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Introduction:

The New Hampshire Department of Education welcomes the opportunity to both develop and
present its plan for the use of the American Rescue Plan Elementary and Secondary School
Emergency Relief (ARP ESSER) funds. We are grateful for the many stakeholders from a wide
arrayof backgroundsvho took valuabletime to weighin with supportandadviceabouthow we
canbesthelp ourfamilies, students, and educators.

The extraordinary level of financial support that states have received to respond to and recover
from COVID-19 creates a real opportunity to make a meaningful difference in the lives of
studentsacrossNew Hampshire As well, this extraordinaryfundingalso createsvhatsomehave
described as a onde-a-lifetime opportunity to allow the education system across the country to
address and, hopefully, correct systemic disparity that has persisted in education for decades. We
know that certain students haveehalisproportionately impacted by this pandemic and we are
notwilling to let any student fall behind.

New Hampshire has a deep and proud history of local control in education and this approach has
served the state well. Local control has put importacisaermaking close to the needs on the
ground. Ithasallowed NewHampshireeducation systents be moreresilientandresponsive.

Thisis partof thereasonwhy, in Septembeof 2020, oved0%of NewHampshireschoolswere

able to open withlays of inperson instruction while another 55% of schools were offering
between 24 days of irperson instruction for students through hybrid models. Only a handful of
schoolswvereunable to open fan-person instruction.

While this success is primarily attributable to harorking local school leaders and educators, it

also reflects the resources and guidance that were made available to schools. These resources

were made possible through a whofegovernment response toet pandemic. In New

Hampshire, state agencies work together toward a common goal, and throughout the pandemic,

the Office of the Governor, the Department of Education (referred to the SEA henceforth), the
Department of Health and Human Services (DHHS)tatde Depar t ment of Saf ef
Homeland Security and Emergency Management did just that. Beginning withagerssy

conference calls each morning for over a year to collaboratively develop guidance and web
resources, multiple agencies workedupgort the needs of local school leaders, so they could
safelyoperate their schools.

At the time of submission of this plagvery student in New Hampshire has access to full

time in-person instruction. Barring some unforeseeable development, thisresifiain true
whenschoolresumesn SeptembeR021.Fromnowthroughthefall andbeyond,our goalis to
position our SEA, schools, and educators to effectively meet students where they are on their
individual learning pathways.

As was the intent of the federal legislation authorizing these funds, we view recovery as a multi
year process in which we will gradually shift our efforts from immediate relief to long term
reform.We havecarefully anddeliberatelyconsideredvhat carbe doneright away,andwhat is
betterleft to beimplementedduring theupcoming schooyearand beyondWe commit to



continuouslyengagingstakeholderandto beingastransparenaspossibleby postingall
relevantmaterialsonline. Throughouthis documentndconsistentvith ourtheoryof change for

education in New Hampshire, we demonstrate our unwavering commitment to individualized

learning for students and empowering local school system leaders so they can in tuentheovid

most support for studentsd greatest needs, to
andto addressearningloss through theseof proven, evidencbasedoractices.



A. Describingthe St a tCerrénd Statusand Needs
TheDepartnent recognizethe extraordinaryefforts madeby States] EAs, andeducatorgo
support students during the COVII® pandemic. In this section, SEAs will describe the
progress they have made, the priorities and student needs guiding their ARP ESSER funding
decisionsand theircurrent and projected operating status.

1. Progress and Promising PracticBsovide your assessment of the tep &rategies that
have been most effective in supporting the needs of students in your State during the
COVID-19 pandemicespecially for students most impacted by the COY®D
pandemic. Please include, if applicable, how your State will submit and encourage its

LEAs to submit | essons | e aSafereSdhoodsmardi best pr
Campuse8estPracticesClearinghousesothattheycanbesharedwith otherStatesand
LEAs.

SEAResponse

The SEA views théop three strategiesthat have allowed the state to have an effective response
to COVID-19 as:

1. Nimble, flexible, and adaptable response that provided local education leaders broad
discretion to address local circumstancesStarting with the unprecedented shift to remote
instructionin March2020,schoolleaders, educatorigmilies, studentandstateleadershave
beenflexible andresponsiveo changingcircumstancesn the ground.New Hampshire
never fAclosedod school nor gave diiquslon teachin
transitionedo remoteinstruction andhen to safén-personinstruction.

This is not to say that the New Hampshire response was without challenge. However, when
those challenging circumstances were presented, every educator prioritized syd¢eting e nt s 0
needs and took carefully planned actions that allowed for the continuity of instruction and
minimized overall disruption. We could not be prouder of the strong and collaborative
approactexemplified throughout thpandemic.

Another example of flexibility is in the area of instructional models. Some schools began the
school year with a plan to support students remotely or with hybrid models, but quickly
discovered that the models they had designed were limited in theiredfeats and required
change. By being nimble, districts could pivot when necessary, which ultimately allowed
most districts to effectively serve all students. Where districts were unable to change nor
adaptquickly, familiesand students wergot aswell-sypported.

2. Clear and transparent communication with stakeholdersA variety of new
communicationghannelsvereestablishedsa resultof thepandemicThesenewchannels
began even before the pandemic fully manifested, when the SEA had its first safiport ¢
with LEAs in earlyFebruary2020.Theseevolvedinto 3x-perweeksupportcallsamongall


https://bestpracticesclearinghouse.ed.gov/
https://bestpracticesclearinghouse.ed.gov/

school leaders (LEAs, ngpublic and private providers) as well as weekly updates by state
public health officials specific to the instructional environment. In addition, individual LEA
group specific calls, including public district, public charter, and nonpublic schools, were
held by the SEA to address needs specific to their school typeabese web sites were
deployed, including some specifically for COVI® educational resources for schools,
studentsand parents.

At times during the pandemic, there was pressure to mandate statewide policies. Throughout
the pandemic, the SEA and theviNelampshire Department of Health and Human Services
(DHHS) preferred to issue guidance that enabled each community to craft a response that

woul d meet the needs of their i ndisizeftddual con
al | 0 man d atted she facTthat conditioasfvaried significantly from one

communityto another, from urban centetis ruralcommunities.

Goingforward,someof theseadditionalcommunicatiorchannelswill remainin placein
supportof SEA/LEA communications, althougbn alessintensive schedule.

. Supportive, researchbasedguidanceand resources:

Through its newly established channels of communication, both the SEA and DHHS
published a number of resources throughout the pandemic to communicate guidance and
policies b LEAs. These ranged from very narrowly crafted guidance to address very specific
information to broad resources for the schools to communicate with their communities about
the process that would take place when a COY8event occurred in the instructain

setting. As an example, the SEA developed, in coordination with DHHS, very specific
researckbased guidance about how to providgerson services to students with disabilities

in a safemanner.

Specific technical resources were set up for LEAs akasdhmilies, including an eline
knowledgecenterthroughwhich individualswereableto postquestionsandreceiveanswers.

This knowledge center was searchable so that anyone could review previous questions in to
find answers. The Division of Homelage&curity and Emergency Management (HSEM) was
fully operationalized including use of its Joint Information Center (JIC) and 211 hotline to
assistall New Hampshireresidentsn accessing necessamgsources.

The SEA also plans to publish lessons learned and best practices, especially related to its
ReKINDIing Curiosity: EveryKid Goesto Camp progranandits RecoveringBright Futures
program to th&afer Schools and Campuses Best Practices Clearingloogsehese

programs are implemented during the summer and fall. 2081 SEA will also share
information about th&afer Schools and Canmgrs Best Practices Clearinghoussd

encourage LEA submission of lessons learned and best practices in the areas of safely
reopening, student support, and educator support on a webinar disseminating New

Ha mp s PARP BESSERStatePlanandon monthlycallswith all district superintendents
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2. OverallPriorities Provideyour assessmemf thetop 2-3 issuescurrentlyfacingstudents
and schools across your State as a result of or in response to the -C@@dddemic
including, to the extergossible, data illustrating why these are the most critical and/or
most widespread issuézcingschoolsand students.

SEA Response
The SEA viewsthetop threeissuescurrentlyfacing students andchoolsas:

1. Individualized Instruction to RecoverAny Learning Loss.

As a result of the pandemic and indications from assessment data (see discussion below for
assessment during the pandemic), the SEA anticipates that the student performance curve
across the state will look different this year. Our beli¢h# the middle will have flattened
andtheendsof theperformance curveill havegrown,with morestudentsat thetop endof

the curve and more students at the bottom end, with a larger standard deviation. In other
words, some students are performing better than they wepgapdemic and some students
areperforming worse¢han they wer@erforming prepandemic.

Some students thrived in pandemic learning, either through strong home supports or the
exercise of greatendividual agency that allowed them to flourish. Alternatively, more
students had difficulty accessing their education, either because of lack of appropriate
resources or an instructional model that was not conducive to their learning style, among
otherreasonsGiventhesedynamicsjt will beimportantfor all studentdo beengaged
basedn wherethey areontheirlearningcurve,whetheracceleratedr havingfallen behind,

in away thatchallengeghem,is not stigmatizing,andallowsthem tobe successful.

Individualized instruction will also be a challenge facing our schools. Educators returning to
the classroom will need new tools and instructional approaches that enable them to be
effective with a broader range of students and a systewbl#eenough to allow teachers

room to help students succeed. This issue will provide fertile ground for investment of relief
funds.

2. Educator Fatigue

Many of our educators in New Hampshire were compelled by the pandemic to work in
instructional models fawhich they had not been trained. Before the pandemic, educator
preparation and professional development focused-perison, iaclassroom instruction.

While most ofour educatorperformedadmirablyin thenewinstructionalmodel,it addedto

stress andnxiety levels for educators across the state. This may affect their perspective and
performance upon return to the classroom that can be supported with additional skill
preparation and support. We will utilize auritical shortage survenesults that will be

collectedin October2021to evaluataf higherthan normalevelsof retirementandattrition
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exist. Thiswill inform strategieso supporburteachemorkforceand,if necessaryto
recruitnew, motivated teachers.

3. Family Engagement

The third area of focus for the SEA will be around family engagement. Even before the
pandemic, family engagement played an important role in student success. During the
pandemic, one of the bright spots was increased family engagement in student learning. One
example of this is a family survey that was conducted in May and June of 20&0thdo

56,000 parents and educators responded, which far exceeded any previous record of
response. They provided invaluable input into the design of instruction. This survey will be
given again in June 2021. Although family engagement itself is a nobéepr, the heighted
levelsof engagementf familiesis anopportunitythatwe wantto capitalizeon and

continue to thebenefit of students.

3. Identifying Needs of Underserved StudentsDe s c r i b e -3highestpridtity at e 6 s 2
academic, social, emotional, and/or mental health needs for the remainder of the 2020
2021 school year (if applicable) and for the 2@2P2 school year related to the impact
of the COVID-19 pandemion eaclof thefollowing student groups:
a. Studentdrom low-incomefamilies,
b. Students from each racial or ethnic group (e.g., identifying
disparitiesandfocusingon underservedtudentgroupsby raceor
ethnicity),
c. Gender (e.g., identifying disparities and focusing on underserved
studenggroups by gender),
d. Englishlearners,
e. Children with disabilities (including infants, toddlers, children, and
youth with disabilities eligible under the Individuals with Disabilities
EducatomAct (il DEAO) ) ,
f. Studentsexperiencindiomelessness,
g. Childrenandyouthin fostercare
h
[
J

. Migratory studentsand
Othergroupsdisproportionatelympactedoy the pandemithathave
been identified by the SEA (e.g., youth involved in the criminal
justice system, students who have missed the mqusirgon
instruction during the 2022020 and 2022021 school years,
studentsvho did not consistentlyparticipatein remoteinstruction
when offered during school building closures, and LGBTQ+
students).

To the extent possible, this description should include datindicators such
as estimates of the academic impact of lost instructional time, chronic
absenteeisnstudentengagement, arnsbciatemotionalwell-being.

SEA Response



Given the pandemicds di s pr opicone famileg,t e ef f e

ESL students, students with disabilities, and racial and ethnic minority students, we
recognize the need to help those students who are most at risk of falling behind. In
addition, evenbeforethe pandemicwe recognized disparitieig performanceand across
other indicators between student subgroups. Our strategy for providing support to
students in the wake of the pandemic is consistent with our broader theory of clrange fo
education in New Hampshire: providing individualized suppodlltstudents by
empowering local school leaders with the resources and tools they need, and holding
ourselves accountable to the progress of students. This is consistent with the approach
described in our ESSA state plan that focused on underperforming student subgroups by
introducing a specific indicator to our statewide accountability to ensure schools
successfullysupported thosstudents witlthegreatest need.

Looking ahead, we foreseemparable needs across the array of student subgroups listed
below. Please note that many students belong to more than one subgroup listed, which
further amalgamates need. Because the level of need is comparable, and because the
groups are not exclusivand given our theory that local leaders are best equipped to
solve local educational problems, we do not intend to require specific interventions be
matched to specific gender, racial, ethnic, or family income subgroups. Rather, the SEA
expects to inveshiholistic interventions and programs that are accessible for all students
(with a priority given to higineeds students, like those described in the groups below) to
ensure no one is left behind. Our assessment of the top needs for children in the state i
individualized instruction, access to technology, andadigichool learning opportunities,
suchassummerenrichment camps.

These priorities were further developed through stakeholder consultation and individual
LEA responses to a data collection based
Plantemplate received on or befalenel, 2021.

In this special data collection to inform the State Plan, LEA narratives reported increased
absenteeism and learning loss during remote learning and hybrid learning periods
comparedo pre-pandemidn-persornliearning,but did not provideinformation specifido
student groups. Specifically, LEAs reported the greatest increase in learning lass was
mathematics for students across all student demographics. As described in Section A(4)
of this plan, the SEA will collect data on the impact of lost instructional time by student
group, as well as student engagement and seiational weHbeing datahrough the

603 Bright Futures Survey, a new statewide school climate survey. The SEA will also
collectchronicabsenteeismatesin its EOY data collection.

Table Al.

(0]



Studentgroup

Highestpriority needs

Studentdrom low-incomefamilies

0

O«

Intensive, highdose tutoring, especially in
mathandELA, providedby effectiveteachers
receivingsupplemental stipends;
Reinitiateandexpandwvraparoundupportdo
ensurestudentcanaccesdearning;and
Individualizedinstructionandmoredynamic
instructional models that build individual
agency.

Studentgrom eachracial or ethnic
background used by the State fo
reporting purposek please add a
row for each racial or ethnic groy
(e.g., identifying disparities and
focusing on underserdestudent
groupsby race/ethnicity)

O«

As noted by many LEAs and a focus of the
SEA is to focus effort and resources whereg
there is performance disparity, particularly
among lowincome, ESL and disability
subgroups, which also disproportionately
represent racial and ethnic minority
populations. New Hampshire uses this
approacttonsistentvith federalcivil rights
law.

Students by gendérplease add a
row for each gender (e.g.,
identifying disparitiesandfocusing
on underserved student groups [
gender)

O«

As noted by many LEAs and a focus of the
SEA is to focus effort and resources wherg
there is performance disparity, particularly
among lowincome, ESL and disability
subgroups, which also disproportionately
represent racial and ethnic minority
populations. New Hampshire uses this
approactconsistentvith federalcivil rights
law.

10



Englishlearners

O«

O«

Increased access to academic supports
throughout the recovery period, including
expanded irschool and afteschool
programming;

Professional development to support all Nk
educatorsvorking with EL studentgo ensure
ELs can access gratkevel academic conten
to accelerate content and language learnin
and

Development of a comprehensive languag
assistance plan to bridge barribetween
home and school and to support sustained
culturally responsivewo-way communicatior
that will build a foundation for meaningful
collaborationwith EL families.

Childrenwith disabilities

O«

Continued recovery services following the
compensatory education services supporte
by the SEA in spring 2021, including those
supportingstudentsvhosespecialeducation
referrals experienced pandennatated
delays;

Professional development to personalize
instruction, 1inclsud
UDL training, to meet the unique needs of
students with disabilities, especially those
arising from the pandemic and creation of
competencyasedcourseso betterprepare
paraprofessionals; and

Promotionof parent/caregiveengagement
andparent/caregiveraining.

Studentexperiencing
homelessness

O¢ O«

(@4

Outreachandidentification;
Reengagement including through providing
nontraditional transportation supports
especiallyin ruralcommunitiesand
Creditaccrualandrecovery.

Childrenandyouthin foster care

O«

(@4

Technical assistance to LEAs and schools
federal and state requirements for serving
children and youth in foster care and best
practices, including those responsive to the
pandemic;

Givenchangesandpotentialchangesn

11



personnel, updated LEA and schaaised
foster care point of contacts, which will be
newly published on the SEA website and
encouraged to be published on relevant LE
andschool websitesand

0 Expand engagement with DHHS in
coordinatingsupportof childrenandyouthin
fostercare, including through
institutionalizingdatasharing.

Migratory students 0 Identification and recruitment of migratory
students statewide given that recruiters co
not contact potential families in person dur
the pandemic;

0 Technology, especially to support

supplementdearningduringthe summerand

continued access to online learning platfor
yearround;and

A transitionbackto homebasedservicesand

supports, given the inability of migrant staff

to providein-personinstructionandsupport
duringthe pandemic.

O«

Other groups of students identifi¢ Students in rural communities, existing mostly in
by the State(e.g.,youthinvolved | NorthernNewHampshireori Noc b bhnt r vy

in the criminal justice system, 0 Highergualityremoteinstruction,especially
students who have missed the m through teacher professional development
in-person instruction during the provided by the University System of New
20192020 and 2022021 school HampshireGraniteState College;

years, students who did not 0 Technology, especially to support
consistently participate in remote supplementdearningduringthe summerand
instruction when offered during duringtheschool yearand

schoolbuilding closures, 0 Removed baiers to accessing career
LGBTQ+ students) developmenbpportunitieghroughinter-

districttransportatiorsupports.

4. Understanding the Impact of the COVI® PandemicDescribe how the SEA
will support its LEAs in identifying the extent of the impact of the COM®
pandemic on student learning and student-veilhg, including identifying the
groups of students most impacted by the pandemic. Where possible, please
identify the data sources the SEA will suggest its LEAs use in thoughtfully
diagnosingareasof need includingdataon the academicsocial,emotional,and
mentalhealth impacts dbstinstructional time.

12



SEA Response

The SEA is prepared to support LEAs in identifying the extent of the impact of the
pandemic on st ud ebeingsicluding identridatiorgof subgbupsvod | |
students most impacted, in several ways. As part of the process in which LEAs will
develop their own ARP plans, LEAs will be required to engage in stakeholder feedback
with all required stakeholder groups, which will uncover authentic need from a diverse
array of sources as described by the people experiencing it. We will also provide LEAS
with accesgo formative/benchmarkingssessmentdatafrom the mostrecentstatavide
assessments, and ongoing communications/technical assistance channels to help foster
communitiesof practiceamong LEA leaders.

Perhaps differently than some states, New Hampshire has available rich data regarding
student performance that it intertdsshare with LEAs. New Hampshire anticipates full
administrationin spring2021of the summativeassessmenter EnglishLanguageArts,
Mathematics and Science for grade8 8nd grade 11. In addition, the ELP assessment,
ACCESS 2.0, was fully administerén 2020 and 2021, allowing New Hampshire to
derive academic impact data for English language learners. New Hampshire also
administerechninterim summativassessmeri ELA andmath infall 2020.

New Hampshire will use 2021 and historical assessment data to research the following
guestions:
0 Towhatextentare2021 assessmeparticipation ratedifferentfrom historical
patterns?
0 How different is the observed 2021 achievement status of New Hampshir
studentdrom their historical statusn
o Englishlanguagearts?
0 Mathematics?
o Englishlanguageproficiency?
0 How differentis the observed2021achievemengrowthof New Hampshire
studentdrom their expected growth, in
o Englishlanguagearts?
0 Mathematics?
o Englishlanguageproficiency?
Whatis the anticipatedacademigecoverytime for eachbasedn the experienced
COVID-19disruptions?

O«

Participatiorrateswill beevaluatedsummarized andonsideredhroughoutheanalysis

and reporting of academic impact. Specifically, the testing population will be compared
with historical testing populations for the purpose of understanding the extent to which
status and growth comparisons between @né pos{pandemic are appropriate, or
requirethatpopulationde sampledpr resultsadjustedio produceaccuratanformation

13



about impact based on these measures. Participation afhriipaton in state tests
will be investigated based upon numerous factors including student demographic
characteristicanodeof educatiorduringthe pandemiqto the extentthatthe datacanbe
collected) studentachievement characteristi@dschool charactestics.

Status Englishlanguageartsandmathematicperformancéevels,andEnglishlanguage

proficiency levels will be compared from yearyear (based on representative samples

as appropriate to New Hampshireds final te
characteristics). A difference in differences approach will be used to understand whether

any differences in achievement status between 2019 and 2021 are substantially larger
thanthosenoted prepandemic.

Growth. For the purpose of identifying the academic impact of the pandemic on student
growth, New Hampshire proposes to establish paademic Student Growth Percentiles
(SGPs, Betebenner, 2009) baseline growth norms thdieased to evaluate student
growth in the state from 2019 to 2021. By definition-pamdemic growth for students

will show a median SGP of 50 for each grade and content area. Deviations below 50 for
growth in 2021 will, therefore, be interpretable asgative academic impact for
studentsstatewide, withirschools andfor student subgroups.

Recovery. Based upon these findings, determinations will be made regarding the
expected recovery time f&€OVditDwd e@retrd otranafinrce
levels. Findings will be disaggregated by racial/ethnic status, special education status,

English learner identification, poverty level, community type, school type, mode of
instruction,andattendanceate.By determiningthefi r e ¢ @ Vv @lrased orstuden or

community statuses, the SEA will be able to identify those most impacted by the

pandemicand in need othe most intervention.

Reporting. The SEA aimsto publishareportof its findings inthelatefall of 2021, after
assessment results have been compiled and validated. The SEA also intends to provide
the findings in a digestible format to schools and provide guidance on how to utilize the
findings to determine shetérm needs to be addressed and to establish d@dong

strategy to build upon the immediate response. In order to make assessment data more
accessible to families, the SEA will work through a vendor to provide families with
individualizedgraphicalanimations oftudent performanaesults.

With thisinformation, itwill be possibleto:

0 Inform policy decisions related to the recovery of student learning, including
targeting interventions toward those schools and students who have been most
disrupted by remote instruction and other pandemic instru¢tioodels or other
factorsthat mayhaveimpacteda t ud e nt 6 progeess;ad e mi ¢

0 Inform districtandschoollevel planningfor recoveryinterventions;

14



O«

Respondo questiondrom the pressandthe public;
Effectively engage anidhform parentsof the statusof studentearning,and
Serveasa strongbasisfor monitoringrecovery.

O¢ O«

The SEA also created a new school climate survey, which was piloted in three LEASs in
November 2020 supported by technical assistance from the Office of Social and

Emotional Wellness. Across these three pilot LEAs, there were 529 educator respondents
and 1,034 families. The pilot survey included indicators around school safety, family
engagement, and resources, among other school climate domains. In both stakeholder
groups school safety questions produced highly favorable responses, and home education
partnerships emerged as an area for improvement. The participating LEAs used pilot
survey results as one of the many datasets used to inform their implementation of New
Ha mp s hi r-€idred Sydtanh df $Supports for Behavioral Health and Wellness
(MTSS-B) aswell asdistrictwide strategic planning igeneral.

The statewide 603 Bright Futures Survey was announced June 1, 2021 and disseminated
to parents, educators anghemunity members. It expanded the school climate pilot

survey to include survey questions on perspectives on the response by New Hampshire
schools to the COVIEL9 pandemic this past year and how the experience should
influenceinstructionalas plansaremadefor fall learning. Italsoincludesperspectivesn

how school districts facilitated parent involvement in the special education process,
informing IDEA Indicator 8. Surveymay befound here:

Familiesin K-12, PreschoolandPrivateSchools:bit.ly/nhdoefamily

Staffin PublicandPrivateSchoolshit.ly/nhdoestaff

0 CommunityMembersbit.ly/nhdoecommunity

O«

O«

The603Bright FuturesSurveywill closeJune30, 2021 Surveyresultswill bepublished

on the SEAO6s website and LEAs wil/ have ac
and LEAspecific conversations on the social, emotional, and mental healtbtgygia

the pandemic and how to best support studentlyeg in the 2022022 school year

andbeyond.

5. School Operating Statukt is essential to have data on how students are learning in
order to support the goals of access and equity, especially for student groups that
have been disproportionately impacted by the COY®8pandemic. Describe the
current status of data collection on operational status and mode of instruction of all
schoolsin your State. This description must include:

I. A description of to what extent, and how frequently, the State collects
now andwill collectin thefuturedatafor all schoolsin your Stateon:

a. Mode of instruction: The number of schools in your State tleat ar
offering fully remote or onlin@nly instruction; both remote/online
and inperson instruction (hybrid model); and/or ftithe in-person
instruction;

15
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b. Enrollment:Studentenrolimentfor all studentsanddisaggregated
for eachof the studentgroupsdescribedn A.3.iviii for eachmodeof
instruction;and

c. AttendanceStudentattendancéor all studentsanddisaggregated
for eachof the studentgroupsdescribedn A.3.iviii for eachmodeof
Instruction.

SEA Response

Currently, more than 99% of all New Hampshire students have the optietlays5er
weekof in-person instruction.

On April 2, 2021, consistent with the belief that all students should have access to full
time, inperson instruction, Governor Christopl8ununu issueBmergency Order #89

This Emergency Order required, among other
must provide in personstruction 5 days per week for all students who elect such an
optiono no | ater than April 19, 2021. The

schoolsthatwould not be ableto meetthis requirementSix schoolsweregranted

waivers to allow for a delayed opening. On May 3, 2021, all but two New Hampshire
schools had complied with the order and two schools were granted extended waivers for
the remainder of the school year. Both of these schools offer unique programming to
stucentswith high-risk health conditions.

While all New Hampshire students have the opportunity fostiimié in-person
instruction, except noted above, the SEA has modified its annual End of Year (EQY)
data collection to collect instructional mode and atéerwe information by student,
including subgroup and by mode of instruction throughout 2020/2021. This level of
data, to the extent LEAS are able to accurately provide it to the SEA, will provide
detailedstudentevel informationthatcanbe correlatedetweenstudeniperformance
andinstructional modethroughout theear.

New Hampshire does not have a statewide student information system. As such, the
annual EQY data collection is the most expeditious method to compile the information.
The SEA commits to posting the data on its website once validated so the public may
view it. The SEA would also flag that not all school districts have student information
systems that will support this data collection, so some estimating may be rebjuired.
orderto ensureaccuracythe SEAcommitsto a thoroughreviewof all data and

1 Priorto EmergencyOrder#89, GovernorSununussuedEmergecy Order#85onMarch 8, 2021.This Emergency
Orderrequired,amongotherthings,that"New Hampshireschoolsmust providen person instructiotfior atleast
two daysperweekfor anystudent whawvishesto electsuchanoption, unlessa schoolelectsto transitionto full

time distance learninfpr all student®r a segmentf students."
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additional followups with LEASs as necessary in order to meet its goal to publish clear
andreliable information for th@ublicto viewonline.

. The data described in A.5.i.a. and b. using the template in Appendix A
(and to the extent available, the data described in A.5.i.c.) for the most recent
time period available. Please note that this data can be submitted separately
within 14 calendadaysafter a Statesubmitsthis plan. The SEA must alsanake

this data publicly available on its website as soon as possible but no later than
June 21, 2021, and regularly provide updated available information on its
website. The SEAwill periodicallyreviewdatalistedin A.5.i on SEAwebsites.

SEA Response

The SEA has completed the information in Appendix A, to the extent it has such data
available.This includesinformationfor ElementaryMiddle SchoolandHigh School.

The SEA doesnot currentlyhavesuchinformationfor sub-groups.The SEA has

modified its annual End of Year (EQY) data collection to collect this enrollment
information by sulbgroup and by mode of instruction for 2020/2021. New Hampshire
doesnot havea statewidestudentinformationsygem. As such,the EOY datacollection

is themost expeditiousethod tacompiletheinformation. The SEAwould alsoflag that
not all school districts have student information systems that will support this data
collection, so some estimating may be required. In order to ensure accuracy, the SEA
commits to a thorough review of all data and additional follps with LEAS as
necessary in order to meet its goal to publish clear and reliable information for thee publi
to viewonline.

iii. To the extent available, a description of the planned operational status and
mode of instruction for the State and its LEAs for Summer 2021 and for the 2021
2022school year.

SEA Response

Consistent with Gov e rderé89, NewHampshiré scho&élsvaeer ge n c
currently open for fulkime, inperson instruction. The Emergency Order provides a

waiver process for schools unable to meet this requirement; two schools serving

medically fragile students received such a waiver. Agm®a those limited exceptions
andbarringsomeunforeseeableircumstancethe expectations thatall New Hampshire

schoolswill be open forfull-time, in-person instruction durintpefall of 2021.

During the summer of 2021, the expectation is that all New Hampshire schools will offer
full-time, in-personinstructioncomparabléo programmingofferedduring summerpast;
someschooldistrictsintendto offer additionalprogrammingo addressdearningloss.

The SEA utilized $3.0million of GEERI Statefunds toprovideaccesso New
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Hampshire youth recreation camps to support student social, emotional, and mental
health through the ReKINDIing Curiosity program. As a waapund service to this
offering the SEA also contracted with the New Hampshire Community Behavioral
Health Association and Community Mental Health Centers to provide training and
supportto New Hampshirecampsin supportof studentsattendingcamp.The SEA will

use its 1% ARP ESSER State-aside to provide summer enrichment activities,
including by potentially extending this transformational program to summer 2022 and
beyond.

B. SafelyReopeningSchoolsand Sustainingtheir SafeOperations

TheDepartment recognizékatsafelyreopeningschoolsandsustainingheir safeoperations

to maximizein-personinstructionis essential fostudentearning andstudentwell-being,

and especially for being able to address the educational inequities that have been worsened
by the COVID19 pandemic. In this section, SEAs will describe how they will support their
LEAs n this vital area.

1. Supportfor LEAs: Describehowthe SEA will supportits LEAs in safelyreturning
to in-person instructiomnd sustaining theafeoperationof schools.
This descriptionrmustinclude:

I How the SEA will support its LEAs implementing, to the greatest
extent practicable, prevention and mitigation policies in line with
themostup-to-dateguidancerom the Centerdor DiseaseControl
andPrevention A C D f0rdahereopeningandoperationof school
facilities to effectively maintain the health and safety of students,
educatorsand othesstaff;

Completahetablebelow,addingrowsasnecessarypr providea
narrativedescription.

SEA Response

The SEA released its first versionldéw Hampshire Grades-K2 Backto-School

Guidancedn early July 2020. This comprehensive resource, which has been continually
updated throughout the 202021 school year (most recent update as of March 2021),
provides New Hampshire LEAs with comprehensive guidance about the safe operation of
school.Thisresourcevasdevelopedy the SEAin collaborationrwith DHHS andreflects

CDC as well as state public health guidelines, as applied to the unique circumstances of
the pandemic in New Hampshire. These koglality resources are complemented by
easyto-understandcAQs, checklistsandposterghatareavailablein multiple languags.

In addition to this critical resource, both the SEA and State and local public health
officials have continued to provide -@oing updates and resources to LEAs throughout
the pandemic. This included, early in the pandemic, meetings with school laadehe
SEA threetimes weekly to communicate vital information. Beginning in the fall 2020,
these meetings were tapered to first twice per week and then weekly. Finally, these
meetingswveretaperedo twice permonthandaweekly call wasintroduced directlywith
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DHHSto respondo specifichealthrelatedquestionschoolleadersandin particular
schoolnursesmight haverelative to COVID19 response.

In no smallpart,theseeffortshaveresultedn the New Hampshireschoo$ beingopenfor
full-time, in-person instruction asf April 2021.

All of this historical support and continued support is documented both on school
resourcgpagesnnthe DHHS websiteaswell asonthe SEA website Thesehigh levelsof
supportwill continuethrough 2021 and 2022.

Table B1.

Mitigation strategy

SEAresponse

Universalandcorrect
wearingof masks

State public health officials continue to provide direct
guidance on the importance and appropriate application
maskguidanceThis is continuallyupdatedasreflectedin
this mostrecentupdate

Physical distancing
(e.g., including use of
cohorts/podding)

COVID-19 mitigation strategies, including physical
distancing, are specifically addressed\iewv Hampshire
Grades K12 Backto-School Guidancand updated
communications from the SEA and state public health as
described abee. In addition, a number egbmmunication
resourcesveredevelopedor useby LEAs in communicating
theseémportantpractices.

Handwashing and
respiratoryetiquette

COVID-19 mitigation strategies, including hand sanitatio
and respiratory etiquette, are specifically addresség:n
Hampshire Grades-K2 Backto-School Guidancand
updated communications from the SEA and state public
health as described above. In addition, a number of
communicatiorresourcesveredeveloped fouse byLEAsIn
communicatingheseémportantpractices.

