norms  

• Communicate clearly  

• Listen actively  

• Cooperate  

• Resist inappropriate social pressure  

• Negotiate conflict constructively  

• Seek help when its needed  

 

 

Form positive relationships and deal effectively with 

conflict.  



Responsible Decision-Making 

 Constructive choices about personal behavior 

and social interactions across diverse settings  
 Consider ethical standards, safety concerns, 

accurate behavioral norms for risky behaviors, 

health and well-being of self and others, and 

to make realistic evaluation of various actions’ 

consequences  

     

 

Make ethical, constructive choices about 

personal and social behavior.  



How do you integrate social and 

emotional learning into school life? 

 Free standing lessons  

 General teaching strategies  

 Integration of skill instruction and practices that 

support SEL within the context of an academic 

curriculum 

 As a school-wide initiative using an evidence-

based SEL program 

 

Source: Dusenbury, Calin, Domitrovich, & 

Weissberg, 2015  



If you were to decide you wanted to 

adopt an SEL program… 

• What is the value of using an evidence-based SEL 

program? 

 Encourages the use of similar language across 

teachers/adults 

 Provides all the materials to support free 

standing lessons 

 Often include PD for teachers who may initially 

feel uncomfortable with teaching SEL 

 Have RCT evidence that they work as intended, 

when implemented with fidelity 

 



If you were to decide you wanted to 

adopt a program… 

 Effective SEL Programs are: 

• Sequenced: Connected and coordinated 

sets of activities to foster skill development 

 

• Active: Active forms of learning to help 

students master new skills 

 

• Focused: Emphasize developing personal 

and social skills 

 

• Explicit: Target specific SEL skills  

 
Source: Durlak et al., 2010, 2011 



The same program is not right for every 

school.  Guidelines for Choosing EBIs 

 Key Considerations: 

• What skills does the intervention target?  

• Are the skills developmentally aligned? 

• What student population was studied to validate 

the intervention? Does the student population 

align with your school’s population? 

• Was there evidence of program effectiveness?   

• Was the intervention effective for all subgroups, 

or only some subgroups? 

• What staff training is needed? 

• What is the recommended intervention 

schedule? 

• What is the cost? 
 

 

 



No Time Like the Present for SEL 

Then: 2002 NCLB Now: 2015 ESSA  

Strong federal role in 

education 

Pared back role for federal 

government, more state 

control 

 

Federally defined school and 

teacher accountability w/ 

outsized role for ELA and 

Math achievement 

 

State defined school and 

teacher accountability  

As a consequence, time for 

other academic and 

enrichment topics was often 

reduced or eliminated (e.g., 

arts, science, history) 

Requires at least one 

nonacademic indicator in 

accountability metrics  



Measuring & Reporting Progress Toward SEL 

Benchmarks 

1. Clarify expected social and emotional developmental tasks 

for a grade level. 

1. Develop state and/or local benchmarks  

 

2. Adopt a technique that assesses progress toward each 

social and emotional developmental task. 

1. Screening /Rating scales (e.g., SAEBRS) 

2. Formative  

3. Summative  

 

3. Adopt a reporting process for sharing evidence of progress.  

1. Within the school 

2. From school to home  



“Vanguard States”: Developing Statewide Social 

and Emotional Benchmarks 



Initial Steps for Integrating SEL into School Life  

1. Clarify expected social and emotional developmental tasks for 

a grade level. 

 
1. Consider the local (state or LEA) context for culturally-defined developmental 

tasks for SEL at each grade/age level  

2. Examiner what, if any, state and/or local standards already exist 
3. Start small.  What would be a first step toward identifying standards? 

 

2. Adopt a technique that assesses progress toward each social 

and emotional developmental task. 
1. What screening and formative assessment tools are already being used?   

2. What sources of summative data are already available on social and 
emotional skills? 

3. What would need to occur to make sure that progress monitoring tools being 
used accurately gauge the social and emotional skills expected at each 
developmental level? 

 

3. Adopt a reporting process for sharing evidence of progress.  
1. What reporting procedures already exist?  What level of 

expansion/modification would need to occur to include social and emotional 
skill reporting? 

 



What we will learn next time: 

1.Resources for selecting an SEL 

program  

2.Compare and contrast 

several popular SEL programs  



Thank you! 
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