Cleaning and
maintaining healthy
facilities, including
improvingventilation

COVID-19 mitigation strategies, including cleaning and
facilities, are specifically addressedNiew Hampshire
Grades K12 Backto-School Guidancand updated
communication$rom the SEA andstatepublic healthas
describedhbove.

Contact tracing in
combination with
isolation and
guarantine, in
collaboration with the
State]ocal, territorial,
or Tribal healthSEAs

In coordination with state public health, a school liaison
office was established at public health to assist schools t
respond to specific questions not included in guidance
documents and to work alongside schools in contact trac
where appropriate, depending on community infection ra
In addition, aSchool Toolkitwas developed to provide
guidanceor contacttracing. Thesesupportswill continuein
the2021-2022schoolyear.
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Diagnostic and
screeningdesting

COVID-19 mitigation strategies, including diagnostic and
screening, are specifically addressedléw Hampshire
Grades K12 Backto-School Guidancand updated
communications from the SEA and state public health as
describedabove. In additionspecificguidancenvasprovided
to LEASs relative tadiagnostic and screening testwere
developed for use by LEAs in communicating these
important practices. Lastly, in April 2021 and in partnersh
with state public hdth officials, the Safer At School
Screening Program (SASS) was made available to schog
This program extended testing benefits to schools across
New Hampshire through the end of the 2021 school year
schools participated in the program, or about 20%il
public schoolsin the state.This programwill continue tdbe
offeredto schoolsfor the 20212022school year

Efforts to provide
vaccinations to
educators, other staff,
andstudentsif eligible

New Hampshire had one of
vaccine roHout programs in the country. New Hampshire
educators werprioritizedfor vaccinegust behind
emergency and medical personnel and the most vulnera
populationsVaccineadministrationwas coordinatedhrough
Community Health Centers, including options forsite
clinics at school locations. New Hampshirethereare
todayavailablevaccineopportunities fothoseeligible and
seekingavaccination.

Appropriate
accommodations for
children with
disabilitieswith respect
to the health and safet)
policies

Starting in Mach 2020, significant effort and attention wa:
placed on making sure that students with disabilities werg
making progress toward educational and other IEP goals
This included specific statemergency Order #48 Special
Education Requirements to Support Educatkurther,
working with state public health, specific guidance was
developed early in the pandemic foe thafe delivery of in
person special education services, including services to §
of our most medically needy students. In addition, CARE
Act andstatelevel IDEA fundswerespecificallyallocatedo
support thirdparty providers of services to studemiith
disabilitiesandto provideschooldistrictswith funds to
supportneedeccompensatorgducatiorservices.

il. Any Statewide plans, policies, estimated timelines, and specific

milestonegelatedto reopeningandoperationof schoolfacilities,

including any mechanisms the SEA will use to track, monitor, or

enforcetheirimplementation;
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SEA Response

Consistentvith GovernorS u n u EmeégencyOrder#89,New Hampshireschoolsare
currently open for fulkime, inperson instructionThe Emergency Order provides a
waiver process for schools unable to meet this requirement; two schools serving
medically fragile students received such a waiver. The expectation is that all New
Hampshire schools will be open for ftilne, inperson instruction during the fall of
2021.

To monitor LEA implementation and to meet federal ARP ESSER statutory and

regulatory requirements, the SEA released a template for the LEA Plan on the Safe

Returnto In-Person Instruction and Continuity of Services, otherwise known as the
Aschool district reopening plan, 0 on May 2
allocation of twethirds of ARP ESSER LEA funds. The plan template, which is

consistent with ARPA ahARP ESSER IFR requirements, and other ARP ESSER

documents can be fouretre In addition to LEAs complying with the statutory

requirements for public posting and comments within 30 days of receipt of ARP ESSER
funds, the SEA will publish all LEA Plans on the Safe Return#®drson Instruction
andContinuity of Servicesn itsARP ESSER webpage.

Moving forward, the SEA will resae monitoring and enforcing the New Hampshire
Minimum Standards for Public School Approval, which governs thetalawy operating
status of schools in the state and imposes basic requirements (such as the minimum
numberof instructionahours requiredh aschoolyear)asit hastraditionallydone.

ii. To what extent the SEA and its LEAs consult with Federal, State,
and local health officials. This description should include, if
available whetherthe SEA andits LEAs have receivegdupportfor
screeningestingfrom theirStateor localhealth SEAbased
onfundingawarded byhe CDC; and

SEA Response

The SEA hasfacilitatedcollaboratiorbetweerstatepublic healthofficials, stateleaders,
and school leaders, both from LEAs and Nmublic schools, from the beginning of the
pandemic. Th&EA andstae public healttwebsites include extensive information and
resourcesleveloped in closeoordination.

In April 2021, in partnership with state public health officials, the Safer At School
Screening Program (SASS) was made available to schools. Thismregtended

testing benefits to schools across New Hampshire through the end of the 2021 school
year. 97 schools participated in the program, or about 20% of all public schools in the
state.This programwill continueto be offeredto schoolsfor the 20212022 schoolyear.

21


https://www.education.nh.gov/american-rescue-plan-act-elementary-and-secondary-school-emergency-relief-fund
https://www.education.nh.gov/who-we-are/commissioner/covid-19
https://www.covid19.nh.gov/resources/schools

V. Any guidanceprofessionalearning,andtechnicalassistance
opportunitiegshe SEAwill make availableto itsLEASs.

SEA Response

Since the beginning of the pandemic, the SEA has provided LEAs guidance and
technicalassistancen a dedicatedvebsite throughcommunitydiscussionspver
socialmediaand many other mode$ communication.

For LEA staff, the SEA hasofferedon-going professionatlevelopmenbpportunitiesn

two principal areas. The first is relative to the mental and behavioral health of both
students and educators alike. In doing so, the SEA buitbgartant libraryof training

in this area through its Bureau of Student Wellness. The Bureau of Student Wellness
will continue to provide pandemi@sponsive professional development for student
mentalandbehavoral health,including by furthergrowingits library of resourcesn

its YouTubechannelandportalin responséo thef i e heddé. s

While the SEA expects schools to offergarson instructiomi the fall of 2021, we

also recognize that our educators need to have tools available to them in the event that
they need, once again, to pivot to a remote instructional model. Toward that end,
through an RFP process, the SEA has contracted with the Sibpn@ystem of New
Hampshire, Granite State College to offerNdlw Hampshire educators trainiimg

designing an online course, instructing an online course and using the state learning
managementystem to conduct that instruction. To encourage educator participation in
this program, theSEAwill pay participation stipends.

2. Safe Return to hPerson Instruction and Continuity of Services Pl@escribe
howthe SEAwiIll ensurahatits LEAs thatreceiveARP ESSERundsmeetthe
requirements in section 2001(i) of the ARP Act and the requirements relating to
the ARP ESSER funds published in the Federal Register and available at
https://oese.ed.gov/offices/amerieaascueplan/americasrescue
planelementarandsecondarschootemergencyelief/ (ARP ESSER
requirements) to either: (a) within 30 days of receipt of the funds, develop and

make publicly available on the -LEAG6s we
person instruabn and continuity of services, or (b) have developed and made
publicly available on the LEAOGS website

requirementdeforethe enactment ofhe ARP Act, including:

i. How the SEA will ensure that each LEA plan includes, of lvél
modified to include, the extent to which it has adopted policies and a
descriptionof anysuchpolicieson eachof thestrategiedistedin tableB1,

ii. HowtheSEAwiIll ensure thaéachLEA plandescribeowit will ensure
continuity of services including but not limited to services to address the
s t u d acadensicleedsands t u d andstasocial,emotional mental
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health,andotherneedswhich mayincludestudenthealthandfood services;
iii. How the SEA will ensure that the LEA periodically reviews, no less
frequently than every six months for the duration of the ARP ESSER grant
period (i.e., through September 30, 2028hd revises as appropriate, its plan,
and how the SEA will ensure thdiet LEA seeks public input, and takes such
input into account on (1) whether revisions are necessary and, if so, (2) the
revisionsto the plan; and

Iv. Describe, to the extent the SEA collects it, information about LEA
implementationto the greatesextentpracticable,of eachelementof the most
uptodat e CDC guidance | isted in table Bl
and technical assistance to implement strategies consistent, to the greatest
extentpracticable, with relevant CD@uidance.

SEA Response

At the time of passage of ARP ESSER, the SEA held informational sessions with LEAs

to familiarize them with the provisions of the new law. In these informational sessions,

specific reference was made to Section 2001(i) Safe ReturrRerson InstructiorOne

of the areas emphasized was the reopening
public comment on the plan and take such comments into account in the development of
the plan. o I n addition, the SEA used the m
make LEA grant fund all ocations. This, in
allowabletime to fulfill this requirement.

To ensure LEAs meet such federal ARP ESSER statutory and regulatory requirements,

the SEA released a template for the LEArRda the Safe Return to-Person Instruction

and Continuity of Services, otherwise know
May 25, 2021, the day f ol-thidwof AR E3SERLESEAOG s
funds. The plan template, which is s@stent with ARPA and ARP ESSER IFR

requirements, and other ARP ESSER documents can be lieusaddn May 26, 2021,

the SEA conducted a webinar with all school district superintendents walking through the
template, which outlines the relevant statutory and regulatory requirements, and

explaining relevant deadlines including that the plan must be submitted and pokted wit
30days of receipt of funds. Themplateincludes:

I. The extent to which the LEA adopted each CDC health and safety strategy in
table B1 in SY 20222021 and the extent to which the LEA will adopt each
strategyin SY 2021-2022.Suchcomponent®f the school districtreopeningplan
will beevaluated for completeness.

2 ARP ESSER funds are subject to the Tydings amendment in section 421(b) of the General Education Provisions
Act, 20U.S.C.1225(b),andarethereforeavailableto SEAsandLEAs for obligationthroughSeptembeB0, 2024.
Reviewandrevisionsof theseplans, ifnecessary, aneot requiredduringthe Tydingsperiod.
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il. Descriptions in both SY 2022021 and SY 2022022 of how the LEA
provided/will provide continuity of services in addressing student academic
needsrontinuityof servicesn addressingtudentsocial,emotional mental,and
other health needs, which may include student health and food services; and
continuity of services in addressing staff social, emotional, mental, and other
health needs. Such components of the school district reopening plan will be
evaluatedor completeness.

iii. Affirmation and description of how the LEA will meet the federal reguiat
requirement to review and, as appropriate, revise its school district reopening plan
atleasteverysix monthsthroughSeptember 3®023;howthe LEAwill meet the
federal statutory requirement to seek public input and take such input into account
in determining whether to revise the plan and, if revisions are determined
necessary, on the revisions it makes to its plan; how the LEA will also meet the
federalregulatoryrequiremento address<CDC safetyrecommendationand,if
the CDC has updated itsfeyy recommendations at the time the LEA is revising
its plan, each of the updated CDC safety recommendations. Such components of
the school district reopening plan will be evaluated for completeness. The SEA
will require affirmation of review and, if apphble, resubmission of the school
districtreopening plaevery sixmonthsthrough September 3R023.

iv. Descriptions of LEA adoption of each CDC health and safety strategy in table B1
in SY 202602021 and SY 2022022. Such components of the school district
reopening plan will be evaluated for completeness. The SEA will make potential
CDC guidance updates available to district superintendents, as it did so with
previous iterations of CDC guidance. The SEA will also continue to connect
LEAs with state and Iad health officials to appropriately meet their needs for
relevant support and technical assistance regarding localized safety measures
based on the guidance provided by the CDC, NH Public Health, and local public
healthofficials.

In addition to the neBEA processedescribed abovehe New HampshireDepartment

of Health and Human Services (DHHS) built a s@@VID-19 dashboardlhis

dashboard collects and reports a number of data elemetatise to COVID19. There is

a specific school section in which DHHS has the ability to collect information on
instructionalmodelsacrosghe state.In addition,however the dashboardvasalsobuilt

to collect information relative to school level padis across a number of important areas
including: General Policies (e.g., masks, exinaricular activities, and sports), Hygiene,
Distancing (classrooms, lunch and recess), Transportation and Guest Access to schools.
All of these tools may be deployed to understand how LEAs may be implementing the
current CDC and state public health guidance. To the extent it is practicable, the SEA will
support DHHS and its LEAs to fully populate these dashboards with current infoymat

for view by parents and thaublic.
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C. Planning for the Useand Coordination of ARP ESSERFunds
The Department recognizes that seeking input from diverse stakeholders is essential to
developing plans for the use of ARP ESSER funds thaeaponsive to the needs of
students, families, and educators. In this section, SEAs will describe their plans for
consultatiorandfor coordinatingthe useof ARP ESSERfundswith otherresourceso meet
theneeds of students.

1. SEA ConsultationConsistent with the ARP ESSER requirements, describe how
the SEA engaged in meaningful consultation with stakeholders, and incorporated
inputinto itsplan, including, but not limited to:

i students;

ii. families;

iii. Tribes(if applicable);

iv. civil rightsorganizationgincludingdisability rightsorganizations);

v. schoolanddistrictadministratorgincludingspecialeducation

administrators);

Vi. superintendents;

vii. charterschoolleaderqif applicable);

Viii. teachersprincipals,schoolleaderspthereducatorsschoolstaff,

andtheir unions; and

ix. stakeholders representing the interests of children with disabilities,

English learners, children experiencing homelessness, children and youth in

foster care, migratory students, children who are incarcerated, and other

underservedtudents.
The descriptionmustincludehow the SEA providedthe public the opportunity
to provide input in the development of the plan, a summary of the input
(includinganylettersof support) andhow the SEAtook such inpuinto account.

SEA Response

The SEA values robust input from stakeholders on such an important topic and engaged
with stakeholders from around the state, including students, families, civil rights experts,
schoolanddistrictleadersfeacherandstakeholdersepresentingheinterestsof children

with disabilities, English learners, children experiencing homelessness, children and
youth in foster care, migratory students, children who are incarcerated, and other
underservedtudents.

In the Spring of 2020, hSEA convened a broad stakeholder group called the School
Transition, Redesign and Reopening Taskforce (STRRT). STRRT and its related
workgroup members included over 60 individuals representing a wide range of
stakeholdersSTRRTstakeholdemputwasa critical componenbf the statereopening
guidancedevelopedy the SEA andthe Departmenbf Health andHumanServices.

As such,STRRTwasreactivatedo quickly gaininputfor the StatePlan forthe
ARP/ESSER.
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Membersof STRRTby stakeholdegroupincludedthefollowing:

i. Students The Student Voice work group was composed of four
students, three from secondary education and one from
middleschool All participatedwith parentapermission.

ii. Families Thefamily representativegrovidedfeedbackor eachof
theseworkgroupsand familyperspectives.

iii. Tribes N/A

iv. Civil rightsorganizations
(including disability rights
organizations)

The Taskforce included representatives who work with
students with disabilities as well as the New Hampshire
Association of Special Education. In addition, the SEA
made specific outreach for feedback from the New
Hampshire Commissioner for Human Rights and Disabil
RightsCenterof NewHampshire.

v. School and district
administratorgincludingspecial
educatioradministrators)

Five of the six work groups of the Taskfordestruction,
Student Wellness, School Operations, Technology, and
Associationsincluded school board members, school
administrators, special education administrators, school
principals,on each of the workgroups.

vi. Superintendents

Five of the six work groups of the Taskfordestruction,
Student Wellness, School Operations, Technology, and
Associationsincludeda schoolsuperintendemn eachof
the workgroups with executive director of the New
Hampshire School Administrators Association acting as
chairof the Associationsvork group

vii. Charterschoolleaderqif
applicable)

Five of the six work groups of the Taskfordestruction,
StudenWellnessSchoolOperations, Technologgnd
Associationyincludedrepresentativeom charterschools,
as well as the executive director of the New Hampshire
Alliance for PublicCharterSchools.

viii. Teachersprincipals,school
leaders, other educators, school
staff,and theirunions

Five of the six work groups of the Taskford¢estruction,
Student Wellness, School Operations, Technology, and
Associationsincluded representatives from teachers and
otherschool staff.
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ix. Stakeholders representing the
interests of children with
disabilities, English learners,
children experiencing
homelessness, children and youtl
in foster care, migratory students|
childrenwho areincarceratedand
otherunderserved students

In addition to their representation on the other workgrou
representativeom eachof theseorganizationgarticipated
in andprovided feedbacksa standaloneworkgroup:

NH Athletic DirectorsAssociatioNHADA)

NH SchoolBoardsAssociation(NHSBA)

NH ParentTeacherfssociation(NHPTA)

NH SchoolPrincipalsAssociation(NHSPA)

NH SchoolAdministratorsAssociationNHSAA)
NH AmericanFederatiorof Teachers(NH-AFT)
NH Associationof SchoolPsychologists

NH SchoolCounselorfssociation(NHSCA)

NH Associationof SpecialEducationAdministrators
(NHASEA)

NH Interscholasti@thletic Association(NHIAA)
NH Music EducatorsAssociation(NHMEA)

NH SchoolLibrary MediaAssociationNHSLMA)
NH SchoolNursesAssociation

NH Extended_earningOpportunitieYNHELON)
NH AfterschoolNetwork (NHAN)

NH AmericanChoralDirectorsAssociation
(NHACDA)

NH Chief TechnologyOfficers Organization
(NHCTO)

NH Alliance for PublicCharterSchoolsNHAPCA)
NationalEducationAssociationof NH (NEA-NH)
NH Parent Informatioi€enter(PIC)

NH Career& Technical Educatio(NHCTE)
StateBoard ofEducation

NH PrivateSpecialEducationAssociation

NH Association of School Business Officials
(NHASBO)

NH SchoolTransportatiorAssociation(NHSTA)
School District Governance Association of NH
(SDGANH)

Athletic DirectorsAssociation(NHADA)

NH SchoolBoardsAssociation(NHSBA)
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STRRT was organized into six workgroups, including Instruction, Student Wellness,
SchoolOperationsTechnology StudentVoice andAssociationsAmongeachof these
groups, there were representatives from various stakeholder constituent groups, as

illustrated here:
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Instruction Workgroup

Parent

SpeciaEducation OysterRiverSchoolDistrict

Principal SpauldingrouthCenter

Parent

TeacherVilasMiddle School

Superintendent(SAU#76)

PrinciapalManchesterSchool ofTechnology

Parent

TeacherGraniteStateHighSchool

HomeEducationAdvisoryCounci(HEAC)

Diocese oManchester

Superintendent,Mill FallsCharterSchool

TeacherPembrokeHillsElementarySchool

Principal Adult DiplomaProgram(SAU#84)

AssistantSuperintendentMerrimack ValleyschoolDistrict

Superintendent,Virtual LearningAcademyCharter School (VLACS)

EnglishLanguage_earners NHDOE

StudentWellnessWorkgroup

CounselorFranklinSchooDistrict

NHPediatricSociety(NHAAP)

CounselorBakersvilléSchool

NHChildren's Behavioraealth Collaborative

SeacoasCommunityMental HealthCenter

TeacherTimberlaneRegionaHighSchool

SchooNurse ,MerrimackSchooDistrict

Parent

Parent

NHDepartmentof Health& HumanService4DHHS)

SpeciaEducationTeacherBedfordSchool District

Operations Workgroup

Assistant Superintendent, Manchester School District

Parent

Assistant Superintendent (SAU #63)

Rarenl 3
Nashua School District, 21" ceLe

Superintendent (SAU #42)

Administrator, Portsmouth School De partment
NH School Transportation Assoc. (NHSTA)
Teacher, Goffstown & New Boston

Principal, White Mountain Regional High School

Superintendent (SAU #29)

Parent

Teacher, Salisbury Elementary School
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Technology Workgroup

Technology Lead, Lafayette Regional School, Franconia

Mainstream Managed Security

Teacher, Oyster River School District

Teacher, Belmont Middle School

Parent

Superindendent (SAU #58)

Teacher, Virtual Learning Academy Charter School (VLACS)

Student Voice Workgroup

Student (secondary)

Student (secondary)

Student (secondary)

Student (secondary)

Student (middle school)

AssociationsNorkgroup

NH Athletic DirectorsAssoc(NHADA)

NHSchoolBoardsAssoc(NHSBA)

NHParentTeachersAssociationfNHPTA)

NH SchoolPrincipalsAssoc(NHSPA)

NH SchoolAdministratorsAssoc(NHSAA)

NHAmericanFederationof TeacherdNHAFT)

NHAssocof SchoolPsychologists

NH SchoolCounselorAssoc(NHSCA)

NHAssocof SpecialEdAdmin(NHASEA)

NH InterscholasticAthletic Assoc.(NHIAA)

NHMusicEducatorsAssoc(NHMEA)

NH SchoolLibraryMedia AssociatiofNHSLMA)

NH SchooNursesAssoc.

NH ExtendedLearningOpportunities(NHELON)

NH AfterschoolNetwork (NHAN)

NHAmericanChoralDirectorsAssoc(NHACDA)

NH ChiefTechnologyOfficersOrganization(NHCTO)

NH Alliancefor PublicCharterSchool§yNHAPCA)

National EducationAssoc.of NH(NEANH)

NH ParentInformation Center(PIC)

NHCareer& TechnicaEducation(NHCTE)

StateBoardof Education

NH Private SpecialEducationAssociation

NHAssoc.of SchoolBusinesfficials(NHASBO)

NH SchoolTransportationAssoc(NHSTA)

SchoolDistrict GovernanceAssoc.of NH (SDGANH)
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STRRT followed an expedited process to solicit meaningful feedback for the
ARP/ESSERplan. This processwhich wasfacilitatedby the Regionl Comprehensive
Center(AIR), included theollowing process:

T

The SEA communicatedhe stakeholdeengagementrocesgo all
STRRTdesigneesnd workgroupmembers.

The SEA prepared a set of communication templates for STRRT
designee$o engagevorkgroupmembers.

The SEA engagedhestate Comprehensiveentered by AIR, to
facilitate stakeholder feedback.

STRRTdesigneesoordinatedhe gatheringof feedbackrom workgroup
members.

The Comprehensiv€entercompiledall workgroupfeedbacknto
standardgresentation templates.

A public meeting was scheduled (and advertised on the SEAs website) on

May 17, 2021. This public meeting, which was also attended by local
presswasfacilitatedby the Comprehensiv€enter. Inthe public meeting,

STRRT designees presented their feedback to the full STRRT, followed

by an open discussion period.
An openinvitation wasmadeto allow listeningpublic membergo submit
additionalfeedback, if they wanted.

In addition to the very publiadakeholder process described above, the SEA made

specific outreach to two additional groups, the New Hampshire Commission on Human

Rightsandthe Disability RightsCenterof New Hampshireto ensurecomplete feedback
wasreceived from civil right®rganizations.

A complete list ofeedback received is included as Exhibit A to this plan and has
beenpostedon the SEA website Thefeedbackhatwasreceived wasonsiderednd,
asmuchaspossiblejncorporatednto the strategiemndactionsdescribedn this plan.

2. Coordinating FundDescribe to what extent the SEA has and will coordinate

Federal COVIDB19 pandemic funding and other Federal funding. This description
mustinclude:

How the SEA and its LEAs 1) are using or have used prior to the
submission of this plan and 2) plan to use following submission of
this plan, Federal COVIR9 funding under the Coronavirus Aid,
Relief,andEconomicSecurity( i C A R Bcsandthe CRRSAAct

to supporta safereturnto andsafelymaximizein-person

instruction, sustain these operations safely, and address the
disproportionatémpactof the COVID-19 pandemion individual
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student groups (including students from {owome families,
children with disabilities, English learners, racial or ethnic
minorities,studentexperiencindhomelessnesshildrenandyouth
in fostercare, andnigratory students);

il. To what extent ESSER | and ESSER Il funds have been awarded to
LEAs and,if fundshave notyetbeenmadeavailableto LEAs,when
they will be. Inaddition, please providenyavailable information
on the total dollar amounts of ESSER | and ESSER Il fumats t
have been obligated but not expended by the SEA and its LEAS,
includingwhetherthe SEAIs able to track LEAobligations.

iii. In supportingLEAs astheyplanfor thesafereturnto and
continuity of inperson instruction and for meeting the academic,
social,emotionalandmentalhealthneedf studentgesultingfrom
the COVID-19 pandemic, the extent to which the SEA is also using
other Federal funding sources including but not limited to under the
Elementaryand SecondaryfducationAct of 1965( n ESEA0 ) ,
| DEA, Wor kforce I nnovation and
funding for child nutrition services, and McKinn&gnto Homeless
Assistance Act, and the funds to support the needs of students
experiencing homelessness provided by section 2001 (b)({ti¢ of
ARP Act.

SEA Response

TableC1.

100%of ESSERI andESSERII funds,aswell asARP/ESSERundshavebeenmade
availableto LEASs.

As of June4, 2021,LEAs haveaccessed arspendESSERI andESSER Il fundss
follows.

LEA Usedof Funds
Thetablesbelowoutline howLEAs have allocatednddrawndownfundsfrom the
ESSERI and ESSER Igrants.

LEA ESSERI (as of Jun 4, 2021)
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Category Budgeted Drawn Down |Description
Preparing for or supporting the Technolagy, bus contracts, staff /faculty compensation, PPE,
2020-2021 academic year 13,713,020 5,964,459 | custodians, materials/supplies that meet CDC guidelines.
Remo Instrucfon 8,050,421 4,580,082 | Technoiogy, virtual licences/softwars
Faciities PPE, portable =ir ventilation, PPE, materials/supplies that meet (DC
5,831,668 2,761,127 |guidelines.
Remo® Support 3,597,901 1,863,245 |Streaming services, delivery of technology to remote students.
Equitable Services 2,058,726 646,813 | Non-public schools
ndirect Costand Other
310,555 308,933 | Primarily materials that support (DC guidelines (sodial distancing, PPE)
LEA ESSERII (as of June4,2021)
Category Budgeted Drawn Down Description
Preparing for or supporting e 2020- 18193783 291 070|staffing, PPE, software, licensing, technoiogy, furniture, matanals,
2021 ang 2021-2022 academic years materials that support COC guidelines.
ndoor Air Quaity include: Windows 763752 -|Construction projects {induding HVAC), materials, windows and doors.
and Doors
R emote Instruction 31230388 120.171|Lice nsing, software, technology, staffing, staffing education
Facites 3143116 43 38| watersources for sodal distancing fumiture, matenaks,
custodians/cleaning, materials that support COC guidelines.
Remote Support 434345 36,58 |Lice nsing, software, technology
ndirect Cost 442 838 348
Supporting the 2019-2020 academic 191,482 10.805|Primanly materials that support CDC guidalines - reimbursemant itams
year for cost incurred after 3/13/2020 that were not diready aflocated to the CARES ESSER| grant.
not caimed elsenhars

SEA Useof Funds

Thetablebelowoutlineshowthe SEA haspreliminarily obligatedandthe unallocated

federalgrant funds.

Unallocated
LEA Funds

Technology and Instructional Support

Educator Training
Learning Loss

COVID Student Support
COVID Admin Support
Summer Programing
Before/After School
Student Mental Health
EANS

Administration

To support a safe return to and safely maximizearson instruction, sustain these

GEER | ESSER | GEER Il EANS ESSER I Arp/ESSER Total
0 (3.621) 393,563 13,195 1,877,910 10,500,000 12,781,047
33,877,235 = 140,459,226 315,000,000 489,336,461
2,896,314 2,896,314 4,107,260 9,899,888
205,500 . 2,000,000 . 2,205,500
> s 500,000 6,350,000 17,500,000 24,350,000
2,640,000 175,500 500,000 - - 3,315,500
- - 1,450,000 - 1,450,000
3,000,000 235,640 3,500,000 6,735,640
. - . . 3,500,000 3,500,000
500,000 150,000 . 650,000
- - v 7.056,014 - 7.056,014
355,156 254,804 456,285 1,121,410 2,187,656
8,891,470 37,641,372 3,799,848 7,069,209 156,065,807 350,000,000 563,467,706

operations safely, and address the disproportionate impact of the CIBndemic on
individual student groups, th&EA provided thdollowing supportgo:

1 Students from lowincome families: The SEA has targeted its CARES and CRRSA
fundedprogrammingo studentgroupson which the pandemichadadisproportionate

32




impact. For example, the ReKINDIing Curiosity: Every Kid Goes to Camp program
and the YES! program described serve meaasted students and students with
disabilities; program supports reflect student need. Beginning in SY-Z022, the
SEAalsoplans toutilize Title | fundsto providestudentsn Title | andTitle | eligible
high schools with access to online college crbdaring courses. These courses are
embeddedh theschool day andreofferedin partnership withequity Lab.

Children with disabilities: Using IDEA state funds, the SEA reimbursed school
districts over $1.7 million for compensatory education funds to support providing
students with disabilities who may not have received all the services needed during
the pandemiaevith appropriate compensatory education services. Early in the
pandemicthe SEA also providedchooldistrictsover$1 million in IDEA statefunds
based on a pgyupil award to support the purchase of electronics and other materials
needed to support students with disabilities in receiving their services remotely.
Finally, wusing federal funds the Governor
Recovery designated the SEA to administer, the SEA provided nearly $3 million to
approved privat@roviders of special education to offset lost revenue and pandemic
related expenses. Thus, the SEA helped ensure these vital entities providing support
services to students with some of the most severe disabilities within New Hampshire
would beavailableto support studentduring andafter thepandemic.

English learners English learners (ELs) in New Hampshire are an immensely

diverse group of students with varying experiences and a range of educational needs.
For many ELs, the COVIEL9 pandemic has Hijghted the difficulties ELs face.

The quick pivot to remote learning resulted in an uneven response across the state.
Recognizing that ELs disproportionately may have difficulty accessing disrupted
instruction, the SEA provided $1.0 million of fundingrtonprofits supporting these
families,includingimmigrantsupportorganizationsandalocal universityto provide

direct support to make sure that these students were able to access their instruction
duringthe pandemic.

Racial or ethnic minorities: TheSEA provided and will continue to provide

additional support to undgrerforming student subgroups, including low income
students, ESL students and students with disabilities, which groups disproportionately
include racial and ethnic minorities. The SEded not provide support exclusively
basedn raceconsistentvith federal civil rightdaw.

Students experiencing homelessnesbo ensure students experiencing homelessness
haveaccesso andappropriatesupportd§rom their districtpublic schoolof choice the

New Hampshire McKinney Vento team provided timely responses to increased and
novel requests for technical assistance regarding LEA responsibilities to serve
students experiencing homelessness. This technical assistance was provided through
phore meetings and the dissemination of guidance through information driven
responses to individual needs. Additionally, the SEA supported the development of
pandemic responsive content to be presented at the state and regional liaison
conferencestwhich critical learningandnetworking takeplace.The SEA also
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supported LEA use to the federal Titld Igrant and ESSER funds to remove barriers
to education, which include providing technology and hot spots for internet access to
studentgduring remotdearning.

1 Children and youth in foster care Through the ESEA Programs Office, the SEA
has supported those children and youth in foster care by providing districts with
technical assistance around best interest
This includes assuring that all students entering foster care will be able to remain at
their school of origin, if in the best interest of the student. The SEA wotkshé
LEAs to makesurethat theras afoster carglanin placeto this endaddressing how
transportation will be provided, naming a foster care point of contact for the LEA,
and requiring immediate enrollment and transfer of records, should thetsteden
to change school®emaining in the school of choice or lessening the impact of a
necessary change are vital to ensuring that students entering foster care will continue
to have academic success. Additionally, the SEA has and will continue to work
collaboratively with the NH DHHS to ensure educational stability for students in
foster care including additional support for transportation, immediate enrollment, and
recordtransfersaswell asadditionaleducationakupportservices.

1 Migratory students: During the pandemic, the New Hampshire Migrant Education
Program team which is supported by federal basic and consortium migrant education
grants, ensured that all students received educational materials by mail aodf.drop
Referrals to appropriate echtional and social services were made after a discussion
with parents/caregivers regarding needed academic, nutritional, and social/emotional
supports during the pandem#dl families were sent personal protective equipment
kits (PPE), which included &dr in their native language explaining the importance
of social distancing and the safety guidelines set forth by the State. To protect both
our students and our staff, eag-one tutoring, home visits, and recruiting took place
virtually. Onlinetutorids wereofferedto interestedstudentsandSEA staff contacted
families to ensure they had access to both internet and computers in order to
participatein remotelearning offeredy theschool districand theSEA.

The SEA has evaluated other Federaling sources in an effort to support LEAS in
their COVID-19response. Theseclude:

9 Starting in March 2020, significant effort and attention was placed on making sure
thatstudentswvith disabilitiesweremakingprogressowardeducationabndotherlEP
goals. This included statemergency Order #48 Special Education Requirements to
SupportEducation ThisEmergencyOrder,among othethings, required,

o Al. Each school district is required t
("IEP") team meetings, as set forth in RSA 486 and Ed 1107 ptconsider
ExtendedSchool Year ("ESY") services for every child with an IEP,
regardless of whether they have been provided ESY in the past, no later than
June30th,2020.If, atthe timeof the IEPteammeeting, theemoteinstruction
emergencyrdershavebeenneitherremovednor extendedhrough the
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summer, the IEP program team shall consider options for both traditienal in
personESY programs and faremoteESY programs.

o Each school district must ensure that they hold IEP team me&imnggery
student identified for special education services no later than 30 calendar days
after the first day of the school district's 262021 school year. At the
meeting, thdEP team will consider what Compensatory Education Services,
if any, are regired to be provided to make up for services not provided during
period of remote instruction and support, student regression, or student's
failure to make expectedrogressasindicatedin the student's EP . 0

As a result of these Emergency Order actisjtieEEAs compiled a list of identified
compensatory education services that were needed. In support of providing these
compensatorgervicesthe SEA used$1.7million of statelevel IDEA funds.

Upon return to instruction in September 2020, it became apparent that certain English
learner populations might need additional support in accessing their instruction. The
SEA,workingwith theg o v e r officerindptementedcontractausing$1.0million

of CARES Act funds with community organizations and a local college to provide
directsupportservicedo thispopulation.This programwasso effectivein supporting

the English learner population, that the SEA has continued the work in the Spring of
2021with an additional $1.0 million of GEER funds.

Recognizing the serious strain on LEA finances as a result of CQYI@sponse,

the SEA worked with the governoros office
Supplemental Funding program for LEAs, inclugli$500 per pupil and $10 million

of emergency grarfunds.

Recognizing also that Special Education service providers were also significantly
disrupted by COVIBL19, a special $3.0 million grant program was offered to these
essentiathird party providersto helpthemin providingessentiabupportservicego
studentswith disabilities.

Recognizing the disruption to student enrichment and before and after school
programming, the SEA offered a $1.5 million grant program to student enrichment
programming usg CARES Act funds. In addition, the SEA offered Title IVB
programsmanyof whomexpandegrogrammingo supportremotelearnerswhile
parentsvereworking, supplementagjrantsto supportextendedgrogramming.

Through the USDA, the SEA received $47 million of additional funding to support
extended meal support to families, many significantly impacted by the pandemic.
These funds were distributed through both LEA and qualifying community meal
programs.
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D. Maximizing State-Level Fundsto Support Students

The Department recognizes that States have an extraordinary opportunity to address the
disproportionate impact of the COVAD® pandemic on underserved students through the
ARPA c treggiredStatesetasidegdo addresshe academiempactof lostinstructionaltime,
provide summer learning and enrichment programs, and provide comprehensive afterschool
programs. In this section, SEAs will describe their eviddyased strategies for these
resources.

1. Academic Impact of Lost Instructional Tim@escribe how the SEA will use the
fundsit reservesindersection2001(f)(1)of the ARP Act (totalingnot lesghan5
percent of the Stateds total abhsedo c at |
interventions to address the academic impact of lost instructional time by
supporting the implementation of eviderz&#sed interventions, such as summer
learning or summer enrichment, extended day, comprehensive afterschool
programs, or extended school ypaograms, and ensure that such interventions
respond to studentsd academic, soci al
descriptionmust include:

I. A description of the evidendeased interventions (e.g., providing
intensive or higkdosage tutoring, @elerating learning) the SEA
has selected, and the extent to which the SEA will evaluate the
impact of those interventions on an ongoing basis to understand if
theyareworking;

il. How the evidencdased interventions will specifically address the
disproportonateimpact of COVID-19 on certaingroupsof students,
including each of the student groups listed in question A/fd.i.

When possible, please indicate which data sources the SEA will use
to determinethe impact of lost instructionéime; and

iii. The extat to which the SEA will use funds it reserves to identify
and engage 1) students who have missed the mpstson
instructionduringthe20192020and2023-2021 schoolears;and
2) studentsvho did not consistentlyparticipatein remoteinstruction
whenoffered during school buildinglosures.

SEA Response

In its selection of evidendeased interventions to address learning loss, the SEA intends
to consult the federal What Works Clearinghouse (WWC), engage with subject matter
experts, and seek teubal assistance from the Comprehensive Centers in order to
identify the most effective evidendeas ed i nterventions that
unique context. Whenever possible, and where it makes most sense, the SEA intends to
select programsthatgin t o ESSA6s highest tiers of
recognizes that the unprecedented nature of the pandemic event and the typical lag in
publishing results from randomized control trial (RCT) studies means that for many of
ours t u d eumentsitbations during thpandemictheremaynot be evidencef the
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highestquality available tasupportourinterventionchoices. Inhoseinstancesthe SEA

commits to selecting interventions with moderate or promising evidence, or those

programs that demonstrate a rationale based on research that the intervention is likely to

i mprove student outcomes. To the extent it
evaluate and makgublic theimpact of itsacademignterventions.

Through the SEA stakeholder engagement process, important feedback was obtained that
hel ped shape the SEAOGS response to student
Exhibit A and hadeenposted on the SEXebsite.

TheSEAwill prioritize its spendhg basedn stakeholdefeedbackandtheidentified
issuesand prioritiesoutlined in Sectio\.2., above. Thesaclude:

0 Individualized Instruction to RecoverAny Learning Loss.
As a result of the pandemic and indications from assessment data (see discussion
below for assessment during the pandemic), the SEA anticipates that the student
performance curve across the state will look different this year. The expectation is
that the nddle will have flattened and the ends of the performance curve will
have grown, with more students at the top end of the curve and more students at
the bottom endyith alarger standardeviation.In other words, some students
are performing better thahey were prgpandemic and some students are
performingworsethan they wer@erforming prepandemic.

Somestudentghrivedin pandemidearning,eitherthroughstronghomesupports

or theexercise ofjreater individual agency that allowed themflourish.
Alternatively, more students had difficulty accessing their education, either
because of lack of appropriate resources or an instructional model that was not
conducive to their learning style, among other reasons. Given these dynamics, it
will beimportantfor all studentdo be engagedasedon wheretheyareon their
learning curve, whether accelerated or having fallen behind, in a way that
challengeshem, isnot stigmatizingandallows thento besuccessful.

Individualized instruction wilalso be a challenge facing our schools. Educators
returningto the classroonwill needtoolsandinstructionalapproachethatenable
themto be effectivewith abroaderangeof studentsanda systemflexible

enough to allow teachers room to help students succeed. This issue will provide
fertile ground for investment atlief funds.

0 Educator Fatigue

Many of our educators in New Hampshire worked in instructional models for
whichtheywerenottrained.Beforethe pandemiceducatoipreparatiorfocused
onin-personjn-classroom instructionVhile most of oureducators performed
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admirably in the new instructional model, it added to stress and anxiety levels for
educators across the state. This may affect their perspective and performance
upon return to the classroom that can be supported with additional skill
preparation and support. We will utilize aurtical shortage surveresults that

will be collected in October 2021 to evaluate if higher than normal levels of
retirement and attrition exist. This will inform strategies to attend to our teacher
workforce,if necessary, ant recruithewandhighly motivatedeachers.

0 Family Engagement

The third area of focus for the SEA will be around family engagement. Even
before the pandemic, family engagement played an important role in student
success. During theandemic, one of the bright spots was increased family
engagement in student learning. One example of this is a family survey that was
conducted in May and June of 2020. More than 56,000 parents and educators
responded, which far exceeded previous recbrésponse. They provided
invaluableinputinto thedesignof instruction.This surveywill begivenagainin
June 2021. Although family engagement itself is a not a problem, the heighted
levels of engagement of families is an opportunity that we want to capitalize on
andcontinue, to théenefit of students.

Additional StakeholderFeedback

A significant theme in our stakeholder feedback was the importance of stabilizing
student social anémotional health. Stakeholders identified that, in order to make
academigrogressstudentill needto besociallyandemotionallysupportedin
expanding the offerings provided in partnership with Community Behavioral
Health Association described ir@&ion D 2) through ARP ESSER funds,
stakeholdefeedback identified needs including:

1 School based mental and behavioral health supports, including Counselors,
social workers, OTs, LDACs, SAPs, community care teams, coaches,
mentorsjnterventionistsand

1 Furtherexpansiorof theS E Awask on MTSS-B, UniversalDesignfor
Learning(UDL).

O«

Additionally, with respect to instruction, representatives from the disability
community continue to advocate for continued expansion of inclusionary
practices. This is aarea that New Hampshire has significantly invested in over
the past 4 years, particularly with respect to its UDL program. Additional training
andinstructionalopportunitieswill furtherembednclusionarypractices.

The SEA alsorecognizests importantrole in supportingLEAs andstatewideactivities

that LEAs, on their own, would not be in a position to support. The SEA anticipates
finalizing plansfor the useof its reservedundsin thesepriority areaswith specific
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spendingplansdevelopedo complementhedeploymenbf LEA fundswithin thennext
severamonths.

Specificprogrammatic plansfor Learning Recovery/Academidmpact of Lost
Instructional Time include:

The SEA is offering school districts access to a learning recovery progesimyering
Bright Futureswhich supports learning pods, an indwalized instructional model. This
model, supported by $6 million in ESSER |l state funds, allows school districts and
communities to offer smafjroup, multiage, traumaensitive instruction to students who
may need additional support. The program mayesap to 1,200 students. Since this is a
pandemierelated education innovation, the SEA is currently working to design an
external, quasexperimental study (tier 2) or correlational study (tier 3) utilizing ESSER
statelevel funds.

Additionally, stakehtalers also shared the importance of innovative learning spaces,
including outdoor learning spaces and alternative spaces for school district learning pods,
when providing feedback on ARP ESSER. The SEA anticipates finalizing plans for the
useof its resenedfundsto support theserioritieswithin the nextseveraimonths.

The SEA alsorecognizes theenefitof additionalsupportto strugglingstudentsDuring
20202021, the SEA launched a series of support structures to aid students struggling
academically. One example of such support was the launch, along with Khan Academy,
of schoolhouse.worldSince the New Hampshire SEA first launched this innovative
platform, SEAs from Arkansas, Mississippi, 8k&, Nevada, Rhode Island, North

Dakota, Idahoand Ohiochavealsopartneredvith schoolhouse.world.

This platform provides secondary students with fgghlity tutoring. While at the initial
launch, this was focused principally on math instruction, amidit subjects are being
developed and rolled out so that students will have a complete set of online tutoring
supports to help meet their needs. The SEA also partnered with Modern States to offer
online college classes at no cost to New Hampshire schotasilies. The expectation

is thatthesenewandcontinuingactivities will be supported¢hrough federafunds.

Another area of additional support a $2 million investment by the SEA in its Yes!

Program. This program provides students with supplemental support services including
intensive tutoring and supplemental special education therapies and services. Up to 1,940
qualifying students studentswith disabilitiesandeconomicallydisadvantagegudents

i are able to access up to $1,000 to obtain tutoring and special education therapies and
servicesQualified educatiorprovidersfor this programincludeNew Hampshirecertified
educators and qualified service providers including licensed thexapist SEA
anticipatesontinuing itssupportof studenigroupsdisproportionatelympactedoy
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COVID-19 through intensive, higtiose tutoring and supplemental educational courses
andservicesThe expectations thatthesenewandcontinuingactivitieswill besupported
throughfederal funds.

To ensure these interventions address the needs of those students disproportionately
impacted by COVIBP19, the SEA has targeted both the Recovering Bright Futures and
YES! Program to such students thrbwgigibility limitations and preferences. Please
find additionalinformationaboutsupportgargetedat specificstudenigroupsin Section
C(2).

Additionally, to support learning recovery among students experiencing homelessness,
the SEA plans to subgratihe newly released first round of ARP Homeless funds, ARP
Homeless |, to LEAs competitively. This competition will emphasize identification and
outreach, reengagement, credit recovery and attainment, transportation, and removing
other unique barriers thEandemic has created for students who are experiencing
homelessness. In the 202020 school year, 3,500 students were identified as

homeless. This number is expected to drop once-202Q school year data becomes
available. Many liaisons have reportée reasons for this include students moving due

to loss of housing, remote learning challenges, and people who are newly homeless due
to thepandemideing unawaref McKinney Vento services.

Finally, New Hampshire is working with LEAs to identify disengaged students,

including those who have missed the mogbpenson instruction during the 202920

and 20262021 school years and students who did not consistently participate in remote
instructon during school building closures. The SEA does not plan to collect such data,
although it will require LEAs to describe efforts to reengage students as part of the LEA
reopening plans. Consistent with the New Hampshire theory of change, we anticipate

LEAs and schools are best positioned to identify disengaged students and serve them
effectively, with support from the SEA. Mo
competencybased educatién measuring mastery rather than seat éinmeakes

educatiorieaders most ligly to focus orlearningloss.

While the SEA anticipates that the state will continue to offgrairson instruction in the

fall of 2021, the SEA aims to improve the quality of online instruction to protect against
potential student disengagement. The $&4, through an RFP process, leveraged $2
million of ESSER Il state funds to contract with the University System of New
Hampshire, Granite State College to offerNadlwv Hampshire educators trainiimg

designing an online course, instructing an online course and using the state learning
management system to conduct that instruction. To encourage educator participation in
this program, the&SEA will pay participationstipends.
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New Hampshie is wellpositioned to gain an understanding of where students are
academically. During the spring of 2020, prior to the onset of the pandemic, New
Hampshire had over 3,000 students that had already completed the statewide assessment,
NHSAS.Duringthefall 2020,New Hampshiramplementedhe NHSAS, usingthe SAT

(for students who did not complete that assessment in the spring 2020) and interim
NHSAS for 4thi 8th grade students. During the spring 2021, all students were given the
opportunity to take the state accountability assessment (SAT/NHSAS). Further, the New
Hampshire Comprehensive Center, AIR, has been engaged to help in the evaluation of
these assessment results, giving the SEA important information on student academic
performance. Because this information is at the student level and, with the SEA EOQY
data collection described above with student level data relative to instructional mode,
concrete analysis can be completed with student performance data and instructional
mode.This granular level of data will allow targeted interventions to students needing
additional supports in specific student groups. With this information available in October
or November 2021, it will be possible to target interventions toward those selndols
students who have been most disrupted by pandemic instructional models, including
remote instructiomr otherfactorsthatmayhaveimpactedas t u d acadendics

progress.

2. EvidenceBased Summer Learning and Enrichment Progr&mscribe how the
SEA will use the funds it reserves under section 2001(f)(2) of the ARP Act
(totaling not | ess than 1 percent of th
funds) for evidencéased summer learning and enrichment programs, including
thosethatbeginin Summe 2021,andensuresuch programseespondos t udent s 6
academic, social, emotional, and mental health needs. The description must
include:
I A description of the evidendeased programs that address the
academic, social, emotional, and mental health needs of students
(e.q., providing intensive or higthosage tutoring, accelerating
learning) the SEA has selected, and the extent to which the SEA will
evaluatehe impact of thosprograms;
ii. How the evidencdased programs will specifically address the
disproportionate impact of COVHD9 on certain groups of students,
including each of the student groups listed in question A-@iii.
When possible, please indicate which data sources the SEA will use
to idertify studentsnostin needof summeiearningandenrichment
programs; and
iii. The extent to which the SEA will use funds it reserves to identify
and engage 1) students who have missed the mpstson
instructionduringthe20192020and2020-2021schoolyears;and
2) studentsvho did not consistentlyparticipatein remoteinstruction
whenoffered during school buildingosures.
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SEA Response

After making a significant investment @videncebasedtier 1, 2 and 3) summer

enrichment activities for summer 2021 supported by more than $3.0 million in federal
GEER | funds and given the timing of the S
is planning to usestARP ESSER summer learning and enrichment set aside to fund
evidencebased programs and supports duringaftgchool time beginning in the

upcoming school year. This may include expandin®ék&INDIling Curiosityprogram,

which aims to serve between 4,485 and 8,330 students. The program provides low
income students and students with disabilities the opportunity to attend a lidevsed
Hampshire camp, and was designed to lift student spirits, to help students reengage with
peers through meaningful enrichment, and to mitigate mental and behavioral health
issues. Currently, partners include the New Hampshire Boys and Girls Club aelithe
HampshireY MCA.

As part of this program, the SEA also contracted with the New Hampshire Community
Behavioral Health Association (CBHA), the Association for the state Community Mental
Health Centers. Through this $500,000 contract, all New Hampshire camp counselors
(ages 14 and up) will have available specific training to help identify and respond to
mental and behavioral health issues of students attending camps. In addition, the CBHA
will supporton-site counselingservicedor thosestudentseedingsuchsupportaswell
asreferralactivitiesfor studentsieedingmoreintensivesupport.Theprincipal purposeof

this program is to help students reengage so that they will be ready and equipped to learn
whenthey return to school in the fall of 2021.

In its selection of evidendeased summer learning and enrichment programs during the
upcoming school year, the SEAtends to consult the federal What Works Clearinghouse
(WWC), engage with subject matter experts, and seek technical assistance from the
Comprehensive Centers in order to identify the most effective and best fit evinksen

programs for our context. Véhever possible and where it makes sense, the SEA intends

to select programs from among the highest tier of evidence. However, the SEA also
recognizes that the unprecedented nature of the pandemic event and the typical lag in
availability of resultsfrom randomizecdontroltrial (RCT) studiesmeanghatfor manyof

our studentds current situations, there ma
to support our program choices. In those instances, the SEA commits to selecting

programs with moderator promising evidence, or those programs that demonstrate a
rationalebasedon researchhatthe programis likely to improvestudentoutcomesTo

the extent 1tbébs practical and feasible wit
SEAintendsto evaluateandmakepublic theimpactof its summerenrichmenprograms.

To ensure these interventions address the needs of those students disproportionately
impacted by COVID19, the SEA targeted ReKINDIing Curiosity to such students
througheligibility limitationsandpreferences. Pleasied additionalinformationabout
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supports targeted at specific student groups in Section C(2). The SEA intends to use its
ESSER/ARP funding to provide new and additional enrichment opportunities aimed at
vulnerable student populations starting in the upcoming school year. The selection of
programswill beinformedby stakeholdefeedbackcollectedduring recenbutreach.

In order to identify the students most in need, New Hampshire will consult data ffom th
spring 2021 administration of the summative assessments for English Language Arts,
Mathematics and Science for grade8 8nd grade 11. In addition, the ELP assessment,
ACCESS2.0,wasfully administeredn 2020and2021,allowing NH to deriveacademic
impact data for English language learners. NH also administered an interim summative
assessment in ELA and math in fall 2020. With this information available in October or
November 2021, it will be possible for the SEA to target evidérased interventian
towardthoseschoolsandstudentavhoselearning wasnostaffectedby the pandemic.

3. EvidenceBased Comprehensive Afterschool Prograbescribe how the SEA
will use the funds it reserves under section 2001(f)(3) of the ARP Act (totaling

notlessthanper cent of the Statedbs total allo
evidencebased comprehensive afterschool programs (including, for example,

befores c ho o | programming), and ensure such
academic, social, emotional, and mentalthe@eeds. The description must

include:

I. A description of the evidendeased programs (e.g., including
partnerships with communiyased organizations) the SEA has
selectedandtheextentto whichthe SEAwill evaluatgheimpact
of thoseprograms;

ii. How the evidencdased programs will specifically address the
disproportionate impact of COVHR9 on certain groups of students,
including each of the student groups listed in question A/.i.
When possible, please indicate which data sources thendEse
to identify students most in need of comprehensive afterschool
programmingand

il The extent to which the SEA will use funds it reserves to identify
and engage 1) students who have missed the mpstson
instructionduringthe20192020and20232021 schoolears;and
2) studentsvho did not consistentlyparticipatein remote
instructionwhenoffered duringschoolbuilding closures.

SEA Response

The SEA has supported evideduased afterschool programs through a number of
partnershipsvith communitybasedrganizationsMost notably,the SEA s utilizing
$500,000 in GEER I and $300,000 in GEER Il to partner with the New Hampshire
United Way to provide afterschool enrichment opportunities and other wraparound
servicedo Englishlearnersandlow-incomestudentsThe SEA anticipatedeveraging
theseandothercommunitybasedrganizatiorpartnership$o supportstudentgroups
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disproportionately impacted by COVAID® in the use of ARP ESSER state funds. In
particular, the SEA will partner with an adult education center to provide similar such
services statewideinstruction including in digital literacy, technology and internet, new
parent information modules/sessions, and new joint family literacy actévitigbzing

ARP ESSER statéunds.

The SEA also invested over $235,000 in ESSER | state funds in educational robotics
afterschool and summer enrichment programs. For example, supported by $57,000 in
ESSER | state funds, the SBAEX Robotics SPARK Academy(a public charter high

school) and the Manchester Community College campus will host more than 60
educationally disadvantaged eighth gratl@ents from the Manchester School District
(New Hampshireds | ar gweskfhanskniprogrdm ugsing ¥BXr i ct )
robotics technology during the summer of 2021. By teaching students robotics, they will
learn principles of computer programgi math, science, and engineering. This program
compl ements the Manchester LEAOGs Gear Up p
with the academic classes that the students will be taking within the district while

allowing students to learn in an indésciplinary setting where they can apply the core
contentarealearning to realife problems.

TheSEA alsopartneredvith evidencebasedtier 3) FIRSTNH Roboticsleveragingover
$175,000 in ESSER | state funds to provide meh&sed programs offering a

progressive series of team robotics challenges for students d@ed Be goal of this
program is to continue to support student learning in STEM concepts and skills through
application in realife problems posed during hanrda experiments while participating

on school teams in the robotic challenges. Through the Spring Back Plan, NH FIRST is
also building interest in STEM with the distribution of haietlsexperiments for student
and their families and through demonstrations around New Hampshire and to summer
camps programs within the state. The SEA intends to continue to partner with high
guality afterschool enrichment providers to expand such opportunities, especially in
STEM.

Additionally, utilizing $100,000 of GEER |, the SEA partnered with the vendor of its
career assessment platform, AWATO, to develop extended and work based learning
opportunities especially targeting student groups disproportionately impacted by the
pandenic.

Finally, to support continued course access opportunities for students and diiwand
professional development for teachers, the SEA invested over $6 million in GEER | and
ESSER | state funds to create a new ditel learning management system
collaborationwith the University Systemof New HampshireThis systemmadeavailable

to all New Hampshire schools, educators, and families a technology platform for the
effectivedeploymenbf remoteandonlineinstruction, includingpestpracticesaround
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synchronous instruction. The SEA will continue to expand the learning management
systembs wutil it ypasedasd higqualitgihstructiorsal materiald, e n ¢ e
coursesandprofessional developmenanbeimmediatelydeployedthroughouthe state.

4. Emergency Needdf the SEA plans to reserve funds for emergency needs under
section2001(f)(4)of the ARP Act to addressssuesespondingo the COVID-19
pandemic, describe the anticipated use of those funds, including the extent to
which these funds will build SEA and LE
staffdéds health and safety; to meet stud
mental health needs; atmluse ARP ESSER funds to implement evidelnased
interventions.

SEA Response

The SEA does intend to reserve funds for administrative costs and potentially emergency
needs under section 2001(f)(4). Such administrative costs include the staff of a newly
established Office of COVIEL9 Education Programs, which will build SEA and LEA
capacitytoensures t u d andst t sadfedltibandsafetymeets t ud e nt s &ocial,c a d e mi
emotional, and mental health needs, and to use ARP ESSER funds to implement
evidene-based interventions. The SEA intends to hire a senior administrator to oversee

the office and two additional senior staff. This reserve for administrative costs will also

include a Memorandum of Understanding with the New Hampshire Department of

Administt at i ve Servicesdé6 Bureau of Public Wor ks
relatedto theuseof ESSER funds ononstruction projects.

Regarding potential emergency needs, because most New Hampshire schools have been
open during the 2022021 school year and given the SEA provided $45 million of
Supplemental Funding to schools for 282121, there are fewer emergency needs at the
present time. The SEA commits to partnering with LEAs and stakeholders to identify
areaof needwhen utilizing theemaining funds.

Lastly, to support the effective fiscal management of emergency funds, the SEA invested
nearly $170, 000 in providing LEAs access t
of Public Policy's Certificate in Educati Finance, which equips participants with

practical skills in strategic fiscal management, policy analysis, and leadership. The
Edunomics Lab will design and conduct a tdey education finance training for up to

500 New Hampshire education leaders. Lemynvill take place through a combination

of interactive classroom instruction, sedfflection, and handsn practice. Participants

will be guided through an examination of the financial and related resource allocation
issues that are integral parts obpa education policy in the United States; gain

familiarity with budgets, spendingelated policies, and data sources for financial
information;andwrestlewith challenge®f productivityandtradeoffs Participantswill
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build fluency in heav management decisions, widenging policies, and resource
allocation intersect to impact student success across multiple contexts, including their
own. Upon completion of the first the two day course, selected participates will be
eligible to participatein advancedraining toachievea Certificatein EducationFinance
(CEF),paidfor by the SEA.
E. Supporting LEAs in Planning for and MeetingSt u d eNeedss 0
The Department recognizes that the safe returnpeigson instruction must be accompanied
by afocusonmeetings t u d acadensiogocial, emotionalandmentalhealthneedsandby
addressing the opportunity gaps that existed béfared were exacerbated byhe
pandemicln this sectionSEAswill describeéhow theywill supporttheir LEAsIn
developinghiggual ity plans for LEAs®6 use of ARP
objectives.

1. LEA Plans for the Use of ARP ESSER FunbDsscribe what the SEA will
require its LEAs to include in LEA plans consistent with the ARP ESSER
requirements for the esof ARP ESSER funds, how the SEA will require such
plans to be made available to the public, and the deadline by which the LEA must
submit its ARP ESSER plan (which must be a reasonable timeline and should be
within no later than 90 days after receivitg ARP ESSER allocation). The LEA
plansmust include, at aninimum:
i. The extent to which and how the funds will be used to implement
preventiorandmitigationstrategieshatare,to the greatesextentpracticable,
in line withthe most recen®DC guidancejn order tocontinuously and
safelyoperate schools foriperson learning;
ii. How the LEA will use the funds it reserves under section 2001(e)(1) of
the ARP Act (totalingnotlessthan 20percentof theL E A ttal allocationof
ARP ESSER funds) to address the academic impact of lost instructional time
through the implementation of evidersased interventions, such as summer
learning or summer enrichment, extended day, comprehensive afterschool
programspr extended school year programs;
iii. How the LEA will spend its remaining ARP ESSER funds consistent with
section2001(e)(2)of the ARP Act; and
iv. How the LEA will ensure that the interventions it implements, including
but notlimited to theinterventionsundersection2001(e)(1)of the ARP Act to
address the academic impact of lost instructional time, will respond to the
academic, social, emotional, and mental health needs of all students, and
particularly those students disproportionately impacted by the CQ9ID
pandemic, including students from lamcome families, students of color,
English learners, children with disabilities, students experiencing
homelessnesshildrenandyouthin fostercare,andmigratorystudents.
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SEA Response

To ensure LEAs meet such federal ARP ESSER statutory and regulatory requirements,
the SEA wil| release a template for the
di strict use of funds pland on June 24,
The timing of this release allows LEAs to focus on completion of the LEA Plan on the
Safe Return to hiPerson Instruction and Continuity of Services plan (which is due when
this new template will be released) while still providing the template to LEARGE

before such planare due to the SEA on Aug@s, 2021. The plan template, which will

be consistent ARP ESSER IFR requirements, and other ARP ESSER documents will be
postedhere Following publication of the LEA ARP ESSER Plan template, the SEA will
conduct a webinar with all school district superintendents walking through the template,
including outlining the relevant regutaty requirements and explaining relevant

deadlines including that the plan must be submitted and made publicly available on its
websitewithin 90 dayof receipt offunds. Theemplatewill include:

i. The extent to which (a description and total funds daedeyl) the LEA plans
to use funds to implement prevention and mitigation strategies aligned with
each of the CDC health and safety strategies in table B1 in S¥2Z221
Such components of the school district use of funds plan will be evaluated for
complgeness.

i.h. Total funds reserved (totaling not
allocation of ARP ESSER funds) and descriptions (including level of
evidence in the interventions chosen) for SY 20022 of how the LEA
plans to use funds reserved to address the academic impact of lost
instructional time through the implementation of evidebased learning loss
interventions, as required under section 2001(e)(1) of ARPA. Such ewvdence
based learning loss interventionayrinclude summer learning or summer
enrichment, extended day, comprehensive afterschool programs, or extended
school year programs. Such components of the school district use of funds
plan will be evaluated for compliance with statutory requirements and
completeness.

iii. Descriptions (categorized by the statutory language in section 2001(e)(2)(A
R) of ARPA and including level of evidence in the interventions chosen if
applicable) for SY 2022022 of how the LEA plans to its remaining ARP
ESSER funds. Such components of the school district use of funds plan will
beevaluatedor compliancewith statutoryrequirementandcompleteness.

iv. Descriptions of how the interventions it implements will respond to the
academic, social, emotional, andnted health needs of all students and those
particularly those students disproportionately impacted by the C&@ID
pandemic, including specifically students from lowome families, students
of color, English learners, children with disabilities, studexperiencing
homelessnesshildrenandyouthin fostercare,andmigratorystudentsSuch
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component®f theschooldistrict useof fundsplanwill beevaluatedor
completeness.

2. LEA Consultation Describe how the SEA will, in planning for the use of ARP
ESSER funds, ensure that, consistent with the ARP ESSER requirements], its
LEAs engage in meaningful consultation with stakeholders, including, but not
limited to:

i. Students;

ii. Families;

iii. Schoolanddistrict administratorgincludingspecialeducation
administrators)and

Iv. Teachersprincipals,schoolleaderspthereducatorsschoolstaff,and
theirunions.

The LEA must also engage in meaningful consultation with each of the following
to the extent present in servedby the LEA:
v. Tribes;
vi. Civil rightsorganizationgincludingdisability rightsorganizations)and
vii. Stakeholders representing the interests of children with disabilities,
English learners, children experiencing homelessneddremiand youth in
foster care, migratory students, children who are incarcerated, and other
underservedtudents.
Thedescription musalso includéhow theSEA will ensureghat LEAsprovide the
public the opportunity to provide input
theuseof ARP ESSERunds and taksuch inpuinto account.

SEA Response

As described immediately above, the SEA released a template for the LEA ARP ESSER
Plan, oftencalle t he fAschool di strict use of funds
will also will include:

1 Affirmation (yes, no, or not applicable) and description (extent of the consultation
and when it occurred relative to finalization of the plan) of how the LEA met the
federal regulatory requirement to engage in meaningful consultation with
stakeholderdancluding, but not limited to:

0 students;

o families;

0 teachersprincipals,schoolleaderspthereducatorsschoolstaff,andtheir
unions;

0 schoolanddistrictadministratorgincludingspecialeducation
administrators);

o TribesandTribal organizationsif applicable;

o civil rightsorganizationgincludingdisability rightsorganizationy and
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o stakeholdersepresentinghe interest®f childrenwith disabilities,
English learners, children experiencing homelessness, children and youth
in fostercare,migratory students;hildrenwho areincarceratedandother
underservedtudents.
Suchcomponent®f the schoobistrict useof fundsplanwill beevaluatedor
completeness.

1 Affirmation (yes or no) and description (input trends, when it occurred relative to
finalization of the plan, and how it was utilized) of public input in the
development of the school district use of funds plan. Such components of the
schooldistrictuseof funds plarwill beevaluatedor completeness.

In addition to the new SEAprocess descri bed above, as part
Managemen8ystem(GMS), LEAs provide aplanfor the useof funds.Suchplans form

the basis for the activities of the LEA and are dynamic in that districts report completed

plan activities and have the ability to modify plans throughout the grant period. This
provides the SEA with regime engagement with the plan completion and serves as a

type of programmatic monitoring throughout the grant period. In addition to this

monitoring, the SEA also has a fiscal monitoring program to ensure that LEAs are
expending and reporting funds usage according to the plan and allowable uses. Though
the use of the SEA GMS, the SEA will continue to monitor grant activity against plan
throughot thegrant period.

3. Describehowthe SEAwill supportandmonitorits LEAs in usingARP ESSER
funds.Thedescriptionrmustinclude:

. How the SEA wil/ support and monitor
evidencecbased i nterventions that respond t
emotional, and mental health needs, such as through summer learning or
summer enrichment, extended day, comprehensive afterschool programs, or
extended school year prograimsicluding the extent to which the SEA will
collectevidenceof the effectivenes®f interventions employed;

SEA Response

Through technical assistance and training, the SEA will support the LEAS in the
development of plans for the deployment of LEA ARP/ESSERSuRdpics that the

SEA will cover with LEAs include how to target support for the students most affected
by COVID-19, reengage students following the pandemic, address learning loss, collect
and use stakeholder feedback, and use evidemsed programs. ESEA will use its

regular communications channels with LEAs, including a monthly Commissioner call
and a monthly senior staff call with all school district superintendents, to provide
assistance as well as special sessions to specifically address ARR/g&&Hons and
topics.The SEAwiIll alsocontinueto facilitate communitiesof practice which provides

49



opportunities for LEAs to discuss relevant topics with each other. Lastly, the SEA will
provide an LEA template for LEAs to develop their own plans, including describing the
use of evidenckased programs, and the SEA will review each LEA plan for
completeness.

Once planned, the SEA can continue to support LEAs in the management of those funds
through the GMS processes. In the GMS process, LEAs provide a plan for the use of
funds. Such plans form the basis for the activities of the LEA and are dynamic in that
districts report completed plan activities and have the ability to modify plans throughout
the grant period. This provides the SEA with +ae engagement with the plan
completionandservesasatype of programmatic monitoringhroughouthe grantperiod.

In addition to this monitoring, the SEA also has a fiscal monitoring program to ensure
that LEAs are expending and reporting funds usage according to the plan and allowable
uses, including meeting the requirement that a portion of funds are used to support
evidencebased programs. Through the use of the SEA GMS, the SEA will continue to
monitor grant activity against the plan throughout the grant period. In the event an LEA
fails to spend in accordance with its plan or to use the correct percentage afrfunds
evidencebased programs, the SEA will use its normal monitoring and enforcement
mechanism$o ensure compliance, whidanincludesanctionsr recoveryof funds.

ii. How the SEA will support and monitor its LEAS in specifically
addressing the disproportionate impact of the CO¥®pandemic on certain
groups of students, including each of the student groups listed in question
A.3.i.-viii; and

SEA Response

Through technical assistance and training, the SEA will support the icBAs
development of plans for the deployment of LEA ARP/ESSER funds. Topics that the
SEAwill coverwith LEAs includehowto target suppotior thestudents mosiffected

by COVID-19. The SEA will provide an LEA template for LEAs to develop their own
plans, including a requirement for information about how each LEA will address the
studentsnost affected bz OVID-19.

The GMS monitoring process described above ensures that the plan is implemented as
written, including support for the students most affédtg COVID-19. In the event an

LEA fails to spend in accordance with its plan, the SEA will use its normal monitoring
and enforcement mechanisms to ensure compliance, which can include sanctions or
recoveryof funds.

lii. How the SEA will support and monitor its LEAS in using ARP ESSER

funds to identify, reengage, and support students most likely to have
experiencedheimpactof lostinstructionaltime on studentearning,suchas:
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a. Studentsvhohavemissedhe most inpersoninstructionduring
the20192020 and 202@021 school years;

b. Students who did not consistently participate in remote
instructionwhenoffered duringschoolbuilding closuresand

c. Studentsmostat-risk of dropping oubf school.

SEA Response

Through technical assistance and training, the SEA will support the LEAS in the
development of plans for the deployment of LEA ARP/ESSER funds. Topics that the
SEA will cover with LEAs include how to reengage students after COGMRNd
addresgearningloss.The SEAwill provideanLEA templatefor LEAS to developtheir

own plans. including a requirement for information about how each LEA will reengage
studentsaind addreskearning loss.

The GMS monitoring process described above ensures that the plan is implemented as
written, including reengaging students after COMI®and addressing learning loss. In
theeventanLEA fails to spendn accordancevith its plan,the SEAwill useits normal
monitoring and enforcement mechanisms to ensure compliance, which can include
sanctionor recovery of funds.

New Hampshire has available rich data regarding student performance that it intends to
share with LEAs. New Hampshire anticipates full adntiatgon in spring 2021 of the
summative assessments for English Language Arts, Mathematics and Science for grades
3-8 andgradell. In addition,the ELP assessmenfCCESS2.0,wasfully administered

in 2020 and 2021, allowing NH to derive academic impata for English language

learners. NH also administered an interim summative assessment in ELA and math in

fall 2020.

With thisinformation,it will bepossibleto targetinterventiongowardthoseschoolsand
studentavhoselearningwasinterrupted by th@andemic.

4. Describe the extent to which the SEA will support its LEAS in implementing
additionalstrategiedor takingeducational equitinto accountin expendingARP
ESSER funds, includinigut not limited :

I. Allocating fundingbothto schoolsandfor districtwideactivitiesbasedn
studentneed, and

SEA Response

Consistent with the SEAO6s belief in | ocal
empowelLEAs to utilize their ARP ESSERandotherallocationsto bestservetheneeds
of their studentsfamilies,andteachers. Isharing bespracticesvith LEAs through
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webinars and individual technical assistance, the SEA will encourage LEAs to allocate
funds to schools on a ppupil basis weighted by individual student need, including but

not limited to lowincome students, students with disabilities, English learners, students
experiencindgiomelessnesshildrenandyouthin fostercare, andnigratorystudents.

Such LEA implementation strategies both empower school leaders with some autonomy
in administering these unprecedented resources and ensure transparency in administering
funds based on student need. Through these mechanisms, the SEA also eacourag
expendituresn districtwideactivitiesthatprioritize studentaith thegreatesheeds.

ii. Implementing an equitable and inclusive return tpénson instruction.

An inclusive return to iperson instruction includes, but is not limited to,
establishig policies and practices that avoid the euse of exclusionary
discipline measures (including-iand out ofschool suspensions) and creating
apositiveandsupportive learning environmefar all students.

SEA Response

Currently all schools in New Hampshire are open fortiole, inperson instruction,
helpingto ensureeverystudent hasaccesso an appropriate education.

With or without the pandemic, the SEA as well as LEAs are keenly focused on avoiding
exclusionary practices. LEAs report annually to the State Board of Education on
suspensiomestraint bullying andotherpracticeghatmight haveanunintendeceffectof
excluding certain students disproportionately. This information is tracked on e SE
websiteand madeublic, asillustrated in thisscreen captureelow.
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In addition to general trend information, the SEA also tracks this data across subgroups,
both for the state and at the LEA level providing further transparency to potentially
exclusionarypractices.
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School Environment - In School Suspension Rate
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Thesamesupportghatareused toavoid suchoutcomesutsideof the pandemiaemain
in forceto ensurehat allstudentsequally accestheir education.

F. Supporting the Educator Workforce

The Department recognizes the toll thatthe COXID pandemi ¢ has taken
educatoraswell asstudentsin this section SEAs will describestrategiegor supportingand

stabilizing the educator workforce and for making staffing decisions that will support

s t u d acadensio) sociaemotional, and mentalealth needs.

1. SupportingandStabilizingthe EducatotWorkforce
I Describe the extent to which the State is facing shortages of educators,
education administration personnel, and other school personnel involved in
safely reopening schools, and the extent to which they vary by regieroty
school district and/or groups of educators (e.g., special educators and related
services personnel and paraprofessionals; bilingual or English as a second
| anguage educators; science, technol og)
educators; careeranelt hni c al education (ACTEO) ed:
educators)Cite specific dataon shortagesindneedsvhereavailable.
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Complete the table below, changing or adding additional rows as
needed, oprovidea narrativedescription

SEAResponse

New Hampshire has the lowest unemployment rate in the nation. Even before the
pandemic, the state had consistently low unemployment, making recruiting, including
recruitmentn educationpoth difficult and apriority for the SEAand LEAs.

Annually, the SEA surveys LEAs to assess recruitment activities. This feedback helps
formulatepolicy decisiongo aid LEAs in educator recruitment. Fexample asidefrom
teachers with an elementary educator certification, the state annually publishes a critical
shortagdist thatincludesall otherteacheipositions.

During the pandemic, working with the Department of Employment Security, a new
recruitment portal was established for educators and school leaders were trained in its
use.As aresultof theseandotherefforts, positionsidentified asdifficult to fill are,in

most casedjlled with high quality individuals.

Looking forward, the EA is exploring opportunities to target IDEA State Personnel
DevelopmenGrantandTitle Il SchoolAdministratorandPrincipalfundsto supportthe
teacher pipeline, including through coaching and mentorship, with an emphasis on
specialeducation.

Table F1.

Area Data on shortagesand needs

Specialeducatorandrelatedservice Over50%of openpositionswered e e me d 0

personneandparaprofessionals tof i | | OLEAsy t he

Bilingual educators Over90%of openpositionswered e e me d 0
tof i | | 6LEAsYy t he

Englishasasecondanguagesducators | SEAdo not survey fothis

STEM educators Over40%of openpositionsin STEMweredeemed
0di ftof ichythéLEAs

CTE educators Over45%of openpositionsin CTEweredeemed
o0di ftf icluthédLEAsy

Early childhoodeducators No shortagen this area

Schoolcounselors No shortagen thisarea

Socialworkers About 50%of openpositionsweredeemed d i f f
tof i | | 6LEAsYy t he

Nurses SEAdo not survey fothis

Schoolpsychologists 60% of openpositions wergleemed d i f tf @ cf
by the LEAs

55



li. Describe how the SEA will assist its LEAs in identifying the most urgent
areas of shortages or potential shortages, with particular plans for individual
LEAs facing the most significant needs (e.g., by avoiding layoffs, providing
high-quality professional learning opportunities, and addressing the impact of
stress or trauma on educators). Include a description of how other Federal
COVID-19 funding (e.g., BSER and GEER funds under the CARES Act and
CRRSA Act) have already been used to avoid layoffs during the CQ9ID
pandemic.

SEA Response

The SEA hasa critical shortageeportingprocessvherebyl EAs reportshortageso the

SEA and the SEA correlatesathinformation to open job postings in the state. Because
the pandemic effect has not been as severe in New Hampshire and there has been a
robust economic recovery throughout 282121, LEAs have not had to resort to broad
layoffs asameans of balancing budgets.

Further, as part of the pandemic response,
38, Temporary modification of school board and district statutory requirements. Under
this EmergencyOrder,ii 2If.a schooldistrict'sbudgetis insufficientto fund

expenditures associated with addressing the CGMIpandemic, the governing body is
authorized, once authorization from the Department of Education ("DOE") has been
obtained, to make such expenditure to the extent other revenuesestricted fund

balance are available to meet those expenses. During the current health emergency, the
public hearing requirement under RSA 32:11, |, for the expenditure of money in excess
of an appropriation due to an unusual circumstance is heragd. The governing
bodymuststill submitanapplicationto the DOE Commissionepursuanto RSA 32:

11, I, and a copy of such application to the SEA of Revenue Administration pursuant to
RSA 3 2: 11, IV. Upon approval by the governing body to subméipgtication to DOE

for an over expenditure, DOE shall review the application and notify the requesting
governing body of its decision within 2 business days of DOE's receipt of the

application. Applications to DOE can be submitted by email to the Direttbe

Division of EducationAnalytics and Resourced theD OE . 0

Where needed, LEAs were able to use this Emergency Order to adequately fund
operations. This included, where necessary, using emergency response funds to avoid
layoffs, both for educatoraswell ascontracted suppostaff.

Iii. Describe the actions the SEA will take to fill anticipated gaps in certified
teachers for the start of the 202022 school year and to what extent the
SEAwill furthersupportits LEAS in expandinghe educatompipelineand
educator diversity while addressing the immediate needs of students
disproportionatelympacted by th@andemide.g., recruitingeaching

56



candidateso providehigh dosagedutoringor implementingesidenciesor
teachercandidates).

SEA Response

Teacher shortages were present even prior to the pandemic. As a result of that, the SEA
had already begun alternative credentialing processes, with the goal of attracting
qualified individuals outside of the school system and traditionala¢dupreparation
pathways. One of the advantages of expanding alternative credentials pathways is the
ability to attractabroader andanorediverseworkforce. Duringhe pandemictheserules

were implemented to offer the LEAs great recruitment flexibility. Further, Emergency
Order #64, Temporary Remote Instruction and Support and Hybrid Instructiorldr K
School Districts provided LEAs additional flexibility during the state of emergency to
meet staffing needs. -0, NendBdRdle504.G4tarees, ARS
suspendetbr the durationof the Stateof Emergencydeclaredn ExecutiveOrder2020

04. A school board, in consultation with the superintendent, may offer-& €are

Certificate of Eligibility to an individual in accordance with the provisions of RSA
189:39b, -1V without regard to whether the individual has previously received a One
Year Certificate of Eligibility. Any Onerear Certificate of Eligibility issued by the NH

SEA of Education pursuant to this paragraph 4 shall be effective for one calendar year
from thedate ofissuance."

3. Staffing to Support Student Need¥escribe the extent to which the SEA has
developed or will develop strategies and will support E&\& in increasing
student access to key support staff within school buildings, including school
counselors, special education personnel, nurses, social workers, and psychologists
(e.g. hiring additional personnel or freeing up these staff to focus ordprgvi
servicedo students).

SEA Response

Emergency Order #64, Temporary Remote Instruction and Support and Hybrid
Instructionfor K-12 SchoolDistricts providedLEAs additionalflexibility during the

state of emergency to meet staffing needs, referenced above also provided a strong
framework to ensure that students with disabilities and, by inference, students needing
additional support services, must be granted access to those serviosrspoim, whee

that i1 s appropriate. The Emergency Order s
all state and federal special education law requirements, including without limitation the
Individuals with Disabilities Education Act and Section 504 of the Rétaion Act of

1973, in the delivery of instruction and support services pursuant to any offered
instructional model, including without limitation, traditional instruction, distance
learning, and hybrid models, consistent with US Department of Educatimiance. In
fulfilling their obligationspursuanto Ed 1100,etseq.,schooldistrictswho haveselected
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a remote instructional model for their general education population shall not exclude in
person services from consideration for studevith disabilities. Ipperson services

shouldbe providedif suchservicesarenecessitatelly the student'sndividualizedneeds

and consistent with the health and safety needs of the child, child's teachers, and child's
family. o

In support of schools working to effectively provide these services, spggcifiancevas
developed for the provision of-jmerson sefices, even in some of the most challenging
circumstances.

Knowing that the retention and recruitment of qualified staff is a challenge to many
LEAs, the SEA collaboratedvith the Department of Employmersecurityto implement

an educator specific recroient portal. This allowed LEAs to post specific positions,

both educators and support staff, to help facilitate the recruiting process throughout the
pandemicThis portalis still activeand will remain sogvenpostpandemic.

G. Monitoring and Measuring Progress

The Department recognizes that transparency on how ARP ESSER funds are used and their
impactont h e N aducatorsystemis a fundamentalesponsibilityof Federal State,

and local government. In this section, SEAs will describe how thdyuslieng capacity at
theSEAandLEA levelsto ensurehigh-quality datacollectionandreportingandto safeguard
fundsfor their intended purposes.

1. Capacity for Data Collection and Reportifigis important for an SEA to
continuously monitor progress and make adjustments to its strategies, as well as
to support its LEAs in making adjustments to LEA strategies, based on impact.
Describe how the SEA will ensure its capacity and the capacity of its LEAs to
collect data on regrting requirements, including but not limited to the examples
of reporting requirements described i
(l'isted in Appendix B). Describe the
from its LEAs (disaggregated by studgnoup, where applicable), to the greatest
extent practicable, including any steps the SEA will take to build its capacity in
the future (which may include the use of ARP ESSER and other Federal ECOVID
19 pandemic funds at the SEA and LEA levels), onesshat may include the
following:

I. Student learning, including the academic impact of lost instructional
time during theCOVID-19 pandemic;

il. Opportunity to learn measures (e.g., chronic absenteeism; student
engagement; use of exclusionary discipline; actteasd
participation in advanced coursework; access to technology, including
educator access to professional development on the effective use of
technology;accesdo high-quality educatorsaccesdo school
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https://www.education.nh.gov/sites/g/files/ehbemt326/files/files/inline-documents/summer-guidance.pdf

counselors, social workers, nurses, and school psychologists; and
resultsfrom student, parengnd/oreducatoisurveys);

Iii. Fiscaldatathatis comparablecrosghe State(e.g.,perpupil
expendituresit theLEA and school levels);

V. Jobscreated andetained(by positiontype);

V. Participationin programs fundetly ARP ESSERresourcege.g.,
summerand afterschogbrograms)and

Vi. Other reporting requirements reasonably required by the Secretary
(pleaseaeferto Appendix Bof thistemplatefinal requirementsvill
beissued separately).

SEA Response

The SEA has comprehensive beginnofgyear (BOY) and enaf-year (EOY) data
collection processes. Further, there are interim data collections that include specific
informationas allowed by mig/ear dataollection.

Usingour annualdata collectiorprocessewill allow usto capturedataregardingstudent
learning, engagement, access, fiscal data, and other relevant data to the greatest extent
practicable, particularly in light of the fact that the state does not currently have a
statewidedata system.

As partof the EOY datacollectionfor 20202021 ,additionaldatahavebeenrequestedy
LEAs to help provide and enhance our understandintudéat learning during the
pandemic and how we can implement programming in response to it, including
instructional mode and attendance information by student, includingrsulp and by
modeof instruction throughout 2020/2021.

TheSEAwill continueits enhancedlatacollectionasschoolsdeployARP/ESSERunds

to both understand how these funds are addressing the impact of €O\ADI to meet

the reporting requirements of the Secretary. In our initial discussions with LEAs relative
to the enhanced data collections, a number of districts have indicated challenges with
additional data collections, including administrative burden, system limitations, and data
guality. As part of our theory of action for change in New Hampshire, weatethge
prioritization decisions of local school system leaders, including whether to undertake
new data collections or to make investments in updating data systems versus other
investmentghatmaymoreimmediatelyrespondo pandemierelated omtherneed.

However, the SEA is firmly committed to meeting all of its data requirements under all
applicable federal laws and regulations, as are its LEAs, including collection,
disaggregation, and public reporting throughRtstform T h e IP&foAndsa

robust data reporting tool uséat telling education data stories from schools/districts.
The concept behind this portal is to enhance transparency and stimulate community
conversationsvith parentsdistricts,legislators andothersaboutthe stateof theirlocal
schoolsystems.
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2. Monitoring and Internal Contral®escribe how the SEA will implement
appropriate fiscal monitoring of and internal controls for the ARP ESSER funds
(e. g., by updating the SEAG6s plan for m
the CARESand CRRSA Acts; addressing potential sources of waste, fraud, and
abuse; conducting random audits; or other tools). In this response, please describe
the SEAG6s current capacity to monitor A
capacity; and any foresdsa gaps in capacity, including how the SEA will
provide its LEAs with technical assistance in the anticipated areas of greatest
need.

SEA Response

The SEAOGs Bureau of Federal Compliance (BF
of all LEAs to addres potential sources of waste, fraud, and abuse. The BFC completes

annual subrecipient risk assessments, undertakes extensive LEA fiscal monitoring (using
multiple methods), provides both SEA Program Administrators and subrecipients with

training and techial assistance resources related to the proper fiscal management

(internal controls) of Federal grant funds, and implements enforcement actions when
necessary all in general accordance with the requirements of 2 CFR 200. The ARP

ESSER grant subrecipients w | be included in the BFCo6s al
andits established fiscahonitoring program.

All ARP ESSERfund subrecipientsvill befoldedinto theB F C €usentrisk assessment

and monitoring framework. In addition, given the nuances of some of the compliance
requirements around the use of ARP ESSER funds, the BFC will be incorporating

specific ARP ESSER risk variables in its LEA risk assessmé&hese risk assessments
wilbecompl et ed in July of 2-P022schbobyedarfirsdalor m t he
monitoringprogram.

In addition to providing LEAs with general technical assistance on Federal compliance
requirements (procurement, inventory control, cost principles, etc.), the BFC also
develops program specific technical assistance resources omeeadesl basis to assist
subrecipients in their management of Federal grant funds. The BFC anticipate8 this w
also be the case with the ARP ESSER funds. The BFC delivers written technical
assistance to LEAs through the development and distribution of Fact Sheets and Info
Sheets on specific compliance topics, regional training, and the developmedingf on
resources. Lastly, being a relatively small state, the BFC finds conducting individual
technical assistance site visits at LEAs to be extremely beneficial to both the SEA and the
LEA.

SEA has established an office dedicated to the support and implemeatdE88ER

funds. Personnel provide direct technical assistance to LEAS, averaging 20+ direct
conversationandmeetingswith LEAs perweek,in additionto providingwebinarsand
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PowerPoint presentations. Additionally, the office has built webpages specific to each
ESSERfundto provideFederalgrantdocumentatiorand Statespecificdocumentation.

CARESESSERttps://www.education.nh.gov/whee-are/divisionof-learnet
support/bureawf-instructionalsupport/caresctfunding

CRRSA ESSERnNttps://www.education.nh.govhe-we-are/divisionrof-learnet
support/bureawwf-instructionalsupport/crrsaessetii -coronavirus

ARPA ESSERNttps://www.education.nh.gov/americagscueplanactelementaryand
secondanschootemergencyrelief-fund

Fourwebinarshaveprovidedclarity andinsight tothe ESSERfundsfor each grantthe

EQY data collection and the data collection to support the ARP ESSER State
Application. PowerPoint presentations are available on the webpages, listed above. A
PowerPointvasnot provided fothe EOQY datacollection.

CRRSA ESSERnttps://www.education.nh.qgov/sites/g/files/ehbemt326/files/inline
documents/sonh/essigrnh-fags.pdf

ARPA ESSERttps://www.education.nh.gov/sifg&iles/ehbemt326/files/inline
documents/sonh/essiir-webinar.pdf

ARPA ESSER Data Collection webinar:
https://www.education.nh.gov/sites/qg/files/ehbemt326/files/infioeuments/sonh/esser
iii -datacollectionwebinar.pdf

NH specific FAQs werereatedandarecontinuouslyupdatedo provideinsightfrom US
ED for NH specific questions and direct examples of allowable uses of funds
implementedy LEAsacross the State.

CRRSA ESSERnNttps:/www.education.nh.gov/sites/g/files/ehbemt326/files/inline
documents/sonh/essigfnh-fags.pdf

ARPA ESSERAhttps://www.education.nh.gov/sites/g/files/ehbemt326/files/inline
documents/sonh/esskir-webinar.pdf

Theoffice is utilizing SEAresources$o supportthetimely utilization of ESSERfunds.

As an example, for more technical issues, the office has collaborated with our BFC to
oversee requested use of ESSER funds for construction projects to provide technical
assistancandensure Federal compliance.

Lastly, the Office of School Finance at the SEA conducted an informational session on
the ESSERLocal Maintenancef Equityrequrementin Section2004(c)of the American
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Rescue Plan Act via Zoom. At the time of plan submission, we are still awaiting
additional guidance and clarification from the U.S. Department of Education to finalize
the calculation requirements. However, the training provided to LEAs covered the
following:

1 Our current understanding of the federal law and how it may or may not apply to
your district;

1 Ourdraftbudgetingand staffingallocationtool to assisistrictsin assessinthe
applicability of the federal law to their district and developing strategies to
achievecompliance; and

1 LEA feedbackor howthe SEA canbestoperationalizehe federallaw and
providesupportand technical assistance.

To help schools comply with requirements, the SEA drafted the DRAFT Excel Document
LMOE Calculator designed to be a tool to strategize how to achieve compliance with the
MOoEQ. The tool is built on assumptions about the federal law and the best avaitable da
we have. Once we have federal guidance, a final version of the tool will be provided
alongwith moretechnical assistandeom SEA.
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Appendix A: SchoolOperating Statusand Instructional Mode Data Template
Indicatethedate ortime period representdry the followingdata.
Table 1

In the most recent time period available, how many schools in your State offered each mode of
instructionor learningmodeldescribedelow?Eachrow shouldaccountfor all schoolsin your
State,sotat , f or each row, the sum of the numbers
somest udeamdii s ¢ © ocbldmngiseqlaito thenumberin thei ad d h oalungo

To the extent data are available, please complete the above table for 1) all schools in the State,
and 2) separately for each instructional level (e.g-kpréergarten/elementary schools, middle

schoolshigh schools).

SEA Response

Number of schools All schools Offered to all Offered to Not offered
students somestudents

Remoteor onlineonly 0 0

School buildings open with 0 0

both remote/online and-n

personinstruction(hybrid)

School buildings open with | 464 464 0 0

full-timein-personnstruction

Prekindergarten/Elementary | 322 322 0 0

schools

Middle schools 74 74 0 0

High schools 98 98 0 0

This datais representedsof April 19,2021whenGovernorChristophelSununu 6 s

EmergencyOrder #8%came into effect.

Table 2

In themostrecenttime periodavailable, whatvasthe enrollmentandmode ofinstructionfor the

schoolsin your State?

SEA Response

The SEA does not have student enrollment data by mode of instruction and student subgroup.
This information will be required for districts teport as part of the Eraf-Year data collection

sothat this chart might be updated at tthate.
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Number of
students

Total
enrollment

Remote or online
only

Both remote/online
and inperson
instruction(hybrid)

Full-time in-
person
instruction

Students from
low-income
families

33786

6007

1206

26131

White, not
Hispanic

134814

28320

9445

93858

Black or
African
Americannot
Hispanic

4183

1058

97

3000

Hispanic,of any
race

11638

3188

329

7970

Asian, not
Hispanic

6730

2759

254

3470

American
Indian or
AlaskanNative,
notHispanic

572

179

24

447

Native
Hawaiianor
Pacificlslander,
not Hispanic

223

75

23

149

Two or more
races, not
Hispanic

4468

1136

337

290

Race/Ethnicity
informationnot
available

1665

111

17

548

Englishlearners

5228

1266

65

3647

Children with
disabilities

27651

5059

1856

21067

Students
experiencing
homelessness

2276

515

37

1728

Children and
youth in foster
care

8835

157

33

605

Migratory
students

102

13

87

This data is based on an SEA special data request to inform the ARP ESSER State Plan. The
request was disseminated and a webinar was conducted on May 13, 2021. The request was
completedby Junel, 2021 witha return rate 086%.
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EXHIBIT A:

STAKEHOLDER FEEDBACK
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ABLE ¢,

NEW HAMPSHIRE

May 10, 2021

Membersof SchoolTransition, Redesignand ReopeningTaskForce (STRRT)
CommissionerEdelblut, NH Deptof Education
Membersof the Education Committeesof the NH Houseof Representativesand NH Senate

Re: Stakeholder feedback on how $650 million in Covid relief can be wisely invested in NH
students

Dearmembersof STRRTand key stakeholdersin . ( @ublic educationsystem,

This momentin history is atremendously exciting and unique opportunity to investin. ( 6 O
most vulnerable students,students with Individualized Education Plans, who suffered
disproportionate learning loss during Covid19 despite the best efforts to have these
students in buildings.The feedback contained herein seeks to utilizEovid-relief education
funding to drive investment in equity-based learning for all vulnerable students, including
but not limited to: students of color, English language learners, and Title | studen#n
educational system driven by equity means that ifuture emergencies, the needs of the

most vulnerable students are already taken planned for and taken into accour@etting a
foundation for recovering and future thriving is the best wayto move forward.

Problem statement: Covid both highlighted and exacerbated several existing

challenges students with disabilities experience when attempting to access a Free
Appropriate Public Education. ( 6§ 0 OOOAAT 00 xEOE AEOAAEI EOQOE
students all are identified as expencing lower academic and social/emotional

outcomesn mostcategoriesin StatePerformancePlansand other official measures

than studentsnot in thesecategories.

For example, post Covid, students with disabilities are in more restricted learning

environments than pre-Covid,moving in the opposite direction of) $ % bxpliSit

protection for O O O A Aibdd&arBing in the LeastRestricted Environments. In addition to

utilizing funds to immediately mitigate the impact of learning loss, Covid relief funds must

AA ET OAOOAA ET AEOOOEAOO AAOI OO . ( O AOAAOA
with and without disabilities are learningtogether.

With more time, opportunity to learn, and engagement in general education, learners with
(significant) disabilities demonstrate greater outcomes in: content curriculum (Reading,
Math, Science), expressive communication (including AAC), social relationships and social
skill s, self-determination, and employment skills. Theseoutcomesoccurwhen studentsare
provided with individualized supports, accommodations, and modifications for their
participation in general education classes. These findings are consistent, reliable and
universal from 40 years of research.

2 ¥ Beacon Street, Suite 10 Concord, NH 03301 www.ablenh.org 603-878-0459



http://www.ablenh.org/

For example, in a study published just last year, Gee (2020) followed 15 matched pairs of
students with extensive support needs (ESN) in one school district. Each pair was matched
on awide-array of characteristics(e.g.,disability educationcode & diagnosis,age,ability at
time of first IEP: communication, literacy & numeracy levels). One of each pair was in
generaled for 80% or more of the day and the other wasin separate(specialed) class.

At the conclusionof the study, they found the following when comparing instructional
observationsand outcomesacross eachmatchedpair:

1. Students in general ed were more involved in activities, more socially engaged,
more time with typical peers and more peeito-peer learning.Students in separate
classwere more unengaged.

2. Studentswho were included in generaleducation showedhighly significant growth
(large effect size when compared to their segregated peers) on communication,
literacy and numeracy.

According to the most recent data available, approximately 50% of the nespeaking

studentswith disabilities who needcommunication devices(low tech or high tech) do not

EAOA AT UOEET C¢8 )i ACET A OEA 1 OOOAGCA EA uvnbkb 1 £
have pens, pencils, omwere not taught howto write with them?

No published researchindicates: 1) detrimental effectof inclusion on either studentswith
significant disabilities or their classmates without disabilities, or 2) greater outcomes
(compared to inclusive education) from segregated education of students with significant
disabilities.

Time in general education classes (i.e., 80% or more of the day) and participation with ron
disabled peers in general education is demonstrated, over and over again, as an effective

way of accelerating academic and social growth for students with disabilities, especially

those with the most significant disabilities. Yet, for more than 25% of th26,243 (SY 2018

2019) students with disabilities in NH, this is not happeningln fact, over the last five (5)

years, according to the NH DOE State Performance Plan, the percent of children with IEPs
aged6 through 21 servedinsidethe regular class80% or more of the day continuesto decline,

while the percent in regular class less than 40% of the day or in separate schools continues to
increase. For the same 5 years, the NH SPP shows we have not met our target for Indicators 5
(LRE.,time in regular class).

311 O0ETT OAAT I T AT AAA O1 AAAOAOGO O)i PAAOG T &£ , A
. A A Alesignate 15% ($97,500,000) as an equity allocation of the $650,000,000

which represents the percentage of students with Individualized Education Plans in

the Grante State to be dedicated to support the transition to the evidetiizsed and
equityyAAOAAR AAOO POAAOCEAA 1T &£ OET Al OOEOA OAEI]
practice of segregated education in school districts across NH with and support for the
transition to equity-based, inclusive school cultur€his redesign will raise outcomes

for all vulnerable students not only students with disabilities as well as embed an

educational framework that withstands emergencies and other pressures exerted on

learning environments.
2 ¥ Beacon Street, Suite 10 Concord, NH 03301 www.ablenh.org 603-878-0459
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Funds ought to be utilized to establish anO) T Al O (PEattited BrdJessional
$AOAT T Bi AT Gs moddied i WaBHington Statehttps://www.k12.wa.us/policy -
funding/special-education-funding-and-finance/inclusionary -practices-professional
developmentproject) which has alreadyachievedresults.

O0)1 Al OOETT EO OEA AAI EAZE OGEAO A1l OOOAAT OO EAO!
general education setting, both academically and socially. Inclusion is realized when all

students, regardless of their designation to receive geial education services, are

provided with targeted services, supports, and accommodations; allowing them to learn

in the generaleducationclassroom,interact with peers,and engagethe core curriculum.

Toimprove our O A E T dbilityG@be more inclusive, the StateLegislature provided OSPI
with $25,000,000, through the 201%21 Biennial Budget, to implement professional
development in support of inclusionary practices, with an emphasis on coaching and
mentoring.

Since the start of the Inclusionary Practices Project (IPP) in 2019, Washington State has
OECT EAZEAAT OI U Ei POT OAA EOO OAOA 1T &£ ET Al OOET T 8 ¢
inclusion for 60 percent of students receiving §peci§1l education services by spg 2021.
By the end of 2020 WashingtonmetthisC1 Al 8 0
(60 ANOEOU Al 11T AAOGETT 1T &£ #1 OEA OAIl EMHE £O071 AO
DOE (or a designee entity with subject matter expertise on inclusive school culture under
the direction of the NH DO will create partnerships with schools, districts and education
professionaldevelop providers to deliver coachingand mentoring to classroomteachersin
support of inclusive education,differentiated instruction, andindividualized instruction.
+AU AT T DITAT OO T &£ O)1 Al OOET 1 AOU 0OAAOGEAAOG 00I
but are not limited to:
o Developingmodel sites
0 Leadershiptraining for principals and administrators on inclusive school
culture
o Training oninclusive schoolculture and practice for generaleducation
educatorsand specialeducation educators
Developingateachernetwork of O A A A &b @ré pactitioners and/or
thought leaders oninclusive schoolculture
Communitiesof practice on inclusive education
Jobembeddedcoaching
Coteaching,asakind of practice
Family Engagement
Curriculum modelsincluding Universal Designfor Learning, MTSSPBIS

o

O O OO0 o

4EA - AOOAAEOOAOOOE ' OEAAATTE 11T )T Al OOEOA o0O0OA
https://www.doe.mass.edu/edeval/qguidebook/ for

In an effort to be an engaged partner on equity in education, ABLE NH has prepared this
feedback on how to utilize a very small proportion of the $650,000,000 in Covid relief
funding dedicatedto education. This feedbackaddressescurrent learning lossaswell asa
mechanismfor implementing a sustainableapproach toinvesting in schoolwide

2 ¥ Beacon Street, Suite 10 Concord, NH 03301 www.ablenh.org 603-878-0459
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transformation toward the goal of improving the academic social,emotional and mental
health outcomesof studentswith disabilities and other vulnerable students.

Readying students with disabilities is a wise investment because when students with
disabilities leave school either ready for work or postsecondary education or training, they
are beter positioned to be independent, contributing citizens who rely less on public
funding.

If you haveany questions,pleasecall me or email me. In advance thank you for your
consideration.

Sincerely, )
\“ / r <; ; /8
/\{_,){[ 4 6(_‘/,[__ ¢ ;
LisaD.Beaudoin
ExecutiveDirector, ABLE NH
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From: FantasiaAngelo<Angelo.Fantasia@timberlane.ret

Sent: Monday,May 10,20219:36 AM

To: Edelblut,Louis (Frank)<Louis.F.Edelblut@doe.nh.gov

Subject: RE: Reconveninghe SchoolTransition,RedesigrandReopeningraskforce(STRRT)

EXTERNAL: Do notopenattachmentsr click onlinks unless youecognizeandtrustthe
sender.

SomeSuggestedreedback:

Fundingfor afterschoolacademisupports t a Mmdrestaff maybewilling to helpif
compensated.

Fundingfor afterschoolprogramghatmaynot havebeenableto happerdueto aninitial
decreasén fundingdue tothe pandemic.

Somedistrictsmayhaveseenbudgetcutsto accommodatéor additionalPPE.
Boosttheafter schooprograms/clubs/createnewclub, andboosttheacademicsupportafter
schoolhours

Continueto makePPEavailable

AngeloFantasiaCMAA
Directorof Athletics
TimberlaneRegionalSchoolDistrict


mailto:Angelo.Fantasia@timberlane.net
mailto:Louis.F.Edelblut@doe.nh.gov

From:granitestatecc@aol.corgranitestatecc@aol.com
Sent:Monday,May 10, 20215:33PM

To:White, Melissa Melissa.A.White@doe.nh.gov
Cc:Plourde, Catherinecplourde@orcsd.ory
Subject:Re:STRRFeedback

EXTERNADonNot openattachments orclickon linksunlessyourecognizeandtrust the
sender.

DearSTRRT Moderators:

I am Ann Guillemette of the Instruction Work Group of STRRT / | have also submitted to Catherine Rjoouge
lead/ May 10,2021

My input has been collected by contacts in several NH districts and all 6 chapters of the GraniteTYidsxAare
the mostvoicedconcerns sharedith me.

1. Emergency & Other Needd:eniency of spending down funesDue to Covid and staffing shortages this

leniency is critical for districts to have the opportunity to spend these funds where they are neededentost.

Covid there are staffing shortages and in many districts engineers are needed to help imprplacandet
neededmechanicalentilationsystemsor modificationssothatbetterfiltration systemsanalsobeappliedreducing
Airborne Infectious Aerosol Exposure.This need is different not only in every district, but in every school, leaving
every district commonly the challenge to be even more compounded because several different professional
specialistsnaybe needednsteadof the sameonefor all schools thaheedupdating.

2. Emergency & Other NeedMechanical Ventilation Systems/updatingAccording to ASHRAE Building
Readines$or Covid-19 Reopening/Cor&ecommendation®r reducingAirborne InfectiousAerosol Exposure,
issuedby the ASHRAE EpidemicTasforce202021>. Pleaseseelink below-

https:/ivww.ashrae.org/about/news/2021/askep@lemictaskforcereleasesorerecommendationfor-reducing
airborneinfectiousaerosolexposureandcommunitiesof-faith-building-guidance

It is vital for reduction of future transmission to focus on these changes, modifications andistedts/schools

need the time leniency noted above to have their plans engineered ideally axchwuelys different, and being

forced to spend down the funds in unrealistic timeframes to achieve this professional assistance will only result in
these vital needs not being met if restrictions are too Myjitricts need to have the opportunity tgpbpthese

funds under "Emergency & Other Needs" to better serve all students & staff in our sStafblshortages across
theUS areraisingconcerngo meetcurrentguidelinesof spendingdown from prior spenddown

criteria. Mechanical Ventilation should be a priority to avoid school closings going forward and it was a unanimous
input that this be a priority for our schools to succeed in Bitlike southern states in the US, we are not always

able to ventilate with fresh ain iour schools in NHMany of the students who were in the schools during the winter
months for extra help as well as staff wore winter coats and brought blankets to keepgFnesimair sources that
arefiltered asrecommendedrevital.

3.Impactof Learnirg Loss: ExtraSupportStafffor Next SchoolYear.
Extra funding for after school staff that can support homework, and also for added staff in schools once the school
year starts in September is so needed for students to catch up on Learning Los&tnéatataffing is also needed

atthe studentcenters suchsYMCA for academisupportof whattheyarelearningin schoolduringtheday.

4. SummerlLearningandEnrichmentPrograms:Extra Supporfor Social,Emotional,andmentalhealthawareness
programs.


mailto:granitestatecc@aol.com
mailto:granitestatecc@aol.com
mailto:Melissa.A.White@doe.nh.gov
mailto:cplourde@orcsd.org
http://www.ashrae.org/about/news/2021/ashrae-epidemic-task-force-releases-core-recommendations-for-reducing-

ExtraNeed forPlaygroundSensoryEquipment

Centers for after school care are in desperate
measure to have more people for 1to 1
assistance for homework and core subject support.

Staff Training for extra resilience and special needs
trauma certifications.

Thank you,

Ann Guillemette
IGYB/ Outreach
www.igybkindness.org
Cell:603365-7219
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BureauStudentWellnessRecommendationgrovided from partners:

General: Educatorsespecialljteachersand paraprofessionaldjavehada gruelingyearduring
which they have to been required to pull on all their mental health rese&esuch, asking
educatorsto participatein anysummerprogramsis a "bigask"even ifthereis
compensation.More than anything,educatorshemselveseedrespiteandtime to heal,and
prepare for what we anticipate will be another challenging school year both in terms of
academicandemotionalwellness work.

Aworkingsummeris, frankly, the lastthing that teachersneedat this juncture. While
educatorsmaybe inclinedto acceptsummerwork if a stipendis offered,we needto be mindful
that if they acceptingsummerwork out of financialneed,their mentalhealthis more likely
than not,goingto take anotherhard hit.

With this said, we encourage finding an alternate workforce for any summer progims.
know that, for examplestudents in higher education institutions across NH will be looking for
summer working opportunities, and encourage aéch to public and private institutions
(undergraduateaswell asgraduateprograms)o lead/run summer programs.

Additonal Considerations:
1 Perhaps consultation and support for school staff related to mental health needs of students
andstaff.
1 Trainings for staff including mental health signs and symptoms, mental health first aid, positive
behavioralinterventions,etc. Thiscanincludeworkshops for families
1 Fund an enhanced care coordinator to assist with heeds of those who do not requittétrad
mental healthservicesbut needsupportswith transitionsoutsideof mentalhealthneeds.
1 Use of funds to support nehillable time by mental health staff in the schools to provide more
collaborationsandconsultations, buglso:
f Funding Functiorfa { dzZLJLI2 NI { SNIAOSa o6& ol OKSf 2Nna f S@St
of studentsin school andecreationsettings.
1 Facilitation of groups outside of funding streams or needing to admit students as clients to
mental healthcenters toaddressanxiety, depressiorgrief, SUD, etc.
1 Funding to support a youth focused community care team for next school year as we all adapt to
post pandemic life
Traumaresponsiveprofessionatlevelopmentandfamily/communityeducation
CrisisResponsed
Funding fortCommunity Recreation Centers to provide free summer programs
(outdoor/indoor/art/sport/clubs/team-buildingetc)
Freetransportationto anysummerprograms
Freelunches/snackat anysummerprograms
FreeChildcargwith transportation)
Translatorymaterialsaboutany summerprograms(SpanishPortugeseArabic,Swabhilietc)
Freeattire for summerprogramssuchastennisshoes bathingattire, shorts.t-shirts, etc.
Programsr educationthat focuson strengtheningamily-schoolpartnerships
Mental health supports forstudentin summerandextendeddayprograms

= =4 —A
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Additionalclassroonsupportsandtransition plansfor studentreturningin the fall

Support students with additional guidance counselors. We will have students returning from
Remote Learning Academy that haven't been in a building for 18 months. Nineteen percent of
the incomingfirst gradehas never been iachool

We need to make sure that we use funds for d@imee expenses or shoterm staff positions
that will expirewhenthe fundinggoesaway.

In terms of demographicswe are hearingthat the below speciapopulationshavebeen
more severely impacted:GBTQI+, Black and Brown, One parent households,
Financiallydisadvantaged households



I have putthe questionout to our adminteam, aswell asentire staffin the district. 1 got ZERO
input. Staffhadbeenaskedaboutideasfor spendingsomeof our district'sallocation,with these
responsesMost are more academic related than wellness related, butive gou a flavorThere were
only 17 responsegout of about 200 employees).

A big challenge we are having here in Franklin is that we have soooooocapamyositions.Staff

wellness and morale is very low as we simply cannot find people to fill certain positions (paras are the
biggestneed)so thosewho are hereare stretchedvery veryverythin.

| happen to have funding (Promising Futures Grant) that can be usethfbwellness activities

however people are just too tired to even take advantage of thdge.put most of my initiatives for

this spring off until next year (Mindful Schools trainings, some group Life Coaching are just a couple of
examples).

Student wellnesss also essential, and often our focus is on basic needs (housing, food,
attendance).Becausaf that the

Systemicallywe KNOW we need Maslow Before Bloom, however teachers are still held accountable for
SAS scores, failure rates, higher dropouts, éf¢e.can TELL them all we want that the basic needs
matter most, but in reality life goes on (in their view) and high standards are still expected with
academics.

Teacherstesponses:(all were teachersexceptl paraand 1 counselor)

What ideas do you have for the expenditure of our federal stimulus funds due to the pandemic?
use of mindcraft education for teaching practically everything

Assistants that can help with small group instruction interventions

Summer School Programming at high school , Maybe be able to buy extra seats for PLATO(adult ed) for
high school students to take extra classes or recover competencies in classes versus VLACS.

summer school, tutoring, staffing guided study halls.

our students learn best when someone is making them do work.

Title 1 Reading person- one for each wing (4 in all) and at least two Title 1 Math teachers.

PD for new programs with money set aside for new and/or replacement teachers to learn new programs.

Extended year for all students. Two weeks off at the end of the school year, two weeks before the start
of the new year. Going four days a week, 8-2.

Phonics training specifically in LETRS or Orton-Gillingham. | have found that F and Ps phonics program
does not do a decent job will explicitly teaching phonics skills.

Wabbles seat cushions for student chairs

Teachers Have Talent Program: students are provided scholarships @$25 pp. Teachers provide a
STEM or other special interest learning activity and keep all proceeds for their enroliment lesson

Free Helmets for kids

Stock Books



Pay raise for all SAU18 employees. More people (teachers, guidance, special ed, social workers,
janitorial/maintenance, subs, mental health professionals). HS bathroom makeover/redo to meet 21st
century needs. Money for teachers to outfit their classroom as they desire (like I'd love tables instead of
desks). Increase department budgets. Professional development (especially regarding LGBTQIA rights,
and antiracism). Also money for teachers to help pursue more advanced degrees. An in depth
community outreach program. Continuing free meals for students. A program for families who are
housing insecure.

More bodies in the building: Teachers, Case managers, paras, Counselors, behaviorial specialists, etc.
We need more people to help manage the load.

I would like to see some funds saved for place-based or future travel experiences for students. Also, |
would like to see funds added to databases for students.

Funding tutoring hours after school or before school and a late bus to run the students home. If it is
enough money we could certainly use more certified staff to remediate math and reading deficits during
the school day.

My ideas that | have so far for spending the American Rescue Plan money to support student with a
learning loss are the following for PSS:

* Purchase special ed their own LLI ornage, green, and blue kits

* Purchase additional blackline masters or LLI for Title One so they can send home more books each
week. Currently so many share a level that we are unable to bridge the gap between home and school
like we need to.

*Purchase three additional system 1 BAS assessment kits for the teachers to use.

*Offer summer school tutoring for students who need to remain or prefer remote tutoring.

Research backed reading and math intervention programs, TRAINING on those programs, and Staff to
carry out the interventions.

Programs to use on student chromebooks.

Manipulatives/materials to support fine motor development in our primary students

Science/Social studies curriculum and MATERIALS (consumables)

Additional Classroom teachers to reduce class sizes. Technology teacher so kids are more skilled in
using their chromebooks now that they are assigned their own. An ART teacher!

Add in the literacy coaches that we discussed last year for both PSS and FMS with a stipend.

Resources that would be valuable at the K-1 level would be Heggerty for Phonemic Awareness and the
Secret Stories Phonics Add-on Program. Also, investing in a consistent and reliable math assessment.
Zearn does not provide a benchmark assessment of skills, just unit assessments.

For staffing at the elementary level it would be nice if we could have our guidance counselor be able to
focus solely on the social emotional needs of students and not have to be a "teaching" staff for specials.
Other specials that would help support our students academically would be a library/technology specials
and a STEM/enrichment specialist. This would allow for these vital areas to be covered explicitly in ways
that we often can't as we are trying to address the academic basics.

Science kits or money for supplies to do science experiments, Heggerty phonics, Title 1 Math, Paras



Adams, Angela

From: Nicole Heimarck <nheimarck@nh-cte.org>

Sent: Monday, May 17,2021 12:38 PM

To: Adams, Angela

Cc: granitestatecc@aol.com;Sliva,Colleen;xxedbryansxx@gmail.com,gamend@sau60.org;SAU76;

Hannigan-Machado, Karen; Espinola610@gmail.com; Piper, Kimberly; zitem36@gmail.com;
Izolkos@rcbm.org; Mill Falls Charter School; nsteinbach@sau53.org; rcox@littletonschools.org;
rwormald@mvsdpride.org; Perron, Wendy; bslayton@gm.sul8.org;
christine.arsnow@gmail.com; dlongo@mansd.org; jlubarsky@smhenh.org;
john.dube@timberlane.net; Karen.Hammes@sau26.org; megdonohue@tds.net; TILLEY,
PATRICIA; oliveiras@bedfordnhk12.net; cradams13@charter.net; dford@bownet.org;
epellegrini@me.com; caseyg@nashua.edu; SAU 42; klinchey@sau52.org;
commtran.marc@gmail.com; Megan.Bizzarro@saul9.orgSAU29; Stephanie.ncala@yahoo.com;
stwheeler@mvsdpride.org; craig@mainstream.net; jolstad@orcsd.org; eonandon@gmail.com;
SAU 58; Virtual Learning Academy Chaer School; apr.jade02@gmail.com; tuckerjane64
@gmail.com; Jessicakrice37 @gmail.com; patchessul@comcast.net;
Angelo.fantasia@timberlane.net; nhptal@gmail.com; bbellemare@nhasp.org; Ley, Douglas;
fsperry@orcsd.org; hmachanoff@orcsd.org; jbergeron@nhasea.org; Collins, Jeff;
mundyjos@gmail.com; president@nhsima.org; kathy.barth@crossroadsacademy.org;
kalleyviolette@saul7.net; kmeyer@seresc.net; Lauren.peithmann@sau57.org;
Idespres@mvsdpride.org; msouh@tds.net; mtuttle@nhnea.org; mlewis@picnh.org;
sfagen@birchtreecenter.org; smartin@nhasbo.org; eldridgetransportation@gmail.com;
galitski@gmail.com; Snow, McKenzie; White, Melissa; Plourde, Catherine; Kossakoski, Steve;
Gibeault, Michelle; dchampagne@new-futures.org; kimrice44@gmail.com; Frauwirth, Eric;
amyallen@mansd.org;mberry@sau36.org; Appleby, Stephen; agoldman@lafayetteregional.org;
knoyes@sau80.org; Edelblut, Louis (Frank); benjamin.lambright@asdnh.org; Davis, Caitlin;
Barrett, Christina; Ladd, @rl; pnazzaronhboe@gmail.com; Clark, Amy C; Brennan, Christine;
Murphy, Kevin

Subject: Re:Zoom Link to Registerfor Today's Stakeholder Input Meeting for the American RescuePlan
Act - Elementaryand Secondary School EmergencyRelief Fund

EXTERNAL:Do not open attachments or click on links unlessyou recognize and trust the sender.

GoodAfternoonTaskforce,

Like others, | too have a conflict with this afternoon’s task force meeting and am obligated to attend a previously
scheduled Board of Directors Meetinyith that said, | wish you all a successful meeting and would like to elevate
Literature Review RHNH just published on best practices related to the American Rescue Plarhipdspose of
this document is one af resource and central repository of information for state agencies, school districts, and
nonprofits as conversations are shared on how to utilize this unprecedented stream of funding into the American
Education System. | encourage everyone to take adbibland familiarize yourselves with technical guidance that is
emergingrom awide rangeof policymakersandresearcheris education.The LiteratureReviewmaybefound here.

Mostkindly,
Nicole

OnMon, May 17,2021at9:24 AM Adams,Angela<Angela.M.Adams@doe.nh.gewrote:

GoodmorningTaskforceMembers,


mailto:nheimarck@nh-cte.org
mailto:Angela.M.Adams@doe.nh.gov

Belowis the Zoomwebinarlink to registerto listentothisa f t e r statahaldénsput meeting.

Your Workgroup Designeediavebeenprovided alifferentlink aspresenters.

American RescuePlan Act - Elementary and SecondarySchoolEmergencyRelief Fund
Stakeholderinput Meeting
Date:May 17,202102:004:00PM EasterriTime (USandCanada)

Registrations requiredto join this meetingandcanbe completedusingthislink: Registetherefor the Stakeholder
Input Meeting.

Pleasenoteregisteringn advances recommendedyut registrationcanbe completedatanypointincludingwhile the
meetingis live.

Informationregardinghe ARP-ESSERFundcanbefoundhere~ https:/ivwww.education.nh.gov/americaascue
planactelementaryandsecondanschootemergencyrelief-fund

Thankyou

andstaywell,
Angela

AngelaM. Adams| ExecutiveAssistant
New Hampshire Department of Education

Office of the Commissioner
101Pleasant Stre¢Concord, NHO3301
Phone:603-271-31440r 603-271-3829voicemail

Angela.M.Adams@doe.nh.gov

www.education.nh.gov

New Hampshire

Department of Education
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mailto:Angela.M.Adams@doe.nh.gov
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The contents of this message are confidential. Any unauthorized disclosure, reproduction, use or dissemination (eitién whr)es
prohibited.If you are not the intended recipient of this message, please notify the sender immediately aritbdektsage and any
attachment$rom your system.



D‘C DISABILITY RIGHTS
}\ CENTER - NH

64NorthMain StreetSuite2, ConcordNH 033014913Amail@drcnh.ordidrenh.org
(603)2280432A(800)834-1721voiceor TTY AFAX: (603)2252077

May 28,2021

Via U.S.and Electronic Mail (frank.edelblut@doe.nh.gov)
FrankEdelblut

Commissioner

New HampshireDepartmentf Education

101Pleasant Street

ConcordNH 03301

RE: State Plan for the $350 million New Hampshire will receive from the American
RescuePlan Elementary and SecondarySchoolEmergencyRelief (ESSER)Fund.

DearCommissioneEdelblut:

Thankyou for the opportunityto provideinputinto the developmenbf the State Plamegarding
theallocationof federalCOVID-19relief funds.

During the past fourteen months, the COMID pandemic has disrupted every aspect of all our
lives. Throughouthe courseof the pandemicthe Disability Right€Cente- NH( A D R C Nia$0 )
received calls and requests for assistance from hundreds of New Hampshire parents and
guardians whose students with disabilities have been adversely impacted by-CQVélated
school closures, and the transition frorperson to remote and/or hybrigstruction.All

students have experienced significant and prolonged disruptions in their education and lost
opportunities to build and maintain relationships with trusted adults and peers in their school
communities.

However,studentswith disabilities,studentsvhowerestrugglingin schoolbeforethe pandemic,

and students in communities that are, or have historically been, subjected to discrimination or
marginalized such as English Language Learners, immigrants, refugees, racial or ethnic
minorities and economically disadvantaged students, have been most negatively impacted by the
pandemic and related education disrupti®eor students from rural communities with limited
access to technology (both hardware and internet) were also disproportiongestyed by the

switch to remote instruction. DRCNH, therefore, recommends that the NH Department of
Education (ANHDOEO) ensure that the education
distributed to, the students who need them the most. This inclugieht with disabilities,

students who were struggling before the pandemic, and students who belong to marginalized
communitiesor wereunableto accessnstructiondueto limited accesgo technology.

Protectionand AdvocacySystemfor New Hampshire


mailto:mail@drcnh.org

In addition to prioritizing spending based on principles of equity, we encourage you to view the
influx of substantiafederalfundsasanopportunityfor the NHDOE to supportschooldistrictsto
developandemploynewandinnovative bespracticeso:

(1) addressearningloss andmplementstrategies tpromoteacceleratetearningto
preventstudentdrom falling furtherbehind;

(2) promotethedelivery ofhigh quality, individualizedschool topostsecondargchool
transitionservicesasa pathwayto competitiveintegratecemploymentand

(3) supports t u d successnilachievemenby implementingprogramssuchasMulti-
Tiered Systems of Support (MTSS), restorative justice, and other strategies to eliminate or
significantly reduce the use of disciplinaglated school removals that result in lost
instructionalopportunities.

In orderto addres®achof theseareasf need NHDOE shouldallocatefederalrelief fundsto
schooldistrictsin thefollowing manner.

(1) LearninglossESSER funds should be used to address
knowledge and skills as well as in social/emotional and other developmental areas. Resources
should be directed towards both identifying t
providing necessary remedial services, including resezashd interventions, to enable students

to make up for lost learning and address semmabtional neds in the least restrictive

environments. In addition, school districts should provide accelerated learning opportunities to

bring studentsdd academic knowledge and skills
hadnotinterruptedand/ornegatiely impactedheir education.For childrenwith disabilitiesand
ot her marginalized students who fared worse t

provide resources for school districts to assess learning loss and provide remedial services for
currertly enrolled students, students who graduated or aged out of public education at the end of
the 20192020 school year, and students who will graduate or age out at the end of the 2020
2021school year.

At minimum, ESSERfundsto addressearninglossshaild bemadeavailablefor thefollowing
activities:

a. Assessingextentof LearningLoss.Schoolsneedto rapidly conductassessmentsr all
or nearly all students, including some former students, and need additional resources to do so.
The State Plan should provide funds for school districts to retain private contractors and/or
extend the availability and ability of current staff to conduct assessments to determine the extent
of learning loss. These assessments should examine possgie &cademic skills/achievement
as well as assessments in all areas of known or suspected disability for students with disabilities
or suspected of having disabilities, including but not limited to diagnostic reading evaluations,
social/lemotional/psychogical evaluations, speech language pathologist evaluations,
occupationatherapistevaluationsandphysicaltherapistevaluations.



b. Schooldistrictsshouldusefederalrelief funds toaddressdentifiedlearninglossand
preventfurtherregressiorasfollows:

- Hire qualified teachers, contractors and/or increase compensation to current teachers
to provide intensive onenone or small group tutoring on core curriculum for all
students. To ensure equitable access to these services, school districts should receive
funds targeted to provide tutoring during regular school hours and/or directly after
school.If tutoring services are provided outside of regular school hours, school
districts mayalsoneedto usefundsto providetransportatiorto enableall studentgo
benefit,regardles®f incomelevel.

- Extendthelengthof theacademigear,and/ormakesummerandschoolvacation
Extended School Year Programs available to all students, not just students with
disabilities,to makeup for lost instructionabpportunities.

- Address social/emotional learning loss and isolation by providing opportunities for
students with disabilities drfrom economically disadvantaged families to attend
summer and/or school vacation camps as a means to explore areas of interest, gain
knowledgen particularareasf interestandmakeconnectionsvith peerswho have
shared interests. Since summer vawais nearly here, these opportunities should be
madeavailablefor the next fewyears(until the relieffundsmustbeexpended).

- Provideteachetrainingin acceleratetearningmethods andthernewand
innovativebest practices taddresdearningloss.

- Provide teacher training in pemviewed research supported interventions such as
OrtonGi I i ngham Reading I nstruction. This w
and newly hired faculty are prepared and have the necessary training and support to
enmploy provenmethods taddress delayeatcquisitionof readingandother academic
skills.

- Provide targeted teacher training and opportunities for certification/endorsement of
current staff to enable schools to address critical workforce shorRrimsties for
teacher and staff training should include an elementary mathematics specialist; a
reading and writing specialist; general special education with endorsements in
emotional and behavioral disabilities, intellectual and developmental disabilities, and
specificlearningdisabilities;andendorsements fields suchasEnglishfor Speakers
of Other Languages, career and technical education specialty areas, reading and
writing, andmiddle andupperlevel mathematics.

- Provide compensatory services to current students and students who will graduate or
ageout attheendof the 20202021 schoolyearto makeup for missedservicesor for
services which, though offered remotely, did not result in students making expected
progress in the regular education curriculum and/or as indicated in their IEPs. This
should be accomplished in a manner that minimizes administrative costs and is
readily accessible to parenEor example, rather than requiring parents and IEP
teamstoatted meeti ngs to consider each student
claim, school districts should simply provide every student with a disability a list of
the missed related services/services which may have been provided remotely, and
either a proposdb make up each service or a set amount set aside to make up each
service.lf thedistrictchooseshelatter,it shouldalsoprovidealist of providers



authorized byhedistrict for parentdo contactandmakearrangementtr makeup
services.

- The provision of compensatory services should not be limited to currently enrolled
students or students who will graduate or age out at the end of th @B2@chool
year.Students with disabilities who graduated or aged out of public edudation
June of 2020 should also be provided with the opportunity to secure compensatory
services to make up for learning loss, lost instruction time, and regression in
social/lemotional skills as a result of the pandemic and related school
closures/transitioto remote learningSchool districts should be permitted and
encouragedb userelief fundsto conductoutreachto reachthesestudents irorderto
providecompensatorgducatiorservices.

- Allow school district to use these funds to award a set amount for parents to use for
compensatory serviceShe amount would be based on several factors including the
extent of learning loss, the type and number of services the student missed or did not
fully benefit from if not provided kperson, and equitable considerations such as
studentavho qualify for free/reducedunch,haveanidentifiededucational disability,
are a English language Learner, or possess immigrant/refugee Stdtosls should
pay contracted providers directly, rather than require parents to seek reimbursement,
up to the amount set aside for each studgettool districts could allow parents to
arrange services from a list of qualified providers and/or a provider suggested by the
parent who meets the districtbés reasonabl
could also provide support to parents who are not able to arrange services on their
own.

(2)  Transition ServicesSchool Districts should target relief funds to current traorséiged

students with disabilities, especially those ages 16 and up, as well as to former students who
graduated/aged out at the end of the 2BA20 school year or who will graduate/age out at the

end of the 2022021 school yeachool districts should consider what transition services

students with IEPs should have but did not receive due to the pandemic as well as any additional
services they may require to address the impact C&@@had on their ability to progress in

their transition goals, especially goals related to ysesiondary education and competitive
employment in fullyintegrated workplaces. We encourage NHDOE to use the development of
the Stateds Plan for these funds odasoonadn opport
transitionservicesas apathwayto competitiveintegratecemploymentPossibleusesfor fundsto
addresdransitionrelatedneedsnclude:

- Permit school districts to establish funds for each transéged youth who was or
became eligible fotransition services under IDEA during the 2€A®0 or 2020
2021 school year, including students who graduated or aged out. These funds should
be made available to adult students/former students and parents of minor students to
cover the cost of transitn services targeted to facilitate successful transition te post
secondary educatiarr competitiveintegratecemploymenincluding,but not limited
to, job coaching, job shadowing, career counseling, resume development,
development of interviewing skillassistance in identifying and applying for post
secondary education programs and funding, and applying for services with New
Hampshiré/ocationalRehabilitation( A" NHV RO ) .



Hire new staff and/or pay current staff to notify parents, recent high school graduates,
andformerstudentsvho graduatear agedoutin the201920200r 20202021 school

years of the compensatory services and/or funds the district has made available to
support the transition of students with disabilities from secondary school to
competitive employment and/or pesgcondary school and training progra®isff

should also assist interested students, former students and parents in securing these
servicesaandfunds.

Retain employment specialists to identify students who aged out of public education
at the end of the 2012020 or 2022021 school year who were qualified for

transition assessments and services under IDBAse employment specialists

should proiwde a variety of transition services including, but not limited to, assessing
realisticcareergoalslikely to leadto competitiveemployment, connecting potentially
eligible individuals with NHVR, assisting with the application process for services
offered by NHVR, and identifying and facilitating receipt of transition services such
asjob-coachingjob-shadowingcareerexploration,andpaidinternships.
Employmentspecialistshouldalsoassistcurrent andormerstudentsn securing
compensatoryransitionrelated services in their IEPs that they did not receive or
benefitfrom dueto the pandemic.

(3) Limit/Reducethe Useof ExclusionarySchoolDiscipline

Nearly all New Hampshire students missed out on approximately fourteen monthsecan,
schoolandschoolcommunitybasedearning andsocial interaction opportunities. Many
studentaverenot ableto fully attendremotesynchronougnstruction. Studentsnissedacademic

instruction and lost social and other opportunities for their development g r o wt h .

connections with their community schools and peers were significantly diminished. In addition,
the pandemic caused and exacerbated social, emotional and behavioral challenges for many
students. For these reasons, it is extremely irpbthat school districts take whatever steps
necessary to addr ess st uWwhemchildrén asdyauth experiemced e mo
emotional upset or trauma, rather than verbalize and process their emotional status, it is common
for them to exhildichallenging behaviors. School districts should be encouraged to use ESSER
funds to implement atraumian f or med response to studentsaé
districts should encourage and support fuiberson school attendance including éhating or
significantly limiting the use of outf-school removals and instead providing targeted
interventiondo supports t u d sodatesnationalandbehavioral needs.

To doso,NHDOE shouldnakefundsavailablefor thefollowing purposes:

Staff Training,includingtrainingfor trainers,on Multi-tieredSystemsf Support

(MTSS).

Retentionof/trainingto supportcurrentstaff memberso becomeBCBAS

Fundsto paycurrent qualifiedstaff and/orcontractedBCBAs to conductfunctional
behavior assessnts and develop positive behavior plans to enable students who
exhibit challenging behaviors to address those behaviors in a manner which enable
themto stayin school andninimizelost instructiortime.

e

Studer

m



Retention/additionalpaymentfor additionalwork from currenstaff qualifiedto
providetraumainformedcarefor students.

Providing training to school administrators, educators and other staff members on

reducing the use of, and alternatives to suspension/expulsion, such as implementing
restorative justice practices, to address
violations,hold studentsaccountablehelpthemto build andhealrelationshipslearn
positivebehaviorsaandkeepthemin school .

Thank you for all you have done throughout the pandemic to consider and address the unique

needs

of New Hampshi r eWegrealy appteeiaid thse opportunity tal i s a b i

provideourinputinto thedevelopmenof theN H D O ESgatePlanfor the ESSERfunds. Please
do not hesitate to contact either of us if you have any questions about, or would like to discuss,
ourrecommendations.

Sincerely,

Karen L. Rosenberg
SeniorStaff Attorney

Kyl (ke

Stephanie Patrick
ExecutiveDirector




D‘C DISABILITY RIGHTS
}\ CENTER - NH

64NorthMain StreetSuite2, ConcordNH 033014913Amail@drcnh.ordidrenh.org
(603)2280432A(800)834-1721voiceor TTY AFAX: (603)2252077

May 28,2021

Via U.S.and Electronic Mail (frank.edelblut@doe.nh.gov)
FrankEdelblut

Commissioner

New HampshireDepartmentf Education

101Pleasant Street

ConcordNH 03301

RE: State Plan for the $350 million New Hampshire will receive from the American
RescuePlan Elementary and SecondarySchoolEmergencyRelief (ESSER)Fund.

DearCommissioneEdelblut:

Thankyou for the opportunityto provideinputinto the developmenbf the State Plamegarding
theallocationof federalCOVID-19relief funds.

During the past fourteen months, the COMID pandemic has disrupted every aspect of all our
lives. Throughouthe courseof the pandemicthe Disability RightCenter- NH ( A D R C N0 )
received calls and requests for assistance from hundreds of New IHi@ngasents and
guardians whose students with disabilities have been adversely impacted by-CQVélated
school closures, and the transition frorperson to remote and/or hybrid instructiéi.

students have experienced significant and prolongerdtions in their education and lost
opportunities to build and maintain relationships with trusted adults and peers in their school
communities.

However,studentswith disabilities,studentsvhowerestrugglingin schoolbeforethe pandemic,

and studerstin communities that are, or have historically been, subjected to discrimination or
marginalized such as English Language Learners, immigrants, refugees, racial or ethnic
minorities and economically disadvantaged students, have been most negativelgdrbgdbe
pandemic and related education disrupti®eor students from rural communities with limited
access to technology (both hardware and internet) were also disproportionately impacted by the
switch to remote instruction. DRCNH, therefore, recommends that the NH Department of
Education (ANHDOEO) ensure that the education
distributed to, the students who need them the most. This includes studentsahititids

students who were struggling before the pandemic, and students who belong to marginalized
communitiesor wereunableto accessnstructiondueto limited accesgo technology.

Protectionand AdvocacySystemfor New Hampshire


mailto:mail@drcnh.org

In addition to prioritizing spending based on principles of equity, we encourage you to view the
influx of substantiafederalfundsasanopportunityfor the NHDOE to supportschooldistrictsto
developandemploynewandinnovative bespracticedo:

(1) addressearningloss andmplementstrategies tpromoteacceleratetearningto
preventstudentdrom falling furtherbehind;

(2) promotethedelivery ofhigh quality, individualizedschool topostsecondargchool
transitionservicesasa pathwayto competitiveintegratecemploymentand

(3) supports t u d successnilachievemenby implementingprogramssuchasMulti-
Tiered Systems of Support (MTSS), restorative justice, and other strategies to eliminate or
significantly reduce the use of discipliyarelated school removals that result in lost
instructionalopportunities.

In orderto addres®achof theseareasf need NHDOE shouldallocatefederalrelief fundsto
schooldistrictsin thefollowing manner.

(1) LearninglossESSER funds should be used to address
knowledge and skills as well as in social/emotional and other developmental areas. Resources
should be directed towards both identiasyi ng t
providing necessary remedial services, including resezashd interventions, to enable students

to make up for lost learning and address sesmabtional needs in the least restrictive

environments. In addition, school districts should provide aatel learning opportunities to

bring studentsdd academic knowledge and skills
hadnotinterruptedand/ornegativelyimpactedheir education.For childrenwith disabilitiesand
ot her marginalized students who fared worse t

provide resources for school districts to assess learning loss and provide remedial services for
currently enrolled students, students who graduated or aged out iof gulidation at the end of

the 20192020 school year, and students who will graduate or age out at the end of the 2020
2021school year.

At minimum, ESSERfundsto addressearninglossshouldbe madeavailablefor thefollowing
activities:

a.Assessingextentof LearningLoss.Schoolsneedto rapidly conductassessmentsr all
or nearly all students, including some former students, and need additional resources to do so.
The State Plan should provide funds for school districts to retain private contractors and/or
extend the availability and ability of current staff to conduct assessments to determine the extent
of learning loss. These assessments should examine possgie &cademic skills/achievement
as well as assessments in all areas of known or suspected disability for students with disabilities
or suspected of having disabilities, including but not limited to diagnostic reading evaluations,
social/lemotional/psychogical evaluations, speech language pathologist evaluations,
occupationatherapistevaluationsandphysicaltherapistevaluations.



b. Schooldistrictsshouldusefederalrelief funds toaddressdentifiedlearninglossand
preventfurtherregressiorasfollows:

- Hire qualified teachers, contractors and/or increase compensation to current teachers
to provide intensive onenone or small group tutoring on core curriculum for all
students. To ensure equitable access to these services,disharié should receive
funds targeted to provide tutoring during regular school hours and/or directly after
school.If tutoring services are provided outside of regular school hours, school
districts mayalsoneedto usefundsto providetransportatiorto enableall studentgo
benefit,regardles®f incomelevel.

- Extendthelengthof theacademigear,and/ormakesummerandschoolvacation
Extended School Year Programs available to all students, not just students with
disabilities,to makeup for lostinstructionalopportunities.

- Address social/emotional learning loss and isolation by providing opportunities for
students with disabilities and from economically disadvantaged families to attend
summer and/or school vacation camps as a means to explaseamterest, gain
knowledgen particularareasf interestandmakeconnectionsvith peerswho have
shared interests. Since summer vacation is nearly here, these opportunities should be
madeavailablefor the next fewyears(until the relieffundsmustbeexpended).

- Provideteachetrainingin acceleratetearningmethods andthernewand
innovativebest practices taddresdearningloss.

- Provide teacher training in pemviewed research supported interventions such as
OrtonGillingham Readinglest r ucti on. This will ensure t
and newly hired faculty are prepared and have the necessary training and support to
employprovenmethods taddress delayeatcquisitionof readingandother academic
skills.

- Provide targeted teacher training and opportunities for certification/endorsement of
current staff to enable schools to address critical workforce shorRrimsties for
teacher and staff training should include an elementary mathematics specialist; a
reading and writing specialist; general special education with endorsements in
emotional and behavioral disabilities, intellectual and developmental disabilities, and
specificlearningdisabilities;andendorsements fields suchasEnglishfor Speakers
of Other Languages, career and technical education specialty areas, reading and
writing, andmiddle andupperlevel mathematics.

- Provide compensatory services to current students and students who will graduate or
ageout attheendof the 20202021 schoolyearto makeup for missedservicesor for
services which, though offered remotely, did not result in students making expected
progress in the regular education curriculum and/or as indicated in their IEPs. This
should be accomplished in a manner that minés administrative costs and is
readily accessible to parenEor example, rather than requiring parents and IEP
teams to attend meetings to consider each
claim, school districts should simply provide every studvith a disability a list of
the missed related services/services which may have been provided remotely, and
either a proposal to make up each service or a set amount set aside to make up each
service.lf thedistrictchooseshelatter,it shouldalsoprovidealist of providers



authorized byhedistrict for parentdo contactandmakearrangementtr makeup
services.

- The provision of compensatory services should not be limited to currently enrolled
students or students who will graduate or age out at the end of th @B2@chool
year.Students with disabilities who graduated or aged out of public education in
June of 2020 should also be provided with the opportunity to secure compensatory
servicedo make up for learning loss, lost instruction time, and regression in
social/lemotional skills as a result of the pandemic and related school
closures/transition to remote learnitgghool districts should be permitted and
encouragedb userelief fundsto conductoutreachto reachthesestudents irorderto
providecompensatorgducatiorservices.

- Allow school district to use these funds to award a set amount for parents to use for
compensatory serviceShe amount would be based on several factors including the
extent of learning loss, the type and number of services the student missed or did not
fully benefit from if not provided ifperson, and equitable considerations such as
studentavho qualify for free/reducedlnch,haveanidentifiededucational disability,
are a English language Learner, or possess immigrant/refugee Stdtosls should
pay contracted providers directly, rather than require parents to seek reimbursement,
up to the amount set asidor each studengchool districts could allow parents to
arrange services from a list of qualified providers and/or a provider suggested by the
parent who meets the districtbés reasonabl
could also provide suppaxt parents who are not able to arrange services on their
own.

(2)  Transition ServicesSchool Districts should target relief funds to current transiged
students with disabilities, especially those ages 16 and up, as well as to former students who
gradwated/aged out at the end of the 2@D20 school year or who will graduate/age out at the
end of the 2022021 school yeachool districts should consider what transition services
students with IEPs should have but did not receive due to the pandesslt as any additional
services they may require to address the impact C&@@had on their ability to progress in

their transition goals, especially goals related to-pesbndary education and competitive
employment in fullyintegrated workplaces. W&eourage NHDOE to use the development of
the Stateds Plan for these funds as an opport
transitionservicesas apathwayto competitiveintegratecemploymentPossibleusesfor fundsto
addresdransitionrelatedneedsnclude:

- Permit school districts to establish funds for each transéged youth who was or
became eligible for transition services under IDEA during the -20P9 or 2020
2021 school year, including students who graduatedent aut. These funds should
be made available to adult students/former students and parents of minor students to
cover the cost of transition services targeted to facilitate successful transition-to post
secondary educatiarr competitiveintegratecemploymentincluding,but not limited
to, job coaching, job shadowing, career counseling, resume development,
development of interviewing skills, assistance in identifying and applying for post
secondary education programs and funding, and applying for sewiteNew
Hampshiré/ocationalRehabilitation( A" NHV RO ) .



- Hire new staff and/or pay current staff to notify parents, recent high school graduates,
andformerstudentsvho graduatear agedoutin the201920200r 20202021 school
years of the compensatory services and/or funds the district has made available to
support the transition of students with disabilities from secondary school to
competitive employment and/or pesgcondary school and training progra®isff
should also asst interested students, former students and parents in securing these
servicesaandfunds.

- Retain employment specialists to identify students who aged out of public education
at the end of the 2012020 or 2022021 school year who were qualified for
trarsition assessments and services under IDE®se employment specialists
should provide a variety of transition services including, but not limited to, assessing
realisticcareergoalslikely to leadto competitiveemployment, connecting potentially
eligible individuals with NHVR, assisting with the application process for services
offered by NHVR, and identifying and facilitating receipt of transition services such
asjob-coachingjob-shadowingcareerexploration,andpaidinternships.
Employmentspecialistshouldalsoassistcurrent andormerstudentsn securing
compensatory transitierelated services in their IEPs that they did not receive or
benefitfrom dueto the pandemic.

(3) Limit/Reducethe Useof ExclusionarySchoolDiscipline

Nearly all New Hampshire students missed out on approximately fourteen monthsecan,
schoolandschoolcommunitybasedearning andsocial interaction opportunities. Many

studentaverenot ableto fully attendremotesynchronougnstruction. Studentsnissedacademic
instruction and | ost social and other opportu
connections with their community schools and peers were significantly diminished. In addition,

the pandemic caused and exacerbated s@crational and behavioral challenges for many

students. For these reasons, it is extremely important that school districts take whatever steps
necessary to addr ess st uWwhemchildrén asdyauth experiemced e mo
emotional upset drauma, rather than verbalize and process their emotional status, it is common

for them to exhibit challenging behaviors. School districts should be encouraged to use ESSER
funds to implementatraumianf or med r esponse t o stedsdSehod sd e mi
districts should encourage and support fulpe@rson school attendance including eliminating or
significantly limiting the use of outf-school removals and instead providing targeted

interventiondo supports t u d soaatesationalandberavioral needs.

To doso,NHDOE shouldnakefundsavailablefor thefollowing purposes:

- Staff Training,includingtrainingfor trainers,on Multi-tiered System=f Support
(MTSS).

- Retentionof/trainingto supportcurrentstaff memberso becomeBCBAS

- Fundsto paycurrent qualifiedstaff and/orcontractedBCBAs to conductfunctional
behavior assessments and develop positive behavior plans to enable students who
exhibit challenging behaviors to address those behaviors in a manner which enable
themto stay in school andninimizelost instructiortime.



- Retention/additionalpaymentfor additionalwork from currenstaff qualifiedto
providetraumainformedcarefor students.

- Providing training to school administrators, educators and other staff members on
reducing the use of, and alternatives to suspension/expulsion, such as implementing
restorative justice practices, to address
violations,hold studentsaccountablehelpthemto build andhealrelationshipslearn
positivebehaviorsaandkeepthemin school .

Thank you for all you have done throughout the pandemic to consider and address the unique
needs of New Ha mpdshhiliieeVdegreatly appieeiatd tlse opportunity to
provideourinputinto thedevelopmenof theN H D O ESgatePlanfor the ESSERfunds. Please

do not hesitate to contact either of us if you have any questions about, or would like to discuss,
ourrecommendations.

Sincerely,

Karen L. Rosenberg
SeniorStaff Attorney

Kyl (ke

Stephanie Patrick
ExecutiveDirector




aﬂEH o[IEW HAMPSHIRE

NH DOE STRRT

May 21,2021

DearCommissioneEdelblut,

In addition to the feedback summarized by the Associationgsup at the STRRT meeting
thisweek,wefelt it wasalsoimportantto supplementheinput giventhroughourworkgroupon
prioritiesfor theusage®f ESSER/ARHundsaswell from theperspeadte of NEA-NH.

As you know NEANH represents over 17,000 educators across New Hampshire in collective
bargaining. Many of our locals proactively worked with administrators last fall to, as safely as
possible, reopen school buildings, manage the opportunities and pitfalls of remote and hybrid
instruction, and ultimately bring nearly all public schools back4eerson well before the
emergency orders put forward by the Governor. Public school edsicatttinued to innovate,
troubleshootand triagehe multitudeof variableshrown at thenby COVID-19.

Now, aswe look toward thesummerandnextschoolyearandseethe challengethatremainas

we slowly emerge from this pandemic, the ESSER/ARP investment by the federal government
presents many of our schools the resources to address those ongoing challenges we will have
comingout of thelastyear, asvell asthe opportunity tdurtherinnovatein ourclassrooms.

To that end we have been surveying our members on what school districts should prioritize with
the opportunity they have with this investment by the federal government. As you might imagine
with years of unmet needs in many of our pubkhools, infrastructure upkeep and

improvements such as air quality, technology and general building health were all issues that
were important and ought to be looked at with funds at the local level as well as with any future
federal infrastructure paages we may receive. However, the 2 needs that have preliminarily
risen to the top in our survey (still ongoing) has been investing in mental health services and
supports for students and addressing some of the specific needs facing our students who come
from low income, minority populations, and those who are disabled learners. | believe some of
the other groups echoed the needs for focusing in these 2 areas as well. Unsurprisingly, the focus
that educators have is on the health and-aalhg of their stdents. In addition, there was a

robust discussion at the end of the STRRT meeting about not overlooking the mental health and
professionatevelopmenof ours t a édecatasl would personallylike to emphasizeéhateach
schooldistrict should keep thigr mind asapriority aswell.

Finally, ashasbeenpointedout throughouthis pandemicegachschooldistrict will havedifferent
challenges and come up with slightly different solutions to those challenges with the resources
beingoffered tothem. Sine theusagefor thesefunds arébroad, wewould urgeyou and the



department to encourage local school boards and administrators to proactively reach out to the
teachers and staff in the school district specifically to include the voices of the educators who
haveplayedsucha crucialrolein gettingusthrough thepastyear. Likewisewe will beurging
ourmembergo do the same wittheir local school officials.

We look forward to working with local school leaders and the state to ensure that this significant
investment the federal government is making in public education, be best utilized to benefit the
peoplewe ultimately areall herefor, our students.

Sincerely,
Wt
Aogocn ] {

Megan Tuttle
President
NEA-NH



Adams, Angela

From: Kimberly Meyer <kimb erlyameyer@yahoo.com>

Sent: Tuesday,May 11,2021 3:33PM

To: Adams, Angela; Edelblut, Louis (Frank);Brennan, Christine; Chris Emond
Subject: Nh ESSERundsrecommendations

Attachments: NH ESSERI Plan Ideasfor Afterschool (004) (003)-JL.docx

EXTERNAL:Do not open attachments or click on links unlessyou recognize and trust the sender.

Dear, Commissioner Edelblut, Dep. Commissioner Brennan, Ms. Adams, and Mr. Emond.

| respectfully submitting ideas for supporting NH youth and families with the NH ESSER funds. It includes
strategies for expanding CBO involvement and touching more children across the state. | am happy to
discuss and explore this and other ideas for creating greater access to out of school program opportunities
that promote social and emotional learning.

Warmly,
Kimberly Meyer
NH Afterschool Network


mailto:kimberlyameyer@yahoo.com
mailto:kimberlyameyer@yahoo.com

New Hampshire

There are significant gaps in youth access to afterschool and summer programs across the
state. There are counties with high numbers of kids, high poverty, and limited numbers of
programs availablevlany New Hampshiretalities have no organized afterschool programs
available, while some communities have jus? afterschool programs available for children
and youth.The pandemic has worsened this situation, as several programs have closed
permanently.

40,324 childrerare home alone unsupervised after school, leaving them at greater risk for
safety, getting into trouble, and falling behind in sch@alcording to Afterschool Alliance New
Hampshire After 3 PM report, there are now 67,312 children (42%) who would bdezhiolan
afterschool program if one were available to them. Parents report that lack of available
programs, costandtransportationasthe biggestbarriers toparticipation.

alye 2F (GKS adalidSQa LINRPBANIYa KFE@S | gl Aldt A&
summer learning progrant-or every child in an afterschool program, there are two children
waiting for a slot. The majority of afterschool and summer prograrassarving children PreK

thru 6th grade,leavingmany middleschoolyouth under-served.

In a large percent of New Hampshire households with children, all parents work, creating a high
need for afterschool programs. 31,837% of the 150,552 children ad@sr6NH are eligible for
free/reduced lunchCurrently, there are 6,123 children served by thé& Zentury Community
Learning CenterdVhile 2F' CCLC is vital for our state, many programs that apply f6CZILC

lack the capacity to meet reporting and regulatory demands and many other programs are not
eligibleas they arenot in atitle one school district.

The Opportunity: Thinking Big for New Hampshire with ESSER Ill and afterschool/summe
learning

With ESSER Il Set Aside Funds for afterschool and summer learning, along with funds dedicated
to turning around learning loss, NH can move students to a fully recovered and accelerated
position in their academic career and social and emotional journei+pasdemic.Here are
ideasfor consideratiorto useESSER |l fundistal: $24.5million:
AfterschooProgramgthru{ 9 ! 83 miMon (1%)
{ dzZYYSNJ 9y NAOKYSYyd O0GKNHz {9! QavY Pbodp
LearningLoss (thrd 9! Qa OnmVllior{(544) @ p
Vision Give more kids access to afterschool and summer programs and provide comprehensive
trainingand supportto strengthenthe quality of programs andtaff.

Making the research caseprograms that follow best practice create high quality

environments that help students reconnect and #&ngage with learning, deepen meaningful
relationships with caring adults and establish the foundational skills and resources to succeed
academically, socially andmotionally.




1. Create a new funding pathway (outside of 2CCLC & CCDF funding) for afterschool and
summer programs, in partnership with schools and community partners, to receive
competitive grant fundsto:

A. Create new or expanded afterschool & summer programs in highest need areas of NH
which will increase afterschoohnd summerprogramavailability
This can include rstarting programs that closed during the pandemic and targeting
communitieswith highpovetty andlimited programavailability.
Investment $10M: $100,000 in declining year grants to 100 programs. Estimate $2000
per student ($1000 for an afterschool program & $1000 per student for a summer
program).Estimate reaching 5,000 more youth with afterschool and summer programs
30%to middleandhighschool/70%elementary school.
ResearchSupporting Student Success Through Afterschool Programs (ncsl.org)
Research:
http://afterschoolalliance.org/documents/Expandegdrning SupportStudentReEngage
ment_Mar2021 1pager.pdf
Summerhttps://www.rand.org/pubs/research_reports/RR1557.html
Researchhttps://www.wallacefoundation.org/knowledgeenter/pages/afterschoel
programsa-reviewof-evidenceunderthe-everystudentsucceedsct.aspx
Attendance Workshttps://www.attendanceworks.org/wp
content/uploads/2017/08/Afterschool9.20.pdf

B. Expandcapacityandreachof existingafterschool andsummer programs
Offer capacitybuilding grants for programs with proven track recorflanding could be
used for: hiring additional program staff and teachers, increasing salaries to attract and
retain staff, training for staff, transportation, equipment, technology, ayigg
communitypartners,etc.
Investment $5M: 38 grantscouldbe distributedto non-215t CCL@&fterschooland
summer programs @ $50K/year x 2 years. [$3.8M] Expand ten existh@1C
programs@ $60K/year x 3ears. [$1.2M]
(Note ¢ if programshaveproventrack recordsthenthere isprobablyno needto change
the modeljustto expandit)

C. Expand innovative learning opportunities, learning recovery, so@atotional
supports,transportation, acces$o healthy mealsand otherresources
Offer grants for programs to focus on learning recovery, innovative learning such as
STEM, entrepreneurship, literacy, arts, etc., seembtional supports, healthy meals,
traumainformed care, and other supports that meet the unique needs of children and
familiesin communitiesacross thestate.
Investment:$5M: 100$50,000grantscouldbe distributedto afterschooland summer
programs.
STEM Research
http://www.afterschoolalliance.org/ExaminingthelmpactofAfterschoolSTEMPrograms.p
df

D. Create local oubf-school time ecosystems that bring together schools and
community partnersto collaborateand coordinateinitiatives.



https://www.ncsl.org/research/education/expanding-learning-opportunities-through-afterschool-programs.aspx
http://afterschoolalliance.org/documents/ExpandedLearning_SupportStudentReEngagement_Mar2021_1pager.pdf
http://afterschoolalliance.org/documents/ExpandedLearning_SupportStudentReEngagement_Mar2021_1pager.pdf
https://www.rand.org/pubs/research_reports/RR1557.html
https://www.wallacefoundation.org/knowledge-center/pages/afterschool-programs-a-review-of-evidence-under-the-every-student-succeeds-act.aspx
https://www.wallacefoundation.org/knowledge-center/pages/afterschool-programs-a-review-of-evidence-under-the-every-student-succeeds-act.aspx
https://www.attendanceworks.org/wp-content/uploads/2017/08/Afterschool9.20.pdf
https://www.attendanceworks.org/wp-content/uploads/2017/08/Afterschool9.20.pdf
http://www.afterschoolalliance.org/ExaminingtheImpactofAfterschoolSTEMPrograms.pdf
http://www.afterschoolalliance.org/ExaminingtheImpactofAfterschoolSTEMPrograms.pdf

Partners can include schools, commurbigsed organizations, art & cultural
organizations, parks & recrgan, libraries, science centers, businesses, and more.
Engage expert partners to create a coordinated, comprehensive system of training,
conferences, best practice standards, online resource hub, data collection on program
reach and impact, social and etranal supports for students, and other supports for
school and communitpased organizations engaged in afterschool and summer learning
across the statel-or programs receiving funds, include a focus on high standards of
quality, data collection, soundsftal responsibility, sustainability planning, and regular
grantreporting.

Research: Wallace on Best Practidgps://www.wallacefoundation.org/knowledge
center/Documents/Wallacé&oundationBriefImplementConsideratios-Coordinated
AfterschoolSystemswv-AnnotatedBib-March-2021. gif

Ed Redesign BreakthroudBuilding Relationships and Student Success | Harvard
Graduate Schodlf Education

Investment: $3M:20 $150,000 grants could be distributed to communities to create
ecosystems.

E. Innovation and LeadershipCreate Leaders of Tomorrow projdzased initiative. Build
program ofemerging Afterschool leaders through two cohorts of 20 participants each.
Participantscreateinnovativecommunityprojectsscalablehroughoutthe state.

Note: NewHampshireAfterschoolNetwork couldadminister.

Investment: $3M, 1M administration/$2M program initiative awards (1M year 1/1M
year2) 20grants @ $50,000peryear.

Research: Sociand EmotionalLearning inAftershool:
https://www.edutopia.org/article/powerful -sekthappeningafter-schoottoo
Wallace:https://www.wallacefoundat ion.org/knowledge-center/Documents/Social
and-EmotionatLearningOut-of-SchoolTime-SettingsBrief.pdf

Exampledrom other statesacrossthe U.S.

As a Midwest example, Ohio is providing rgrants targeted to existing federally funded and
other afterschool and summer programs to collaborate with schools to support learning,
behavioral health needs and support parent and family involvement of vulnerable student
population.

Georgia, Michigan, New Jersey and others have plans underway to offer competitive grants
through ESSER Il (outsidé'ZICLC) targeted to afterschool asemmer programs in
collaboration with schools, with a priority focus on learning, social emotional supports, parent
and family engagement, and other suppoNge can collect more detailed information if

helpful.


https://www.wallacefoundation.org/knowledge-center/Documents/Wallace-Foundation-Brief-Implement-Considerations-Coordinated-Afterschool-Systems-w-Annotated-Bib-March-2021.pdf
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AmericanRescuePlanand ESSERII: Importanceof Afterschool/ Summer Learning

Thank you for everything your office has been doing to support our students throughout the
pandemic. We share your concerns about helping our young people recover from this time of
loss and isolation and we stand readyhelp you achieve your goals for New Hampshire

a U dzR Begovesy Q

While the full impact of the pandemic on teaching and learning will not be known for some
time, you are making important decisionsw about where to invest new funding resources
enactedas part of the American Rescue Plan (ARP). Witkthvvds, or $81 Billion, of the $122
Billion in relief funds for Pr&-12 schools already out the door, implementation of your
spending decisions on summer learning and enrichment activities and resonrfdesv

Hampshire will require deep collaboration among school districts, state and local officials and
communitybasedproviders.

TheAmericanRescue¢ { | Blefd@ntaryand SecondanschooEmergencyRelief Fundll
(ESSER) is a gawteanging opportunity for New Hampshire to transform the learning
landscapdor childrenandyouth. NH funding includes:

1 AfterschoolProgramgthru{ 9 ! Q%) Y

1 SummerEnrichment (thr 9! Q&) Y

1 Learning.osqthru{ 9! G%)0 Y

T [ 9 'fdRlEearning.oss: (20%f above)

7 OtherStateActivities(thru{ 9! Q&%)Y

§ StateAdministrationé (i K NHz (0{5%) Qa 0 Y
T [ 9! (9D&)y

As partners, we want to ensure you are aware that the New Hampshire Afterschool Network
(NHAN) is here and wealbised to povide information on the field of comprehensive
afterschool programs, including evidenbased best practices, considerations for guidance in
dispersing funds, and data on programs in our state to help in your deliberabibh&N is

grant funded from theNational Conference of State Legislators to update program mapping
and create a database with the locations of afterschool and summer programs, including
activities, number and ages of youth served, waitlists, and mafith data overlays that

include infemation on poverty and related statistics, we will be able to identify the highest
need, most undeserved afterschool communities in the stafend, as part of a 56tate

national network, we also have the benefit of learning and examples from othersstiaéé¢ we
can share. With that said, we have created the following ideas for New Hampshire as well as
what other statesare considering athistime.

We see an opportunity to invest this latest round of relief funds in afterschool and summer
programs with a proven track record and evidence of success. In particular, prioritizing the
following among a list of potential uses referenced by the U.S. Department of Education in its
March17,2021releaset C dzy &uciglsimmer,afterschool,andother extendedlearning



YR SYNAROKYSYy(d LINPINFYEAET FYRI GLYLX SYSyGAy3
mentalhealth,andacademimeedsof studentshit hardestby the pandemic,ncludingthrough
evidencebasedinterventionsand critical servicedike communityd OK 2 2 f & @ ¢

Afterschool and summer programs that are jointly planned by school districts and community
partners include both academic support and enrichment opportunities, and a mix of certified
teachers and youth development proféssals.These programs include an array of activities

that young people can choose to participate in, along with academic support, culturally
responsive supports, and a focus on keeping students engaged and attending school regularly.
Programs can engageéveérse community partners and help students turn around learning loss,
move beyond the digital divide, f@onnect with peers and caring adults;eagage in learning,
offermuchy SSR YSIfa (2 2@0SND2YS FT22R AyaSowNRA e |
and academic recoverfrograms can also be a lifeline for families trying to deal with the
economic, childcare and socotional impact of the pandemiéfterschool and summer
programs serve as community learning hubs fdr2§outh.ldeal afterehool and summer
learningmodelsinclude:coordinationwith schoolsandtappinglocaleducatorsand school

staff; staff trained in a youtitentered approach to support wdbleing and strong social skills,
offering mentorship, and providing hanas learning experiences that build work and life skills
partnerships with arts, STEM, sports, and health organizations, higher education, parks,
museumsyecreationcenters,churches, libraries, local businessesnilies, andthers.

Research from Dr. Deborah Vandell, distinguished researchefioanding dean of the School
of Education at the University of Califoriraine,showcase thgositive longterm effects from
consistent student participation in wetirganized quality oubf-school opportunities
throughoutelementary school. Amorite findings:

1 The longeiterm effects of afterschool programs are comparable in size to-bigllity early
educationprograms demonstratingthe importance ofhigh-quality early
educationANDhightlj dzI t AG & | FOSNAROK22f LINRPINIYa F2N OK.
outcomes; and,

1 The effects of early childhood education and afterschool are cumulative, meaning a student
who experiencedoth has twicethe benefits.

OST providers are now seeing the emotional -ffects of the pandemic. Although we found
innovative ways to reach kids through technology, in the process we created isolation,
frustration, and a dependence on screen time. We created addiction. Bonge, in one

program a child grew so angry when he lost a game that he threw his Chromebook across the
room. This is not an isolated situation. This frustration is common, and Afterschool staff deal
with it daily. Staffare exhaustedanddrained.Theyare lookingfor answers.

Today we have an opportunity to fix this and provide much needed relief. Eighty percent of a
O K A leaimidgoccursoutsideof schoolhours.Afterschoolprogramsare an integralpart of the
learning process, and we have an opportyrio create innovative ways to make that
investment.Afterschoolis uniquelypositionedto collaborate ancaddresshe side-effectsof



the pandemic with irperson, handn support and nostraditional education. If there were
ever atime childrenneededour helpg A (i Q dandy Ztkiofigh afterschool.

In conclusion, there is a critical need for additional funding beyostdX1LC and CCDF to reach
more children, youth and families with afterschool and summer programs in our most-under
servedandrural communities. ESSER Fundfer a vital opportunity to:
1 Create new programs, grow the capacity of existing programs, expand academic and
enrichmentexperiencegi.e. literacy,STEM, entrepreneurshigrts, fitness,etc.),
1 Increasehungerrelief and sociaemotionalsupportsbeyond theschoolday,and
1 Build a system of training, support, and resources for program providers, schools, and
staff to offer topnotch, innovative learning experiences in afterschool and summer
learningprograms acrosbsiH.

The New Hampshire Afterschool Network stands ready to help expand access to quality
summer learning and afterschool opportunities across NH communities for all NH &N

is poised to manage a competitive grant process as well as provide professional development
and technical assistance to programs, especially around social and emotional learning needs
and trauma informed cardNNHAN is ready to assist the NH DOE overcostesyc inequities
andprovide accesw these experiencethat science proveare gamechangedor our youth.

NH youth, families, and ultimately our economic future depend on increasing access to these
opportunities.

Total for NH: $350,501,633

10% for SEA: $35,050,163

.5% for state admin: $1,752,508

5% for learning recovery (incl. afterschool/summer) $17,525,082
1% for afterschool $3,505,016

1% for summer $3,505,016

For LEAS:

90% for LEAs $315,451,47

20% for learning recovery $63,090,294

Respectfully submitted,
Kimberly AMeyer,J.D.



NHAfterschoolNetworkProjectLead



Adams, Angela

From: Hammes,Karen (MHS)<Karen.Hammes@Sau26.org

Sent: Monday, May 10, 2021 12:56 PM

To: Adams, Angela

Subject: RE:Rewmnvening the School Transition, Redesignand Reopening Taskforce(STRRT)

EXTERNADonNot openattachments orclickon linksunlessyourecognizeandtrust the sender.

HelloCommissioneEdelblut,

Thankyoufor yourinquiryregardingfundingfor NHSchoolsFollowingisfeedbackfor the taskforce:
A Equipment:
0 l:1computers
o Considereinstatingfundingfor buildingaid
E Ventilation
E Climatecontrol

A Fullyfund IDEASpeciaEd)

A EmployCurriculumBasedConsultantSupport(reading mathematics mentalhealth, co-teaching,SpeciaEd): fundto
providetemporarytraining strategiegor teachers fparas/ educators

A Additionalschoolnursestaffing. Therecommendatiorratio is 1: 750nursesto healthychildrenin a schoolsetting.
Nursesareanessentiatomponentto schoolhealthand safety.Manyschooldn the Stateare operatingat amuchlower
ratio. Recommendatioris fundingfor morenurses ilNH schools

A Mental health:

o0 Mentalhealthawarenesdrainingto supportparentsaswell asstudent(parentingclassesspeakergo support
mentalhealth, additionatesources/materialsfor all gradesPreK K-12

o Fundingfor additionalmentalhealthcounselors/therapists

o Professionatievelopmentmaterials,with anemphasison mentalhealthfirst aidtraining

0 Bumpparttime socialworkersto full time to providewrap aroundservicefor familiesat home.
Continuewith free breakfast/ lunchprograms
Annualassessmenibol: Forexample jReady
Classizereductionfunds.Fundteachersto helpreduceclasssize

Fundingfor after schoolprograms

I T T  T> T

Fundingfor additionalSummerschoolprograms


mailto:Karen.Hammes@Sau26.org
mailto:Karen.Hammes@Sau26.org

Fundingwould be mostbeneficialif it canbe spreadout overthe longterm, not ashortterm loan/lease Thiswould allow 10
yearsof planning tomakeup 2 yearsof lostlearning

Thankyoufor your consideratiorandthe opportunityto be a part of the conversation.
Sincerely,

KarenHammes,MSN, RN
Merrimack High School Nurse
Karen.Hammes@sau26.0rg
(603)42462090ffice
(603)6842726Fax

From:Adams Angela<Angela.M.Adams@doe.nh.ge®n BehalfOf Edelblut,Louis(Frank)
Sent:Monday,May 3,20214:58 PM

Subject:Reconveninghe SchoolTransition Redesigrmnd Reopeningraskforc STRRT)
Importance:High

DearTaskforcaVorkgroupMember,

It hasbeencloseto ayear,andalot hashappenedduringthat year,sol mayneedto remindyou of the Taskforcd amreferring
to.

Last spring, you served as a member of 8uhiool Transition Redesign and Reopen Task{&TRRT), where you helped craft
school reopening guidance. That reopening guidance served our communities well throughout the school year and itsaual
testamentto the time andeffort youdedicatedto servingon the Taskforce.

| amonceagainreachingout to youfor support.
Overthis pastyear,NewHampshirehasreceivedsignificantfundingto supportour COVIBL9 responseefforts.

OurkK-12 schoolsystem hasccesgo over $650million of responsefundingthat canbe usedfor awide variety of thingsranging
from COVIBL9 safetymeasuresto air-handlingsystemsto mitigatingstudentlearninglossresultingfrom the pandemic.

Thisisaoncein alifetime opportunity (hereisan OpEdI recently penned)We are seekingstakeholderfeedbackon howthose
funds can be invested wisely to respond to CGMDrecover from its effects and thrive into the future. This feedback will
inform our plan for usef funds that we must file with the U.S. Department of Education by June 7, 2021. This does not give
muchtime.

Youmayrecallthat STRRWascomprisedof 6 WorkingGroupsinstruction,StudentWellness SchooOperations,Technology,
Student Voice and Associations. Each of these working groups had Designees who in turn brought the working group
recommendations to the STRRT Taskforce. For this effort, we are asking STRRT Taskforce Designees to gather feedback
their respectiveWorkgoups topresentto the STRRTaskforce.

A STRRTaskforceDesigneesvill reachout to Workgroupmembersseekingheir feedback.

A STRRTaskforceDesigneesvill assembleandpresentthe feedbackio the STRRTaskforce.

A STRRTaskforcawill sharethat feedbackwith the Departmentof Educatiorfor assimilatiorinto the June7, 2021 plan
submissiorto the U.S. Departmentf Education.

Inthinkingaboutthe feedbackyou provide,you canusethe following categories:

A Impactof LearningLossHowcanthe funds bedirectedto addresshe impacton academic®f lostinstructionaltime or
modifiedinstructionalmodes?


mailto:Karen.Hammes@sau26.org
mailto:Angela.M.Adams@doe.nh.gov

A SummerLearningand EnrichmentProgramsHow canthe fundsbe directedto summerlearningandenrichment
programsthat areresponsivei 2 a (i deRdenfidsécial emotionalandmentalhealthneeds?

A AfterschoolProgramsHowcanthe fundsbe directedto afterschoolprogramsthat areresponsivedo & (i dzRSy @ 4 Q
academicsocial,emotionalandmental healthneeds?

A Emergencyand Other Needs:Howcanthe funds bedirectedto respondto other emergencyneedsthat schooldistricts
might have,includingstaff healthandsafetyand& (i dzR &cyldéraic@ocial emotionalandmental healthneeds?

As you consider each of these categories, it is helpful to consider how different subgroups of students, inclutlingriey
families,childrenwith disabilities EnglisHearners racialand ethnicminorities,homelessmigratoryandfoster carestudents,
mayhavebeenaffectedby the pandemic.

While we recognize the very tight timelines for this feedback, we would ask that you respond to your Taskforce Designee L
Monday,May 10,2021.Thiswill giveDesigneesiweekto assembldeedbackio present to the full Taskforceon Monday,May
17,2021,2:00-4:00PM.

Emailinvitationsto the Monday,May 17,2021 fullTaskforceneetingwill be sentout separatelynextweek.
If youhaveanyquestionsplease dmot hesitateto contactus.

Staywell,
FrankEdelblut

FrankEdelblutl Commissioneof Education
New HampshireDepartmentof Education

101 Pleasant Stre¢tConcord, NH 03301
Phone:603-271-3144

Frank.Edelblut@doe.nh.gov

L JON f

#nhlearnsremotely

ew Han I

Department of Education

The contents of this message are confidential. Any unauthorized disclosure, reproduction, use or dissemination (eittreinvglaotpis
prohibited. If you are not the intended recipient of this message, please notify the sender immediately andheetetssage and any
attachmentsfrom your system.

CAUTIONThisemailis comingfrom outside of the Merrimack SchoolDistrict. Usecautionwhen clickinglinks or opening
attachments
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North Country Superintendents Feedback

I want to be sure to capture your concerns and represent the North Country
well. Please type in the space below each category and start as modeled.
Perhaps we could all just use a different font. Thank you all!

Category

Impact of Learning Loss: How can the funds be directed to address the impact on
academics of lost instructional time or modified instructional modes?

Teachers are tired and desperate for social emotional healing with their own
families. We need to make it financially desirable for them to extend the school year
and devise additional programs for students.

There have to be in-person options rather than additional on-line offerings. People
need a fAscreeno Pkordoe-ind@maramsare aot theahoice for
the majority of teachers and families.

We need to be able to attract more certified educators with competitive salaries to
the North Country AND be able to provide them with housing. There is a
considerable housing shortage once we convince them to come here.

Focus on PD for teachers to gain knowledge of research based strategies for
universal instruction and intervention.

Allow funds to be utilized for instructional coaches to be shared among SAU
districts.

There is a need for increased staffing. More classroom teachers to provide
decreased class sizes. Tutoring for students in need of extra support outside of the
standard school day. Social worker and/or outreach specialist to address those
students who were not face to face and have become disengaged in school.

We have discovered the need to modify our existing facilities to be more flexible and
adaptive to the needs of our students and community. Opening up classrooms,
increased spacing, and enhanced technology are a few of the needs that should
take place.

Paid teacher professional development to continue the transformation of education
to a true competency based model. The pandemic uncovered some of the
limitations of our previous model and staff need time and PD to grow.

Increased technology access for our families in more remote/rural areas. Very
limited/no access in some locations.

Summer Learning and Enrichment Programs: How can the funds be directed to
summer | earning and enrichment progr am
academic, social, emotional and mental health needs?

(@14

Build a robust transportation infrastructure throughout the state to provide reliable busing
and attract bus drivers so students can come to programs without the need for parental
transport. There is a severe driver/worker shortage and we ¢ a ngét drivers and only one
bus company.

ELO/internship/externships to engage students in the communities - send qualified
individuals our way to oversee these programs (with funding) to re-engage students in their
passions and the joy of learning




Enrichment programs and summer camps fully funded to engage students and revive social
emotional health and interaction with others without fear

Permit partnerships with community organizations and camps to extend learning in
innovative ways - more hands on and less screen time.

Transportation of students to summer programming is of significant concern. Not just the
school facilities, but to community partners. The need goes well beyond the 7:00am-5:00
pm schedule.

Unlimited programming for all students free of charge. The Rekindling Curiosity program is
good, but there are still barriers for students who d o nnéeét the eligibility criteria.

Provide mental health counseling for students, families in need.

Afterschool Programs: How can the funds be directed to afterschool programs that
are responsivetos t u d ecademiob, social, emotional and mental health needs?

Ox¢
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We need to be able to attract more certified educators with competitive salaries to
the North Country AND be able to provide them with housing. There is a
considerable housing shortage once we convince them to come here.

We need funds for specialists such as BCBAs, behavior therapists, social workers,
specialists, and special education.

There need to be trained professionals to implement AP, SAT Prep, and other
services to challenge all students.

On-site (near schools) mental health facilities - walking distance

Expanded 21C funds for after school programs******Yes,

Allow the implementation of afterschool programs through these funds to support
student learning, enrichment and to support families in need of child care beyond
the school day.

Hiring certified teachers to tutor students.

Expanded transportation to support EL O6 s

Emergency and Other Needs: How can the funds be directed to respond to other
emergency needs that school districts might have, including staff health and safety
and s t u d ecademio, social, emotional and mental health needs?

There must be a plan to bring robust, reliable, and affordable (if not free) Internet
access to ALL of New Hampshire. This includes incentives for companies to come
here and install and support Internet and infrastructures or the digital divide will
continue to grow.

Funding for school resource officers in areas where there is no police department to
support schools and build bridges with families BEFORE there is police involvement
for negative scenarios.

There should be a plan for cyclical replacement of student/staff technology devices
for 1:1 programs just as we have provided textbooks for all students in the past.

We have critical staffing shortages in the north country - verified by the number of
emergency licensed teaching personnel that we employ. We need robust
partnerships with teacher preparation programs who need to provide outreach to NC
schools for internships and student teaching assignments. We also need a feedback
mechanism to higher ed concerning the quality of teacher preparation programs.
The DOE should be more flexible with licensure for teachers we employ from
neighboring states - less hoops - more reciprocity.

Lack of affordable housing is a great concern. A number of new candidates have




withdrawn due to this.




To Membersof the SchoolTransitionRedesigmnd Reopeningraskforcf STRRT)
From WendyPerron,EL& Titlelll EducationConsultantNHDOE

Re StakeholdelFeedback

May 10,2021

The COVIR9 pandemic has highlighted the inequities that English learners (ELs) experience. The quick
pivotto remote learningresultedin an unevenresponseo the needsof ELstudentsacrossNH.Despite

the incredible efforts of EL educators and school leaders, the overall response was not adequate to
supportthe uniqueneedsof ELstudentsandfamilieswith limited Englishproficiency(LEP).

Aswe beginto return to school ando recoverfrom lostlearningopportunities,priority mustbe given
to addresshe disparitiesexperiencedoy b | &rdglisHearners.

Impacton LearningLoss

Understandingthe Scopeof Learning& Languagé.ossfor EnglishLearners

To gain a qualitative measure of potential language learning loss, schools should conduct interim
assessments of English language development (ELD) for all identified EL students in NH using a valid,
reliable and consistent tool. NH has approves wf a suite of WIDA assessments for this purpose. In
NH,the EnglisHanguagalevelopmentof EL studentss only assessednceayear.

The STRRT Taskforce should consider prioritization of funds to purcha&¢heM ODEL Online or
Paperinterim ELD assessments for all NH schools with English learners. The MODEL is a flexible, on
demand assessmeéthat can be administered at any time during the school year, depending on the
needs of the district, school, teacher or student. Scores from the MODEL can also be used to predict
performanceon the WIDAACCESSst, whichisthe test usedto determineext from the ELprogram.

Collaborationbetween ELand GeneralEducatorgo SupportELsAcademic Success

Collaboration between EL and general educators will be even more critical during the recovery phase to
improve academic outcomes for English learners. During recent meetings with the Statewide EL

9RdzOF G12NR& ySig2Nl =X bl 9] SRdzOFd2NA NBLRNI GKFG 0
collaborateeffectivelywith their colleaguesn generaleducation classroomsTopromote collaboration,

the STRRT Taskforce should consider prioritizing funding to purEhasetionsoftware for EL

educatorsandschool administrators itNH.

Ellevation supports highuality instruction for ELs and effective collaboration between colleagues. The
platform generatesndividualizedanguageplansfor ELstudentsusingthe & (i dzR BstEnglish


https://wida.wisc.edu/assess/model/paper
https://wida.wisc.edu/assess/model/paper
https://ellevationeducation.com/home/default

fly3dzZZ 35S LINPFAOLGEYyHO2HDENE® 6KSSHYRADARZ f AT SR
andstrategiesfor eachcontent areaandfurther differentiatedbythe & (i dzR 8uyfdnttasguagdevel.

The platform also makes the process of understanding EL student level data straightforward and
actionablethroughaninteractiveand customizablelatadashboardEllevationis syncedto the WIDA
ELDstandardsandassessmentadoptedby NH.

ProfessionaDevelopment Centeringb | ®altilingual Learners

Many school leader and teacher training programs do not provide sufficient support for developing the
skills and knowledge needed to meet the unique needs of EL students. The STRRT Taskforce should

considerallocatingfundingto createtuition vouchersor NHadministrators gducatorsor paraeducators

who wish to pursue NH ESOL teaching certification through any NH institution of higher education with
anaccreditedESOlteachercertificationprogram.

TheSTRRTaskforceshouldalsoprioritize fundingannuallyto offer professionalearningopportunities
centeredon preparingNHteachersto deliverhighquality instructionto ELstudents.

Improving FamilyEngagemento AccelerateEnglishLanguagéevelopmentfor ELS

The STRRT Taskforce could amplify parent engagement by funding a statewide subscriptiosAat
an online platform that generates digital parent notices and resources, and offerdentigvice delivery

and digital signature options. This technology would allow the NH DOE and NH LEAs to meet parent and

family engagement requirements for all ESEA programs and assist with monitoring and supporting
parent and family engagement efforts all LEAs. Purchase of a TransAct subscription would also be a
cost savings by eliminating the need for printed paper notices. Most importantly, it provides an
accessible method for schools to communicate with families, including those with limited English
proficiencythroughautomatedmultilingualmessaging.

LJt


https://www.transact.com/essa
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NEW HAMPSHIRE

May 10, 2021

Membersof SchoolTransition, Redesignand ReopeningTaskForce (STRRT)
CommissionerEdelblut, NH Deptof Education
Membersof the Education Committeesof the NH Houseof Representativesand NH Senate

Re: Stakeholder feedback on how $650 million in Covid relief can be wisely invested in NH
students

Dearmembersof STRRTand key stakeholdersin . ( @ublic educationsystem,

This momentin history is atremendously exciting and unique opportunity to investin. ( 6 O
most vulnerable students,students with Individualized Education Plans, who suffered
disproportionate learning loss during Covid19 despite the best efforts to have these
students in buildings.The feedback contained herein seeks to utilize Cowielief education
funding to drive investment in equity-based learning for all vulnerable students, including
but not limited to: students of color, English language learners, and Title | studen#n
educational system driven by equity means that in future emergencies, the needs of the
most vulnerable students are already taken planned for and taken into accour@etting a
foundation for recovering and future thriving is the best wayto move forward.

Problem statement: Covid both highlighted and exacerbated several existing

challenges students with disabilities experience when attempting to access a Free
Appropriate Public Education. ( 6§ 0 OOOAAT 00 xEOE AEOAAEI EOQOE
students all are dentified as experiencing lower academic and social/emotional

outcomesn mostcategoriesin StatePerformancePlansand other official measures

than studentsnot in thesecategories.

For example, post Covid, students with disabilities are in more restricted learning

environments than pre-Covid,moving in the opposite direction of) $ % bxpliSit

protection for O O O A Aibdd&arBing in the LeastRestricted Environments. In addition to

utilizing funds to immediately mitigate the impact of learning loss, Covid relief funds must

AA ET OAOOAA ET AEOOOEAOO AAOI OO . ( O AOAAOA
with and without disabilities are learningtogether.

With more time, opportunity to learn, and engagement in general education, learners with
(significant) disabilities demonstrate greater outcomes in: content curriculum (Reading,
Math, Science), expressive communication (including AAC), social relationships and social
skills, self-determination, and employment skills. Theseoutcomesoccurwhen studentsare
provided with individualized supports, accommodations, and modifications for their
participation in general education classes. These findings are consistent, reliableda
universal from 40 years of research.

2 ¥ Beacon Street, Suite 10 Concord, NH 03301 www.ablenh.org 603-878-0459



http://www.ablenh.org/

For example, in a study published just last year, Gee (2020) followed 15 matched pairs of
students with extensive support needs (ESN) in one school district. Each pair was matched
on awide-array of characteristics(e.g.,disability education code & diagnosis,age,ability at
time of first IEP: communication, literacy & numeracy levels). One of each pair was in
generaled for 80% or more of the day and the other wasin separate(specialed) class.

At the conclusionof the study, they found the following when comparing instructional
observationsand outcomesacross eachmatchedpair:

1. Students in general ed were more involved in activities, more socially engaged,
more time with typical peers and more peeito-peer learning.Students in separate
classwere more unengaged.

2. Studentswho were included in generaleducation showedhighly significant growth
(large effect size when compared to their segregated peers) on communication,
literacy and numeracy.

According to the most recent data available, appromately 50% of the norrspeaking

studentswith disabilities who needcommunication devices(low tech or high tech) do not

EAOA AT UOEET C¢8 )i ACET A OEA 1 OOOAGCA EZA£ uvnbkb 1 £
have pens, pencils, omwere not taught howto write with them?

No published researchindicates: 1) detrimental effectof inclusion on either studentswith
significant disabilities or their classmates without disabilities, or 2) greater outcomes
(compared to inclusive education) from segregated education of students with significant
disabilities.

Time in general education classes (i.e., 80% or more of the day) and participation with ron
disabled peers in general education is demonstrated, over and over again, as an effective

way of accelerating academic and social growth for students with disabilities, especially

those with the most significant disabilities. Yet, for more than 25% of th26,243 (SY 2018

2019) students with disabilities in NH, this is not happeningln fact, over the last five (5)

years, according to the NH DOE State Performance Plan, the percent of children with IEPs
aged6 through 21 servedinsidethe regular class80% or more of the day continuesto decline,

while the percent in regular class less than 40% of the day or in separate schools continues to
increase. For the same 5 years, the NH SPP shows we have not met our target for Indicators 5
(LRE.,time in regular class).

311 O0ETT OAAT I T AT AAA O1 AAAOAOGO O)i PAAOG T &£ , A
. A A Alesignate 15% ($97,500,000) as an equity allocation of the $650,000,000

which represents the percentage of students with Individualized Education Plans in

the Granite State to be dedicated to support the transition to the evidebesed and
equityyAAOAAR AAOO POAAOCEAA 1T &£ OET Al OOEOA OAEI]
practice of segregated education in school districts across NH with and support for the
transition to equity-based, inclusive school cultur€his redesign will raise outcomes

for all vulnerable students not only students with disabilities as well as embed an

educational framework that withstands emergencies and other pressures exerted on

learning environments.
2 ¥ Beacon Street, Suite 10 Concord, NH 03301 www.ablenh.org 603-878-0459
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Funds ought to be utilized to establish anO) T Al O (PEattited BrdJessional
$AOAT T Bi AT Gs moddied i WaBHington Statehttps://www.k12.wa.us/policy -
funding/special-education-funding-and-finance/inclusionary -practices-professional
developmentproject) which has alreadyachievedresults.

O0)1 Al OOETT EO OEA AAI EAZE OGEAO A1l OOOAAT OO EAO!
general education setting, both academically and sociallynclusion is realized when all

students, regardless of their designation to receive special education services, are

provided with targeted services, supports, and accommodations; allowing them to learn

in the generaleducationclassroom,interact with peers, and engagethe core curriculum.

Toimprove our O A E T dbilityG@be more inclusive, the StateLegislature provided OSPI
with $25,000,000, through the 201%21 Biennial Budget, to implement professional
development in support of inclusionary practices, with an emphasis on coaching and
mentoring.

Since the start of the Inclusionary Practices Project (IPP) in 2019, Washington State has
OECT EAZEAAT Ol U Ei DOT OAA EOO OAadlieveta ET Al OOET T 8 ¢
inclusion for 60 percent of students receiving §peci§1l education services by spring 2021.
By the end of 2020 WashingtonmetthisC1 Al 8 0
(60 ANOEOU Al 11T AAOGETT 1T &£ #1 OEA OAIl EMHE £O071 AO
DOE (or a designee entity with subject matter expertise on inclusive school culture under
the direction of the NH DOE) will create partnerships with schools, districts and education
professionaldevelop providers to deliver coachingand mentoring to classroom teachersin
support of inclusive education,differentiated instruction, andindividualized instruction.
+AU AT T DITAT OO T &£ O)1 Al OOET 1 AOU 0OAAOGEAAOG 00I
but are not limited to:
o Developingmodel sites
0 Leadershiptraining for principals and administrators on inclusive school
culture
o Training oninclusive schoolculture and practice for generaleducation
educatorsand specialeducation educators
Developingateachernetwork of O A A A &b @ré pactitioners and/or
thought leaders oninclusive schoolculture
Communitiesof practice on inclusive education
Jobembeddedcoaching
Coteaching,asakind of practice
Family Engagement
Curriculum modelsincluding Universal Designfor Learning, MTSSPBIS

o

O O OO0 o
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https://www.doe.mass.edu/edeval/qguidebook/ for

In an effort to be an engaged partner on equity in education, ABLE NH hpmepared this
feedback on how to utilize a very small proportion of the $650,000,000 in Covid relief
funding dedicatedto education. This feedbackaddressescurrent learning lossaswell asa
mechanismfor implementing a sustainableapproach toinvesting in schoolwide

2 ¥ Beacon Street, Suite 10 Concord, NH 03301 www.ablenh.org 603-878-0459
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transformation toward the goal of improving the academic social,emotional and mental
health outcomesof studentswith disabilities and other vulnerable students.

Readying students with disabilities is a wise investment because when students with
disabilities leave school either ready for work or postsecondary education or training, they
are better positioned to be independent, contributing citizens who rely lessropublic
funding.

If you haveany questions,pleasecall me or email me. In advance thank you for your
consideration.

Sincerely, )
\“ / r <; ; /8
/\{_,){[ 4 6(_‘/,[__ ¢ ;
LisaD.Beaudoin
ExecutiveDirector, ABLE NH
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From: FantasiaAngelo<Angelo.Fantasia@timberlane.ret

Sent: Monday,May 10,20219:36 AM

To: Edelblut,Louis (Frank)<Louis.F.Edelblut@doe.nh.gov

Subject: RE: Reconveninghe SchoolTransition,RedesigrandReopeningraskforce(STRRT)

EXTERNAL: Do notopenattachmentsr click onlinks unless youecognizeandtrustthe
sender.

SomeSuggestedreedback:

Fundingfor afterschoolacademisupports t a Mmdrestaff maybewilling to helpif
compensated.

Fundingfor afterschoolprogramghatmaynot havebeenableto happerdueto aninitial
decreasén fundingdue tothe pandemic.

Somedistrictsmayhaveseenbudgetcutsto accommodatéor additionalPPE.
Boosttheafter schooprograms/clubs/createnewclub, andboosttheacademicsupportafter
schoolhours

Continueto makePPEavailable

AngeloFantasiaCMAA
Directorof Athletics
TimberlaneRegionalSchoolDistrict


mailto:Angelo.Fantasia@timberlane.net
mailto:Louis.F.Edelblut@doe.nh.gov

From:granitestatecc@aol.corgranitestatecc@aol.com
Sent:Monday,May 10, 20215:33PM

To:White, Melissa Melissa.A.White@doe.nh.gov
Cc:Plourde, Catherinecplourde@orcsd.ory
Subject:Re:STRRFeedback

EXTERNADonNot openattachments orclickon linksunlessyourecognizeandtrust the
sender.

DearSTRRT Moderators:

I am Ann Guillemette of the Instruction Work Group of STRRT / | have also submitted to Catherine Rjoouge
lead/ May 10,2021

My input has been collected by contacts in several NH districts and all 6 chapters of the GraniteTYidsxAare
the mostvoicedconcerns sharedith me.

1. Emergency & Other Needd:eniency of spending down funesDue to Covid and staffing shortages this

leniency is critical for districts to have the opportunity to spend these funds where they are neededentost.

Covid there are staffing shortages and in many districts engineers are needed to help imprplacandet
neededmechanicalentilationsystemsor modificationssothatbetterfiltration systemsanalsobeappliedreducing
Airborne Infectious Aerosol Exposure.This need is different not only in every district, but in every school, leaving
every district commonly the challenge to be even more compounded because several different professional
specialistsnaybe needednsteadof the sameonefor all schools thaheedupdating.

2. Emergency & Other NeedMechanical Ventilation Systems/updating&ecording to ASHRAE Building
Readines$or Covid-19 Reopening/Cor&ecommendation®r reducingAirborne InfectiousAerosol Exposure,
issuedby the ASHRAE EpidemicTasforce202021>. Pleaseseelink below-

https:/ivww.ashrae.org/about/news/2021/askep@lemictaskforcereleasesorerecommendationfor-reducing
airborneinfectious-aerosolexposureandcommunitiesof-faith-building-guidance

It is vital for reduction of future transmission to focus on these changes, modifications andistedts/schools

need the time leniency noted above to have their plans engineerey &deallery school is different, and being

forced to spend down the funds in unrealistic timeframes to achieve this professional assistance will only result in
these vital needs not being met if restrictions are too Mj&tricts need to have the opparity to apply these

funds under "Emergency & Other Needs" to better serve all students & staff in our sStafblshortages across
theUS areraisingconcerngo meetcurrentguidelinesof spendingdown from prior spenddown

criteria. Mechanical Ventilation should be a priority to avoid school closings going forward and it was a unanimous
input that this be a priority for our schools to succeed in Bitlike southern states in the US, we are not always

able to ventilate with fresh ain iour schools in NHMany of the students who were in the schools during the winter
months for extra help as well as staff wore winter coats and brought blankets to keepgFnesimair sources that
arefiltered asrecommendedrevital.

3.Impactof LearningLoss: ExtraSupportStafffor Next SchoolYear.
Extra funding for after school staff that can support homework, and also for added staff in schools once the school
year starts in September is so needed for students to catch up on Learning/itaks&istra staffing is also needed

atthe studentcenters suchsYMCA for academisupportof whattheyarelearningin schoolduringtheday.

4. SummerlLearningandEnrichmentPrograms:Extra Supporfor Social,Emotional,andmentalhealthawareness
programs.


mailto:granitestatecc@aol.com
mailto:granitestatecc@aol.com
mailto:Melissa.A.White@doe.nh.gov
mailto:cplourde@orcsd.org
http://www.ashrae.org/about/news/2021/ashrae-epidemic-task-force-releases-core-recommendations-for-reducing-

ExtraNeed forPlaygroundSensoryEquipment

Centers for after school care are in desperate
measure to have more people for 1to 1
assistance for homework and core subject support.

Staff Training for extra resilience and special needs
trauma certifications.

Thank you,

Ann Guillemette
IGYB/ Outreach
www.igybkindness.org
Cell:603365-7219
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BureauStudentWellnessRecommendationgrovided from partners:

General: Educatorsespecialljteachersand paraprofessionaldjavehada gruelingyearduring
which they have to been required to pull on all their mental health rese&esuch, asking
educatorsto participatein anysummerprogramsis a "bigask"even ifthereis
compensation.More than anything,educatorshemselveseedrespiteandtime to heal,and
prepare for what we anticipate will be another challenging school year both in terms of
academicandemotionalwellness work.

Aworkingsummeris, frankly, the lastthing that teachersneedat this juncture. While
educatorsmaybe inclinedto acceptsummerwork if a stipendis offered,we needto be mindful
that if they acceptingsummerwork out of financialneed,their mentalhealthis more likely
than not,goingto take anotherhard hit.

With this said, we encourage finding an alternate workforce for any summer progims.
know that, for examplestudents in higher education institutions across NH will be looking for
summer working opportunities, and enc@ge outreach to public and private institutions
(undergraduateaswell asgraduateprograms)o lead/run summer programs.

Additonal Considerations:
1 Perhaps consultation and support for school staff related to mental health needs of students
andstaff.
1 Trainings for staff including mental health signs and symptoms, mental health first aid, positive
behavioralinterventions,etc. Thiscanincludeworkshops for families
1 Fund an enhanced care coordinator to assist with heeds of those who do not requittétrad
mental healthservicesbut needsupportswith transitionsoutsideof mentalhealthneeds.
1 Use of funds to support nehillable time by mental health staff in the schools to provide more
collaborationsandconsultations, buglso:
f Funding Functiorfa { dzZLJLI2 NI { SNIAOSa o6& ol OKSf 2Nna f S@St
of studentsin school andecreationsettings.
1 Facilitation of groups outside of funding streams or needing to admit students as clients to
mental healthcenters toaddressanxiety, depressiorgrief, SUD, etc.
1 Funding to support a youth focused community care team for next school year as we all adapt to
post pandemic life
Traumaresponsiveprofessionatlevelopmentandfamily/communityeducation
CrisisResponsed
Funding fortCommunity Recreation Centers to provide free summer programs
(outdoor/indoor/art/sport/clubs/team-buildingetc)
Freetransportationto anysummerprograms
Freelunches/snackat anysummerprograms
FreeChildcargwith transportation)
Translatorymaterialsaboutany summerprograms(SpanishPortugeseArabic,Swabhilietc)
Freeattire for summerprogramssuchastennisshoes bathingattire, shorts.t-shirts, etc.
Programsr educationthat focuson strengtheningamily-schoolpartnerships
Mental health supports forstudentin summerandextendeddayprograms
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Additionalclassroonsupportsandtransition plansfor studentreturningin the fall

Support students with additional guidance counselors. We will have students returning from
Remote Learning Academy that haven't been in a building for 18 months. Nineteen percent of
the incomingfirst gradehas never been iachool

We need to make sure that we use funds for d@imee expenses or shoterm staff positions
that will expirewhenthe fundinggoesaway.

In terms of demographicswe are hearingthat the below speciapopulationshavebeen
more severely impacted:GBTQI+, Black and Brown, One parent households,
Financiallydisadvantaged households



I have putthe questionout to our adminteam, aswell asentire staffin the district. 1 got ZERO
input. Staffhadbeenaskedaboutideasfor spendingsomeof our district'sallocation,with these
responsesMost are more academic related than wellness related, butive gou a flavorThere were
only 17 responsegout of about 200 employees).

A big challenge we are having here in Franklin is that we have soooooocapamyositions.Staff

wellness and morale is very low as we simply cannot find people to fill certain positions (paras are the
biggestneed)so thosewho are hereare stretchedvery veryverythin.

| happen to have funding (Promising Futures Grant) that can be usethfbwellness activities

however people are just too tired to even take advantage of thdge.put most of my initiatives for

this spring off until next year (Mindful Schools trainings, some group Life Coaching are just a couple of
examples).

Student wellnesss also essential, and often our focus is on basic needs (housing, food,
attendance).Becausaf that the

Systemicallywe KNOW we need Maslow Before Bloom, however teachers are still held accountable for
SAS scores, failure rates, higher dropouts, éf¢e.can TELL them all we want that the basic needs
matter most, but in reality life goes on (in their view) and high standards are still expected with
academics.

Teacherstesponses:(all were teachersexceptl paraand 1 counselor)

What ideas do you have for the expenditure of our federal stimulus funds due to the pandemic?
use of mindcraft education for teaching practically everything

Assistants that can help with small group instruction interventions

Summer School Programming at high school , Maybe be able to buy extra seats for PLATO(adult ed) for
high school students to take extra classes or recover competencies in classes versus VLACS.

summer school, tutoring, staffing guided study halls.

our students learn best when someone is making them do work.

Title 1 Reading person- one for each wing (4 in all) and at least two Title 1 Math teachers.

PD for new programs with money set aside for new and/or replacement teachers to learn new programs.

Extended year for all students. Two weeks off at the end of the school year, two weeks before the start
of the new year. Going four days a week, 8-2.

Phonics training specifically in LETRS or Orton-Gillingham. | have found that F and Ps phonics program
does not do a decent job will explicitly teaching phonics skills.

Wabbles seat cushions for student chairs

Teachers Have Talent Program: students are provided scholarships @$25 pp. Teachers provide a
STEM or other special interest learning activity and keep all proceeds for their enroliment lesson

Free Helmets for kids

Stock Books



Pay raise for all SAU18 employees. More people (teachers, guidance, special ed, social workers,
janitorial/maintenance, subs, mental health professionals). HS bathroom makeover/redo to meet 21st
century needs. Money for teachers to outfit their classroom as they desire (like I'd love tables instead of
desks). Increase department budgets. Professional development (especially regarding LGBTQIA rights,
and antiracism). Also money for teachers to help pursue more advanced degrees. An in depth
community outreach program. Continuing free meals for students. A program for families who are
housing insecure.

More bodies in the building: Teachers, Case managers, paras, Counselors, behaviorial specialists, etc.
We need more people to help manage the load.

I would like to see some funds saved for place-based or future travel experiences for students. Also, |
would like to see funds added to databases for students.

Funding tutoring hours after school or before school and a late bus to run the students home. If it is
enough money we could certainly use more certified staff to remediate math and reading deficits during
the school day.

My ideas that | have so far for spending the American Rescue Plan money to support student with a
learning loss are the following for PSS:

* Purchase special ed their own LLI ornage, green, and blue kits

* Purchase additional blackline masters or LLI for Title One so they can send home more books each
week. Currently so many share a level that we are unable to bridge the gap between home and school
like we need to.

*Purchase three additional system 1 BAS assessment kits for the teachers to use.

*Offer summer school tutoring for students who need to remain or prefer remote tutoring.

Research backed reading and math intervention programs, TRAINING on those programs, and Staff to
carry out the interventions.

Programs to use on student chromebooks.

Manipulatives/materials to support fine motor development in our primary students

Science/Social studies curriculum and MATERIALS (consumables)

Additional Classroom teachers to reduce class sizes. Technology teacher so kids are more skilled in
using their chromebooks now that they are assigned their own. An ART teacher!

Add in the literacy coaches that we discussed last year for both PSS and FMS with a stipend.

Resources that would be valuable at the K-1 level would be Heggerty for Phonemic Awareness and the
Secret Stories Phonics Add-on Program. Also, investing in a consistent and reliable math assessment.
Zearn does not provide a benchmark assessment of skills, just unit assessments.

For staffing at the elementary level it would be nice if we could have our guidance counselor be able to
focus solely on the social emotional needs of students and not have to be a "teaching" staff for specials.
Other specials that would help support our students academically would be a library/technology specials
and a STEM/enrichment specialist. This would allow for these vital areas to be covered explicitly in ways
that we often can't as we are trying to address the academic basics.

Science kits or money for supplies to do science experiments, Heggerty phonics, Title 1 Math, Paras



Adams, Angela

From: Nicole Heimarck <nheimarck@nh-cte.org>

Sent: Monday, May 17,2021 12:38 PM

To: Adams, Angela

Cc: granitestatecc@aol.com;Sliva,Colleen;xxedbryansxx@gmail.com,gamend@sau60.org;SAU76;

Hannigan-Machado, Karen; Espinola610@gmail.com; Piper, Kimberly; zitem36@gmail.com;
Izolkos@rcbm.org; Mill Falls Charter School; nsteinbach@sau53.org; rcox@littletonschools.org;
rwormald@mvsdpride.org; Perron, Wendy; bslayton@gm.sul8.org;
christine.arsnow@gmail.com; dlongo@mansd.org; jlubarsky@smhenh.org;
john.dube@timberlane.net; Karen.Hammes@sau26.org; megdonohue@tds.net; TILLEY,
PATRICIA; oliveiras@bedfordnhk12.net; cradams13@charter.net; dford@bownet.org;
epellegrini@me.com; caseyg@nashua.edu; SAU 42; klinchey@sau52.org;
commtran.marc@gmail.com; Megan.Bizzarro@saul9.orgSAU29; Stephanie.ncala@yahoo.com;
stwheeler@mvsdpride.org; craig@mainstream.net; jolstad@orcsd.org; eonandon@gmail.com;
SAU 58; Virtual Learning Academy Chaer School; apr.jade02@gmail.com; tuckerjane64
@gmail.com; Jessicakrice37 @gmail.com; patchessul@comcast.net;
Angelo.fantasia@timberlane.net; nhptal@gmail.com; bbellemare@nhasp.org; Ley, Douglas;
fsperry@orcsd.org; hmachanoff@orcsd.org; jbergeron@nhasea.org; Collins, Jeff;
mundyjos@gmail.com; president@nhsima.org; kathy.barth@crossroadsacademy.org;
kalleyviolette@saul7.net; kmeyer@seresc.net; Lauren.peithmann@sau57.org;
Idespres@mvsdpride.org; msouh@tds.net; mtuttle@nhnea.org; mlewis@picnh.org;
sfagen@birchtreecenter.org; smartin@nhasbo.org; eldridgetransportation@gmail.com;
galitski@gmail.com; Snow, McKenzie; White, Melissa; Plourde, Catherine; Kossakoski, Steve;
Gibeault, Michelle; dchampagne@new-futures.org; kimrice44@gmail.com; Frauwirth, Eric;
amyallen@mansd.org;mberry@sau36.org; Appleby, Stephen; agoldman@lafayetteregional.org;
knoyes@sau80.org; Edelblut, Louis (Frank); benjamin.lambright@asdnh.org; Davis, Caitlin;
Barrett, Christina; Ladd, @rl; pnazzaronhboe@gmail.com; Clark, Amy C; Brennan, Christine;
Murphy, Kevin

Subject: Re:Zoom Link to Registerfor Today's Stakeholder Input Meeting for the American RescuePlan
Act - Elementaryand Secondary School EmergencyRelief Fund

EXTERNAL:Do not open attachments or click on links unlessyou recognize and trust the sender.

GoodAfternoonTaskforce,

Like others, | too have a conflict with this afternoon’s task force meeting and am obligated to attend a previously
scheduled Board of Directors Meetinyith that said, | wish you all a successful meeting and would like to elevate
Literature Review RHNH just published on best practices related to the American Rescue Plarhipdspose of
this document is one af resource and central repository of information for state agencies, school districts, and
nonprofits as conversations are shared on how to utilize this unprecedented stream of funding into the American
Education System. | encourage everyone to take adbibland familiarize yourselves with technical guidance that is
emergingrom awide rangeof policymakersandresearcheris education.The LiteratureReviewmaybefound here.

Mostkindly,
Nicole

OnMon, May 17,2021at9:24 AM Adams,Angela<Angela.M.Adams@doe.nh.gewrote:

GoodmorningTaskforceMembers,


mailto:nheimarck@nh-cte.org
mailto:Angela.M.Adams@doe.nh.gov

Belowis the Zoomwebinarlink to registerto listentothisa f t e r statahaldénsput meeting.

Your Workgroup Designeediavebeenprovided alifferentlink aspresenters.

American RescuePlan Act - Elementary and SecondarySchoolEmergencyRelief Fund
Stakeholderinput Meeting
Date:May 17,202102:004:00PM EasterriTime (USandCanada)

Registrations requiredto join this meetingandcanbe completedusingthislink: Registetherefor the Stakeholder
Input Meeting.

Pleasenoteregisteringn advances recommendedyut registrationcanbe completedatanypointincludingwhile the
meetingis live.

Informationregardinghe ARP-ESSERFundcanbefoundhere~ https:/ivwww.education.nh.gov/americaascue
planactelementaryandsecondanschootemergencyrelief-fund

Thankyou

andstaywell,
Angela

AngelaM. Adams| ExecutiveAssistant
New Hampshire Department of Education

Office of the Commissioner
101Pleasant Stre¢Concord, NHO3301
Phone:603-271-31440r 603-271-3829voicemail

Angela.M.Adams@doe.nh.gov

www.education.nh.gov

New Hampshire

Department of Education
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The contents of this message are confidential. Any unauthorized disclosure, reproduction, use or dissemination (eitién whr)es
prohibited.If you are not the intended recipient of this message, please notify the sender immediately aritbdektsage and any
attachment$rom your system.



D‘C DISABILITY RIGHTS
}\ CENTER - NH

64NorthMain StreetSuite2, ConcordNH 033014913Amail@drcnh.ordidrenh.org
(603)2280432A(800)834-1721voiceor TTY AFAX: (603)2252077

May 28,2021

Via U.S.and Electronic Mail (frank.edelblut@doe.nh.gov)
FrankEdelblut

Commissioner

New HampshireDepartmentf Education

101Pleasant Street

ConcordNH 03301

RE: State Plan for the $350 million New Hampshire will receive from the American
RescuePlan Elementary and SecondarySchoolEmergencyRelief (ESSER)Fund.

DearCommissioneEdelblut:

Thankyou for the opportunityto provideinputinto the developmenbf the State Plamegarding
theallocationof federalCOVID-19relief funds.

During the past fourteen months, the COMID pandemic has disrupted every aspect of all our
lives. Throughouthe courseof the pandemicthe Disability Right€Cente- NH( A D R C Nia$0 )
received calls and requests for assistance from hundreds of New Hampshire parents and
guardians whose students with disabilities have been adversely impacted by-CQVélated
school closures, and the transition frorperson to remote and/or hybrigstruction.All

students have experienced significant and prolonged disruptions in their education and lost
opportunities to build and maintain relationships with trusted adults and peers in their school
communities.

However,studentswith disabilities,studentsvhowerestrugglingin schoolbeforethe pandemic,

and students in communities that are, or have historically been, subjected to discrimination or
marginalized such as English Language Learners, immigrants, refugees, racial or ethnic
minorities and economically disadvantaged students, have been most negatively impacted by the
pandemic and related education disrupti®eor students from rural communities with limited
access to technology (both hardware and internet) were also disproportiongestyed by the

switch to remote instruction. DRCNH, therefore, recommends that the NH Department of
Education (ANHDOEO) ensure that the education
distributed to, the students who need them the most. This inclugieht with disabilities,

students who were struggling before the pandemic, and students who belong to marginalized
communitiesor wereunableto accessnstructiondueto limited accesgo technology.

Protectionand AdvocacySystemfor New Hampshire


mailto:mail@drcnh.org

In addition to prioritizing spending based on principles of equity, we encourage you to view the
influx of substantiafederalfundsasanopportunityfor the NHDOE to supportschooldistrictsto
developandemploynewandinnovative bespracticeso:

(1) addressearningloss andmplementstrategies tpromoteacceleratetearningto
preventstudentdrom falling furtherbehind;

(2) promotethedelivery ofhigh quality, individualizedschool topostsecondargchool
transitionservicesasa pathwayto competitiveintegratecemploymentand

(3) supports t u d successnilachievemenby implementingprogramssuchasMulti-
Tiered Systems of Support (MTSS), restorative justice, and other strategies to eliminate or
significantly reduce the use of disciplinaglated school removals that result in lost
instructionalopportunities.

In orderto addres®achof theseareasf need NHDOE shouldallocatefederalrelief fundsto
schooldistrictsin thefollowing manner.

(1) LearninglossESSER funds should be used to address
knowledge and skills as well as in social/emotional and other developmental areas. Resources
should be directed towards both identifying t
providing necessary remedial services, including resezashd interventions, to enable students

to make up for lost learning and address semmabtional neds in the least restrictive

environments. In addition, school districts should provide accelerated learning opportunities to

bring studentsdd academic knowledge and skills
hadnotinterruptedand/ornegatiely impactedheir education.For childrenwith disabilitiesand
ot her marginalized students who fared worse t

provide resources for school districts to assess learning loss and provide remedial services for
currertly enrolled students, students who graduated or aged out of public education at the end of
the 20192020 school year, and students who will graduate or age out at the end of the 2020
2021school year.

At minimum, ESSERfundsto addressearninglossshaild bemadeavailablefor thefollowing
activities:

a. Assessingextentof LearningLoss.Schoolsneedto rapidly conductassessmentsr all
or nearly all students, including some former students, and need additional resources to do so.
The State Plan should provide funds for school districts to retain private contractors and/or
extend the availability and ability of current staff to conduct assessments to determine the extent
of learning loss. These assessments should examine possgie &cademic skills/achievement
as well as assessments in all areas of known or suspected disability for students with disabilities
or suspected of having disabilities, including but not limited to diagnostic reading evaluations,
social/lemotional/psychogical evaluations, speech language pathologist evaluations,
occupationatherapistevaluationsandphysicaltherapistevaluations.



b. Schooldistrictsshouldusefederalrelief funds toaddressdentifiedlearninglossand
preventfurtherregressiorasfollows:

- Hire qualified teachers, contractors and/or increase compensation to current teachers
to provide intensive onenone or small group tutoring on core curriculum for all
students. To ensure equitable access to these services, school districts should receive
funds targeted to provide tutoring during regular school hours and/or directly after
school.If tutoring services are provided outside of regular school hours, school
districts mayalsoneedto usefundsto providetransportatiorto enableall studentgo
benefit,regardles®f incomelevel.

- Extendthelengthof theacademigear,and/ormakesummerandschoolvacation
Extended School Year Programs available to all students, not just students with
disabilities,to makeup for lost instructionabpportunities.

- Address social/emotional learning loss and isolation by providing opportunities for
students with disabilities drfrom economically disadvantaged families to attend
summer and/or school vacation camps as a means to explore areas of interest, gain
knowledgen particularareasf interestandmakeconnectionsvith peerswho have
shared interests. Since summer vawais nearly here, these opportunities should be
madeavailablefor the next fewyears(until the relieffundsmustbeexpended).

- Provideteachetrainingin acceleratetearningmethods andthernewand
innovativebest practices taddresdearningloss.

- Provide teacher training in pemviewed research supported interventions such as
OrtonGi I i ngham Reading I nstruction. This w
and newly hired faculty are prepared and have the necessary training and support to
enmploy provenmethods taddress delayeatcquisitionof readingandother academic
skills.

- Provide targeted teacher training and opportunities for certification/endorsement of
current staff to enable schools to address critical workforce shorRrimsties for
teacher and staff training should include an elementary mathematics specialist; a
reading and writing specialist; general special education with endorsements in
emotional and behavioral disabilities, intellectual and developmental disabilities, and
specificlearningdisabilities;andendorsements fields suchasEnglishfor Speakers
of Other Languages, career and technical education specialty areas, reading and
writing, andmiddle andupperlevel mathematics.

- Provide compensatory services to current students and students who will graduate or
ageout attheendof the 20202021 schoolyearto makeup for missedservicesor for
services which, though offered remotely, did not result in students making expected
progress in the regular education curriculum and/or as indicated in their IEPs. This
should be accomplished in a manner that minimizes administrative costs and is
readily accessible to parenEor example, rather than requiring parents and IEP
teamstoatted meeti ngs to consider each student
claim, school districts should simply provide every student with a disability a list of
the missed related services/services which may have been provided remotely, and
either a proposdb make up each service or a set amount set aside to make up each
service.lf thedistrictchooseshelatter,it shouldalsoprovidealist of providers



authorized byhedistrict for parentdo contactandmakearrangementtr makeup
services.

- The provision of compensatory services should not be limited to currently enrolled
students or students who will graduate or age out at the end of th @B2@chool
year.Students with disabilities who graduated or aged out of public edudation
June of 2020 should also be provided with the opportunity to secure compensatory
services to make up for learning loss, lost instruction time, and regression in
social/lemotional skills as a result of the pandemic and related school
closures/transitioto remote learningSchool districts should be permitted and
encouragedb userelief fundsto conductoutreachto reachthesestudents irorderto
providecompensatorgducatiorservices.

- Allow school district to use these funds to award a set amount for parents to use for
compensatory serviceShe amount would be based on several factors including the
extent of learning loss, the type and number of services the student missed or did not
fully benefit from if not provided kperson, and equitable considerations such as
studentavho qualify for free/reducedunch,haveanidentifiededucational disability,
are a English language Learner, or possess immigrant/refugee Stdtosls should
pay contracted providers directly, rather than require parents to seek reimbursement,
up to the amount set aside for each studgettool districts could allow parents to
arrange services from a list of qualified providers and/or a provider suggested by the
parent who meets the districtbés reasonabl
could also provide support to parents who are not able to arrange services on their
own.

(2)  Transition ServicesSchool Districts should target relief funds to current traorséiged

students with disabilities, especially those ages 16 and up, as well as to former students who
graduated/aged out at the end of the 2BA20 school year or who will graduate/age out at the

end of the 2022021 school yeachool districts should consider what transition services

students with IEPs should have but did not receive due to the pandemic as well as any additional
services they may require to address the impact C&@@had on their ability to progress in

their transition goals, especially goals related to ysesiondary education and competitive
employment in fullyintegrated workplaces. We encourage NHDOE to use the development of
the Stateds Plan for these funds odasoonadn opport
transitionservicesas apathwayto competitiveintegratecemploymentPossibleusesfor fundsto
addresdransitionrelatedneedsnclude:

- Permit school districts to establish funds for each transéged youth who was or
became eligible fotransition services under IDEA during the 2€A®0 or 2020
2021 school year, including students who graduated or aged out. These funds should
be made available to adult students/former students and parents of minor students to
cover the cost of transitn services targeted to facilitate successful transition te post
secondary educatiarr competitiveintegratecemploymenincluding,but not limited
to, job coaching, job shadowing, career counseling, resume development,
development of interviewing skillassistance in identifying and applying for post
secondary education programs and funding, and applying for services with New
Hampshiré/ocationalRehabilitation( A" NHV RO ) .



Hire new staff and/or pay current staff to notify parents, recent high school graduates,
andformerstudentsvho graduatear agedoutin the201920200r 20202021 school

years of the compensatory services and/or funds the district has made available to
support the transition of students with disabilities from secondary school to
competitive employment and/or pesgcondary school and training progra®isff

should also assist interested students, former students and parents in securing these
servicesaandfunds.

Retain employment specialists to identify students who aged out of public education
at the end of the 2012020 or 2022021 school year who were qualified for

transition assessments and services under IDBAse employment specialists

should proiwde a variety of transition services including, but not limited to, assessing
realisticcareergoalslikely to leadto competitiveemployment, connecting potentially
eligible individuals with NHVR, assisting with the application process for services
offered by NHVR, and identifying and facilitating receipt of transition services such
asjob-coachingjob-shadowingcareerexploration,andpaidinternships.
Employmentspecialistshouldalsoassistcurrent andormerstudentsn securing
compensatoryransitionrelated services in their IEPs that they did not receive or
benefitfrom dueto the pandemic.

(3) Limit/Reducethe Useof ExclusionarySchoolDiscipline

Nearly all New Hampshire students missed out on approximately fourteen monthsecan,
schoolandschoolcommunitybasedearning andsocial interaction opportunities. Many
studentaverenot ableto fully attendremotesynchronougnstruction. Studentsnissedacademic

instruction and lost social and other opportunities for their development g r o wt h .

connections with their community schools and peers were significantly diminished. In addition,
the pandemic caused and exacerbated social, emotional and behavioral challenges for many
students. For these reasons, it is extremely irpbthat school districts take whatever steps
necessary to addr ess st uWwhemchildrén asdyauth experiemced e mo
emotional upset or trauma, rather than verbalize and process their emotional status, it is common
for them to exhildichallenging behaviors. School districts should be encouraged to use ESSER
funds to implement atraumian f or med response to studentsaé
districts should encourage and support fuiberson school attendance including éhating or
significantly limiting the use of outf-school removals and instead providing targeted
interventiondo supports t u d sodatesnationalandbehavioral needs.

To doso,NHDOE shouldnakefundsavailablefor thefollowing purposes:

Staff Training,includingtrainingfor trainers,on Multi-tieredSystemsf Support

(MTSS).

Retentionof/trainingto supportcurrentstaff memberso becomeBCBAS

Fundsto paycurrent qualifiedstaff and/orcontractedBCBAs to conductfunctional
behavior assessnts and develop positive behavior plans to enable students who
exhibit challenging behaviors to address those behaviors in a manner which enable
themto stayin school andninimizelost instructiortime.

e

Studer

m



Retention/additionalpaymentfor additionalwork from currenstaff qualifiedto
providetraumainformedcarefor students.

Providing training to school administrators, educators and other staff members on

reducing the use of, and alternatives to suspension/expulsion, such as implementing
restorative justice practices, to address
violations,hold studentsaccountablehelpthemto build andhealrelationshipslearn
positivebehaviorsaandkeepthemin school .

Thank you for all you have done throughout the pandemic to consider and address the unique

needs

of New Hampshi r eWegrealy appteeiaid thse opportunity tal i s a b i

provideourinputinto thedevelopmenof theN H D O ESgatePlanfor the ESSERfunds. Please
do not hesitate to contact either of us if you have any questions about, or would like to discuss,
ourrecommendations.

Sincerely,

Karen L. Rosenberg
SeniorStaff Attorney

Kyl (ke

Stephanie Patrick
ExecutiveDirector




D‘C DISABILITY RIGHTS
}\ CENTER - NH

64NorthMain StreetSuite2, ConcordNH 033014913Amail@drcnh.ordidrenh.org
(603)2280432A(800)834-1721voiceor TTY AFAX: (603)2252077

May 28,2021

Via U.S.and Electronic Mail (frank.edelblut@doe.nh.gov)
FrankEdelblut

Commissioner

New HampshireDepartmentf Education

101Pleasant Street

ConcordNH 03301

RE: State Plan for the $350 million New Hampshire will receive from the American
RescuePlan Elementary and SecondarySchoolEmergencyRelief (ESSER)Fund.

DearCommissioneEdelblut:

Thankyou for the opportunityto provideinputinto the developmenbf the State Plamegarding
theallocationof federalCOVID-19relief funds.

During the past fourteen months, the COMID pandemic has disrupted every aspect of all our
lives. Throughouthe courseof the pandemicthe Disability RightCenter- NH ( A D R C N0 )
received calls and requests for assistance from hundreds of New IHi@ngasents and
guardians whose students with disabilities have been adversely impacted by-CQVélated
school closures, and the transition frorperson to remote and/or hybrid instructiéi.

students have experienced significant and prolongerdtions in their education and lost
opportunities to build and maintain relationships with trusted adults and peers in their school
communities.

However,studentswith disabilities,studentsvhowerestrugglingin schoolbeforethe pandemic,

and studerstin communities that are, or have historically been, subjected to discrimination or
marginalized such as English Language Learners, immigrants, refugees, racial or ethnic
minorities and economically disadvantaged students, have been most negativelgdrbgdbe
pandemic and related education disrupti®eor students from rural communities with limited
access to technology (both hardware and internet) were also disproportionately impacted by the
switch to remote instruction. DRCNH, therefore, recommends that the NH Department of
Education (ANHDOEO) ensure that the education
distributed to, the students who need them the most. This includes studentsahititids

students who were struggling before the pandemic, and students who belong to marginalized
communitiesor wereunableto accessnstructiondueto limited accesgo technology.

Protectionand AdvocacySystemfor New Hampshire


mailto:mail@drcnh.org

In addition to prioritizing spending based on principles of equity, we encourage you to view the
influx of substantiafederalfundsasanopportunityfor the NHDOE to supportschooldistrictsto
developandemploynewandinnovative bespracticedo:

(1) addressearningloss andmplementstrategies tpromoteacceleratetearningto
preventstudentdrom falling furtherbehind;

(2) promotethedelivery ofhigh quality, individualizedschool topostsecondargchool
transitionservicesasa pathwayto competitiveintegratecemploymentand

(3) supports t u d successnilachievemenby implementingprogramssuchasMulti-
Tiered Systems of Support (MTSS), restorative justice, and other strategies to eliminate or
significantly reduce the use of discipliyarelated school removals that result in lost
instructionalopportunities.

In orderto addres®achof theseareasf need NHDOE shouldallocatefederalrelief fundsto
schooldistrictsin thefollowing manner.

(1) LearninglossESSER funds should be used to address
knowledge and skills as well as in social/emotional and other developmental areas. Resources
should be directed towards both identiasyi ng t
providing necessary remedial services, including resezashd interventions, to enable students

to make up for lost learning and address sesmabtional needs in the least restrictive

environments. In addition, school districts should provide aatel learning opportunities to

bring studentsdd academic knowledge and skills
hadnotinterruptedand/ornegativelyimpactedheir education.For childrenwith disabilitiesand
ot her marginalized students who fared worse t

provide resources for school districts to assess learning loss and provide remedial services for
currently enrolled students, students who graduated or aged out iof gulidation at the end of

the 20192020 school year, and students who will graduate or age out at the end of the 2020
2021school year.

At minimum, ESSERfundsto addressearninglossshouldbe madeavailablefor thefollowing
activities:

a.Assessingextentof LearningLoss.Schoolsneedto rapidly conductassessmentsr all
or nearly all students, including some former students, and need additional resources to do so.
The State Plan should provide funds for school districts to retain private contractors and/or
extend the availability and ability of current staff to conduct assessments to determine the extent
of learning loss. These assessments should examine possgie &cademic skills/achievement
as well as assessments in all areas of known or suspected disability for students with disabilities
or suspected of having disabilities, including but not limited to diagnostic reading evaluations,
social/lemotional/psychogical evaluations, speech language pathologist evaluations,
occupationatherapistevaluationsandphysicaltherapistevaluations.



b. Schooldistrictsshouldusefederalrelief funds toaddressdentifiedlearninglossand
preventfurtherregressiorasfollows:

- Hire qualified teachers, contractors and/or increase compensation to current teachers
to provide intensive onenone or small group tutoring on core curriculum for all
students. To ensure equitable access to these services,disharié should receive
funds targeted to provide tutoring during regular school hours and/or directly after
school.If tutoring services are provided outside of regular school hours, school
districts mayalsoneedto usefundsto providetransportatiorto enableall studentgo
benefit,regardles®f incomelevel.

- Extendthelengthof theacademigear,and/ormakesummerandschoolvacation
Extended School Year Programs available to all students, not just students with
disabilities,to makeup for lostinstructionalopportunities.

- Address social/emotional learning loss and isolation by providing opportunities for
students with disabilities and from economically disadvantaged families to attend
summer and/or school vacation camps as a means to explaseamterest, gain
knowledgen particularareasf interestandmakeconnectionsvith peerswho have
shared interests. Since summer vacation is nearly here, these opportunities should be
madeavailablefor the next fewyears(until the relieffundsmustbeexpended).

- Provideteachetrainingin acceleratetearningmethods andthernewand
innovativebest practices taddresdearningloss.

- Provide teacher training in pemviewed research supported interventions such as
OrtonGillingham Readinglest r ucti on. This will ensure t
and newly hired faculty are prepared and have the necessary training and support to
employprovenmethods taddress delayeatcquisitionof readingandother academic
skills.

- Provide targeted teacher training and opportunities for certification/endorsement of
current staff to enable schools to address critical workforce shorRrimsties for
teacher and staff training should include an elementary mathematics specialist; a
reading and writing specialist; general special education with endorsements in
emotional and behavioral disabilities, intellectual and developmental disabilities, and
specificlearningdisabilities;andendorsements fields suchasEnglishfor Speakers
of Other Languages, career and technical education specialty areas, reading and
writing, andmiddle andupperlevel mathematics.

- Provide compensatory services to current students and students who will graduate or
ageout attheendof the 20202021 schoolyearto makeup for missedservicesor for
services which, though offered remotely, did not result in students making expected
progress in the regular education curriculum and/or as indicated in their IEPs. This
should be accomplished in a manner that minés administrative costs and is
readily accessible to parenEor example, rather than requiring parents and IEP
teams to attend meetings to consider each
claim, school districts should simply provide every studvith a disability a list of
the missed related services/services which may have been provided remotely, and
either a proposal to make up each service or a set amount set aside to make up each
service.lf thedistrictchooseshelatter,it shouldalsoprovidealist of providers



authorized byhedistrict for parentdo contactandmakearrangementtr makeup
services.

- The provision of compensatory services should not be limited to currently enrolled
students or students who will graduate or age out at the end of th @B2@chool
year.Students with disabilities who graduated or aged out of public education in
June of 2020 should also be provided with the opportunity to secure compensatory
servicedo make up for learning loss, lost instruction time, and regression in
social/lemotional skills as a result of the pandemic and related school
closures/transition to remote learnitgghool districts should be permitted and
encouragedb userelief fundsto conductoutreachto reachthesestudents irorderto
providecompensatorgducatiorservices.

- Allow school district to use these funds to award a set amount for parents to use for
compensatory serviceShe amount would be based on several factors including the
extent of learning loss, the type and number of services the student missed or did not
fully benefit from if not provided ifperson, and equitable considerations such as
studentavho qualify for free/reducedlnch,haveanidentifiededucational disability,
are a English language Learner, or possess immigrant/refugee Stdtosls should
pay contracted providers directly, rather than require parents to seek reimbursement,
up to the amount set asidor each studengchool districts could allow parents to
arrange services from a list of qualified providers and/or a provider suggested by the
parent who meets the districtbés reasonabl
could also provide suppaxt parents who are not able to arrange services on their
own.

(2)  Transition ServicesSchool Districts should target relief funds to current transiged
students with disabilities, especially those ages 16 and up, as well as to former students who
gradwated/aged out at the end of the 2@D20 school year or who will graduate/age out at the
end of the 2022021 school yeachool districts should consider what transition services
students with IEPs should have but did not receive due to the pandesslt as any additional
services they may require to address the impact C&@@had on their ability to progress in

their transition goals, especially goals related to-pesbndary education and competitive
employment in fullyintegrated workplaces. W&eourage NHDOE to use the development of
the Stateds Plan for these funds as an opport
transitionservicesas apathwayto competitiveintegratecemploymentPossibleusesfor fundsto
addresdransitionrelatedneedsnclude:

- Permit school districts to establish funds for each transéged youth who was or
became eligible for transition services under IDEA during the -20P9 or 2020
2021 school year, including students who graduatedent aut. These funds should
be made available to adult students/former students and parents of minor students to
cover the cost of transition services targeted to facilitate successful transition-to post
secondary educatiarr competitiveintegratecemploymentincluding,but not limited
to, job coaching, job shadowing, career counseling, resume development,
development of interviewing skills, assistance in identifying and applying for post
secondary education programs and funding, and applying for sewiteNew
Hampshiré/ocationalRehabilitation( A" NHV RO ) .



- Hire new staff and/or pay current staff to notify parents, recent high school graduates,
andformerstudentsvho graduatear agedoutin the201920200r 20202021 school
years of the compensatory services and/or funds the district has made available to
support the transition of students with disabilities from secondary school to
competitive employment and/or pesgcondary school and training progra®isff
should also asst interested students, former students and parents in securing these
servicesaandfunds.

- Retain employment specialists to identify students who aged out of public education
at the end of the 2012020 or 2022021 school year who were qualified for
trarsition assessments and services under IDE®se employment specialists
should provide a variety of transition services including, but not limited to, assessing
realisticcareergoalslikely to leadto competitiveemployment, connecting potentially
eligible individuals with NHVR, assisting with the application process for services
offered by NHVR, and identifying and facilitating receipt of transition services such
asjob-coachingjob-shadowingcareerexploration,andpaidinternships.
Employmentspecialistshouldalsoassistcurrent andormerstudentsn securing
compensatory transitierelated services in their IEPs that they did not receive or
benefitfrom dueto the pandemic.

(3) Limit/Reducethe Useof ExclusionarySchoolDiscipline

Nearly all New Hampshire students missed out on approximately fourteen monthsecan,
schoolandschoolcommunitybasedearning andsocial interaction opportunities. Many

studentaverenot ableto fully attendremotesynchronougnstruction. Studentsnissedacademic
instruction and | ost social and other opportu
connections with their community schools and peers were significantly diminished. In addition,

the pandemic caused and exacerbated s@crational and behavioral challenges for many

students. For these reasons, it is extremely important that school districts take whatever steps
necessary to addr ess st uWwhemchildrén asdyauth experiemced e mo
emotional upset drauma, rather than verbalize and process their emotional status, it is common

for them to exhibit challenging behaviors. School districts should be encouraged to use ESSER
funds to implementatraumianf or med r esponse t o stedsdSehod sd e mi
districts should encourage and support fulpe@rson school attendance including eliminating or
significantly limiting the use of outf-school removals and instead providing targeted

interventiondo supports t u d soaatesationalandberavioral needs.

To doso,NHDOE shouldnakefundsavailablefor thefollowing purposes:

- Staff Training,includingtrainingfor trainers,on Multi-tiered System=f Support
(MTSS).

- Retentionof/trainingto supportcurrentstaff memberso becomeBCBAS

- Fundsto paycurrent qualifiedstaff and/orcontractedBCBAs to conductfunctional
behavior assessments and develop positive behavior plans to enable students who
exhibit challenging behaviors to address those behaviors in a manner which enable
themto stay in school andninimizelost instructiortime.



- Retention/additionalpaymentfor additionalwork from currenstaff qualifiedto
providetraumainformedcarefor students.

- Providing training to school administrators, educators and other staff members on
reducing the use of, and alternatives to suspension/expulsion, such as implementing
restorative justice practices, to address
violations,hold studentsaccountablehelpthemto build andhealrelationshipslearn
positivebehaviorsaandkeepthemin school .

Thank you for all you have done throughout the pandemic to consider and address the unique
needs of New Ha mpdshhiliieeVdegreatly appieeiatd tlse opportunity to
provideourinputinto thedevelopmenof theN H D O ESgatePlanfor the ESSERfunds. Please

do not hesitate to contact either of us if you have any questions about, or would like to discuss,
ourrecommendations.

Sincerely,

Karen L. Rosenberg
SeniorStaff Attorney

Kyl (ke

Stephanie Patrick
ExecutiveDirector




NH DOE STRRT

May 21,2021

DearCommissioneEdelblut,

In addition to the feedback summarized by the Associationgsup at the STRRT meeting
thisweek,wefelt it wasalsoimportantto supplementheinput giventhroughourworkgroupon
prioritiesfor theusage®f ESSER/ARHundsaswell from theperspeadte of NEA-NH.

As you know NEANH represents over 17,000 educators across New Hampshire in collective
bargaining. Many of our locals proactively worked with administrators last fall to, as safely as
possible, reopen school buildings, manage the opportunities and pitfalls of remote and hybrid
instruction, and ultimately bring nearly all public schools back4eerson well before the
emergency orders put forward by the Governor. Public school edsicatttinued to innovate,
troubleshootand triagehe multitudeof variableshrown at thenby COVID-19.

Now, aswe look toward thesummerandnextschoolyearandseethe challengethatremainas

we slowly emerge from this pandemic, the ESSER/ARP investment by the federal government
presents many of our schools the resources to address those ongoing challenges we will have
comingout of thelastyear, asvell asthe opportunity tdurtherinnovatein ourclassrooms.

To that end we have been surveying our members on what school districts should prioritize with
the opportunity they have with this investment by the federal government. As you might imagine
with years of unmet needs in many of our pubkhools, infrastructure upkeep and

improvements such as air quality, technology and general building health were all issues that
were important and ought to be looked at with funds at the local level as well as with any future
federal infrastructure paages we may receive. However, the 2 needs that have preliminarily
risen to the top in our survey (still ongoing) has been investing in mental health services and
supports for students and addressing some of the specific needs facing our students who come
from low income, minority populations, and those who are disabled learners. | believe some of
the other groups echoed the needs for focusing in these 2 areas as well. Unsurprisingly, the focus
that educators have is on the health and-aalhg of their stdents. In addition, there was a

robust discussion at the end of the STRRT meeting about not overlooking the mental health and
professionatevelopmenof ours t a édecatasl would personallylike to emphasizeéhateach
schooldistrict should keep thigr mind asapriority aswell.

Finally, ashasbeenpointedout throughouthis pandemicegachschooldistrict will havedifferent
challenges and come up with slightly different solutions to those challenges with the resources
beingoffered tothem. Sine theusagefor thesefunds arébroad, wewould urgeyou and the



